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1988: The Year of the Child Care Worker
The  fac t  t ha t  Con fe rence  reso lu t i ons
con t i nue  to  re f  l ec t  ca l l s  f  o r  "  r ecogn t t i on
and  p ro tec t i on  f o r  ch i l d  ca re  wo rk  as  a
p ro f  ess ion  "  and  f  o r  "gene ra l l y  accep ted
cond i t i ons  o f  emp loymen t  i nc lud ing
max imum work ing  hou rs  and  the  ava i l -
ab r l r t y  o f  medrca l  a i d  and  pens ion  sche -
mes" ,  i nd i ca tes  t ha t  on - l i ne  ch i l d  ca re
staf f  s t i l l  have an agenda before them.
In  a  sem ina l  pape r  de l i ve red  a t  t he
NACCW's Fourth Biennia l  Conference.
and which mer i ts  f requent  re-readinq
lChtld Care Worker, February 1985:
Vo l . 3  No .2 ) ,  He rb  Ba rnes  desc r i bed
chi ld  care work as " the onlv ro le which is
absolute ly  centra l  to  the work of  res i -
dentra l  t reatment" .  He suggested that
professional isat ion was not  something
to be conferred patronis ingly  by other
p ro fess iona l s  ( "G ive  them more  s ta tus ,
ca l l  t hem pa rap ro fess iona l s ,  pu t  t hem
on  the  t rea tmen t  t eam" )bu t  t ha t  i t  was
Inhe ren t  i n  t he  wo rk  i t se l f  .  "The  

o ro fes -
s ional  task is  the whole of  everyday l r fe ,
making that  in to a rehabi l i ta t ion/re-edu-
ca t ron  p rocess  th rough  s imu l taneous
use  o f  t he  ac tua l  m i l r eu ,  i nd i v rdua l  and
pee r  re la t i onsh ips ,  and  co -o rd ina t i ng  t he
mu l t i t ude  o f  r esou rces ,  p ro fess iona l ,
voca t i ona l  and  soc ra l .  "

Another  conference resolut ion on the
empowerment  of  ch i ld  care workers
h igh l rgh ted  the  m isuse  o f  t he i r  r o l e  as

the  "e r rand  
boy "  o f  t he  o the r  p ro fes -

s r o n s .  " l n  
o r d e r  f o r  c h r l d  c a r e  w o r k e r s  t o

make  adequa te  commr tmen t  t o  t r ea t
men t  p lans  fo r  t he  ch r l d ren  they  wo rk
w i th .  i t  i s  essen t i a l  t ha t  i n fo rma t i on  re -
ga rd rng  the  ch i l d ren  and  the i r  f am i l i es
be  app rop r i a te l y  sha red  w i th  ch i l d  ca re
workers. Those who feel they cannot
trust workers with such information
should regard this fact as a staff educa-
tion and trarning responsibil i ty of their
agency."
The message is  c lear :  l f  you feel  you
cannot  t reat  us as professionals,  then
teach us more.  Herb Barnes would go
on to argue that  what  chi ld  care workers
do,  prov ides the s ingle just i f icat ion for
the  ex i s tence  o f  r es iden t i a l  i ns t i t u t i ons .
The Child Care Worker has decided,
then,  to  make '1  9BB " the 

vear  of  the
chi ld  care worker"  and to concentrate
on the ro le and pract ice of  the on- l ine
worke r  as  much  as  on  those  o f  o the r
p ro fess iona l s  i nvo l ved  i n  ch i l d  ca re .
Hope f  u l l y  we  w i l l  come  ou t  a t  t he  end  o f
t he  yea r  w i t h  more  c la r i t y  abou t  ch i l d
ca re  wo rke rs '  " spec i f i c  

r o le  i n  t he  l i f e  o f
t he  ch r l d  and  rn  t ha t  ch i l d ' s  eco loq i ca l
sys tem "  Hope f  u l l v  a l so  w r th  some  Lon -
f i rma t i on  o f  t he  cen t ra l t t y  o f  t he  ch i l d
ca re  wo rke rs '  f unc t i on  -  and  the i r  o ro -
fess iona l i sm

1988: Die Jaar van die Kinderversorger
Die fe i t  dat  konferensie voornemens
deurgaans aandr ing op "erkent l ikherd

en beskerming v i r  k inderversorg ing as
beroep" en v i r  "a lgemene 

aanvaarbare
arbeidsvoorwaardes soos maksimum
werksure en beskikbaarheid van me-
d iese  en  pens ioen  fondse" ,  du i  aan  da t" f ront lyn"  

k lndersorgpersoneel  s teeds'n agenda voor  hul le  het .
ln  'n  

s invol le  referaat  wat  bv d ie NVK se
Vrerde Tweejaar l ikse Konferensie ge-
lewer is ,  en wat  d ikwels oorgelees 6e-
hoort te word (Kinderversorger,
Februar ie 1985,  Vol .3 Nr.2) ,  het  H-erb
Barnes k inderversorg ing beskryf  as "d ie
enrgste ro l  wat  absoluut  sentraal  is  ten
ops rg te  van  res idens ie i l e  behande l i no " .
Hy het  voorgeste l  dat  to t  beroepmaking
n ie  i e t s  i s  wa t  deu r  ande r  be roeos lu r  be -
guns t i g  kan  word  n ie  ( "Gee  v r r  hu l l e
meer s tatus,  noem hul le  paraberoeps-
l u i ,  skake l  hu l l e  by  d ie  behande l i ngspan
in " ) ,  maar  da t  d r t  ona fske ide l i k -  ve r -
bonde  aan  d ie  we rk  se l f  i s .  "D ie  

o ro fes -
s ione le  t aak  i s  d ie  gehee l  van  d ie
daag l r kse  l ewe ,  wa t  d i t  i n  ' n  rehab i l i t a -
s ie/heropvoedingsproses omsi t  deur
ge l yk t yd rge  geb ru i k  van  d ie  wesen l i ke
m i l i eu ,  i nd i v i due le  en  g roepsve rhoud -
i ngs ,  en  om d re  men ig te  b ronne ,  p ro fes -
stoneet ,  beroeps-  en sosiaal  te

volmagt ig ing van k inderversorgers,  het
dre verkeerde gebruik  van hul  ro l  u i tgel ig
as "boodskappers"  

van d ie ander
professies:  "Om 

kinderversorqers toer-
erkend aan k inders se beha"ndel inos-
p lanne  te  l aa t  dee lneem,  i s  O i t
noodsaak l i k  da t  i n l r g t i ng  aangaande  d ie
k inde rs  en  hu l  ges inne  toepas l i k  me t
k inderversorgers gedeel  word.  Diegene
wat voel dat hulle kinderversorqers nte
met sulke intrgting kan vertrou nie, moet
hierdie feit as'n personeelopvoeding en
opleiding verantwoordelikheid van hul
/nstans/e beskou."
Die boodskap rs duidelik. As jutte ons nte
soos beroepslui kan behandel nie. leer
ons dan meer. Herb Barnes voer verder
aan dat dit wat kinderversorqers daen
op s igset f  d ie bestaan van rds idens,e r
/nsfans/es regverdrg.
Die Kinderversorger  het  dus beslurr  om
1988  "d re  j aa r  van  d ie  k rnde rve rso rqe r  "

t e  maak  en  om ne t  sovee l  t e  ko r - i e^ -
t ree r  op  d re  ro l  en  p rak t yk  van  d re  "  f  r on r -
lyn "  k inderversorger ,  as op d e van
ande r  be t rokke  be roeps lu i  Hope l r k  sa l
ons  teen  d ie  e inde  van  d ie  j aa r  meer
he lde rhe id  he  oo r  k i nde rve rso rqe rs  se"spes r f i eke  

ro l  r n  d ie  l ewe  van  d re  r rnd
en  ook  i n  daa rd ie  k rnd  se  eko loq rese
s te l se l " .  Hope l i k  ook  me t  beves t ,g rng
van  d ie  be lang r i ke  ro l  van  d ie  k i nde rve r -
so rge rs  en  hu l  p ro fess iona l i sme

koordineer .  "

Nog 'n  konferensiereso lus ie ,  oo r  d ie
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Hierdie u i tdrukkings beskryf  d ie vrye tyd
van d ie oorgrote meerderheid van ons
inr ig t ings.  Waarom? Aansienl ike l i tera-
tuur  bestaan reeds oor  goeie programer-
ing as deel  van d ie behandel ing van
kinders met  gedragsprobleme (Bet t le-
he im ,  1950 ;  Red l  en  W ineman ,  1951 ,
1952 ;  Konopka ,  1954 ;  Green ,  1965 ;
Whi t taker ,  1969).  Nietemin,  pas ons n ie
ons teoret iese kennis toe in  d ie praktyk
n ie .  D ie  s tao  tussen  d ie  i dee  en  d ie  aks ie
word d ikwels verh inder  deur  d ie vraag"Hoe  nou  gemaak?"  H ie rd ie  a r t i ke l
poog om so 

'n  vraag te beantwoord in
terme van d ie skepping van 'n  naskoolse
aktrwi te i tsprogram. Deur d ie saak prak-
t i es  t e  besp reek  he lp  d i t  ons  m isk ien  om
van ges6 tot  gedaan te beweeg.
Su l ke  p rog ramer ing  i s  n ie  s l egs  i n  res i -
dens id le  i n r i g t i ngs  waa rdevo l  n i e ;  van
al le  gemeenskapsdienste word toene-
mend verwag om k inders se behoef tes
te verstaan en daaromheen te beolan.
D ikwe ls  r s  d re  k rnd  se  onve rmoe  om
konstrukt ie f  in  sy onbeplande naskoolse
u re  t e  f  unks ionee r ' n  s t ru i ke lb lok  t en  op -
s igte van sy terugker ing na d ie ge-
meensKap .
P rog ramme wa t  sm iddae  deu r  sko le
aangebied word is  oor  d ie a lgemeen be-
perk tot  d iegene wat  rn een of  ander
sportsoor t  of  akt rwi te i t  u i tb l rnk.  Daar-
benewens,  is  d ie skoolorkes,  d ie debat-
verenrgrng,  dre skoolkoerant  of
dramaklub meesta l  van toepassing by
d ie  oue r  k i nde rs .
Naskoolse ure kan beskou word as d ie
oorgangsper iode tussen skool tyd en
tu i s  wees .  Be t t l ehe im  (1950 ) ,  asook
Red l  en  W ineman  (1952 )  he t  s te rk  bek -
lemtoon dat  h ierd ie ongestruktureerde
tye besonder moei l ik  is  v i r  k inders met
egogebrekke.  Almal  wat  in  res idensie le
omgewings werk sal  ongetwyfe ld
saamslem.
Naskoolse gemeenskapsbronne,  ind ien
en ige ,  i s  gewoon l i k  t o t  seunsk lubs ,  d ie
CJMV, Padvinders of  spor tk lubs beperk.
Elk van h ierd ie verwag dat  d ie k ind re la-
t i e f  goed  sos iaa l  en  mo to r i es  gesk i k  i s .
Hoewel  d ie rat io  tussen volwassenes
en  k rnde rs  rn  h re rd ie  o rgan i sas ies  t oe re i -
kend  r s  v i r  no rma le  k i nde rs .  i s  d i t  onvo l -

doende v i r  d ie k ind met  spesta le
behoeftes. Die keuses vir laasgen-
oemde k inders is  df  om tu is  te b ly  (wat
hul le  nog verder  afsonder van hul  por-
tuurgroep terwyl  d i t  meer druk op ouers
plaas en die kind se gevoel van verwerp-
ing vererger) ,  o f  om hul le  toevlug te
neem na soortgelyke vervreemde
kinders om hul le  behoef te aan behor-
entheid te bevredig.  Laasgenoemde is
d ikwels d ie enigste lewensvatbare
keuse v i r  d ie behoef t ige adolessent ,
want  om tu is  te b ly  is  teenstrydig met
die ontwikkel ingsbehoef tes van sy ou-
derdomsgroep.
Daar  i s  ' n  du ide l i ke  gap ing  tussen  d re
behoef tes van h ierd ie k inders en bes-
taande naskoolse gemeenskaPs-
dienste.  In  hul le  a lomvat tende oors ig
van k indersorg in  Noord-Amer ika het
Maye r ,  R i chman  en  Ba l ce rzak  (1977 )
ontspanningsfas i l i te i te  as noodsaakl ik
u i t ge l i g  v i r  d i e  kon t i nuum van  d iens te ,
vera l  v i r  kwesbare k inders en adoles-
sente.  Die naskoolse program wat  in
h ierd ie ar t ike l  bespreek word poog om
h ie rd ie  p rob leem aan  te  pak .  Hope l i k  sa l
d i t  beide d ie prakt isyn en d ie adminis t ra-
teu r  baa t .

DIE KLUBPROGRAM
Die k lubprogram maak 'n  belangr ike
komponent  u i t  van d ie a lgemene behan-
del ingsprogram by d ie Walkerskool  in
Needham, Massachuset ts .  Die Wal-
kerskool  rs  'n  vol tvdse res idensi t i le  daq-
behande l i ngsen t rum WAI AS
gespesia l iseerde pr imere skool  optree
vi r  seuns met  ernst ige emosionele of
l ee ro rob leme .  Mees te  van  d ie  seuns
kan as gedragsafwykend,  h iperakt ie f ,
voordel inkwent  of  versteurd beskryf
word;  sommige is  baie teruggetrokke
en  oass ie f  van  na tuu r .  Hu l l e  he t  a lma l
moe i l i khe id  t u r s ,  by  d ie  skoo l  en  i n  d ie
gemeenskap  onde rv ind .
Van  d ie  51  k inde rs  b l y  33  i n  v i e r  r es iden -
s i6 le eenhede terwyl  1B d ie dagprogram
bywoon.  Byna a l  d ie s tudente keer
naweke en skoolvakansres na p lee-
gouers of  hul  e ie gesinne terug.  Dagstu-
dente woon d ie skool  op ons kampus
tussen  08h45  en  14h15  by .  Tussen
1 4 h 1 5  e n  1 6 h 1 5  n e e m  h u l l e  d e e l  a a n  d i e
spes ia le  k l ubp rog ram saam me t  d ie  i n -
wonend  l  s tuden te .  Fami l i e  i ng ryp ing  en
ind i v i due le  t e rap ie  wo rd  week l i ks  aan
a lma l  ve rska f .  D re  gemrdde lde  ve rb l y f -
spe r i ode  i s  ongevee r  d r i e  1aa r .  V i r  meer
rn l rg t i ng  oo r  d ie  Wa lke rskoo l  wo rd  d ie
leser  verwys na d ie beskrywings van d ie

program en d ie f i losof ie  daarvan deur
Sma l l  ( 1976 )  en  T r i eschman  (1976 ) .
Alhoewel  d ie skool  se benader ing as ek-
lekt ies beskryf  kan word,  het  d ie per-
soneel  

'n  leerp lan ontwikkel  waardeur
k inders akademiese.  sosia le,  emosion-
ele en ontspanningsvaardighede aan-
leer .  Die rehabi l i tas ie onderv inding
berus op d ie onderr ig  van sulke bek-
waamhede. Die bou van bekwaamhede
is 'n  duidel ike aspek van d ie mi l ieu,  in
die klaskamer. in roetine en lewens-
ru imte,  asook in  gesinswerk en indiv i -
duele terapie.
Voordat  ons d ie huid ige k lubprogram
geskep het ,  het  k inders om 1 4h1 5 na hul
koshuise teruggekeer terwyl dagsko-
liere saam met oersoneel aan naskoolse
akt iwi te i te  deelgeneem het .  K inderver-
sorgers het  h ierd ie model  ontoereikend
gevind,  aangesien d i t  s lord ige progra-
mering tot gevolg gehad het. Aktiwiteite
was op 'n dag-tot-dag basis beplan, en
dikwels het  wein ig meer as "vryspel"

onder toesig van personeel  p laasge-
v ind.
ln  1972,  met  d ie s tyging van ons insk-
rywings van 20 tot  50 k inders,  was 'n

meer gestruktureerde program beno-
dig.  Die k inderversorgers,  superv isors
en programleier  het  saam 'n k lubpro-
gram ontwerp om 

'n meer pr ikkelende
naskoolse program te skep.  Maar,
Rome is  n ie in  een dag gebou n ie,  en d ie
program het  oor  d ie afgelope vyf  jaar
ontwikkel  en verander,  terwyl  d i t 'n  po-
s i t iewe bydrae tot  dre behandel ingspro-
gram gelewer het .

