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Rellections

from the
Field
There must be dialogue in a
journal of this kind. Without it
there is the danger of the ivy-
covered toryer syndrome, in
which literature and academia
become divorced from prac-
tice - albeit it in a polite sort
ol way. Of course, we like to
see in our journalthe 'respect-

ability' ol sound theory and the
reassurance that we are not
alone in child care work, but
we don't actually readthe jour-
nal, for it has l itt le to do with
what actually goes on in our in-
st i tut ions. . .
There was a time when the
news pages of this journal
were l i l led with interesting ac-
tivit ies and ideas from the vari-
ous Regions of the NACCW.
In this way, members saw
themselves and their work re-
flected, they read about each
other, and there was a trading
post of inlormation between
Regions, between organisa-
tions, between people. This
idea seems to have died, or at
least to have become dormant
for a while, and this may be a
good thing, for it is never use-
lul to continue with something
just for its own sake. Perhaps
its day wil l come again.
But in the mean time, how do
we let each ther know what

we think,  how do we l is ten to
each other and exchange
ideas and information be-
tween ourselves?
In this issue we have intro-
duced two new ideas to
achieve this.
The first idea is that of 'poll ing'

member organisations on spe-
cif ic issues so as to stimulate
thinking and discussion. This
month we have chosen a sub-
ject which is uppermost in all
of our minds - the current po-
lit icalchanges in South Africa.
How are these perceived by
staff and children, how are
they inspiring or affeding the
children in our institutions?
We are allconfronted not only
the continuing polit ical debate
and changes, but also by the
sensational daily drama of
new polit icaltragedies and hor-
rors, excitements and develop-
ments. At our requesl, a
number ol  chi ldren's homes
talked among themselves,
staff and children, to give us
two compelling pages ol com-
ment (see page 6) which may
help the rest of us as we walk
with our children through
these tumultuous l imes.
The second idea was lo col-
lect together a group of chil-
dren to hear what theylell
were important issues lor the
pages of this journal. The chil-
dren are, after all, lhe consum-
ers of our service, and are
therefore an impodant con-
stituency lor us to consider.
Turn to page 11 to discover
some affirmingly positive reac-
tions toward you, the child
care professional, as well as a

number  o f  rssues to  which the
young pemle themselves fee l
we shouid  be pay 'ng some
more a l le . l ,On
So we ac ' l reve so"re  dra-
logue and we look f  orward to
hea r rng  whe the r  o - '  r eade rs
f  i nd  t heSe  f  ea tu reS  rn te reS l rng
and, 'or  he lp f  u l  l l  cou ic  evea
be that  someone rs  s l ' r re0 (  n-
sp i red or  ou l raged * l ' ' cheve '
lo  wr i le  to  le l l  us  Or  p€-aps
to suggest  topcs whct  we
might include in f  uture rssues

FROM JACOUII{ICHAEL:

world outside ol our settings.
Conferences are a great time
to step back, do something dif-
lerent, open ourselves to learn-
ing new insights and methods
of our profession - and just
have f un - so that we feel vi-
talised to go back and put to
use our new knowledge and
enthusiasm for the better serv-
rce of the children and youth
we work with,
Those of you who receive this
loumal wil l already have your
Beg istration Forms. Together
w(h lhis issue we are posting
a Frrsl Draft ol the Conference
Programme - a l irst look at
the menu, so lo speak.
Please register early! Our con-
ference venue can only hold
450 people - so it will be
lrrsl coffi€, first served!'
Addrtional reg istration forms
are avarlable lrom the Confer-
ence Organiser, Mrs L.
Stephenson, P. O. Box 327,
WITS 2050 - Telephone
(01 1) 339-7835 -  or  any Re-
gional  NACCW off ice.
lf you are coming to the Con-
ference, rt would be great if
you would come to the dinner
on the evening of Wednesday
the 7th July as well. We look
fonryard to seeing you there -
both at the Conference and at
the Dinner!

Conference
r 993
The NACCW Bienn ia l  Confe ' -
ences are usual ly a wondedul
opportunity to meel people
and exchange ideas This
year wil l be no exceptron!
We are conf ident that  chi ld
and youth care people lrom all
over the country wil l be there
- anxious to meet you and
share information.
Oflen, in practice, we become
so busy "getting on with the
job" and so stressed just try-
ing to keep our heads above
water, that we forget there is a
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With such NACCW courses presently nrnning as the
Certificate in the Training of Caregivers, the Problem
Profi.le Approach, the Diploma in Child Care Admin-
istration, as weil as that on Consultative Superuision
rn Child Care, more and more South African child
care professionals are involved in stalf and team
development. Professor Jlncr Anglln, Director of
the School of Child and Youth Care at the University
of Victoria in Canada, writes in the FICE Bulletin on
hve principles of child care stalf development.

and youth in modem society
which can be defined by a
cluster ol characterid ics.
Taken together, these charac-
teristics ditferentlate this pro-
fession from dher allied
human service disciplines.
Although some of these char-
ac{erlstics are shared with
sorne other disciplines, the
partiorlar cluster is unique to
child and youth care work.
(a) Chlld and yotrth arc lr
prlmerlly focuood m tho
growth and dovolopmrnt of
chlldnn and youth. While
families, cornmunities, and or-
ganisations are impofiant con-
cems for child and youth care
professionals, these are
viewed as contexts for the
care of children. For us, the
development of children and
yor,rth is the very heart ol the
matter.
(b) Chlld and youth caro ls
concrrnod wlth thr totallty
of chlld dovolopmont and
functlonlng. The focus is on
persons livlng through a cer-
tain portion of the human life
cycle, rather than on one facet
of functioning as is charac-
teristic of other human service
disciplines. For example,
physiotherapists and physi-
cians are concemed primarily
with physbal health, psychia-
trists and psychologists with
mental health, probation otfi-
cers with criminal behaviour,
teachers with cognitive devel-
opment, and so on. Only the
emerging field of gerontology
appears to share child and

youth care's @ncern with a
portion of the life cycle as a to-
tality. With srch a holistic per-
spective, we specialise in
being generalisls. We cannot
work alone, and need to work
closely with a variety of c[her
professionals.
(c) Chlld and youth carr haa
dovclopod a modcl d roclal
compdoncr rathor than a
prthologytaod orhntatl on
to chlld devolopmont. This is
sometimes refened to as a
"developmental perspedive".
Child and yotilh care workers
believe that children are doing
the be$ they can at any given
moment, and that we can best
assig the child by working to-
ward 'lhe next step", by build-
ing on existing sirengths and
abilities.
The writings of such pioneers
as Pesialozzi, Montessori, Kor-
czak, and Makarenko demon-
strate this orientation.
(O Chlld and youth caro la
bard on (but trct iogtrlctod
to) dlroct, dey to day work
wlth chlldrcn and youth In
tholr onvhonmrnt. Unlike
many other professionals,
child and youth care practitio-
ners do nct operate in a single
setting, or on an interview or
sessionalbasis. We work "on

the coal face", as they say in
the UK, (or "ln the trerrches"
as they say in the US) at all
hours, and we go to where the
child is, as determined by the
needs of the child. As such,
we work in residential centres,
schools, hospitals, lamily

homes, day programmes, and
on the streets.
Although child and youth work-
ers also assume supporling
roles, such as supervising, di-
recting, trainlng, policy making
and researching, they remain
grounded in the direcl care
work.
(o) Chlld and youth carr ln-
volvoc tho drvolopmont ol
t horapoutlc rrlatlonchl pe
wlth chlldrrn, tholr famlllos,
and dhor Inlormaland for-
mal hclpcrg. Such therapeu-
tic relationships lie at the very
centre of our work, and they
combine the richness and inti-
macy ol the "personal" with
the rigour and goal-direcled-
ness of the "professional".