Daaglikse f unksionering
Die skool jaar  rs  onderverdeel  in  twee
semesters van vvf  maande e lk .  ( ln  d ie
somervakansie word 

'n  spesia le kamp-
program aangebied wat  ger inge akade-
miese werk ins lu i t ) .  Met  d ie aanvang
van e lke semester  kry e lke k ind 'n  bros-
jure (deur  d ie k indersorgdepartement
saamgeste l )  waar in k lubs,  d ie le iers se
name, en 

'n  kor t  beskrywrng van e lke
klub se doelwi t te  en akt iwi te i te  gemeld
word.  Hierd ie afgero lde brosjure word
aantrek l ik  ontwerp en s lu i t  i l lust ras ies
asook woordel ike beskrywings in .
H ie ronde r  i s  ' n  l ys  van  d ie  k l ubs  oo r  d ie
afgelope paar jaar  onderverdeel  in  v ier
kategor ie6.

Atletiek (groot-motories): Fietsry en her-
stelwerk, spierontwikkeling, wandelsport,
skaats, swem

Handwerk (klein-motories) : Werktuigkun-
de, skeppende kunste, elektronika, leer-
werk, modelleerwerk, houtwerk, houtsnee-
werk

Avontuur: Avonture, ontdekking, "Hoe

om " kl ub, internasionaal

Spesiale Belangstell ing: Diere van die w6r-
e ld,  kamera,  kampeer,  skaak,  kookkuns,
padvinders, fotografie, drama, towerkuns,
f i lmmakery,  natuurkunde,  koerant ,  weten-
skap, wetenskap navorsers
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Met die hulp van sy kinderversorger,
kies die kind vyf van hierdie klubs. Die
seun word dan vir  twee klubs aangewys
gebaseer op (a) sy eie keuses, (b) in l igt-
ing van die behandel ingspan (kinderver-
sorger, onderwyser, terapeut,
gesinswerker) en (c) die samestel l ing
van die groep. Soms word ouers se
idees in ag geneem. Ons probeer al tyd
om die kind se hoof keuse te respekteer.
Inskrywing is beperk tot  v ier k inders vir
een volwassene, en daarom is di t  nie
al tyd moontl ik dat elke kind in sy ver-
kose klub geplaas word nie, veral  wan-
neer daardie klub of personeel l id gewi ld
ts .
Die klubprogram vind tussen 14h15 en
16h15 van Maandag tot Woensdag
plaas. Elke kind neem weekl iks aan
twee klubs deel,  en kan sy eie keuse op"nie-klub" dae ui t  'n verskeidenheid
aanbiedings maak. Die kind leer gou sy
weeklikse rooster en onthou gewoonlik
wat hy elke middag doen.'n Tipiese rooster vir  Jannie kan so lyk:
Maandag: leerwerkklub saam met dr ie
ander seuns deur Anton (kinderver-
sorger) gelei ;  Dinsdag: swemklub saam
met sewe ander seuns gelei  deur El-
marie en Piet (k inderversorgers);
Woensdag: vrye keuse: by middagete
kies Jannie dr ie of v ier akt iwitei te en op
grond van sy voorkeur en die supervisor
se mening word hy vir  een aangewys.
Onder andere, s lui t  sulke vrye keuse
akt iwitei te die volgende in:  gimnast iek,
spelet j ies, speelgrond, ui tstappies na
winkels of na 'n park, bibl ioteek of mu-
seums. Spesiale seisoenale keuses
slui t  die volgende in:  s leery, v isvang,
kersmakery, fietsry, of om kaartjies, ver-
sier ings of geskenke te maak vir  Kers-
fees, Moedersdag of Valentynsdag.
Kinders vergader om 1 4h 1 5 in die skool
se kafeter ia waar die groepleiers hul le
inwag met die naskoolse etes. Binne
ongeveer t ien minute vertrek die groep
- laatkommers ontbeer hul ui tstappies
en moet die periode in 'n spesiale gebou
deurbr ing waar hul le TV mag kyk of st i l
spelet j ies mag speel.
Hierdie gebou dien as 'n plek waar
kinders wat wanordel ik of onbeheerbaar
in groepe optree in toom gehou kan
word. 'n Supervisor of senior kinderver-
sorger is al tyd beskikbaar om hier 'n oog
te hou.

Om groepsontwikkel ing in die residen-
si6le eenhede te vergemakl ik word Don-
derdae gewy aan programme binne die
wooneenhede. Dagstudente neem ook
op Donderdae aan spesiale programnre
deel en bly soms laat v ir  aandete.
Hoewel Donderdae op die our nas-
koolse model gebaseer is,  hou di t  se-
kere voordele in:  wooneenhede kom
almal bymekaar,  verveeldheid met klu-
bakt iwitei te word vermy en almal sien
uit  na hierdie informele namiddao.
Al die kinderversorgers neem d6el aan
die naskoolse program. 'n Voltydse

werker is normaalweg verantwoordel ik
vir  twee klubs weekl iks en een vrve
keuse akt iwitei t ,  en help ook met die
programme op Donderdae. Supervrsors
lei  weekl iks een klub.
Personeel lede van ander departemente
word aangemoedig om aan die klubpro-
gramme deel te neem - sodoende kry
bv. die wiskunde onderwyser geleenth-
eid om soms balspel le saam met
kinders te speel.  Sulke "grensoortre-

dings" maak deel van die skool se f i loso-
f ie ui t .  Die f inansi6le direkteur het as
wiskunde onderwyser opgetree; twee
kokke het 'n Padvindergroep gelei ;  die
nutsmanne het gehelp met onderr ig in
handearbeid.
Terwyl elke klub gewoonl ik by hul eie
terrein hou, wyk hul le soms vir  deel van
die sessie af:  bv. die kookklub spr ing
miskien vir  'n halfuur trampol ien, of
speel op'n warm dag met die tuinslang.
Daar word dikwels op klub aktiwiteite
deur die klublede self  beslui t .  Hoe beter
die groep ontwikkel is, hoe meer neem
hul le aan leierskap en beslui tneming
deel.  Die modelvirdie stadium van groe-
pontwikkel ing wat deur Garland, Jones
en Kolodony, (1965) beskryf is,  word in
ons bespreking en personeelopleiding
gebruik.
Party klubs bly jaar in en jaar ui t  gewi ld
terwyl ander se ledetal afneem. Person-
eel is bewus van kinders se angs teen-
oor onbekende akt iwitei te en hul le
probeer di t  deur middel van geselsies
voors te l .  Red l  en  w ineman (1951)
verwys na hierdie angs as "nuwigheid
paniek".  Kinders se verset teenoor
nuwe akt iwitei te (nuwighede) is baie al-
gemeen, veral  in die eerste stadiums
van die groepsproses. Ons het dus 'n

beleid waar seuns verpl igtend ten
minste dr ie sessies moet bvwoon. As
hul le nog daarna die klub wi l  ver laat,  kan
hul le daaroor met die supervisor onder-
handel.  Hierdie plan het baie gehelp om
kinders bv nuwe akt iwitei te te betrek.

BESPREKING

Voordele van die program vir kinders
Die hoofvoordele van die klubprogram
is: 'n lekker,  genotvol le ontspannings-
program; 'n toename in sel fagt ing;
beter interpersoonl ike bekwaamhede.
Afgesien van die ooglopende voordele
soos genot en ontspanning, is die pr i-
m6re doelwit  van elke klub die bou van
selfagt ing. Dit  word bereik deur daardie
bekwaamhede aan te leer wat nodio is
om kinders bevoegd te laat voel in ia-
siese lewensakt iwitei te.  'n Kind wat bv.
nooit 'n bal kon vang, 'n spyker kon ins-
laan of pannekoek kon bak nie. sal  outo-
matres trots op homself  voel wanneer
hy een van hierdie bekwaamhede be-
meester.
Nuutgevonde vaardighede vergemakl ik
kinders se onderl inge verhoudings. Ons
neem aan dat 'n kin-d medl aantr6kl ik v ir
die groep voorkom wanneer hy op 'n

besondere gebred iets  kan vermag.
Andr ies se ma ber ig dat  hy nou ten vol le
betrokke rs by sy bofbalspan en dat
spanmaats sel fs  by sy huis  kom oefen.
Toe Andr ies eers by Walker  aangekom
het, was hy so onbevoegd dat hy nre
eers 

'n  bal  kon s laan n ie -  en n iemand
wou  hom in  hu l l e  soan  h6  n ie .
Di t  wi l  n ie se dat  bofbal  Andr ies se en-
igste prestas ie by Walker  was n ie,  maar
di t  het  hom gehelp om sy p lek rn d ie
gemeenskap vol  te  s taan,  en sy ver-
houdings met  vr iende en volwassenes
versterk.  Ons weet  dat  vo lwassenes
meer goedgesind voel  teenoor d ie meer
bekwame k ind.
Sulke vaardighede sal  d ie k ind in  sy in-
terpersoonlike verhoudings bystaan tot
in  sy volwasse lewe.  Dus sal  'n  k ind wat
bv. skaak by Walker leer, dit altyd sosiaal
kan gebruik .
Nog 'n  voordeel  van prestas ie in  d ie
k lubprogram is  d ie k ind se verhoogde
status in  sy gesin.  Moeders wat
gewoond was om af kerende briewe van
onderwysers te ontvang,  se seuns br ing
nou handgemaakte leergordels,  tu isge-
bakte brood of  geskenke huistoe.
Vaders wat vroeer klagtes oor stuk-
kende vensters en d iefs ta l  moes aan-
hoor,  word nou u i tgenooi  om hul  seuns
se Padvindersplegt ighede by te woon.
Wanneer 'n  k ind op een gebied pres-
teer ,  is  hy meer gewi l l ig  om iets  nuut
aan te pak.  lemand wat  bv.  n ie kon
swem nie,  maar nou sV vrees v i r  water
baasgeraak het ,  en sy eerste swem-
toets geslaag het ,  sa l  nou misk ien meer
sel fver t roue ervaar  met  nuwe wiskunde
probleme. 'n  

Seun wat  onbehendig was
en syns ins iens a l tyd lomp voorgekom
het ,  reageer posi t ie f  op nuwe ui tdag-
ings nadat  hy suksesvol  'n  vodlhok ge-
bou het .  Hy besef  dat  d i t  n ie onmoont l ik
rs  om te leer  lees n ie,  of  hv ste l  meer
belang in sy persoonl ike voorkoms.
Voorui tgang is  gewoonl ik  gelerdel ik  en
is  'n  gevolg van a l  d ie komponente van
ons behandel ingsprogram -  opvoed-
ing,  lewensruimte (daagl ikse roet ine) ,
terapre en gesinswerk.
Oor  d re  a lgemeen  funks ionee r  h ie rd ie
k inders swak as groeplede.  Wanneer
hul le  as le iers moet  optree,  is  hul le  gen-
eig om af  te  knou,  wanneer hul le  moet
volg,  word hul le  jandoois;  wanneer
hu l l e  hu l  op  d ie  bu i t ek r i ng  van  d re  g roep
bevind,  voel  hul le  soos verwerDte son-
debokke.  Dre k lubprogram poog om v i r
hul le  gesonder maniere van interaksie
aan te leer .  Hoewel  d i t  makl iker  oes6 as
gedaan is ,  weet  personeel  dat  d ' ie  k tub
se doelwi t te  is  om verhoudinosbek-
waamhede aan te leer ,  en n ie 's leqs
prakt iese bevoegdhede n ie.

Voordele van die klubprogram vir die
skool
Die program laat  personeel  se begaafd-
hede ontdooi ,  en verspre i  hul le  ta lente
eweredig in  d ie program. Onder d ie ou
ste lsel  sou 'n  

beperkte groep k inders
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baat  u i t  een personeel l id  se ta lente,  d ie
k lubprogramme maak sy ta lente v i r  a l
d ie k inders beskikbaar.  Krnderver-
sorgers word toegelaat  om verhoudings
met k inders bui te hul  wooneenhede aan
te knooD.
Die formele st ruktuur  van d ie k lubpro-
gram het  gehelp om die opvoedingsro l
van d ie k inderversorger  na vore te br ing.
Die personeel  was u i ters skeppend in
die voor tbrenging van d ie leerpotensiaal
van pret  en ontspanning.  Kookkuns is  'n

goeie voorbeeld hrervan,  en d ie kookk-
lub was besonder gewi ld onder d ie
seuns.  Bo en behalwe dre pure genot
om disse voor  te bere i  en te eet ,  het
groeple iers h ierd ie akt iwi te i t  as fokus
vi r  s invol le  opvoeding gebruik .  Leer-
p lanne het  bv.  tydsberekening en mate
en gewigte ingeslu i t .  K inders het  ook
basiese kennis oor  goeie voeding opge-
ooen .
Ui t  d ie k ind se oogpunt ,  word d ie k inder-
versorger  meer waardevol  beskou wan-
neer hy vakkundig in  'n  besondere
vaardigheid as inst rukteur  optree.
Brendtro (1969) meld dat  wanneer vol -
wassenes  v i r  k i nde rs  meer  aan t rek l r k
voorkom as gevolg van sulke akt iwi -
te i te ,  word d ie bou van verhoudrngs be-
vorder .  Kinderversorgers se ro l  as
opvoeders word opgehelder  terwyl
hul le  hul  bron reoer to i re u i tbre i .
Oo r  d ie  a lgemeen  was  d i t  moe i l i k  om
vorder ing in  d ie geestesgesondheids-
gebied te meet .  Kinderversorgers het
n ie d iesel fde gestandaardiseerde
toetse as onderwysers om die vorder ing
van  hu l  l ee r l i nge  te  bepaa l  n ie .  D ie  k l ub -
program ste l  ons in  s taat  om die aanleer
van spesi f ieke vaardighede te doku-
menteer ,  en sodoende het  ons 

'n  meer
konkrete basis  om die doel t ref fendheid
van ons werk te meet .  Tans word d i t
deur  in formele waarneming verr ig ,  maar
k inderversorgers moet  meer s te lse lma-
t ige metodes ontwikker .
Die k lubprogram het  d ie skool  van 'n

ideale f  ormaat  verskaf  v i r  orakt iese
ople id ing in  groepwerk v i r  s tudente van
maatskapl ike werk,  opvoedkunde,  s ie l -
kunde,  ps ig iat r ie  en k indersorg.
Ons kon ook vrywi l l igers konstrukt ie f  in
h ierd ie program gebruik .  Hul le  word
gewoonl ik  as helpers v i r  k inderver-
sorgers aangeste l ,  en is  vera l  behulp-
saam met k le in-motor iese tak ies asook
met akt iwi te i te  wat  tyd en geduld verg
soos bv. leerwerk, fotografie, model-
leerwerk en so meer.  Vrywi l l igers word
slegs aangeste l  ind ien hul le  v i r  'n  vo l le
semester  beskikbaar is .  Hierd ie gebruik
is  verk ies l ik  bo vrywi l l igers in  res iden-
s i6 le programme aan te s te l .
Vrywi l l igers,  in ternes,  en personeel  van-
ui t  ander deoartemente word d ikwels in
groepwerk opgele i  deur  d ie k inderver-
sorger ,  wat  waardigheid en status aan
die ro l  van d ie k inderversorger  ver leen.
Kinderversorgers staan d ikwels ver-
wonde rd  om hu l se l f  i n  d ie  ro l  van  oo le ie r
of  suoerv isor  te bevind teenoor lede van

die meer bevest igde beroepe.  Bv.  twee
internes (k inderpsig iaters)  werk tans
onder toesig van k inderversorgers.  Die
k lubprogram verskaf  dus d ie geleenth-
e id vrr  k inderversorgers om as superv i -
sors opgeler  te  word.
Die k lubprogram het  to t  d ie opname-
proses by Walker  bygedra.  Kinders en
hu l  ges inne  he t  ' n  meer  pos i t i ewe  en
konkrete rndruk van d ie skool  gekry
d.m.v.  d ie fotos en k lubplakate wat  op
die kampus tentoongeste l  word.  Opna-
mevergader ings is  gedurende k lubtye
geskeduleer  wat  seuns en hul  ouers d ie
eint l ike aktrwi te i te  laat  besigt ig  het .  Die
angs wat  gewoonl ik  met  'n  nuwe plek
gepaard gaan,  word verminder wanneer
hul le  Walker  as 'n  pret t ige asook 'n  leer-
same omgewrng sren.
Die aard van d ie k lubprogram dien as
aanspor ing v i r  baie k inders om hul  skool -
werk betvds te vol tooi  en dus n ie na
skool  gehou hoef  te word n ie.  Nietemin
word dr ie of  v ier  tog ingehou.  Die k in-
derversorgers was so entos iast ies oor
d ie program, dat  hul le  

'n  
30-minute ro l -

prent  daaroor  gemaaK het .

'n Paar probleme
Alhoewel  d ie program 'n belangr ike
komponent  van ons behandel ing u i t -
maak,  ontstaan d ie vraag of  d i t  vo l -
doende geleentheid v i r  se l f -
programer ing aan d ie k inders b ied.
H ie rd ie  i s  ' n  moe i l i ke  geb ied  v i r  su l ke
k inde rs .  Ons  he t  ook  d ie  

"D i sney land -

verskynsel"  ondersoek,  en moes ons-
sel f  a f  vra of  so 'n  ryk en akt iewe
program regverdig is  wanneer hul le  la t -
e r  i n  sko le  en  gemeenskappe  be land
waar soveel  minder in  vergelyk ing aan-
gebied word.
Ons het  ook n ie sekerheid oor  d ie ef fek
van d ie program op verhoudings tussen
kinders en k inderversorgers n ie.  Aan d ie
een kant  kom k inders met  baie meer
volwassenes in aanraking;  aan d ie an-
derkant  kan d ie tyd wat  met 'n  paar  bete-
kenisvol le  volwassenes spandeer word
afneem. Hierd ie probleme is  tot  dusver
nie s is temat ies ge6valueer n ie.
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English Summary
We have described how an after school
act iv i ty club program has become an es-
sent ial  component of an overal l  t reat-
ment mi l ieu at the Walker School.  Some
detai ls of implementat ion, some advan-
tages to the chi ldren and to the agency
have been addressed. Other age
groups, other sett ings, or other levels of
handicapping or disturbance would, of
course, necessitate var iat ion in this
model.  A dialogue on these variat ions
would benef i t  the ent ire f ie ld of chi ld
care.
I t  is important to underl ine the role of
chi ld care. Much of the impetus for ac-
t iv i ty programmes is lef t  to the chi ld
care workers. l f  h is or her job is not to be
only stopping and prevent ing behaviour
(keeping bad things f  rom happening - a
negat ive agenda),  some form of posi t ive
programme needs to be implemented.
At Walker we bel ieve that f  un, ski l l  bui ld-
ing, and competence development
through our club programme offer chi ld
care a clear posi t ive agenda. Perhaps
one of the most interest ing adaptat ions
of this model wi l l  be i ts use in the publ ic
school svstems. We know of two local
school systems who have already devel-
oped a simi lar programme.
There seem to be many al ternat ives that
the publ ic schools could explore in the
ut i l isat ion of the after-school hours for
regular and special-needs chr ldren.
There is clear ly the space and personnel
avai lable i f  the necessary funds can be
obtained. With the increase in both oar-
ents working, there is a greater need to
supervise chi ldren during the after
school hours. We have alreadv men-
t ioned that the special  chi ld requires
more help than the normal chi ld during
this oeriod. With the current thrust to
return soecial-needs chi ldren to their
communit ies, we wi l l  need to f ind ways
to respond to the specialchi ld 's need for
programming and supervision. We can
envision an increasingly prominent role
in al l  of  this for the chi ld care orofession-
al  ski l led in act ivrty programming.

Vertaal met verlof van Child Care Ouar-
terley
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Background
The need for  a chi ld  care consul tancv
servrce in  Br i ta in arose f  rom the appar-
ent  inabr l i ty  of  the socia l  serv ice depart -
ments to prevent  ch i ldren f  rom
exper iencing physical  and emot ional
dr i f t  wi th in the care svstem. Some of
the issues in  Br i ta in are cer ta in ly  re le-
vant  to  the s i tuat ion in  South Af  r ica.  Ma-
jor  decis ions are made about  chi ldren
and  the i r  f am i l i es  and  the  ab i l i t y  t o  make
clear  assessments is  cr i t ica l .  Research
has shown that  accurate assessment  of
needs and p lanning on how to meet
these needs is  not  a common feature of
socia l  work.  The lack of  c lar i ty  as to the
execut ive responsib i l i ty  of ten contr ib-
utes to p lans not  being executed,  i .e .
who is  responsib le for  execut ing deci -
s i ons?  One  o f  t he  conc lus ions  reached
was that  socia l  workers and thei r  se-
n iors are not  of fered the opportuni t ies
to acquire sophist icated skr l ls ,  knowl-
edge and qual i ta t ive exper ience to
equip them to deal  confrdent lv  wi th the
complex and extremely emot ive issues
ra i sed  bv  wo rk  w i t h  ch i l d ren  and  the i r
fami l ies.  What  is  requi red is  the devel -
opment  of  the knowledge and sk i l ls  of
socia l  serv ice pract i t ioners in  conjunc-
t ion wi th other  d isc ip l ines,  rather  than
prescr ib ing a set  of  recommendat ions
by an outs ide 'exper t '  which is  f  requent-
ly  ignored or  misunderstood.
The Br idge chi ld  care consul tancy ser-
v ice was developed to t ry  to meet  some
of  the abovement ioned needs.

Goals of child care consultancy
The goals of  The Br idge chi ld  care con-
sul tancy servtce are to
o  deve lop  a  non - res iden t i a l ,  non -c l i n i c
model  for  the evaluat ion of  the needs of
ch i l d ren :
o enable the local  s taf f  to  develop therr
own knowledge and sk i l ls  in  the fo l low-
ing ways:  by f indrng ways to evaluate

more accurate ly  the needs of  chr ldren;
by formulat ing deta i led p lans to meet
those needs;  by designing deta i led pro-
grammes of  work to put  the p lans in to
operat ion;  by making more use of  in ter-
d i sc ip l i na ry  spec ia l i s t s .
The a im of  the servrce is  to  help agency
staf f  members to evaluate a chi ld 's
needs systemat ica l ly ,  us ing the knowl-
edge and informat ion which they a l -
ready have access to.  The emphasis is
on co-operat ion,  wi th the staf f  o f  The
Br idge assis t rng agency staf f  to  reach
conclusrons.  The t ime scale for  the oro-
cess is  agreed in advance.  When an
evaluat ion does not  prove conclus ive,
spec i f i c  i n te r -d i sc ip l i na ry  consu l t an t s
are used and the t rme scale is  extended
by  ag reemen t .  A l l  t he  ma te r i a l  r s  co l l a t -
ed and shared wi th a/ /  the people in  the
key  g roup .

Staff members
The Brrdge has s ix  permanent  s taf f
members.  Consul tants are employed on
a  sess iona l  bas i s  and  the re  i s  an  adv i so -
r y  g roup  i nc lud ing  d i f f e ren t  d i sc ip l i nes .

The process of consulting
lnit ial agreement
Af ter  an inqui ry  is  received,  a meet ing is
a r ranged  to  exp lo re  t he  app rop r ra teness
o f  us ing  th i s  se rv i ce .
l f  a  decisron to proceed is  reached,  a
date and p lace is  arranged for  a meet ing
w i th  t he  key  peop le  i n  t he  ch i l d ' s  l i f e  and
a contact  person wi th the referr ing
agency,  and a wr i t ten agreement  ts
drawn up regardrng the expectat ions of
both par t ies -  for  example on access to
informat ion -  and an est imate of  costs.
The process only begins when the wr i t -
ten agreement  has been s igned and re-
tu rned ' t o  The  B r i dge .

Allocation ol tasks
At  the f i rs t  meet ing of  key people a se-
r ies of  tasks designed to fac i l r ta te the
eva lua t i on  o f  t he  ch i l d ' s  needs  wou ld  be
formulated,  agreed and a l located to/by
the  g roup .  The  a im  wou ld  be  to  ensu re
tha t  each  member  o f  t he  Qroup  had  an
al lo t ted task.  The fo l lowino are exam-

ples of  the types of  tasks that  are a l lo t -
t e d :

Histor ica l  context .  This  task was or ig i -
nal ly  developed to understand the d is-
rupt ion experrenced by chi ldren rn care.
I t  is  used to record in  chronological  se-
quence the changes that  have taken
p lace  rn  a  ch i l d ' s  l r f e  up  to  t he  p resen t .
An  impac t  cha r t  g i ves  an  i nd i ca t i on  o f
t he  rmpac t  on  the  ch r l d  o f  each  o f  t he
changes recorded rn the f low char t .  A
co l l a t ron  i s  made  o f  a l l  hea l t h  and  soc ia l
work repor ts ,  prev ious assessments
and school  repor ts .  The ordered presen-
ta t ron  o f  t h i s  i n fo rma t i on  usua l l v  has  a
p ro found  e f  f ec t  on  those  work ing  wr th
the  ch i l d  i n  t ha t  new unde rs tand ino  and
rns rgh t  r s  ach ieved .

Present  context .  A behaviour  oat tern
cha r t  r s  used  to  p rov ide  a  da i l y  l og  o f  a
ch r l d ' s  behav rou r  ove r  a  spec i f  i c  pe r i od .
A  soc ,a l  ad jus tmen t  sca le  i s  comp le ted
in  re la t ron  to  t he  ch i l d ' s  cu r ren t  ad jus t -
men t  a t  schoo l .  Las t l y ,  p resen t  he igh t
and  wergh t  measu remen ts  a re  p lo t t ed
on  a  g row th  cha r t .

Bi r th fami ly  contr tbut ion:  An indicat ion
i s  g i ven  o f  t he  f am i l y ' s  con t r i bu t i on  t o
the  f  l ow  and  rmpac t  cha r t s .  An  eco -map
o f  t he  f amr l y  r s  d rawn  to  g i ve  i n fo rma-
t i on  on  the  famr l y ' s  re la t i onsh ip  w i t h  t he
wor ld  a round  r t

The chr ld 's  contnbut ion.  An assess-
men t  r s  made  o f  t he  ch r l d  i n  t e rms  o f  h i s
o r  he r  i den tL t y  and  how fam i l y  members
0 f€  p€ fce  r v€d  Fan - r l y  pno tos  a re  used  i n
a  d rscuss ron  wr th  t he  ch r l d  t o  enab ' l e  t he
ch r l d  t o  re f  l ec t  on  h rs  oza ie r  l i f e .

Execution of tasks
The  tasks  wou ld  be  comp le ted  w i th in  a
t i m o  q e  : l e  s a r o o t l  r n  ^ i , . ^ ^ ^ ^  ^ + + ^ .u 9 r  u u u  r r r  o u v o t  t u g ,  o t t E l

whrch  the  agency  con tac t  pe rson  wou ld
co l l a te  t he  rn fo rma t i on ,  send  i t  t o  The
Br rdge  and  c r r cu la te  i t  t o  a l l  key  peop le .
The key people are requested to make
the r r  own  ana l ys i s  o f  t he  ma te r i a l .
The staf f  o f  The Brrdge,  together  wi th
any  o the r  consu l t an t s  cons ide red  nec -
essa ry ,  wou ld  t hen  cons ide r  t he  ma te r i -
a l .  l f  i t  appea rs  t ha t  conc lus ions  cou ld  be
reached on the basis  of  the mater ia l  ore-
sen ted ,  t he  s ta f f  o f  The  B r rdoe  mee t
w i th  t he  agency  pe rsonne l  t o  dd te rmrne
wha t  t he  ch r l d ' s  needs  a re  and  to  o lan
fo r  t he  ch r l d ' s  f  u l u re .  A  p rog ramme i s
designed to meet  these needs.  The pro-
g ramme i s  des igned  so  tha t  each  o f  t he
needs  a re  me t .
Where conclusrons can not  be reached,
the  use  o f  o the r  consu l t an t s  f r om a
range  o f  d i sc ip l rnes  i s  a r ranged ,  a f t e r
wh i ch  the  p rocess  i s  conc luded  as
above .  Once  the  p rocess  i s  comp le ted ,
a  w r t t en  repo r t ,  ag reed  on  by  t he  g roup
of  key people,  is  sent  to  the agency to-
ge the r  w i t h  an  i nvo rce  fo r  t he  cos t  o f  t he
serv ice provided.
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Moni tor ing of  the serv ice
ln  t he i r  wo rk  as  consu l t an t s ,  The  B r i dge
s ta f f  emphas i se  ce r ta in  aspec ts  o f  t he r r
wo rk  w i t h  ch i l d ren .  l t  i s  impo r tan t  t o
encou rage  agenc ies  t o  o rgan rse  the r r
no tes  i n  such  a  way  tha t  bo th  t he  ch r l d ' s
needs  and  op t i ons  open  fo r  h im  o r  he r
become c lear .  In format ion must  be re-
corded in a systemat ic  way and a sys-
tem of  notes ensures that  any
informat ion which might  be needed is
a lways recorded.  In th is  way a broader
pic ture of  the process of  evaluat ion is
obta ined and communicat ion between
key people is  enhanced
One year af ter  referra l ,  the agency is
contacted to determine the extent  to
wh ich  the  o r i g i na l  goa l s  f o r  t he  ch i l d
have been achieved.
The Brrdge chi ld  care consul tancy ser-
v ice seems to be meet ing an important
need as systematrc f  low char ts  are be-
i ng  used  i n  d i f f  e ren t  se rv rces .