The development of such
therapeutic relationships re-
quires an integration of a com-
plex constellation of
knowledge, skills, and ele-
ments of self. In short, it re-
quires a high level of personal/
prolessional development on
the part of the worker.

2. PERSONAL/PROFES-
SIONAL DEVELOPMENT

To aid in the development of
our educational cuniculum in
the School of Child and Youth
Care at the University of Victo-
ria, the teaching staff devel-
oped a simple graphic model
illusilrating the relationship of
four key elements: knowledge,
skills, self, and performance.
The focus of all our work is on
effective performance in the
tasks of child and youth care,
i.e., on doing high quality
work. There is an essential
need lor balance.across the
areas of knowledge, skills,
and self. We cannot aflord to
ignore any of these dimen-
sions, and the particular com-
bination in various courses
and training opportunities
needs to be carefully con-
structed to suit the tasks and
corrcepts being addressed. In
some curriculum models, the
"self" component appears as
"attitudes" or values'. As will
be articulated below, we be-
lieve these constructs are too
limited, and a full articulation
and exploration of "self" is re-
quired.
In child and yorth care train-
ing, personal development
and professional development
cannot be separated, hence
the use of the term "per-

sonaUprof essional".

How Staff Develop
This article presents a frame-
work lor under$anding and
addressing stafl develop,ment
which draws signilbantly on
the work of severalcolleagues
at the School of Child and
Youth Care at the University
of Vicloria, a colleague in Al-
berta, and on some researcfr
into statf needs that I have un-
dertaken in recent years.
The concepts and approaches
outlined have been developed
in relation to child and youth
care work. However, lantbi-
pate that, with some modiflca-
tion, many points may be
relevant to the broader social
care lield, including work with
the elderly and other forms ol
service.

I have divided my article into 5
pafls:
1. The nature of child and

youth care work
2. The dimensions ol personal/

professional development
(KSS model)

3. The process of statf devel-
opment

4. The process of supervlsion
5. Agency leadership

1. THE NATURE OF CHILD
AND YOUTH CARE WORK

What is it that we want statf to
develop to do? Or, in other
words, what is the nature cf
child and youth carre? | believe
that prdessional child and
youth care work is a unique,
complex, and essential ap
proach to caring for children

funaan,r�wq'lter
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(a) Srlf : Centralto the educa-
tional process for child and
yonth care is self-awareness,
sense of self, and develop-
ment ol self. Therefore, it ls
necessary to have an exPlic-
itly artictlated modelof what
constitutes se lf-aware n ess.
Frances Ricks (1989) has de-
veloped a modellor address-
ing self-awareness in a
systematic lashion which has
proven effec{ive with students
in child and youth care educa-
tional programmes.
On one side are beliefs, val-
ues and ethics. These, to
gether, con$itute the inner
"lile position", or'Worldview"
of the worker/person.
A belief s delined as a tenet,
or a set d tenets, that one
holds as true.
A value is what one holds as
important or good. A value re-
flects an assessment of worth
which implies implicit beliefs
about the world.
Ethicsare standards or rules
that guide one's life, and
which go\rem one's elgecta-
tions abot horv others ought
to behave. Ethics are also tied
to values and beliefs. In brief,
our f unctioning as human be-
ingsAruorkers is guided by our
particular constellation of be-
liefs, values, and ethics.
On the other side are
thoughts, feelings and adions,
which together constitute our
individual "styles" ol presenta-
tion, or "postures", in the
world.
Our thanghls are the cognitive
elements, our feelings ars the
emotionalaspects. and our ac-
tions are our actual behav-
iours, orwhat we do. At any
point in time, allthree asPects
are present.
This model can be used to ex-
amine and uncover aspects of
one's self by providing a kind
of map to assist in exploration.
For example, if one becornes
aware of a personal behaviour
that one does not like, or does
not undersiland, one can trace
back through the related
thoughts and leelings to the
underlying beliefs, values and
ethir:s, thereby enhancing
one's self-awareness.
Usually, the involvement d an-
other person trained in the use
of this modelwho is suppor-
tive, yet challenging, provides
the optimal context lor self-dis-
covery and, thus, the opportu-
nily for personal growth and
change.

-utnarztnworltcr
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(b) Sklllr: The concefl of
skill is otlen used quite casu-
ally, and even carelessly, in
the literature on child and
youth care practice. As with
the notion of self-awareness, it
deserves in-depth considera-
tion. A skill is a complex phe-
nomenon which has been
analysed by Marcia Hills
(1989) into four essential ele-
ments.
@n/c,rttc,l awareness: Every
situation is bound by its con-
text, and at any given mo
ment, child and youth care
workers experience a situation
with allol its nuances. Sorne
of these nuances are more
prominent than others be-
cause of the context within
which they acur. The ability
to recognise the salient fea-
tures in a given situation is
termed contextual awareness.
D is c reti on a ry Dec is io n - tttak -
ing: ln any situation there is a
muhitude d possible re-
sponses. Child and youth care
workers need to choqse one
response from allthese possi-
bilities. The response they se-
lect is based on their judge-
ment about what would be
most etlective in the situation.
The ability to make decisions
wilh discretion is what consti-
tutes an intelligent ac'tion.
Pertornpne: The behav-
ioural component d skilllul-
ness, refened to here as
"performance", is often the
prime locus of professional
training prograrnmes. This criti-
cal component involves the
ability of child and youth care
workers todemonsl rate spe-
cific behaviour or techniques.
ConMerce.' Workers must
have laith and confidence in
their own abilities and interven-
tions. Professionals must trust
in their ability to make sound
judgements and decisions,
and perlorm effeclively.
In summary, the terms skill,
skilful and skillulness imply
the presence of these four in-
terdependent elements. How
skillul a child and youth care
worker is depends on lhe de-
gree to which these four inter-
connected elements are
present. The question norv
arises, how is skill develoPed
across these four areas?
For education and training in
skill development, experience
is the key."Experience", as used here,
refers not simply to "putting in
time", but rather refers to the

process of deriving new learn'
ing lrom participation in prati-
cal situations. Hence, some
workers who claim "nine

years' experierrce" maY have
had no more than one Year of
experience repeated nine
times, while others may have
had nine years of real exPeri-
ence. Briefly summarised:
The &ginneris somewhat
awkward in performarrce, gen-
erally acts on context-free
rul6, and lacks a sense d
context and confidence in onrn
abilities.
TIle tbvice begins to recog-
nise meanirplul elements in
the conterit, b|Jt still rnakes
use d general rules, and
tends to lack confidence.
Tlle &mptentworkerbe-
comes more conlident as the
quality and quantity ol exPeri-
ences Increase, performs con-
sistently at a satisfactory level,
and is beginning to develoP in-
tuition (i.e., in-the-mornent rec-
ognition of pattems and
similarities).
The P rofrcient worke r sees
situations as a whole, is quite
conf ident, has well-develoPed
intuition, and performs consis-
tently at more than acceptable
level.
The bWft has thoroughlY in-
tegrated skills and demon'
strates a strong level of
pedormance based on intui-
tive understanding.
In order to assi$ the worker,
or $udent, to develop skilful-
ness, the supervisor or instruc-
tor needs to create an
atmasphere d acceptance,
empathy, and respect, At the
same time, a sense of ambiTu-
ity, or "not knowing", needs to
be created in order lor leam-
ing to take place. Experimen-
tal ingruction and guidarrce is
also important, as is assis-
tance forthe discovery d Per-
sonal meaning (i.e. self-
exploration in relation to situ-
ations) by the worker,

(c) Knowlcdge: Knowledge
elernents are generally quite
well addressed in mqsil curric-
ula, and a rather typcal, or ge-
neric, list would include items
such as the following:
r Theoretical approaches to

behaviour change
r Human growth and develoP

ment
r Assessment principles and

methods
r Case planning and manage-

l"n, 
frameworks

"The solarl levels
and social prestige
of child and youth
cure workerc tend
to be at the lower

end of the scale
relative to other

occupations.
Thoefore, it is

vitally important
that the quality of

working lrf" b"
experienced as

high".