The South African context
To date no chr ld care consul tancy ser-
v i ce  o f  t h i s  na tu re  ex rs t s  i n  Sou th  A f r i ca .
Ch r l d ren ' s  f i l es  con ta in  a  l a rge  amoun t
o f  i n fo rma t i on  wh i ch  i s  no t  s t ruc tu red
rn to  a  f o rma t .  A  l o t  o f  wo rk  i s  done  to
ob ta in  i n fo rma t i on  wh i ch  i s  no t  a lways
pu t  t o  use  The  f l ow- ,  rmpac t - ,  and
growth-char ts  as wel l  as the eco-maps
cou ld  be  va luab le  rn  o rgan rs ing  i n fo rma-
t i on  abou t  ch i l d ren  and  a rd  p lann rng  and
dec i s i on -mak ing  p rocesses .  Th i s  cou ld
a l so  p rov ide  a  f r amework  f o r  communr -
ca t ron  and  assessmen t  by  d r f  f  e ren t
agenc ies .
Ano the r  a rea  wh ich  needs  a t t en t i on  r s
the  imp lemen ta t i on  and  fo l l ow-up  o f
p lans .  O f ten  p lans  a re  d i scussed ,  bu t
not  executed or  fo l lowed up.  We are in
di re need of  serv ices to s t ructure our
dec i s i on -mak ing  p rocesses  and  b r i ng
o rde r  t o  t he  f  r e l d  o f  ch i l d  ca re .
The  work  done  by  The  B r rdge  i l l us t ra tes
the  impor tance  o f  wo rk ing  i n  a  sys tem-
a t i c  way .  Pe rhaps  the  r ssue  t s  no t  t o
change  wha t  i s  be ing  done ,  bu t  t o  wo rk
more systemat ica l ly  wr th what  is  being
done  a t  o resen t .

Joanna Kistner and Jeanette Schmid
have developed a nine-session pro-
gramme which those who work with
mentally-handicapped clients may wish
to make use of . The writers mav be con-
tacted through the Society for the Care
of the Mentally Handicapped, P.O. Box
88078, Newclare 2112, and would be
happy to send outl ines of the pro-
gramme and to discuss it with potential
users.

This programme was developed in re-
sponse to the need expressed by staf f
work ing wrth people who are mental ly
handicapped.  Staf f  had come across
p rob lems  o f  a  sexua l  na tu re  wh i ch  they
were uncer ta in how to respond to.
Manv  immed ia te l v  f e l t  uncomfo r tab le
at tempt ing to cope wi th problems of
t h i s  t voe
Resea rch  po rn t s  t o  t he  f ac t  t ha t  i nd i v i d -
ua l s  can  cope  fa r  more  app rop r i a te l y  and
respons rb l y  r f  t hey  a re  rn fo rmed  abou t
how the r r  bod ies  wo rk  and  have  a  good
unde rs tand ing  o f  t he r r  soc io -sexua l
i den t i t y  l t  i s  a l so  ev iden t  t ha t  whe re
pa ren ts  and  s ign i f  i can t  o the rs  o f  t en  f  i nd
i t  d i f f  r cu l t  t o  p rov ide  the r r  ch i l d ren  w i th
the  necessa ry  i n fo rma t i on ,  someone  i n
the  commun i t y  needs  to  accep t  t h i s  re -
spons rb r l r t y .  Th rs  r ssue  i s  even  more  pe r -
t inent  for  persons who are in te l lectual ly
d i sab led ,  who  thus  usua l l y  canno t  read ,
canno t  abs t rac t  o r  gene ra l i se  f r om one
si tuatron to another ,  and who are very
in f  l uenced  by  t he  med ia .
Th i s  p rog ramme i s  i n tended  to  be  an
expe r i en t i a l  one  f  o r  s ta f  f  who  w i l l
t h rough  the  p rocess  hope fu l l y  c l a r i f y
the i r  own  va lues  rega rd ing  sexua l r t y ,
and learn sk i l ls  to  of fer  a socro-sexual
ident i ty  programme to the d isabled peo-

ple they work wi th.  This programme is
not  of  f  ered in  a vacuum and par t rc ipants
are encouraged to c lar i fy  thei r  own val -
ue base.  That  is ,  noth ing is  going to be
imposed on par t ic ipants that  they don' t
want  to accept .
The programme is  a lso in  a sense h ierar-
chical  in  that  i t  begins wi th less threat-
ening issues and moves s lowly to
conceots one tends to feel  more awk-
ward about ,  and a lso moves f rom the
basic understanding needed before
more comolex issues can be tack led.
The indiv idual  sessions are s imi lar ly
s t ruc tu red  and  i t  i s  impo r tan t  t o  go
through the warm-up exerc ises i f  par t ic-
ipants are to respond act ive ly  la ter  in  the
sessions.  Where i t  is  recommended
that  d iscussions take p lace in  smal ler
groups or  dyads,  th is  is  to  fac i l i ta te
openness  and  hones ty .
Be{ore th is  programme is  used wi th res-
idents,  workers or  pupi ls ,  s taf f  should
consu l t  w i t h  pa ren ts .  Aga in ,  i s sues
should be worked through s lowly mov-
ing f rom what  parents are comfor table
wi th to more awkward issues.  Many
parents are l ike lv  to be res is tant .  l t  is
rmportant  to  s t ress that  the programme
wi l l  deve lop  the i r  ch i l d ' s  va lue  base  and
i s  i n tended  to  m in imrse ,  no t  i nc rease ,
possib le problems around sexual i ty .
I t  rs  fe l t  that  r f  pupi ls ,  workers or  res i -
dents par t ic ipate in  th is  programme, the
fac i l i t y  w r l l  i n  t he  l ong  te rm encoun te r
fewer problems around the issue of  so-
c io-sexual  ident i ty .  However,  r t  may be
insuf f  ic ient  to  run th is  programme once.
Conceots ra ised wi l l  need to be con-
stant ly  re inforced.
The programme does not  a l low one to
answer a l l  quest ions around mental
handicap and sexualr tv ,  but  the authors
bel ieve i t  cer ta in ly  is  an adequate begin-
n ing .

BRIEF REPORT

A Socio-Sexual ldentity Programme
for the llentally Handicapped
Joanna Kistner and Jeanette Schmid

St Johns Hostel
CHILD CARE WORKERS

Cottage-sty le chi ldren 's  home wi th uni ts  of  maximum ten chi ldren requi res
live-in child care workers who should be bil ingual and matriculated. Added
training and experience a recommendation.

The home offers competit ive salary, board and lodging, training, medical aid
and pension. Telephone the Principal on011-827-5732

Registered Social Worker

64 -bed  ch i l d ren ' s  home en te r i ng  an  ex -
c i t ing phase of  new development  re-
qui res a Socia l  Worker  wi th dr ive,
enthusiasm and exoer ience of  work
w i th  ch i l d ren .  She  w i l l  p l ay  a  l ead ing  ro le
in  d i rec t i ng  ch i l d  ca re  p rac t i ce  and  i n
gu id ing  the  home 's  deve lopmen t .
This important  post  of fers commensu-
rate salary,  medical  a id and other  f  r inge
benef i ts .  Apply to the Pr inc ipal  on te le-
ohone 021-23-1316.

EPWORTH
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'n Kwessie van
Opvoeding
Dr J.A. Breytenbach

Dr J.A. Breytenbach is Senior O nderwy-
sadviseur bv die Transvaalse Onder-
wysdepartement en lid van die
waarnemingskomitee van Norman
House Plek van Veiligheid

Die groot ,  imposante gebou van d ie
Randse Afr ikaanse Univers i te i t  s taan
voor my op d ie hoogte terwyl  ek h ier
wag v i r  'n  bus om my na d ie s tad te
neem.  Ek  he t  pas 'n  l es ing  gegee  as  dee l
van d ie konferensie van d ie Nasionale
Verenig ing van Kinderversorgers.  Nou
staan ek h ier  " in  the midst  of  mv confu-
s ion"  soos d ie hoofspreker ,  Thom Gar-
fat ,  so t ref fend ver te l  het .  Ek wonder
oor  baie d inge,  Het  d ie konferensie-
gangers verander deur  wat  hul le  geleer
het?;  Het  ek sel f  dalk  net  genoeg ges6
om verwarr ing te skep?;  Wat gaan d i t
a l l es  v i r  d i e  honde rde  k inde rs  i n  k i nde r -
huise beteken ?
H o e .  .  . ? W a n n e e r .  .  . ? W a a r o m .  .  . ?
Die verwarr ing s leep my in a l le  r ig t ings.
Ge lukk ig  kom d ie  bus .  Ek  sp r i ng  na  d ie
ve i l i ghe id  van  ' n  s t ruk tuu r .  Daa r  i s  ' n

voorkant ,  'n  r ig t ing van beweging en
twee rye net j iese s i tp lekke onder en bo.
Daar is  waarneembare orde.  Lekker !
Die volgende dag is  Saterdag.  Terwyl  ek
graaf- in-d ie-hand probeer orde br ing in
my tu in,  kry ek ook meer perspekt ie f  in
my gedagtes.  Ek her leef  d ie les ings,
s ien weer d ie baie mense by d ie teeta-
fe ls  en d ie heer l ike etes:  lu is ter  weer-
eens na gesprekke en standpunte.  Daar
was  s ie l kund iges .  Sommige  van  hu l l e
het  breedvoer ig vers lag gedoen van on-
dersoeke,  tegnieke en gespesral iseerde
remedidr ing van 'n  lang lys probleme by
kinders.  Daar was maatskaol ike
werkers wat  geredeneer het  oor  wet te
en programme. Daar was hoofde en ko-
mi teelede wat  geleer  het  van ef fek-
t iewe bestuur  en hanter ing van
personeel .  Daar was ook teolot i  o f  gees-
te l ikes wat  a l  d ie kennis b inne 'n  be-
paalde waardesisteem rnpas.
En  dan  was  daa r  d ie  ande r  .  .  .
D i t  i s  h i e rd ie  "ande r "  me t  w ie  ek  g raag
wi l  gesels:  dre mense wat  e lke dag en
heeldag met  d ie k inders besig moet
wees."Bes ig  me t  wa t? " ,  v ra  ek  myse l f .  Me t
opvoeding natuur l ik .  U is  besig om
k inde rs  op  te  voed .  Nou  sa l  u  da l k  v ra :
" l s  d ie  daag l i kse  gesukke l  me t  ande r

mense se stout  k inders oor t  opvoedrng?
Ek moet  net  aanhou vermaan,  kyk dat  a l
d ie redls  nagekom word,  lu is ter  na
k l a g t e s , e n .  .  . e n .  .  . e n .  .  .  l s d r t r e g t r g
d ie  moo i  naam 'opvoed ing '  we rd? "
Ja.  Besl is .  Opvoeding v ind ju is  in  neder-
i ghe id  p laas .  N iemand  bes ing  d re  t aak
van d ie opvoeder n ie.  Di t  br ing n ie baie
geld in  n ie.  Daarvoor word n ie ser t i f  ikate
en bekers u i tgedeel  n ie.  Prof  essor
Landman s6 opvoeding is  " 'n  neerknie l
om waterpas (d ie k ind)van aangesig tot
aangesig te kan ontmoet"  (Opvoed-
kunde v i r  Onderwvsstudente.  b l .  271] l .

'n Mens kan leer om kinders
beter te hanteer, maar dan
moet iy bereid wees om in
die proses as mens te
ontwikkel.

Sonder u teenwoordigheid in  d ie a l le-
daagse  ve r l oo r  d ie  k i nd  sy  seku r i t e i t :"V i r ' n  k i nd  sonde r  ' n  bekende  vo lwas -
sene  daa r i n  i s  ' n  hu i s ,  ' n  ve r t rek  en  se l f s'n  

speelp lek met  a l les daar in en daarom-
heen bedreigende en beglurende
ruimte.  Di t  rs  vreemdheid met  gevulde
dinge wat  vreesaanjaend aandoen "

(Professor  C.K.  Oberholzer :  Pro legome-
na van 'n  pr ins ip id le pedagogiek,  b l .
2731.
U wat  e int l ik  deur lopend saam met h ier-
d ie  k i nde rs  i s ,  he t  d ie  be lang r i ks te  t aak
in hulle lewe. In Die Kinderversorger
Vo l . 5 ,  N r .9 ,  Sep tember  1987 ,  s te l  d re
skrvwers van Ihe Treatment Plan - V
d i t  soos  vo lg :"  Unless care workers are commit ted to
both the phr losophy of  t reatment  p lan-
n ing as a methodology as wel l  as to the
ind rv idua l  p l ans  dev i sed ,  t he  en t i r e  p ro -
cess  w i l l  have  l i t t l e  o rac t i ca l  va lue " .
Di t  wat  o laasvind tussen u en erKeen van
die k inders,  word opvoeding genoem.
N iemand  kan  ' n  ande r  mens  l ee r  hoe  om'n opvoeder te wees n ie.  Tog is  daar
be te r  en  swakke r  opvoede rs .  E l ke  mens
wat k inders opvoed,  kan 'n  beter  op-
voeder word.  Di t  beteken egter  dat  hy of
sy as mens moet  verander om nog meer
beg r i p ,  nog  meer  i ns ig ,  nog  meer  ge -
du ld ,  nog  meer  l i e fde  te  h6 .  ' n  Mens  kan
leer  om k inders beter  te  hanteer ,  maar
dan  moe t  i v  be re id  wees  om in  d ie

proses as mens te ontwikkel .  Want
wanneer ' n  mens  ' n  k i nd  opvoed ,  i s  d i t
asof  jy  voor tdurend in 'n  spredl  kyk.  Jy
s ien jou ere onvermoe,  jy  ervaar  jou e ie
teko r t kom ings  en  te l kens  bes lu i t  j y :  vo l -
gende keer  sal  ek d i t  beter  doen.  As iy
dalk n ie sel f  ontwikkel  in  h ierd ie werk
nre,  sa l  1y 

'n  paar  ernst ige vrae oor  iou
eie menswees moet  vra.  Di t  is  harde,
veele isende werk wat  n ie mater i6 le rvk-
dom br ing n ie.  Maar daar  kan baie gees-
te l ike wins wees.  

'n  Geleerde u i t
Neder land het  vanjaar  in  'n  toespraak by
Unisa ges6 d ie beroep van d ie k inderver-
sorger  (opvoeder)  " ts  naar  mi jn idee dan
ook een van de zwaarste op aarde" (Pe-
dagogrekloernaal ,  Vol .8,  Nr .2) .
Bo en behalwe a l les wat  tot  dusver  ges6
rs,  rs  dr t  ook waar dat  opvoeding 

'n  vers-
kynsel  is  wat  bestudeer kan word.  Di t  is
moon t l r k  da t  ' n  mens  ba ie  kenn i s  oo r
opvoedrng u i t  boeke,  praat j ies en les-
rngs  kan  opdoen .  Om h ie rd ie  kenn i s  i n
d ie  p rak t yk  t e  geb ru i k ,  r s  d r t  nod ig  om d i t
deel  van jou lewe,  deel  van jou mens-
wees te maak.  Om weer d ie skrywers
van The Treatment Plan aan te haal:
" . . .  i t  i s  essen t i a l  t ha t  t he  ca re  wo rke r  i s
able to operate bV informal  inst inct  rath-
e r  t han  cons tan t l y  t h rough  i t em ised  i n -
terventron .
Daa rom"  . .  t he  a rm rs  f o r  t he  t r ea tmen t  p lan  to
become a  hab r tua l  manner  o f  dea l i ng
w i t h  a n y  o n e  c h i l d  

" .

Opvoed rng  he t  ' n  
bepaa lde  s t ruk tuu r  en

beg inse l s  wa t  ' n  mens  kan  geb ru t k  (a )
om te  kyk  o f  j y  we rk l i k  bes ig  i s  om op  te
voed .  en  o f  ( b )  om d ie  voo rsk r i f t e  van
d re  behande l rngsp lan  wa t  v i r  ' n  k i nd
voorgeskryf  rs ,  behoor l ik  in  d ie praktyk
u i t  t e  voe r
Dre  vo lgende  s t ruk tu re  o f  a fde l i ngs  van
opvoed rng  word  ko r t l i k s  genoem.
o  Opvoed ingsve rhoud rngs :  D i t  r s  d te
d r re  p r l a re  waa rop  a l l e  opvoed tng  rus ,
naaml ik  wedersydse begr ip tussen vol -
wassene en k ind;  wedersydse ver t roue
en wedersydse gehoorsaamherd.
o Opvoedingsver loop:  Di t  is  d ie wyse
waarop 

'n  volwassene en k ind in  enige
s i t uas ie  me t  mekaa r  kommunrkee r .
o  Opvoed ingsbed ryw ighede :  D i t  i s  d re
d inge  wa t  ' n  vo lwassene  en  ' n  k i nd
saam ooen .
o  Opvoed ingsdoe l :  D t t  i s  d i e  doe l
waarop d ie volwassene en d ie k ind af -
stu u r.
Di t  is  belangr ik  dat  a l le  verwarnng voor t -
du rend  opgek laa r  wo rd .  Langs  h ie rd ie
weg is  'n  poging aangewend om by te
d ra  t o t  meer  i ns ig  i n  d re  we rk l i ke  t aak
van  d ie  sogenaamde  " f ron t  l i ne  wo r -
ke r " .  Hoewe l  d i t  

' n  t aak  i s  wa t  i n  nede r -
igheid u i tgevoer word,  is  d i t  'n  verhewe
taak waaroor  reeds baie studies gedoen
i s  en  waaroo r  d ie  f i na le  woo rd  seke r
noo i t  gesp reek  sa l  kan  word  n ie .  D i t  i s
d ie bedoelrng om nog verder  h ieroor
gesp rek  t e  voe r  i n  opvo lga r t i ke l s .
Br iewe met kommentaar  of  vrae sal
welkom wees.
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Nuwe Streekvoorcitter
Pas verkose Nasionale
Voorsitter, Ashlev Theron, het
by die Uitvoerende
Komiteevergadering op 1 2
November uitgetree as
Voorsitter van die Weskaap
sodat hy sy aandag op sy nuwe
pos kan vestig. Leon Rodriques,
'n maatskaolike werker en vise-
hoof van Boys Town, Duin en
Dal  in  Phi l ipp i ,  is  in  Ashley se
plek aangestel. Rose
September, prinsipaal van
Annie Starck Vil lage is tot vise-
voorsitter verkies.

G.C. Williams House Opens
A new chi ldren 's  home, G.C.
Wi l l iams House,  run under the
auspices of the Cape Town City
Mission Homes, admitted its
first children on 12 October
1987. For many years the
CTCMH recognised the urgent
need for alternative child care in
Cape Town to supplement the
work of its f irst child care centre,
Bruce Duncan House. lt has
taken many years of fund-
ra is ing but  the dream has f  ina l ly
come t rue and G.C.  Wi l l iams
House in Bridgetown hopes to
live up to the same standards of
evangelical child care as its
sister home.

Open Day
St Michael 's  Chi ldren 's  Home in
Plumstead held an Open Day
on Thursday 5 November. A
large number of friends, and
colleagues from family welfare
agencies,  ch i ldren 's  homes and
the Department, visited during
the morning to see over the
home and to hear  about  some
of the programmes in
operation. NACCW Director,
Br ian Gannon,  spoke on
Meeting the Challenges of the
Future, and emphasised that
chi ldren 's  homes would have to
be as creat ive in  thei r  fundino

and cost-effectiveness as in
their professional tasks during
the coming years.

Report Back
On Thursday 12 November a
Conference Report Back was
held at St John's Hostel. Four
conference delegates reported
on different asoects of the
conference to the 55 people
who attended. One of the
matters raised was the
re lat ive ly  smal l  number of  ch i ld
care workers who had
presented papers or workshops
at the conference.

Eggs. Bacon and Certificates
Thursday 1 9 November saw the
Western Cape Region's End-of-
Year Breakfast which included
the presentation of certif icates
bv the Institute of Child Care to
those who had completed the
BOCC course in Caoe Town.
The funct ion,  which has
become a traditional way of
ending the year  in  th is  Region,
was held at  the Hol iday Inn on
Eastern Boulevard.

Residential Social Workers'
Group
This group meets regular ly  on
the fourth Thursday of each
month.  Meet ings are a lways
held at  Marsh Memor ia l  Homes
from 09h00-10h30.
The Chair lady th is  year  has
been Jane Pavne, the
Chi ldren 's  Homes L ia ison
Worker from the Child Welfare
Society. She is assisted by a
smal l  commit tee which
organises the programme for
the Vear.
Topics covered in meetings this
year  have inc luded:
o A visit ing social worker
discussed her work in a
chi ldren 's  home in
Kamieskroon. This was most
enl ightening to those of  us to
wnom so many resources are
avai lable in  Cape Town.
o Members of the Department

of Health Services and Welfare
spoke about administrative
changes which have come
about with the new Child Care
Act. This was most helpful.
o The August meeting took the
form of a most interesting and
mind-boggling visit to
Lentegeur Hospital. We were all
most impressed by the size of
the place and the facil i t ies
provided.
o Sian Hasewinkel, a social
worker from Child Welfare,
gave a ta lk  on "Chi ld  Sexual
Abuse" at the September
meeting. The attendance at this
meeting was disappointing.
Sian gave us impressive insight
into the type of work which she
and others at the agency are
doing in  th is  area.
o The subject for the October
meeting was "The Role and
Input of the Psychiatric Social
Worker", by a member of the
Chi ld Guidance Cl in ic  at  UWC.

Natal
Meetings
On Monday 16th Novemberthe
Regional Executive hosted a
meeting at Ethelbert Children's
Home to determine the needs
of black children. Apart from
child care representatives, the
Durban Corporation who are
dealing with the problem of
street children, was also invited
to participate. This meeting was
followed by a Regional
Executive meeting where plans
for the new year programme
was f ina l ised.  The f ina l  regional
meeting was held on Friday
20th November at St
Phi lomena's Home and
speakers were invited to inform
child care workers of the needs
of children in crisis. The
purpose of this meeting was to
sensitise child care workers to
the needs of children in the
communi ty .
Dur ing h is  v is i t to  Durban Thom
Garfat addressed a specially
convened regional meeting at
Phi lomena's Home.

Aryan Benevolent Home
An Annual Awards Day is
planned by the Aryan
Benevolent Home for Friday 27
November. The programme is
to inc lude dance,  music and
drama presentations by the
chi ldren.  The Guest  Soeaker is
Lesley du Toit, Regional
Director of the NACCW. Awards
are to be given in such areas as
sportsperson of the Year,
Culture, Creativity, and even a
"House and Garden

' r  Compet i t ion" .  A message to
parting children from

housemother Miss S. Deolall
wil l be followed by a
oresentation of farewell tokens.
Abeida Mohammed wi l l  reply
on behal f  o f  the chi ldren.  Such
"rites of passage" mean a great
deal to the children, and the
Home's Board of Management
and Staff are to be
congratulated on planning such
a full programme.

Eastern Province
Principals Meet in Port
Elizabeth
On Wednesday 11 November a
meeting was held with the
principals of all of the children's
homes and places of safety in
the Port Elizabeth area to
discuss the setting up of a
regular group for principals,
social workers and other senior
and professional staff. The
meeting also explored the
possibil i ty of establishing the
BOCC course on the basis of
weekly lectures. The following
institutions were represented at
the meeting: E.P. Children's
Home. MTR Smit-Kinderoord,
Protea Place ofSafety, Nazareth
House, Nerina Place of Safety,
Oosterland-Kinderhu is,
KwaZakhele Place of Safety and
St Nicholas Home. The
NACCW's National Director
answered a number of
ouestions about the role of the
NACCW and the content of the
BOCC course, and the group
ended on a positive note,
deciding to meet again towards
the end of Januarv 1988.

T ra nsvaa I
Celebrity Concert
The Ch ristmas Decoration
Competit ion in aid of the
NACCW sponsored by Sandton
Sun and Fi rs t  Nat ional  Bank
reaches its climax in a Celebrity
Concert hosted by Des and
Dawn Lindberg at the Gazebo,
Sandton Sun Hotel, on Sunday
29 Novemberfrom 17h30 to
1 th00. At the concert the
winning entr ies wi l l  be
auctioned and the Christmas
Decorations wil l be sold. Tickets
are available at R5.00 from Di
Levine, telephone 01 1-337-
701 0.

BOCC Awards
At a ceremony at the Strathyre
Gir ls '  Home in Johannesburg
on Wednesday 18 November,
21 students received their
certif icates for the EOCC course
from the Institute of Child Care.
A number of students received
certif icates of attenda nce.
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Retatded Child
Jackie Wijker

Jackie Wijker is a social work student
who compiled this paper during a place-
ment'at St Michael's Children's Home
i n P lu m stead,' Cape Town

Introduction
This ar t ic le  wi l l  f i rs t ly  explore the 'psy-
chological  perspect ive of  border l ine
mental  retardat ion.  A basic  def  in i t ion of
mental  retardat ion wi l l  be g iven.  Fol low-
ing th is ,  I  wi l l  d iscuss the d i f ferent  theo-
ret ica l  approaches to have emerged
a round  the  sub jec t .  l t  w i l l t hen  be  neces -
sarv to d iscuss the actual  lO test  and
what  may inf luence the score.  The last
aspects which wi l l  be d iscussed'are 'e-
mot ional  and behavioura l  factors.
I  have d iv ided the educatory aspect  In to
two subdiv is ions:  the f i rs t  wi l l  answer
the  ques t i on ,  " l s  i t  necessa ry  t o  send
such  a  ch i l d  t o  a  spec ia l  c l ass  o r
schoo l? " :  t he  second  w i l l  l ook  a t  t he
posi t ive and negat ive aspects of  a spe-
c ia l  c lass and school .
Whr le looking at  the socio logical  per-
spect ive,  I  wr l l  t ry  to  answer the per t i -
nent  quest ion,  "  Does societyaccept  the
mental ly  retarded indiv idual  ? "

Definit ion
Before any formal  def in t t ion is  at tempt-
ed ,  lwou ld  l i ke  t o  men t i on  some gene ra l
c r i t i c i sms  o f  t he  de f i n i t r ons  used  thus
far  by theor is ts .  Gearheart  and L i t ton
suggest  that  any def in i t ion tends to re-
f lect  the socio-cul tura l  s tandards of  a
society.  This  is  problemat ic  as these
standards usual ly  change over  t ime.
o Di f ferent  d isc ip l ines such as medi-
c ine,  law,  educatron and psychology
make up def in i t ions appropr iate to thei r
own f ie lds.
o The actual  conceot  of  menta l  retarda-
t ion is  a d i f f icu l t  area wi th d i f ferent  theo-
ret ica l  v iewpoints.
o Since our  western ised society p laces
such a h igh value on in te l lectual  abt l i ty ,
any descr ipt ion can be d iscr iminatory
and would thus have negat ive ef fects.
The above factors should be kept  in
mind whi ls t  rev iewing any def in i t ion of
thrs sor t .
The Diagnost ic  and Stat is t ica l  Manual
(DSM) l l l  seems to of fer  the most  com-
prehensive def in i t ion.  l t  s tates that
"Mental  retardat ion refers to s ignr f i -
cant ly  subaverage general  in te l lectual
funct ioning,  ex is t ing concurrent ly  wi th
def ic i ts  in  adapt ive behaviour  and i t  is
Town c l in ica l  psychologist  suggested
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that  low lO rs general ly  i r reversrb le even
though th is  has occurred as a resul t  o f
an unst imulat ing envi ronment .  As a re-
sul t  a  cyc le occurs and th is  argument  rs
put  forward by Sandler  and Denton (F ig
1 )

A psychologist  at  the Chi ld  Guidance
Cl in ic  in  Rosebank suggests that  r f  low
lO  i s  t he  resu l t  o f  an  uns t imu la t i ng  env i -
ronment ,  then the lO could improve
wi th increased st imulat ion (she is  thus
support ing the nur ture v iewpoint ) .  This
s t imu la t i on 'has ' t o ' i nc rease  to  such  an
extent  as to compensate for  the lack of
st imulat ion exoer ienced ear l ier  on in
l i f  e .
One interest ing factor  emerged at  the

A specific flair or skill needs
to be identified and nurtured
so that the person can lead
a more fulfilled life.