I

r Communication theory
r Principles and models d in-

tervention
t Research and case/Pro-

gramme evaluation Princi-
ples and processes

r Professional ethics and is-
sues in cunent practice

t Legislation and policies
r Atypbal development and

behaviour.

These knowledge areas need
to be introduced not jusl in the
classroorn, but in conjurrction
wilh the exploration ol self and
the development of skills;that
is, as part of an integrated
process of staff (or student)
development.

3. THE PROCESS OF STAFF
DEVELOPMENT

ln order to understand the
process ol slaff develoPment,
it is important to know what
workers are expecled to do. In
conjunction with a surveY of
child and youth care worker
training needs, the author de-
veloped a catalogue of job
functions as listed below.

A. Dlnct Snrvtae. to Cllcnts
1. Individual intervention, coun-
selling or therapy
2. Group intervention, @unsel'
ling or therapy
3. In-home family intervention,
counselling or therapy
4. Otfice-based family interven-
tion, counselling or therapy
5. Assessment of child
6. Assessment of family
7. Child management



3 Child abuse work
3 Emfloyment counselling or
assl9ance
' 3 Lile skills training
': Health management
' 2 Education remediation
' 3 Recreational leadership
'4 Arts and crafts leadership
'5 Counselling on death and
f,yrng
'6 Therapeutic play
' 7 Parenting skill training
' 8 Sexuality cornselling
' 9 Marriage cornselling
20. Stress management
21 Lifestyle modification.

B. Organlntlotpl Actlvltlr
1 Case management
2 Client contracting
3 Report writing and lormal re-
cording
4 Court appearances/legal
documentation
5 Programme planning and
development
6 Use and interpretation of
policy
7. I ndividual consultation with
other professionals
8 Participation in professional
teams
9 Co-ordination of profes-
sionalteams
10, Contracting lor services
11, Supervision d statf, du-
dents or volunteers
12, Statf training and dwelop
ment
1 3. Public relations/commu-
nity education
1 4. Organisational analysis
and development
15. Policy analysis and devel-
opment
1 6, Financial analysis/budget-
Ing
17. Case or prognmme walu-
ation
18. Research.

These lisls of 21 Direct Serv-
ice lunctions and 18 Organisa-
tional Activity lundions serue
several purposes. First, they
enable workers, employers
and trainers to articulate what
it is child and youth workers
do. Second, they facilitate
communication with those in
other lields conceming the
real complexity and sophistba-
tion of the child and yonth
care role. Third, they enable
the systematic colledion d in-
formation on job lunctions and
training needs d workers over
time. CIher listings are, ol
course, possible.
However, this particular lis{
has proven a usefulframe-
work within the North Ameri-

74rttlsan*lu,lrg
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can context over the pad ten
years.
The process of statl develop
ment can be characterised by
stages and a ditferential em-
phasis on various job func-
tions over time.
As oullined in the box on the
right, recent research by Jack
Phelan (1990) has revealed
three major stages core-
sponding to the first three
years of professional praclice.
It is particuhrly lmportant for
programme supervisors to rec-
ognise lour aspects of the
process ol staff development.
1. There are relatively predict-
able, sequential stages In
worker development.
2. The needs for education
and training can be usefully
analysed and documented us-
ing a Job function analytical
framework.
3. The critbaltraining needs
differ lor workers at different
stages of development.
4. Sensitive supervision based
upon an understanding of the
process of stafl development
can signifbantly enhance the
quality of a statl membe/s
working lile.

4. THE PROCESS OF
SUPERVTSTON

Experience and research in
the area of supervision indi-
cate that lour elements are
critical lor etfective supervi-
sion.
1. lt lr goal-dlroctcd. Both
the worker and the supervisor
are clear about the outcomes
being sought.
2. lt lo contractual. There is a
process of mutual discussion
and negotiation resulting in an
agreed approach and desired
outcornes.
3. lt is based on an interper-
sonal relationship. The super-
visor and worker need to
develop a base of mutualtrust
and respect.
4. lt lc botween a workor and
an lmmcdlato ruporlor.
There needs to be a close
proximity between the two par-
ties in terms of ongoing experi-
ence and responsibility.
Fudher, an integrated process
ol supervision will encompass
three aspects of praciice:job
responsibilities (what needs to
be done), performance (how
is it to be done), and the or-
ganisational context (whatsup
ports and constraints exist in
the workplace). Research also

indbates that effective supervi-
sion is the single most impor-
tant prrctice within a caregiv-
ing organisation lor ensuring
hph quality client knontledge.
A key to etfective supervision
appsars to lie in assisting
workers to develop selfcon-
troland to dwelop skills,
rather than in simply manag-
ing statf behaviour and setting
limits lor statf. That is, there is
a need to foder internal moti-
vation rather than to create im-
proved external motivators.

5. AGENCY LEADERSHIP

No matter how smallor large
the social care organisation,
the following agency leader-
ship behaviours appear to be
important in fostering a posi-
tive environment for staff de-
velopment.
(a) Establishment of a long-
range plan (24 years)
(b) Development and imple-
mentation of yearly goals and
objectives

{c) Recognition and reward for

good performance
(d) Involvement of allstatf in
policy development
(e) Design of a safe and or-
derly environment lor all staff
(f) Creation and maintenance
of an etfective supervisory sys-
tem

6. CONCLUSTON

The salary levels and social
prest(7e of child and youth
care workers tend to be at the
lower end of the scale relative
to other acupations. There-
fore, it is vitally important that
the quality of working life be
experienced as high.
The prime contributor to such
a sense of quality appears to
be a pcitive experience of
pe rsonaUprof essional g rowth
and development, and such
an experience is best fostered
by strong agency leadership
characterised by an under-
standing of the elements and
stages of staff development
and the provision of effective
statf supervision process.

firy,c

The Process of Staff Development
in Three Major Stages

THE FIRST THREE YEARS OF PRACTICE

funclions

1. lnitial fiage (lst Year)
- helpless confusion
- theories discarded in favour ol
prag rnatic control techniques

- fcling competent
- survival postures

- either (1) perfect initial skill
(repetition) o boredom o exit
or (2) new apprechtion of
professional expe rtise

- role of supervisor is crucial
- increase in expertise and self-
awareness

- acquiring new skills
- re-appreciation of theory
- can explain what they are doing
and why they are doing it

- development of a holistic
framework

2. Beginning Professionalism (2M Yearflor exit]

- limit setting
- rule enforcement
- behaviour management
- group management
- competence in daily routines
- role modelling

- individually-oriented clinical skills
- communication skills
- personality integration

- treatment planning
- use of developmentaltheory

- assessment
- co-ordinator of services to
child/youth

- family counselling
- more research/experimental
orientation to learning

- begin assisting in staff training

3. Cornrytent Professional (Srd Year)



Whatever on-golng developmental, educatlonal or clinlcal tasks we may be busy
wlth In our chltdren's Instltutlons, none of us (chlldren or staff) can lgnore the
broader soclal, polltlcal and economlc transformation under way In South Africa
- and, In partlcular, the momentous natlonal events whlch unfold almost dally
at thls ttme. How are chlldnen managlng thls - especlally children In care
whose perconal and famlly llves, qulte apart from the natlonal scenarlo, ate
already vulnerable and uncertaln? We contacted a small number of Instltutlons
around South Afrlca to ask some speclflc questions ...

in their future and the are con-
fused at not seeing any real
change in the counlry.
The children intellectualise:
'There is no peace anyrryhere'
they say. They deny: 'What

violence? ll 's no worse than
other countries'. Some said
everyone's lifestyle has
changed. One said he was
scared.
Ons is nie onseker of be-angs
oor 'n 1994 of nuwe Suid-Af-
rika nie en is aanvaardend
tov. die beleidsveranderinge
wat moontlik in ons land rnag
kom.
Both staff and children are un-
certain about developments.
We talk about this and watch
the news together. Some
would l ike to help but don't
know what to do.
Many are trying to get the vio-
lence in context - but then
are terrified by the constant
dramatic W images.
Some children in an Athlone
chi ldren's home: l feel  not  so
good. I feellr ightened be-
cause I don't know where this
wil l all end. Ons moet vir
mekaar l ief hd en vir mekaar
se regte opstaan.

What are the children
saying?
Unless everyone can have lhe
oppoftunity to vote for the lead-
ers or the government of their
choice, the violence wil l con-
t inue.
They feel protected in the chil-
dren's home, but fear for their

lamilies.
They discuss ways of protect-
ing themselves against vio-
lence and crime.
The children say they want lhe
same rights and privileges as
those enjoyed by their white
counterparls, for example,
white schools have cleaners
but black schools have no
cleaners.
Younger ones talk 'tough': if
they are attacked they will at-
tack back. Older ones speak
out for peace and real equalitY.
Geweld en mense-slagting is
vir ons onaanvaarbaar en kan
nie goedgepraat word nie. Dat
vrede en aanvaarding van
mekaar se regte en men-
swaardigheid moet kom, is vir
ons belangrik.
Some of the children have
been brought up in racist
homes and sti l l  exhibit this.
Often it is fear that they will be
personally involved in
black/white violence.
Hulle voel onseker oor die
toekoms en weel nie wat in
die toekoms sal gebeur nie.
Hulle is egter nie negatief
daaroor nie en is steeds opti-
misties oor'n goeie toekoms
vir ons in hierdie land. Geen
probleme met ander rasse in
die skool nie.
Met die huidige onsekerheid in
ons land is hul grootste vrees:
sal ons eendag 'n beroep kan
beoefen omdat werksgeleent-
hede so skaars is; dat ons as
blankes onderdruk sal word
deur die anderskleuriges soos
hulle vir jare deur die blankes

onderdruk was.
Many talk of the violence, the
bombings, the kil l ings. Sti l loth-
ers said that they reallY be-
came scared when other
people spoke about it.
They wished there was equal-
ity in the country and that
there were no'anti '  feelings
between whites and blacks.
They pick up politicalgroup-
ings (the whiles, the ANC) as
'unfair', 'good' or'bad' - even
as young as eight,
We are feeling very uncomfort-
able because we maY not
have school lor the next few
months, and we didn't do anY-
thing wrong.
The children are conlused
about violence: 'Die ANC
moet die wittes doodmaaK, 'l

feel very heafisore because
ki l l ing is not nice'and' l  am un-
happy about fighting'.

What are we as chlld
cale rvorkeF doing to
help?
We have workshops with the
children over issues such as
human rights, democracy, Po-
litical principles such as one
person, one vote.
We have to instill both knowl-
edge and reassurance. Con-
tinuing to encourage
inter-racial contacts and activi'
ties to dispellears and myths,
understanding our ditf erences
and similarities. We have to
answer questions honestlY
(and age-appropriately), and
above allto acknowledge the

Two of the franres from Merle
van Dijk's excellent pster

Enildren living
ffirougn cnange in
1ofin Africa
How are the chlldren
handllng the
uncertalntles?
Die algemene gevoel by die
kinders spruit uit die hoorsE
van ouers tuis en dus het
elkeen geen duidelike beeld
van wat aangaan nie, want
hulle hoor elkeen'n eensydige
storie.
Most of the children who could
understand what is happening
politically said that they han-
dled uncertainty by talking
about it. Apparently by asking
others what they felt gave
them a feeling of not being the
only ones leeling the pres-
sures.
I don't know, I don't care, I
can't really do anything about
it;what I feel isn't going to
change the country.
The children participate by
singing and toyitoying with a
view to helping in bringing
change and seem to be happy
in doing so. They attend rallies
and funerals.
The children appear conf used
and don't understand the rea-
sons for what is happening.
Some are fearful for their fami-
lies. They are upset by violent
outbursls.
The children realise that the
children's home is a place of
hope, but what is going on in
the country is aflecting them
and bringing insecurity - es-
pecially in not being able to go
to school. They see their edu-
cation as an important factor

inncar--rla:lrrlr
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angers and fears so that we
can help dealwith them.
Ons probeer om 'n gesindheid
van samewerking en onder-
handeling to skep.
We need to keep children well-
rnformed. They often have
e xaggeratedly negative ideas.
We encourage the children to
undersland that their opinions
are important, as is the way
they behave. One theme is:
Change begins with me.'
Om die kinders te help kan
ons hulle probeer kalmeer en
gerusstel ... kan ons meer
gereeld met hulle praat oor
politieke situasies en aan hulle
verduidelik presies wat gebeur.
Soms voel vreemd met die
idee dat swart en bruin kin-
ders moontlik saam met hulle
by die kinderhuis salwoon -
maar tog sien hul kans daar-
voor aangesien vier van hulle
reeds bruin dogtertjies by die
skool as maats het.
Ek moenie die huidige poli-
tieke veranderinge en onseker-
heid weerhou van kinders nie,
maar dit op'n subliele manier
aan hul oordra. Alle vrae wat
na my toe kom moet op die
bes moontlike manier
beantwoord word.
Dit is baie belangrik hoe ons
as kinderversorgers optree: as
ons positief is, salons ook die
kinders tot positiwiteit
aanspoor, rnaar as ons nega-
tief teenoor die veranderinge
staan, sal ons dit ook aan die
kinders oordra.
As a staff member I have initi-
ated discussion about the po-
litical situation in our country
and allowed the children to ex-
press their feelings and ask
questions. This has enabled
me to clarify certain issues for
them and to reassure them.
From a pradical point of view,
we are also helping children to
be sensible about safety when
away lrom the children's
home.
As kinderversorger probeer ek
'n baie objektiewe siening uit-
dra.