Batavia Specia l  School .  The psycholo-
g is t  pointed out  that  most  of  the chi l -
dren in  the school  came f rom a low
sociomeconomic background and she
suggests that  th is  has probably af fected
the r r  d i sab r l r t i esn  One  va r rab le  mus t  no t
be over looked herel  and that  is  that  of -
t en  pa ren ts  o f  t he  m idd le  o r  h ighe r
c lasses  w i l l  f ee l  s t i gma t i sed  i f  t hey  send
the i r  ch r l d ren  to  a  soec ia l  schoo l l  and
perhaps th is  contr ibutes to an apparent
corre lat ron between low socromecono-
m ic  s ta tus  and  l ow  lO .
Fol lowing the nature versus nur ture de-
bate was the in teract ionis t  approach
wh ich  was  l ed  by  P iage t  i n  t he  1950 ' s
Al though such theor is ts  superf  ic ia l ly
real ised the importance of  heredr tary
determinants,  they p laced a great  deal
of  at tent ion on envi ronmental  factors.

The lO test and factors which may in-
fluence the score
A test  commonlv used for  chr ldren is  the
Wechs le r  I n te l l i gence  Sca le  f o r  Ch i l d ren
(WISC).  The test  is  d iv ided into two main
sect ions:  verbal  and non-verbal .  What  is
important  is  that  many inst i tu t ional  ch i l -
d ren ' s  ve rba l  sk i l l s  seem to  be  imoa i red .
They tend to th ink more concrete ly  ver-
sus abstract ly ,  and do poor ly  in  the com-
prehension and informat ion areas.  The
inf  ormat ion sect ion tests general
knowledge,  and poor per formance in
th is  could suggest  cu l tura l  depr ivat ion.

I t  could a lso indicate that  these tests
themselves are not  cu l ture- fa i r ,  which
could have oronounced ef fects on lO
score.
What  is  important  when consider ing the
lO score,  is  that  the person who admin-
is ters the test  should check on major
drscreoancies between verbal  and non-
ve rba l  sk r l l s .  One  can  thus  p i ck  up  seve r -
a l  rmportant  aspects,  especia l ly  i f
background informat ion is  avai lable to
back up your  hypothesis ,  for  example,
damage in a speci f ic  area of  the bra in.
Posr t ive aspects should a lso be kept  in
m ind ,  as  some  o f  t hese  ch i l d ren  m igh t
general ly  have a low lO score but  never-
t he less  have  a  soec i f  i c  J l a i r  o r  sk i l l .  Th t s
needs  to  be  rden t r f i ed  and  nu r tu red  so
that  the person can lead a more f  u lJ t l led
l i f  e .
One  mus t  a l so  cons ide r  t he  i nd i v i dua l ' s
emot ional  s tate whi ls t  doing the test ,  as
th is  could af fect  resul ts .  Lack of  mot iva-
t i on ,  anx ie t y  and  impu ls i v r t y  w i l l  a l l  a f -
fect  the lO scores and these factors
need to be taken into account .  Thus,
gene ra l l y  one  shou ld  no t  see  the  lO
score as the be a l l  and end a l l  o f  every-
th ing.  There are several  other  factors
wh ich  come in to  p lay  and  these  shou ld
be seen as oar t  of  the process.

Behavioura l  anC emot ional  factors
A  psycho log i s t  a t  t he  Ch r ld  Gu idance
C l rn rc  sugges ted  tha t  a l t hough  some o f
these  i nd i v i dua l s  may  have  behav iou ra l
p rob lems ,  e  g .  speak ing  l oud l y ,  ac t i ng
rmpu ls rve l y ,  be rng  agg ress i ve ,  e t c . .  t h i s
ts  not  necessar i ly  because they are
mental ly  retarded.  There could be many
factors involved,  especia l ly  emot ional
ones,  and she re lated th is  speci f  ica l ly  to
the  ch i l d ren ' s  home.  The  ch i l d ren  he re ,
for  instance,  have a l l  been found in need
of  care.  and thus the home envrronment
must  have been a t remendous emot ion-
a l  s t ra in on them. Being removed f rom
a t  l eas t  f am i l i a r  su r round ings  cou ld  a l so
produce an emot ional  t rauma, especia l -
lv  s ince manv of  them have unsat is fac-
tor i ly  negot iated some of  the Er iksonian
developmental  s tages l ike t rust  versus
mis t rus t .  Thus ,  because  thev  haven ' t
worked through these stages,  they of -
ten f  ind r t  dr f f  rcu l t  to  adaot  to new s i tua-
t rons and people ( t rust  vs mist rust )  and
they could have a low concept  of  them-
se l ves  ( i ndus t r y  vs  i n fe r i o r i t y ) .
There are cer ta in points I  would l ike to
en la rge  on .
o  The  f  i r s t  i s  t ha t  o f  emo t i ona l  t r auma .  l t
has been found that  because these chi l -
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dren th ink so concrete ly ,  they have dr f  f  r -
cu l ty  wi th conf l ic t  resolut ion.  They are
unab le  t o  t h i nk  t h rough ,  and  thus  work
th rough  the i r  p rob lems .  and  wha t  re -
st r ic ts  th is  process even more ts  thetr
lack of  verbal  sk i l ls .  They of ten can' t  ver-
ba l i se  t he i r  f ee l i ngs ,  and  say  fo r  i n -
s tance  " l  f ee l  ang ry " ,  t hus  t hey  canno t
de f i ne  t he i r  f ee l i ngs  eas i l y .  Th rs  i n  t u rn
leads to f rust rat ion and aggressron as
they feel  that  nobody understands
them.
o  l t  has  a l so  been  found  tha t  t he r r  se l f -
worth and sel f -esteem rs low Thrs is
especia l ly  so i f  they at tend a normal  aca-
demic  schoo l  whe re  they  canno t  cope ,
as these two factors are of ten l rnked to
external  factors such as school  achreve-
men t .
o There is  of ten a need for  rmmediate
g ra t i f i ca t i on ,  and  r f  t he r r  demands  a re
no t  f u l f r l l ed ,  behav rou ra l  p rob lems  cou ld
resu l t ,  e .g .  t an t rums
o  A  l as t  f ac to r ,  wh rch  rn f l uences  the
above  th ree ,  r s  t ha t  o f  l en  t hese  rnd rv rd -
uals have a low level  of  f  rust rat ion to ler-
ance ,  and  th rs  rn  t se l f  w r l l  have
imp l i ca t i ons  f o r  t hem rn  a l l  a reas  o f  t he i r
i lves.

Behavioura l  learn ing
There  a re  two  me thods  whrch  l ' d  l r ke  t o
d i scuss  he re .  ( a )  t he  t oken  sys tem;  (b )
v i ca r i ous  l ea rn ing  o r  mode l l r ng  Bo th  o f
t hese  fa l l  unde r  t he  behav rou ra l  l ea rn rno
theory.
(a )  A  Ch i l d  Gu idance  f  l , n ' c  psycho log i s t
sugges ted  tha t  t he  t oke .  economy  sys -
tem cou ld  be  use fu  A  ton :en  sys tem
works  on  the  bas rs  i l - 31  {  :  co r rec t  be -
hav iou r  i s  pe r fo rmed  : re  ^d  v rdua l  r e -
ce i ves  a  t oken  rew ,a rC  Dg .haDs  a  s ta r  on
a  s ta r - cha r t .  When  r c r  e ramp le ,  f i ve
s ta rs  have  been  co l l ec ted  the  pe rson
ge ts  a  more  conc re te  reward  he  wou ld
l i k e ,  e . g .  g o i n g  o n  a n  o u t r n g  o r  g e t t i n g  a
ba r  o f  choco la te  Wr th  each  token  g i ven ,
pos i t i ve  re in fo rcemen t  shou ld  be  ap -
p l i ed  so  tha t  even tua l l v  t he  symbo l i c  t o -
ken can be replaced by appropr iate
no rma l  rewards  The re  wou ld  be  some
prob lems  i n  t h i s  me thod  as  when  these
ch i l d ren  requ i re  immedra te  g ra t i f  r ca t i on ,
and  rece rv rng  a  t oken  wr l l  de lay  t h i s
even  i f  t hey  a re  be tng  pos r t t ve l y  re in -
fo rced .  Th i s  me thod  wou ld  no t  be  easy
a t  a  ch i l d ren ' s  home as  the re  a re  no t
enough staf f  constant ly  to  watch the
ch i l d ren  fo r  pos i t i ve  behav iou rs ,  and
thus  the  pos i t i ve  re rn fo rcemen t  wcu ld
not  be consrstent .
(b)  l t  has been found that  many of  these
ch i l d ren  have  m issed  ou t  on  v i ca r i ous
learn ing They have had nobody to mod-
el  on or  to  copy.  Thus,  several  forms of
p laV are of ten le f t  out  of  thei r  l ives.  This
i s  a l so  re la ted  to  t he  f ac t  t ha t  many  ch i l -
d ren  a re  b rough t  up  w i thou t  any  toys ,
and thus they have noth ing to inspi re
the i r  imag ina t i ons .  As  a  resu l t  o f  t h i s
lack of  p lay,  some of  these youngsters
are c lumsy,  being unable,  for  example,

to co-ord inate hand-eve movements.
Due  to  t he  l ack  o f  s t imu la t i on .  r t  has
been found that  thei r  verbal  and audia l
capaci ty  is  low.

Education perspective
/s it necessary or obligatory to send a
borderline mentally retarded child to a
special school?
The answer to th is  reoui res a look at
legal  aspects and the Mental  Heal th Act
N o . 1 8  o f  1 9 7 3 .
Here i t  is  ident i f ied that  the border l ine
mental ly  retarded person's  lO fa l ls  be-
tween the score of  70-85.  These chr l -
dren are educable and need to at tend
specia l  c lasses or  schools.  What  is  in ter
estrng is  that  they point  out  that  the lO
score is only an indication o{ the per-
son ' s  caoab i l i t i es .

The right to human
fulfilment includes the
fulfilment of social and
sexual needs.

Legal ly ,  these chi ldren do not  have to
at tend specia l  c lasses or  schools,  thus
parents who f ind i t  hard to accept  thei r
ch i l d ' s  cond i t i on  cou ld  con t i nue  to  keeo
them in  no rma l  academic  schoo l s .

Positive factors of special c/asses and
schoois
o  l t  i s  known  tha t  t hese  ch i l d ren  tend  to
have a low f rust rat ron level  and thus
when  they  a re  p laced  i n  an  academic
schoo l  whe re  they  canno t  cope ,  t h i s
f rust rat ion seems to come to the fore.
Acco rd ing  to  Beck ,  i t  has  been  found
tha t  t hey  usua l l y  f  unc t i on  ve ry  we l l  once
schoo l  p ressu re  and  the  ques t  f o r  aca -
demic  ach ievemen t  has  been  removed .
Con t r i bu t i ng  t o  t h i s ,  o f  cou rse ,  i s  t he
pa ren ts '  ab i l i t y  t o  accep t  t he  ch r l d  f o r
what  he is  and not  to  apply pressure for
be t te r  pe r fo rmance .  l f  t h r s  r s  done ,  one
i s  ac tua l l y  re lec t i ng  t he  ch i l d  and  w ish -
ing f  or  one who would per form bet ter  -
an  a t t i t ude  wh ich  any  ch r l d  wou ld  p i ck
u p .
o  l t  has  been  found  tha t  many  ch i l d ren ,
who move f  rom an academic school  to  a
specia l  school ,  have a poor sel f - image
and lack sel f -esteem. As a resul t  o f  the
academic pressure being removed,  th is
of ten rmoroves.
o Manv of  them now enjoy the opt ion of
pract ica l  courses,  and they can fo l low
these as t rades once they leave school .

Negative factors of special c/asses and
schoo/s
o  Beck  po in t s  ou t  t ha t  t hose  who  a re
less retarded are more aware of  being
di f ferent ,  especia l ly  r f  they at tend spe-
c ra l  c l asses  i n  an  acadgmic  schoo l .  They
have  enough  i ns igh t  t o  rea l i se  t ha t  t hey
are o i  lower in te l l iqence than the other

chi ldren and th is  seems to f rust rate
them even more.
o St igmat isat ion now comes to the
fore,  and th is  seems to be prevalent  in
both soecia l  c lasses and schools.  Chi l -
dren are degraded and thei r  d isabi l i t ies
are focused on.  This in  i tse l f  decreases
thei r  se l f -esteem.
o Beck a lso points out  that  many of
these chi ldren have speci f ic  learn ing
disabi l i t ies.  As a resul t  the chi ldren are
placed in a specia l  c lass where a l l  the
subjects are dr i l led in to them and th is
would be unnecessarv i f  a  chi ld ,  for  in-
stance,  had only a spel l ing problem. She
thus suggests an increase of  specia l isa-
t ion on the par t  of  teachers '  t ra in ing.
o Dunn cr i t ic ises specia l  c lasses and
schools f rom a d i f ferent  v iewooint .  He
points out  that  ch i ldren who show beha-
v ioura l  or  emot ional  oroblems are
placed in these c lasses and are seen as"m is f i t s " ,  wh r l e  ch i l d ren  who  a re  un -
ab le  t o  cope  w i th  t he  cu r r i cu lum,  bu t
who are no problem in the c lassroom,
are a l lowed to s tay.  He a lso points out
that  the school  system rs middle-c lass,
and thus,  i f  one comes f rom a lower
c lass,  one must  adapt  to th is  system. l f
conformi ty  does not  occur ,  such rndrv id-
uals are seen as deviant  and thus retard-
ed .

Sociolo gical perspective
Our modern society is  not  geared to-
wards people of  low inte l l igence.  l t  " re-

l ies heavi ly  on a h igh level  of  cogni t ive
func t i on ing  and  gene ra l  soc ia l  compe-
tence" (Socrology Research Project) .  l t
is  therefore not  easy for  a person who is
mental ly  retarded,  or  the fami ly ,  to
adapt  to a society which so of ten con-
demns  them.  Because  the re  i s  a  l ack  o f
communr t y  suppo r t ,  a  cha rac te r i s t i c  o f
b ig  c i t i es ,  t he  onus  l i es  w i t h  t he  pa ren ts
to  suppo r t  t he i r  ch i l d ren  who  have  th i s
p rob lem.  The  bu rden  o f  such  a  ch i l d
could become overwhelming for  many
fam i l i es ,  bo th  emo t i ona l l y  and  f i nanc ia l -
l y .  As  a  resu l t  t he  "b lam ing  game"  o f t en
resu l t s ,  i . e .  b l am ing  the  ch r l d  f o r  wha t  he
is ,  and th is  then leads to re ject ron.  This
stunts the chr ld even f  ur ther  as he o icks
up th is  negat ive at t i tude and thus devel -
ops a poor sel f -concept .
The problem actual ly  l ies wi th in the so-
c iety .  The society takes care of  those
who are sever ly  or  profoundly retarded
as they are p laced in inst i tu t ions,  but
wha t  abou t  t he  m i l d  o r  bo rde r l i ne
cases? They usual ly  ex is t  in  the socia l
system which is  bound by h ierarchia l
posi t ions,  obl igat ions and expectat ions.
Therefore,  the person wi th th is  condi-
t ion cannot  fu l f r l  the expectat ions
placed on hrm by society which are unre-
a l is t ic  because they are the same as
those for  normal  people.
Mar tha  D ickenson  d i scusses  the  rgh ts
of  the mental ly  retarded person.  The
f i r s t  i s  t he  c l i en t ' s  r i gh t s  t o  se rv i ces .
These  i nc lude :  t r ea tmen t ,  t r a i n i ng  and



jhe Agencres 12

support  servrces.
o The parenls superv ise the medical ,
denta l  and psychiat r ic  needs of  the chi ld
as wi th anv chi ld ,  but  as the retarded
person reaches adul thood,  he should
take responsib i l i ty  for  th is .
o  The  r i gh t  t o  t r a i n i ng  i nc ludes  the  r i gh t
to at tend a soecia l  c lass or  schoolwhere
specia l ised at tent ion is  grven.  l t  is  im-
oor tant  to  send such chi ldren to school
so that  re lat ionships wi th peers can be
formed and socia l  sk i l ls  can be learned.
Pre-vocat ional  programmes also need
to be taught :  how to handle a job,  to
learn personal  and socia l  sk i l ls ,  how to
fo l low di rect ions,  remember inst ruc-
t ions,  be punctual  and how to get  to
thei r  p lace of  work.
o The socia l  worker  p lays a major  ro le in
the support ive serv ices,  especia l ly  as
far  as behaviour  modi f icat ion is  con-
cerneo.
The r ights of  se l f -d isc ip l ine refer  speci f  i -
ca l ly  to  sel f -contro l  and to management

Several forms of play are
often left out of their lives.

of  one's  own behaviour .  This  is  neces-
sary to learn i f  the person is  to  feel  fu l -
f i l led.  l f  he is  socia l ised approprrate ly
and he behaves in a responsib le man-
ner .  there wr l l  be less chance of  h im
being ostrac ised by society,  for  exam-
ple,  for  b izarre behaviour .
The r ight  to  human fu l f i lment  inc ludes
the f  u l f  i lment  of  socia l  and sexual
needs.  l t  has been noted that  manv such
indiv iduals are ignorant  about  thei r  sexu-
al i ty ,  and th is  is  largely because care-
g ivers,  parents,  etc .  ignorant ly  bel ieve
that  they don' t  have sexual  needs.

Conclusion
The above is  a mere skeleton of  in forma-
t ion surrounding the area of  border l ine
mental  retardat ion.  Since th is  is  a grey
area of  s tudy,  the l i terature regarding
th is  subject  is  sparse,  and hopefu l ly
there wi l l  be a t ime when more wr i ters
research th is  area.
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Child Welfare Society,
Cape Town
Helen Starke

The first in a series of articles in which the maior
South African child care organisations and agencies
have been asked to write about their services

Helen Starke is Director of Child Welf are
Society in Cape Town

Background
The Chi ld  Wel fare Society,  Cape Town
is the o ldest  ch i ld  wel fare society in
South Afr ica,  having been founded in
Ap r r l  1908 ."The 

b i r th of  the chi ld  L i fe  Protect ion
Society was not  a sudden one.  Dur ing
the  yea rs  1906  and  1907 ,  pub l i c  a t t en -
t ion was aroused by stat ts t rcs issuing
per iodical ly  f  rom the of f  ice of  Dr  Jasper
Ande rson ,  M .O .H .  f o r  Cape  Town .
These stat is t ics showed such an a larm-
rng morta l i ty  among infants,  that  busy
men and anxious-hearted women oon-
dered over  them and asked i f  noth ing
cou ld  be  done  to  m in im ise  th i s  s l augh te r
of  the innocents.  "  (F i rs t  Annual  Report )
For  the f  i rs t  70 vears of  i ts  ex is tence th is
Society was cal led the Society for  the
Protect ion of  Chi ld  L i fe ,  whtch was usu-
a l l y  sho r tened  to  "Ch i l d  L i f e " .
The Societv has expanded over  the
years and i ts  serv ices have been adapt-
ed to meet  changing needs.  However,
i ts  basic  miss ion of  protect ing the in ter-
ests and promot ing the wel l -being of
chi ldren has not  a l tered.
Many serv ices for  ch i ldren in  Cape
Town can t race thei r  beginnings to"  Chi ld  L i f  e  "  .  Tenterden Place of  Saf  ety ,
Bonnytoun Place of  Safety,  Associat ion
for  the Physical ly  Disabled (Western
Cape),  Mai t land Cot tage Homes ( for
physical ly  drsabled chi ldren) ,  Bark ly
House ( for  the t ra in ing of  pre-pr imary
teachers) ,  or thopaedic c l in ics,  maternal
and  ch i l d  we l f a re  c l i n i cs .  den ta l  c l i n i cs ,
mothercraf t  t ra in ing for  nurses.  In  l ine
wi th the Society 's  pol icy at  the t ime,
these serv ices were p ioneered,  thei r
necessi ty  demonstrated,  and they were
then handed over  to the sui table,  re-
sponsib le author i ty  -  whether  pr ivate
or  government .

The services provided by the Society to-
day can be d iv ided into f  ive broad areas:

General Social Work Services
These serv ices are prov ided by f ive
teams of  socia l  workers,  four  of  which
are s i tuated at  the Societv 's  head of f  ice

Helen Storke

in Wynberg and the f  i f th  team operates
f  r om a  decen t ra l i sed  o f f  i ce  i n  A th lone .  A
wide range of  chr ld wel fare problems
are addressed on rndtvtdual ,  f  ami ly ,
g roup  and  commun i t y  l eve l s .  Ch i l d ren ' s
cour t  work is  undertaken,  wi th foster
care f  orming an important  component .
In an ef for t  to  imorove reconstruct ion
serv ices,  speci f ic  socra l  workers are
des rgna ted  as  ch i l d ren ' s  homes  l i a i son
workers.  These socia l  workers are re-
soonsib le for  reconstruct ion serv ices
for  a l l  the Society 's  ch i ldren in  a par t icu-
l a r  ch i l d ren ' s  home.  Such  worke rs  have
close contact  wi th the chi ldren 's  home
and regular ly  at tend case rev iew meet-
I ngs .

Adoption Centre
The Society is  an accredi ted adopt ion
agency,  wi th an Adopt ion Centre sr tuat-
ed  a t  S t ruben  House  i n  C la remon t .  Non -
disc losure adopt ion of  ch i ldren wi th
selected adopt ive parents is  undertaken
as  we l l  as  d i sc losu re  (usua l l y  f am i l y )
adop t i ons ,  i n  wh i ch  a l l  pa r t t es  a re
known to each other .
The  Chr ld  Ca re  Ac t ,  1983  whrch  s ince
February 1987 enables adoptees to
have access to adopt ion records,  has
meant  that  the adoptee,  the adopt ive
parents and the parents who gave up a
chi ld  many years ago and who may now
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come face to face wi th the chi ld .  are
coming forward request ing servrces
from the Adopt ion Centre.

Parent Education and Counsell ing
Fami ly  Focus.  a lso located at  Struben
House in Claremont ,  prov ides an rmpor-
tant  preventrve servrce and reaches a
wrde  c ross -sec t ton  o f  t he  commun i t v .
Se rv rces  p rov rded  fo r  pa ren ts  rnc lude .
o  I nd i v i dua l  counse l l r ng :
.  STEP (Systematrc Trarnrng for  Ef fec-
t ive Parent ing)  programmes,
o STEP Teen Programmes ( for  parents
of  teenagers) ;
o Mother  and toddler  workshops;
o Informal  cof fee mornrngs;
o Lectures and workshops on a var iety
of  parent ing rssues
Train ing is  a lso provrded for  profession-
a ls  work ing wi th parents

Day Care
The Socrety drrect ly  prov ides centre-
based care and educatron for  470 pre-
school  ch i ldren of  workrng mothers at
four  educare centres -  two in Gugu-
letu,  one in Si lver town.  Ath lone and one
in the Hout  Bav harbour area.  A fur ther
789 chi ldren are rn f rve educare centres
which operate as pro jects or  branches
of  the Society
Fami ly  Day Care (chr ldmrnding)  pro jects
provide day care lor  approximately  200
chi ldren in  Nyanga.  Khayel i tsha and Phi-
l ipp i .  Tra in ing,  cer l r f  rcatron and superv i -
s ion is  prov ided for  the day care mothers
(ch r l dm inde rs )  and  the  ch i l d ren  a t t end
s t imu la t i on  cen t res  a t  l eas t  once  a
week.

Residential Care
Annie Starck Vr l lage,  which has been in
ope ra t i on  s i nce  December  1981  ,  i s  s i t u -
ated in  Si lver town.  Ath lone.  Provis ion is
made for  60 chr ldren In a cot tage-sty le
ch i l d ren ' s  home wr th  s i x  co t t ages ,  each
accommoda t rng  ten  ch i l d ren .  The  ch i l -
dren,  both boys and g i r ls ,  range in age
from f rve to twentv vears,  wi th the ma-
jo r i t y  be rng  teenage rs .
To date the Vr l lage has been staf fed by a
p r i nc ipa l .  soc ra l  wo rke r ,  sen io r  ch i l d
ca re  wo rke r  (who  supe rv rses  the  ch i l d
care workers) ,  twelve res ident ia l  ch i ld
ca re  wo rke rs  ( some  o f  whom have  the i r
husbands  and /o r  ch i l d ren  l i v i ng  w i th
themi,  recreat ion of f icer ,  housekeeper,
5ec rc :a rv ,  ga rdene r .  handyman  and  do -
mes r  c  s ta f  f  The  t reasu ry  f  unc t ron  i s  un -
der taken by the Society 's  head o{ f ice
staf f ,  tu tors are employed on a session-
a l  bas i s  and  the  Soc re t y ' s  c l i n i ca l  psy -
chologist  a lso does sessions at  the
Vr l l age .
A recent  evaluatron of  the chi ld  care
staf f ing has resul ted rn a system berng
int roduced whereby each cot tage wr l l
be  s ta f f ed  by  a  res rden t i a l  ch i l d  ca re
worke r  {who  cou ld  have  h i s rhe r  f am i l y
l i v rno  w  th  h im /he r )  and  a  non - res iden t ra l
ho rne  ̂ e l p .  I n  add i t i on  each  oa i r  o f  co t -

tages wi l l  share a res ident ia l  ch i ld  care
worker ,  who wi l l  operate as a re l ie f
worker .
Besides the re l ig ious,  cu l tura l  and edu-
catronal  programmes of fered regular ly
at  the Vi l lage,  erghty percent  of  the chi l -
dren are involved in ext ra-mural  act iv i -
t ies in  the communi tv .  These inc lude
bal le t ,  modern dancing,  netbal l ,  soccer ,
karate,  Gir l  Guides,  Bov Scouts.

lf the Society is fultilling its
proper function, the type of
work done is bound to
change in character from
year to Yeaf.

Sixty percent of the chi ldren spend
weekends and hol idays with host par-
ents, who form an important part  of  the
treatment team, providing for the fol-
lowing needs of the chi ldren:
o Assist ing in the growth of long-term
relat ionships to provide stable and con-
sistent development in the chi ldren's
I I V E S ,

o Help ing to develop long- term re lat ion-
ships wi th speci f ic  ind iv iduals,  rather
than  w i th  a  g roup ;
o Provid ing the opportuni ty  for  the chi ld
to exper ience fami ly  funct ioning of  fam-
i l i es  ou ts ide  o f  t he  ch i l d ren ' s  home.
At  the Vi l lage we st r ive to develop and
imp lemen t  an  i nd i v i dua l  i n te rven t i on
programme for  each chi ld .  These pro-
grammes are fo l lowed up and rev iewed
by means of  regular  case d iscussions.
Every ef  for t  rs  made to return chi ldren to
the communi ty  as soon as possib le,  and
dur ing the 1986/87 year ,  s ix teen chi l -
d ren  l e f t  t he  v i l l age .

Street children'. The Society has a social
worker  speci f ica l ly  concerned wi th ser-
v ices to s t reet  ch i ldren.  This worker  co-
ord inates ex is t ing serv ices and
encourages the development  of  new
S E  T V I C E S .
The Homestead,  a branch of  Chi ld  Wel-
fare,  operates an in take centre (Home-
s tead )and  a  second -s tage  un i t  (Pa t r i ck ' s
House ) .  A  p r i nc ipa l  and  two  soc ia lwo rk -
ers are employed by Chi ld  Wel fare and
seconded to The Homestead.
The Homestead is  regis tered as a Place
of  Care for  f  i f teen boys,  who are admit -
ted st ra lght  of f  the st reets and are ac-
commodated in one large room.
Patr ick 's  House is  regis tered as a chi l -
dren 's  home for  th i r ty  boys,  who most ly
come f rom Homestead.  l t  is  geared to
the needs of  the more set t led boys who
at tend school  regular ly ,  who dc not  pre-
sent  wi th gross behavioura l  problems
and who no longer abuse solvents.  The
un r t  r s  spac ious ,  s imA le  and  func t i ona l .
Both Homestead and Patr ick 's  House
are s i tuated in  the c i ty  centre,  where the

malori ty of street chi ldren are to be
found.
The need for al ternat ive educat ional op-
portunit ies has been ident i f ied as many
street chi ldren "fai l  to thr ive" within ex-
ist ing educat ional structures. A number
of innovat ive and exci t ing al ternat ives
are being planned.
A number of embryo organisat ions con-
cerned with street chi ldren are being
gurded and assisted by Chi ld Welfare's
street chi ldren social  worker and before
long two more shelters should open -
one in the ci tv centre and the second in
Hout Bay.

Sab/e House. an old farmhouse in Hano-
ver Park, is an after care hostel  for gir ls
leaving chi ldren's homes but having no
family to which to return. The hostel  pro-
vides accommodation for s ix gir ls at  a
time and is staffed by resident house-
parents.
Once at Sable House the gir ls are assist-
ed in f inding employment and a perma-
nent base rn the community.

Community emergency homes: Six chil-
dren at any one t ime are accommodated
in two community emergency homes,
which operate as temporary places of
safety for young chi ldren under the age
of two years.
These homes are not registered chil-
dren's homes. They are ordinary houses
in the communitv which have been
equipped by Chi ld Welfare and in which
the familv have contracted with Chi ld
Welfare to provide this service. The
mother of the familv receives the state
place of safety grant plus an honorar ium
from Chi ld Welfare.
Most of the chi ldren in the community
emergency homes are await ing foster
or adopt ion placement and the maxi-
mum period for which they are accom-
modated is three months.