How could chlld care
staff be more helpful?
We could be encouraging the
children to attend schoollor
education to prepare lor their
part in a non-racial South Af-
rica. Teach them to respect
the rights of other people, for
example, that it would not be
right to grab and loot other
people's property.

iaitmcanrla'trg-
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We can listen more carefully
to lheir concerns and answer
their questions. We can watch
the news with them and ex-
plain what is being said.
Preparation for times of crisis
is important. Staff must remain
as calm and objective as pos-
sible so as not to create fur-
ther anxiety.
We need to come to terms
with our own feelings about
change, for only then can we
be ol help to the children.
To educate the children about
lhe various political parties
and altematives.
Sensible planning and advice
about safety helps children
feel more secure.
Enige insident, konsensus, rig-
ting-wysiging of nuwe beleid
moet aan ons personeel en
kin ders g e-interpreteer word
sonder om dit te verpolitiseer.
Die kinderhuis is deel van die
land, gemeenskap en struk-
ture. lndien 'n kinderhuis sy
gemeenskap en onmiddelike
omgewing wil bedien, sal die
gemeenskap en onmiddelike
orngewing dus ondersoek
moet word om vas te stel lyie
is die gemeenskap, waf is sy
behoettes en he kan daar in
hierdie behoettes voorsien
word.
There needs to be continued
integration of cultures and
leaming more about each
other.
lmportant to encourage spiri-
tual grorth and biblical princi-
ples.
Groupwork is a useful model
to handle such issues as the
history of apartheid, the rea-
sons for the unrest and cul-
tural norms and values,
Involve the police to teach
safety measures and teach
the children to be aware of
danger.
As children leam more about
other cullures, so we as child
care workers should be show-
ing them by our own behav-
iour how to accept and
respect other people and their
rights.
Moedig kinders aan om TV
programme en koerantberigte
te lees ten opsigte van veran-
dering. Dit gee hulle kans om
vrae te vra en ek moet kom-
mu n ikasiekanale oophou,

There is a future
We are wrong to concentrale
only on lhe immediate diff icul-
t ies. We offer the children no

We con listen more carefully to their
concerns and answer their questions.
We can watch the naps with them ond

hope if we don't demonslrate
ourselves that there is a future
beyond apartheid.
Our profession is aboul
growth and development: we
must be creative, innovative
and enthusiastic about our pro-
lession.
Deur gesprelcvoering het dit
aan die lig gekom dat hul
seker voel dat ons in Suid-Af-
rika is'n Christen volk en land
en God sal nooit Sy kinders
verlore laat gaan nie - ons
moel net baie sterk wees in
ons Geloof.
The orerall response was that
each one was dealing with his
or her leelings by talking with
others - explaining how they
felt and listening to each olher.
There has been a rernarkable
improvement regarding racist
attitudes and expressions
over the past three or four
years - cause for great opti-
mism.

explain what is being soid

The principal of a school of in-
dustries sounded lhe most
practical note: 'We are concen-
trating more on courses offer-
ing catering skills. Whatever
else may happen in the new
South Africa, we wil l allsti l l
have to eat!'

Thanke to the following fu
participatlng tn this feature:
Abraham Kriel Kinderhuis, Ny|
strom
Dubanville Kinderhuis
Epworth Children's Home,
Germiston
Ethelbert Chi ldren's Horne,
Durban
Khayelethe mba Child ren's
Horne, Ciskei
King William's Town Chil-
dren's Home
Leliebloem House, Cape Town
Masikhule Children's Home,
Cape Town
Teen Centre, Rondebosch,
Cape Town



Losing and regaining one's personal and cultural
identity: Virginia Burton contributes her story to the
English magazine Who Cares7

died when I  was 13. No-one
explained that she was dying
and we never said goodbye. I
st i l l  miss her,  and feel  un-
happy about this.
Both my mum and dad were
orthodox Jews: rny dad be-
came vegetarian and stayed
so in hospital so as not to
break the food laws. My mum
and I went to synagogue
every week: I learned about
Judaism and Hebrew each
weekend.

I bout 6 months after my
^f"lmum died Iwenl into
care, I remember my social
worker well - she was very
kind but she came from a dif-
ferent world. Once we went
shopping to buy me some
clothes. She pointed to a
chaufleur-driven Rolls going
by and said that was her hus-
band inside. I quickly learnt

not to tell her anythingt impor-
tant. I decided to put her off by
talking instead about all the
other'poor children' she
looked atter. So that's how we
never talked about where I
would go to l ive.
Al l  my mum's th ings (and
some of mine too) were got rid
of. lwas senl to a boarding
school and in the holidays to a
foster lamily. I was very, very
unhappy there. They were
seen as very respedable, with
a big house and two much
younger adopled ch i ldren.
They were not Jewish They
didn't do anything lhat was I
used to - dif lerent food,
clothes, hobbies -  and they
wanled me lo change I  re-
member theyused to s,vitch olf
my bedroom l ight  when they
decided I  should go to s leep.
My mum had never done that,
even lhough we'd been very
hard up and l ived in a t iny f lat
where what I did aflecled her.
I lelt they were wiping out my
mum and my past. She was
never talked about, nor my be-
ing Jewish and no-one took
me to see my dad. (My mum
had visited him three times a
week, had done all his wash-
ing and some cooking ti l l  she
got too i l l).
I became very unhappy and
angry. When I left school, the
foster family said they didn't
want me any longer as I was
'too difl icult ' . I went to stay
with lots of different friends
and then in shared f lats and
bed-sitt ing rooms.

ARE THINGS
DIFFERENT NOW?

About two years ago, I de-
cided I 'd l ike to read rny f i le.  I
wrote to the London Borough
of Richmond upon Thames
where lwas in care.  John
Jones, the Principal Oflicer,

waskind, and because I
wanted to photocopy so much
of the f ile, he said it would be
easier to give me the whole
file. lt was agreed with the So
cial Services Committee that I
should have it at home on 'per-

manent loan'. I hope other
young people will get to keep
their f i les in this way.

I lter I lett care, lwent to
fluniversity and would occa-
sionally get bits of money from
Richmond. But when I wanted
a lease on a f lat so as to have
a permanent home at last,
they refused.
I thought how litt le care has
changed: leaving or being
'looked afte/ as it is now
called, should be able lo have
a safe, permanent place to
l ive.
I also thought a lot about be-
ing Jewish and whether the
new Children Act wil l rnake
any difference. lt says care
authorities must pay attention
to race, culture and language
of the children they look atter.
When I went into care, lwas
confused about lots of things,
including being Jewish. lf
asked at the time whether I
wanted to be in a Jewish fam-
ily, lwould probably have said
it didn't matter.

T-t ut the result of that was
-Eltnat it took me c,ver twenty
years to lind my way back to a
comf ortable con nection with,
and to identi ly with, Judaism.
What I needed was a family
with a good Jewish l ifestyle,
but who didn't push it down
my throat or make me join in. I
wonder whether other young
people's confusion or unhappi-
ness, together with a lack of
choice of carers, wil l in future
sti l l  be made lhe excuse lor
not meeting the needs of
lhose looked after in care,
Whal do you think?

crrild carc :;H[:l':1'J#i:lfJli'iJ
s'perwisor g.'J'::i"'t'ili"j*ii" ili, "

degree, suitable qualif ications
in child carelsupervision and

some years'working experience. Task to rnanage and de-
velop twelve child care workers, repoding directly to Man-
ager. Non-residential position.

ii,nf"nm"*'o':1';#11." Ib'ifight
Post CV to Mike Pritchard, P o 

ChifdfgnBox 650843, Benmore 2010

Lool(ing bacl(
at my Childhood
in Care
f  

'm Virginia and I 'd l ike to
Iyou a bi t  about my l i fe.  I 'm
43 now, the mother ol a won-
derf ul 1 7-year-old daughter,
and a socialworker mysel f .
But things were very dif lerent
w h e n  I  w a s  1 3  , . .
My mum and dad l ived in Vi-
enna, Austria and were Jew-
ish. They managed to to
England when the Second
World War came. At f irst they
were put in a specialcamp be-
cause Austrians were seen as
enemies, After the war, dad
could not get a job and began
to think everyone was a Nazi,
out to get him. He wenl into a
psychiatric hospital and never
came out again.

l\ fV mum looked after me
IVIon the benefit money
she received, but she was
very sad and lonely. When I
was 6, she got cancer and
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Worfdng with
Famifies:

From Myth to
Reality

Over the past decade, the
lield of children's mental
health has undergone a series
of changes which are upgrad-
ing the quality of services de-
livered to children wvho have
emotional, behavioural, and
mental disorders, and their
families. Gradually, mental
health service providers are
shedding traditional roles and
are examining the ways in
which they approach and com-
municate with families. In-
stead of 'We" and "lhey",

professionals and lamilies
gradually are becoming part-
ners in the therapeutic proc-
ess.
The Federation of Families for
Children's Mental Health grew
out of a 1988 "Nexl Sleps"
conference convened by Port-
land State University and the
US Department of Education.
The goal of that conference
was to set an agenda for chil-
dren's mental heahh.
Subsequently, seventeen fam-
ily members decided to meet
again to form a national organi-
sation that was the beginning
of the Federation of Families
for Children's Mental Health,
the first advcacy organisation
dedicated solely to children's
mental heatth and family-sup-
port issues. Now, four years
later, the Federation has a
strong irnpact on improving
services, policies, and laws af-
fecting children with mental
health disorders and their lami-
lies.

Pollcy and prac.tlco
Unfortunately for lamilies and
children, educators dten do
not live up to legislative re-
quirements to collaborate with

innan*larrg.
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With strong emphasis recently in South Aftican practice
on work with families, Naoml Karp chalfenges us to

more authenticity in family seruices

families (West, 1989), and per-
sons who deliver mental
health servbes have no man-
date to form partnerships wilh
families. Therefore, lamilies
would like to have the profes-
sional discipl ines u nderstand
what is meant when families
talk about "partnerships" and"collaboration". Checklists to
test these perceptions are
printed on this page.
These checklists challenge
both professionals and lami-
lies to approach each other in
ways that embody values ol
respecl, consideration, and
empathy lor others. A Ver-
mont parent perhaps best
su mmarises why family-profes-
sional collaboration, based on
familycentred principles, is im-
portant: "Parents should be

thought d as scholars of expe-
rierrce. We are in it lorthe dis-
tance... We have our
doctorate in perseverance.
We and the system mus{ be in
concert orthe vision shrinks"
(D. Sylvesler, cited in Thou-
sand and Villa, 1989).

Famllloo today
The composition of the mod-
em family (in American and
probably in many others) is no
longer the stereotypical "mom,
dad, and two kids, and a dog."
Rather, a family may be a sin-
gle parent who relies on a rna-
ternal grandmother for child
care; a teen-age couple who
speak little English; or any con-
figuration d people living un-
derthe same roof. Therefore it
is essentialthat mental heatth
providers think about "parent"
collaboration in new ways.
One ol the first steps tourard a
new way ol thinking is to use
new language. The term "par-

ents" should be replaced with'Tamily" since so rnany chil-
dren do not live with both par-
ents or, in many cases, with
either parent. A comprehen-
sive, inclusive delinition of"family" should be used when
mental health professionals
are trying to collaborate with
adults who are responsible for
a child's well-beirp. The follour-
ing definition was adopted by
family leaders lrom rcross the
country at a recent Otfice of
Special Education and Reha-
bilitative Servbes (OSERS)
conference:

A lamlly ls a group ol peo-
plc who arr lmportant to
oach othcr and olfer each
othcr lovc and eupport, ra-
poclally In tlmes of crlglc. In
order to be gengltlvc to the
wldc rango of lllc otybe, llv-
Ing arrangcmcnto, and cul-
tural varlatlonc that orlgt
today, tho lamlly In OSEHS
prognmm.c cen no lorpcr
bo llmltod to fud par-
enUchlld rolatlonghlpo. Fam-
lly Involvcment ... must
rech out to lncludo: moth-
cru, fathert, slstrrs, brdh-
ora, grandparcnta,
nelghbours, and othcr pcr-
aona who have lmportant
roles In the llves ol people
wlth dfgabllltlee. (Family and
lntegration Resources, 1 99 1 ).

Posltlvc language
Support is a key ingredient for
family su@ess and coping.
Families of children with emo-
tional and behavioural prob-
lems would like to see the
term "dysf unctional lamily"
erased from the vocabularies
of professionals. Service sys-
tems are inflexible and not re-
sponsive to families' individual
needs. They create unneces-
sary stress and werwhelming
responsibilities for families.
Prolessionals ofte n misper-
ceive families as being "dys-

functional" when these
families are, in fact, experienc-
ing normal reactions to the se-
rious lack of appropriate,
atfordable, accessible, com-
munity-based services and

Collaboration Ghecklist for Professionals Gollaboration Ghecklist for Families

Do I really believe that parents are my equal, and, in
fact, are experts on their child

Do I show he sarne respect fol he value of families'
time as I do for my own tinme by educating myself
ahut an individual child's case before appoinfnents or
group sessions?

Do I speak plainly and avoid professional jargon?

Do I actively involve parents in developing a plan of ac-
tion and then revieq evaluate, and revise the plan wifr
the family?

Do I make appointnents and provide services at times
and places convenient for he familf

Do I share inlormation wifr oher professionals to en-
sure that services are not duplicated and tnt families
do not expend unnecessary energy searching for serv-
ices and provi&rs?

Do I believe I am an equal partner wih professionals
and that I do my share of problem solving and planning
to help my child

Do I clearly express my oyJn needs and fn nmds of my
family to professionals in an assertive manner?

Do I treat ead professional as an individual and avoid
letting past negative experiences get in he way of a
good working relationship?

Do I communicate quickly with professionals when sig-
nificant danges and ewnts occur?

When I make a commitnent to a professional lor a plan
of action, do I follow hrough and complete the commit-
ment?

Do I maintain realistic expectations for professionals,
myself, and my drild?



of people living under
the sanu roof,

-

supports, lt is service systems
that are dyslunctional when
they do not respond to fami-
lies' needs. The term "dysfunc-

tionalfamily" is the system's
way of blaming someone else
and musl not be used.
Additionally, families would
like prolessionals not to "as-

sess the lamily's deficits" and
drellon them. Rather, they
would like professionals to talk
with them and to find out what
types of services and supports
would build on the family' s
strengths, and really make a
ditference in the lives of the
whole family. Further, families
want professionals to share
their visions and expectations
lor children.
Daring to dream about what
might be, in terms of services
and out-comes, is an essential
part of a sound, collaborative
partnership.
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Common values
True fami ly-professional col-
laboration can be built only on
a shared set of values about
children and families. Here are
some exarhples of values that
teams may want to affirm
jointly:

r All children and youth are
to be valued as people.

r All children and youth have
strengths and can learn to
make positive contributions
to their families, friends and
society.

All lamilies have a variety
of strengths and coping
styles that should be identi-
l ied and enhanced.

Diversity and individual dif-
lerences are to be valued
and respected,

The values, choices, and
preferences of families
should be respected.

Farnilies are sources of wis-
dom and knowledge about
their children and should be
recognised as experts.

Atter professionals have jointly
developed a set of values
about children and families,
displaying them in a place
where lamilies can see them
will help lay the foundation for
collaborative partnersh ips.
The next task is to put our val-
ues inlo practice. lt is of para-
rnount importance to develop
strategies that will include
families from all cultures and
allwalks of lile as equal part-
ners in their children's treat-
rnent programmes.

Asking parents to hclp
As a linal note, lamilies in-
creasingly are asked to serve
on local, state, and national
policy-making boards and
councils. Most family mem-
bers are delighted and hon-
oured to be asked lo serve,
However, families across lhe
country are voicing a number
of common complaints.
These problems and our time-
lines for solutions are listed be-
low:
Only one family member is in-
vited to serue on a bnrd. This
can be intimidating to the soli-
tary "non-professional" in the
group. Tokenism of any kind
cannot be tolerated. There-
fore, balanced representation
on boards and councils is de-
sired by the year 2000.