The Future
In the Society 's Annual Report  of  1929 rt
was stated that " l f  the society is ful f i l l -
ing r ts proper f  unct ion, the type of work
done is bound to change in character
f rom year to year. "

This is as true today as i t  was rn 1929
and Chrld Welfare Society,  Cape Town
today is very di f ferent f  rom the Society
rt was seventy years ago, or even seven
years ago. By the same token, the ser-
vices of tomorrow wi l l  d i f fer f  rom those
of today.
A few examples of services in the plan-
ning stages are:
o A decentral ised social  work off  ice for
Khayel i tsha;
o A chi ldren's home for 24 preschool
chi ldren in Khayel i tsha - pr imari ly to
address the problem of abandoned ba-
D I E S ;
o Ut i l is ing an ex is t ing educare centre to
provide comprehensive non-resrdentra l
se rv i ces  t o  "a t  r i s k "  f amr l i es .
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The
Therapeutic
Letter

Greta Galloway

Greta Galloway is a socialworker at St
Martin's Children's Home in Durban

lntroduction
As a resul t  o f  Connie Valk in 's  s t imulat -
ing presentation Family Therapy, when
It ls not a family . . . at the recent Btenni-
a l  Nat ional  Conference,  I  am st imulated
to share an example of  my work,  us ing
fami ly  therapy techniques at  an indiv id-
ual  level .

The Case
Sandy-Lee (pseudonyms are used in
this report) is a twelve year old survivor
of  sexual  abuse.  She was repeatedly
raped by her step-father 

"from as far
back as I  can remember" .  Sandy-Lee
cannot  remember when the abuse
stopped, but says that it could be about
two years ago, shortly before her moth-
er divorced her step-father.
Being removed f rom home only protect-
ed her  f rom the f requency of  the abuse,
as 'Dad'  cont inued to in ter fere wi th her
sexual lv  when she went  home for  week-
ends f  rom the inst i tu t ions at  which she
stayed.

lntervention
A fami ly  in terv iew was conducted by
the recontruct ion socia l  worker  at  the
chi ldren 's  home. Both mother  and for-
mer step-father were present. The fam-
i ly  d iscussed Sandy-Lee's  past  openly.
Mother  s tated that  she had tota l ly  mis-
t rusted and d isbel ieved Sandv-Lee's
's tor ies '  unt i l  recent ly  -  th is  despi te
previous i r ref  utable medical  ev idence.
About  s ix  weeks af ter  th is  in terv iew,
Sandy-Lee came to see me of her own
vol i t ion.  She ta lked expl ic i t ly ,  i f  ha l t ing-
ly ,  about  her  sexual  abuse.  Sandy-Lee
reported that even now she continued
to have n ightmares,  f rom which she
would awaken cry ing and fear fu l .  She
also repor ted stomach pains,  and a feel -
ing that  she was somehow di f ferent
f rom the other  g i r ls ,  and that  she be-
l ieved that  people could te l l  what  had
happened to her  just  by looking at  her .
We had a d iscussion,  af ter  which,  I  sent
her  th is  ' therapeut ic  le t ter '  .  .  .

Dear Sandv-Lee
I enjoyed meeting with you the other

day to talk about your personal history. lt
must have been very diff icult for you to
talk to me about Your past, especially
the episodes with Mr Brown. I admire
YOur courage.
Some people believe that the past ls
very important, and it makes you into
the person that you are. ln some ways, I
think that you might believe this too.
Your past - or part of it - was dirty and
disgusting to you, so now You think that
you are dirty and disgusting, and not
quite like the other girls.
Other people believe that the present
(or now) is much more important than
the past. They say that the present de-
termines the f uture, teaving the past be-
hind, and unable to catch up even if it
wanted to. These people would saY that
at the moment you are attractive, clean,
polite and like the other girls, so that ls
how you will be in the future. They be-
lieve that the past is so far behind, that
every day it is even more behind and will
never catch up with the present or fu-
ture.
I think that your body is trYing to get rid
of the past completely. Your dreams are
one way that your body is using to get rid
of the past. All of those thoughts are iust
escaping out of your head at night. MaY-
be they would like to get out during the
day too. Perhaps it is you who is not
ready to let them go yet, and that's why
they have to sneak out in your dreams at
night. Keep having those dreams - it
means that the awf ul parts in your past
are escaping and being left behind. One
night you may discover that you are no
longer having the bad dreams, which
cause you distress now, because all of
the dirt and ugliness has escaped.
Your stomach pains may be another way
of getting thepast out of your body. The
ugliness hurt when it was going in, so it
may be that ugliness hurts when /t goes
out too. One day you may discover that
you no longer have the stomach parns,
because all of the ugliness has gone out.
Perhaps you should even be glad when
the stomach pains come, because rt
now means that you have /ess ugliness
and hurt inside of you.
Sandy-Lee, I 'm not sure whether you
believe that the past is more powerf ul
than the present or future, or that the
future and present are leaving the past
wav behind. I would be interested to
know.

Yours sincerely

Greta Gallowav

Rationale
o This approach has r ts  roots wi th in a
resoected theoret ica l  f ramework:  the
M i l ano  Fami l y  The rapy  app roach .
o Teenage g i r ls  love receiv ing le t ters,
and wr l l  therefore be receot ive to a mes-
sage presented in th is  fnedium.
.  Wi th in western cul ture general ly ,  I

bel ieve that  the wr i t ten word carr tes
more s igni f icance and meaning than
that  which is  spoken.  A le t ter  is  of ten a
summary of  a former d iscussion,  pre-
sented in  a speci f  ic  waY.
o Therapeut ic  le t ters can be (and are)
read and reread. They are a subtle way
of inducing a reframe of former experi-
ences and behaviour ,  so that  when/ i f
they recur ,  i t  cannot  happen wi th in the
old context, so must be viewed differ-
ent ly .
o Metaphors can be in t roduced,  and
themes reiterated. I deliberately make
my analogies and metaphors sound con-
f  us ing.  I  have found that  people wi l l  then
ask quest ions about  them to seek
meaning.  To quote Thom Garfat ,  

"con-

f  us ion leads to c lar i ty" .
o l t  a l lows the chi ld  (helpee)  d igni ty .
o Theraoeut ic  le t ters are an excel lent
way of  keeping case notes.
o This approach is  an ef fect ive and ef f i -
c ient  use of  a socia l  worker 's ,  psycholo-
g rs t ' s  o r  f am i l y  t he rap i s t ' s  t ime  and
sk i l l s .
o  l t  i s  a  use fu l t oo l ' i n  wo rk ing  w i th  f am-
i l ies,  ind iv iduals,  or  smal l  groups.  Peo-
ple who wi l l  not  at tend an in terv lew,  or
who are.  in  the o ld terms ' res is tant ' ,  do
read  the r r  ma i l l
o  l t i s f u n !

And in the end . . .
F ive months la ter ,  Sandv-Lee smi les at
me through eyes that  no longer look
haunted f rom midnight  terrors and the
resul tant  lack of  s leep.  She assures me
that  her  nrghtmares and stomach pains
a re  gone .  I  wa rn  he r  t ha t  n igh tmares  and
stomach pains are t r iqky,  and that  there
m igh t  be  some pa in  l e f t ,  Jus t  wo rk ing
r tsel f  up to escape.  She winks at  me.
Teenage g i r ls  can be t r icky too.

Stauactorc Vacanc
KAMIESKROON RK Sending-Kinderhuis
bied 'n pos vir 'n Afrikaanssprekende, ge-
registreerde maatskaplike werkster. Vir
verdere inligting bel Vader Cloete by tele-
foon 0257-608.

SlCueClons Wanced
DURBAN Young man recently completed
Montessori Pre-Primary Teaching Diploma
seeks child care position. Contact , lUrgen
Br0gge, 7 Glen Court, Deodar Avenue,
Umbi lo,  Durban 400' l

CAPE TOWN 36-year-old married man,
bi l ingual ,  dr iver 's  l icence,  seeks par t - t ime
posi t ion in  chi ld  care whi ls t  s tudying for
Social Work degree at UWC. Contact Mr
M.J.  Meyer,  19 Acacia Circ le,  Belhar .

CAPE TOWN 21-year-old graduate, BA
in Psychology and Engl ish,  seeks chi ld  care
posi t ion.  Contact  Susan Lee,29 Parkchest-
er  Avenue,  Pinelands 7405 or  te lephone on
021-53-8621
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Eerste Kursus in
Namalcwaland

Op die pad .,oordwaarts van Kaapstad
na d ie dorre hal f  woestyn van Namaqua-
land gaan mens by naamborde soos Bi t -
ter fonte in G f  sberg en Pofadder verby.
Op regterhano s Middelpan,  op Inker-
hand is  Droe Mrddelpan,  hoewel  d ie
versk i l  tusse.  dre twee n ie so ooolo-
pend is  as war n,e name wi l  voorste l  i ie .
D ie  name weersp ree l  d i e  ruhe id  van  d ie
lewe hrer  namale dre landstreek a l  hoe
droer  woro Somerverdr iet .  Moedver-
toor .
Kamiesk roo .  s  

' n  
k l e rn  o la t t e l andse  do r -

Mev S. Steenekamp en Mev Burger, moat-
skaplike werksters von Diakonale Dienste,
soom met Ds, Eurger von Springbok

pre met  'n  s tuk of  twaal f  paaie.  Plante-
groei  is  skaars en d ie weerkaats ing van
son  op  sand  i s  ve rb l i ndend .  H ie r  i s  daa r
twee k inderhuise.  Dre een word deur
d ie  RK  Send ing  bes tuu r ,  en  d ie  ande r
deu r  d ie  NG Send ingke rk .  D r i e -honde rd
ki lometer  Noord-oos,  in  Boesmanland,
rs daar  nog twee k inderhuise,  een op
Pofadder en een op Onseepkans.
Di t  was v i r  dre personeel  van h ierd ie v ier
k inderhuise wat  d ie NVK 'n naweekkur-
sus van 23-25 Oktober aangebied het .
33 studente het  d ie kursus bygewoon.
Hul le  het  pr ins ipal ,e,  maatskapl ike
werkers,  k inderversorgers en helpers
ingeslu i t .  Twee maatskapl ike werk su-

pe rv i so rs  van  d ie  S inoda le  Komiss ie  v i r
D iakona le  D iens te  van  d ie  NG-Sendrng -
kerk was teenwoordig,  een van Spr ing-
bok en d ie ander van Marydale,  600
k i l ome te r  ve r !
Die dosente was Ashlev Theron.  hoof
van Bonnytoun Plek van Vei l igheid en
ook d ie NVK se nuwe Nasionale Voors i t -
ter ,  Kei th Bal ie ,  'n  k inderversorger  met
twaal f  jaar  onderv inding op d ie gebied,
en Br ian Gannon.  ons Nasionale Direk-
teur .  Ons eerste aand was gewy aan 'n

werkswinkel  om die ople id ingsverwagt-
ings van d ie groep te ident i f iseer .  In
sulke afgele6 p lekke is  leerprobleme on-
afwendbaar gekoppel  aan ernst ige prak-
tyksprobleme, en afgesien van d ie
behoef te aan ople id ing,  het  'n  hele paar
ander probleme kop u i tgesteek.  Die vol -
gende oggend is  daar  gewerk aan d ie
bepal ing van 'n  s te l  langtermyn doel-
wi t te  v i r  d ie k inders wat  sal  d ien as orak-
t iese r ig lyne.
Daarna het  Ker th Bal ie  sy jare lange on-
derv inding op d ie gebied met  d ie k inder-
sorgpersoneel  gedeel ,  terwyl  Ashley
The ron  en  B r i an  Gannon  ' n  aan ta ladmin -
is t rat iewe en f inansid le probleme van
kinderhuise in  d ie area met  d ie senior  en
professionele personeel  bespreek het .
Na teetyd het  d ie s tudente d ie probleem
van oorgang van toesighouers tot  k in-
derversorgers aangepak.  Vervolgens
het  Ashley Theron verduidel ik  hoe so 

'n

oorgang d ie afgelope jaar  by Bonnytoun
volbr ing is .
Daarna het  ons na d ie f i lm The Lonel iest
Runner gekyk wat oor enuresis (bednat-
maak) handel .  'n  Vrugbare bespreking
oor d ie oorsake en hanter ing van d ie
probleem in k inderhuise het  daarop ge-
volg.
Daarna het  ons 'n  vraag en antwoord
sessie gehad ten opsigte van 'n  aanta l
praktyksaangeleenthede wat  by d ie kur-
sus ingeslu i t  kan word.  Die kursus begin
in a l le  erns met  d ie aanvang van 1988.
Die formaat  van d ie Basiese Kwal i f  ikas ie
in Kinderversorg ing kursus en d ie NVK
oor d ie a lgemeen is  aan d ie s tudente
voorgeste l .
Die dosente het  geleentheid gehad om
die twee k inderhuise op Kamieskroon te
besoek en hul le  was beindruk deur wat
met beperkte bronne verr ig  kan word.
D re  nonne  by  d ie  RK  K inde rhu i s  gee  ons -
ka tba re  onde rs teun ing  aan  d ie  ge r i nge
kindersorgspan,  en a lmal  is  bewus van
hul le  behoef te aan verdere ople id ing en
bekwaamhede.  Dre hoof  bv d ie NG-Sen-
drngkerk Herberg het  indrukwekkende
adminis t rat iewe vaardighede in sy in-
stansie toegepas,  en het  ook persoonl ik
aansienl ike verbeter ings by d ie geboue
en fas i l i te i te  aangebr ing.
Die studente was opgewonde oor  hul le
nuutgevonde verb intenis  met  d ie NVK,
en d ie dosente was verheug oor  d ie tyd
wat  hul le  saam met so 'n  geesdr i f t ige
groep k inderversorgers,  wat  so ver  af -
geled van d ie res van hul le  kol legas in
Suid-Af  r ika werk.  kon soandeer.

Die studentgrxp neem 'n ruskonsie tussen lesings

Dovid Miller en Ben Engel, prinsipale van die
k nderhuise by Pofadder en Komieskroon
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learnirg Exchange
In Proftssional
Youthwork

JOINT '
SPONSORS

Academic
Sponsor

U niversity of Minnesota's
Center for
Youth Dwelopment
and Research
386 McNeal Hall
1985 Buford Arenue
St. Paul, MN 55108
$12t 376-7624

Administntive
Sponsor

gouthorizons:
Route 115 and
Mayall Road
Box 788
Yarmouth. ME 040tb

EXCHANG E SCHOLARSHIPS 1988

Applications
Exper ienced  ch  r l d  ca re  wo rke rs  uvho

a r e  c o n f  i d e n t  o f  t h e i r  a b i l r t r /  t o  p r a c l i s e

i n  e s t a b l i s h e d  o n - l  n e  p o s t s  i n  r e s i d e r t t , a l

ca re  and  t rea t rnen l  cen l res  i n  t he  Un i l ed

S t a t e s  o f  A m e r c a  a r e  i n v i t e d  t o  a p p l v
fo r  exchange  p lacemen ts  { rom Augus t
1988 to August  1989.

C l o s i n g  d a t e s  f o r  f  r n a l  a p p l r c a t r o n s
Mondav 29 February 1988.

Application Forms obtainable from
The South African Representative,
ILEX, P.O. Box 261 Camps Bay 8040
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