The composition of
the modern fanily is
no longer the
stereotypical "monq

fud, and two kids, and
a dog." Rather, a

fartly ,nny be a single
parent who relies on a
maternal grand-
mother for child care;
a teen-age couple who
speok little English;
or any configuration

Conferences frequently have
a "family theme," btJt no family
members are invited to plan
the conference, present their
views or pafticipate in a nnjor
or minorway.To have a meet-
ing about families and lo not
include families is like study-
ing anatomy without a body.
By the year 2000, families
would like to be equal partners
in such conferences and rneet-
ings.
Families participate on boards
and councils but are not com-
pensated for their time. Child
care, transpofiation, time
away from one's job, and a
host of other factors are not
considered when families are
asked to devote many hours
to improving systerns and poli-
cies. Families' consulting skil ls
have lo be recognised and
paid for just as any profes-
sional is compensated for her
or his time.
Families pafticipate on boards
and auncils, but their ideas
and opinions frequently are
discounted. F or example,
large numbers of families said

that they took part in develop
ing their states' otficial plan-
ning structures. However,
many families' ideas never ap-
peared in the linished propos-
als. This is another form of
tokenism that families would
like to see obliterated long be-
fore the year 2000.

Family-prof essional collabora-
tion is a concept whose time
has coOrne. lt is not going to
go away or become weak-
ened overtime. Allthat fami-
lies ask is to be treated
respectfully and as equal part-
ners; no more, no less.

Naomi Karp is a fouding
member of the Fedention of
Families for Children's Mental
Heafth, and a parent of two
children, one with special
neds. She worked for the tVp,-
tional lnstitute on Diability
and Rehabilitation for over ten
years.
This ailicle is reprinted from
the Journal of Emotionaland
Behavbu ral P roblems, Wi nter
1993.

Chil"d/ C a"ra la) odr-e,r
Boys' Town Verularn (Dubanl requires a
married couple who have or have had
their own children. You will be required
to care for and work with ten boys in a
rnulti-cultural family-oriented community
home. Tbe busband must have outside
employment and be comfortable with
assu:ning an active level of involvement
with the boys.

The wife must be willing to work within
the context of a multi-professional team,
preferably hold a qualification within the
field of child and youth eare, and be in
possession of a valid driver's licence.

This exacting, challenging and exciting
opportunity will require of you a high
energ-y level, enthusiasm for work witft
children and youth, and a willingness to
learn and develop personally.

Please contact Mrs Gita Surajnaryan
on telephone (0311 505-6921

EE$8nKg'
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Whc';t the
kid,s sey
a,bout eo;r.e
Collect eight children in a
room and you get a gripe ses-
sion, right? Wrong. Our visi-
lors were a randomly picked
group, aged twelve to nine-
teen, from lour children's
homes in Cape Town. They
had been in care for between
three months and five years,
and the initial uncedainty and
ooliteness soon mellowed into
some straight talk.
There was no doubt about
their contentment with their re-
spective children's homes, For
each one, as they lrankly
shared the circurnstances
which led to their placement,
the children's home had been
experienced as a helpful and
valued solution.

Preoccupatlons
One almost expecled to hear
such a group complaining
about the food, the curfews,
the stigma, or the statf. But
there was none of this. Upper-
most in the rninds of alleight
of our visitors were their very
strong concems and hurts
about what had happened to

their lamilies and homes. For
all ol them, there had been be-
reavements, rejections or
separations which left them
with a degree of pain which
which they still struggle.
The natural exhuberance of a
group of youngsters was sub-
dued as they listened to each
other with obvious recognition
for each othe/s experiences
and feelings. One thing was
clear: these young people no
doubt continue to work each
day at their on-going l ife rou-
tines and schooltasks, but
they carry with them a serious
burden of loss and residual
feeling over what has hap-
pened to them. ls there any-
thing, they were asked, that
they would l ike their child care
workers to be better at? To
help us more, they replied,
with this pain.

Programmee and syeteme
All children's homes work out
ways of compensating for the
obvious shortcomings of
group living compared with or-
dinary family life. How do we

ensure that there are enough
adults to go around? How do
we cover allthe bases for
each child and avoid missing
some of them out? How do we
manage all of the household
demands without getting too
institutional? What rules and
systems do we implement to
balance between safetY and
order on the one hand, and in-
dividuality and room to grour
on the other?
All of the children in this grouP
had a good grasp of the ar-
rangements which governed
their lives, and they appeared
to have'bought into'the vari-
ous systems. "We have a
weekend planning programme
for those who cannot go
home." "We are allowed to
take Saturday moming jobs to
eam money." "We have a keY-
worker system so that child
care workers have a small
group for which they are re-
sponsible." "We have a foster
care plan for children who will
probably never go home
again." "We have a l ife-skil ls
programme to help us with
that." "We have a senior sYs-
tem whereby we helP with the
younger kids." "We have a se-
curity system at our gate when
it's unsafe in the localtovrtn-
ship." "We're allored to visit
lriends in the neighbourhood
after school".
Behind all of this there was a
strong sense of caring and
protective adults who are ac-
tively concerned about them
and who take trouble for them.
There was clearly also much
talking between child care
workers and children which
helped them make sense of
what happened in their lives,
which explained things, which
encouraged. For examPle,
child care workers helped to
reconstrue failures as learn-
ing, helped youngslers to see
disappointments as common
human experiences and op-
portunities to try something
new.
What about helping out with
the chores? "Well obviously
we do that, help with cleaning,
leeding the dog." "Often we
older ones are asked to helP
with younger kids - and
we're expected to set an ex-
ample to them." "When you
are asked to help with other
children, it makes you feel sPe-
cial, because when things
come out righl, you feel more
self-conf ident yoursell. "

Thie fournal rccelves frcqucnt feedback lrom chlld cart work'
rrs, but the Edltorlal Board wondered lf chlldren In care had
anything to say to readers. We Invlted eight of them around
to dlnner and talked ...

I sometimes envy
other children at

home ... but if I had
the choice today, I
would choose the

children's honrc. I
have learned a lot

there, especially
about getting on

with people.

THREE ISSUES

When the purpose of the
group was explained, we sug-
gested that it could be an op-
portunity for young peoPle in
care to say something which
they thought was important to
child care workers generally.
Was there anything which
they would like child care
workers to know more about,
to read more about, to be bet-
ter at? There are, it seems,
some constructive crilicisms
which child care workers
might take to heail.

Home vlglte
There was a discussion about
the way in which socialwork-
ers or departmental authorities
approved arangeme nts f or
home leave. lt was lully ac-
cepted that adults wanted to
ensure that overnight or holi-
day placements would be safe
and pleasant, and this was aP-

ON RELATING TO
OTHERS AT SCHOOL

"Many are actually jeal-
ous ol us. They wish they
could stay in a home."
"Some look down on us.
"You have no parenls?!"
They throw your back-
ground in your face."
"l was at first ashamed at
being in a home. I ex-
pected others to make lun
of me. But when I did tell
them, they really under-
stood and were inter-
ested. lt was OK"

inmcanuorlrrir
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I like child core
workers. If it wasn't

for ther4 where
v,ould we be? They

could have done
other jobs like

nursing or teaching,
but they u,ork with
us, alwoys there to

Iisten, to help, to
encourctge...

preciated. However some-
times enquiries were insensi-
tive and bureaucratic. "We like
to keep to ourselves the pri-
vate fact that we have had
family problerns." "My grand-
mother was embanassed and
hurt that a socialworker had
to go snitfing around her flat
just because she had otfered
to have me for the weekend.
She lelt that there was some-
thing unsatislactory about
her." "Friends in our street
knew that people had come
checking up on rny home."

ON FREEDOM

"l thought it was going to
be like a jail, but it's really
very nice."
"My own mother never let
me go out, but the chil-
dren's home is more real-
istic."
"O{ course you have to
earn the freedom: you
have to be old enough,
you have to be trusted.
lf there's a party or some-
thing, the child care work-
ers will check up lo see
that an adult will be in
charge."
'At home il I broke a trust
they would keep on at me
about it. The child care
stafl will get over that and
want to give me another
chance."
'They won't let rne go out
by myself." (The youngest)

7/lltncanyra,irrl-
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Future plane
When young people are admit-
ted to care there is often confu-
sion in their minds as to what,
exactly, is happening to lhem.
Adults may use words which
the children do not under-
stand, and the motives behind
the removal and placement
are not ahrays clear - "ls this
a positive move or am I being
punished?" 'This is not a time
lor people to pretend that noth-
ing serious is happening."
"l would like to knorv the truth.
Are they hiding things lrorn
me? | need to knour if things
are going on behind my back."
It seems that children need to
see a reasonable stretch of
the road ahead, for only in this
way can they relax their watch-
lulness and get on with their
lives. "Somebody said I would
be in care just for a couple of
weeks, and a few months later
I am still here and nobody is
telling me what is going to hap-
pen." This young person is not
going to unpack his suitcase,
lor every day he is expecting
another move. Give honest in-
lormalion about your plans lor
children.

Falrncgg
There is a certain ambiva-
lence about the children's
home situation: is it more like
a (family) home or more like a
school? Into this question
comes the matter of 'fairness'.

In a (family) home, children
are treated as individuals and
the treatment (for example,
punishments and rewards)
may therelore be different for
each. ln a school life is more
lormalised and regimented,
and it is more important for
children to be seen to be
treated the same. Young peo-
ple in care clearly have ditfer-
ent ideas about where their
children's home fits into this.
For some, "different strokes
for ditferent blokes" is quite ac-
ceptable and there should be
individual consequences for
misdemeanours like coming
home too late at night. But oth-
ers leel that all punishments
should be scrupulously fair
and consistent.
There is no easy answer to
this. lt can have to do with the
shape of the buildings and the
programme, for example,
does everybody tend to knory
what everybody else is doing?
It can have to do with the de-
velopmental status of the

youngsters themselves, for ex-
ample, who still needs exter-
nalsanctions and who is more
accepting of personal respon-
sibility? Enough for child care
workers to know that this is an
issue, and to ensure that they
knqrv how everybody feels
about the sanctions they apPly
in their unit.

" lwag lucky. . .  "

Despite two or three areas of
crilicism, the attitudes of this
group of eight children in care
were overuhelmingly positive.
The aduhs were seen as
warm and welcoming, and al!
of them appeared to have cast
their child care workers into
roles with which they felt com-
fortable. "l take the child care
worker as my parent, He is a
male. he looks atter us, he

plays soc€er with us. He loves
us, and we love him."
Another: "No slaff member
could take the place of my
mother. I don't really look for a
mother or father in the child
care workers. My mother is
my mcfiher - but I don't live
with her, and the child care
workers are there to help me
with that."
One said: "My father died and
my mcfher left us at that time,
leaving only my sisler and I
alone. One moming lwent to
play and when lcame back
my sister was also gone - |
don't knorv where - and I
was allalone. But lwas lucky.
My fathe/s manager came to
find out what happened to me,
he took me to the welfare and
so I came to the children's
home. Now, I have a family."

Teen Centre
has organised a two-day seminar lor child care workers, principals, nnn-
agement commiltee members and social workers:

FUTURE TRENDS
AFFECTING CHILD CARE
IN SOUTH AFRICA
Presenters will address questions including ...
What does the future hold for the youth of today - spiritually,
educationally, politically and in relation to career, economy and
welfare?

Spakrs include:
Anthony Ryan, Manager, Corporate Internal Markeling,0ld Mutual
Chlis Ahlends, Sub-Dean, St George's Cathedral
Pelel Bloslel, Principal, Leaf College, Rondebosch
Uivien Taylol, Regional Wellare Co-ordinator, ANC
Ronel de Villierc, Head Vocational Counsellor, Manpower
Alistel Duminy, Quality Co-ordinator, Old Mutual

Iho saminal rill tako place on Tuesdat 29th and Uednosdat
O June 19&l from 8.30 to 4.3t1 pm at The Forum, lolet ]lall,
Gauondislt Square, Glarcmont.

Cost (includes lunch, teas, free parking) is R50.00 per delegate.
For further inlormation and to register conlact Chris Smith or Jane Payne
at 689-2205 or 689-5961 before 18 June 1993

Teen
Centre
Campground Road, Rondebosch, Cape Town
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Lives atrisk: The assassination of
children and adolescents in Brazth
Published by the National Streetchildren's Movement, the Brazilian Institute
for Social and Economic Analysis and the Centre for Studies on Violence,
University of Sao Paulo

Introductlon
The murder of children and
adolescents under the age of
18 has become a leature of
everyday life in Brazil's cities.
These assassinations occur
with frightening regularity and
increasing violence, in circum-
stances which indicate a level
of deliberate planning behind
many of them. What is espe-
cially alarming is the way in
which the deaths of these
young people are treated and
assimilated by society, the me-
dia, the Government and
those responsible for public
security. A fundamental first
step to developing strategies
designed to change these atti-
ludes, is to research in detail
the nature of these crimes.

Newepaper coveragp
This study is based on the
analysis of newspaper articles
published during 1989 in the
three places which have the
highest incidence of violence
against children and adoles-
cents, Rio de Janeiro, Sao
Paulo and Recife.
The newspapers chosen were
O Dia (RJ), Noticias Popu-
lares (SP) and Diario de Per-
nambuco (Recife) because of
their coverage - albeit otten
sensationalist - of urban vio-
lence, an issue which has only
recently begun lo receive
much co/erage in the major
press. The information avail-
able from these papers was
more complete and consistent
than that available from official
sources. lt also revealed the
level of indifference and igno'
rance which surrounds the
deaths of children and adoles-
cents. The great majority of ar-
ticles concerning violence
against young people are
brief , often limited to a few
lines in the police reports col-
umn, with no headline on the
lront page. The language
used is usually crude and sen-
sationalist.
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What the flguree ghowed
Four hundred and twenty four
cases were selected, 333 of
which involved the murders of
children and adolescents only.
Ol the total number of crimes
reviewed, 196 took place in
Sao Paulo, 162 in Rio de Ja-
neiro, and 66 in Recife. The to-
tal number of children and
adolescents killed in these
crimes came lo 457, accord-
ing to the reports in the news-
papers. In order to calculate
the relationship between the
number of children and adoles-
cents whose murders ap-
peared in the press and the
number who lived in each
area we used the 1987 Na-
tional Household Sample Re-
search (PNAD).
Proportionally, Recife showed
the highest incidence, with 5.7
victims per 100,000, folloryed
by Rio with 4.9 and Sao Paulo
with 3.5.
The inlormation available re-
vealed both the high degree ol
violence with which the mur-
ders are being carried out and
a level of confidence in their
own impunity on the part of
the perpetrators. 41% ol the of-
fenses involved either execu-
tion or mull iple kil l ings, and
17"/" ol those involved physi-
cal mutilation of the victims.
Most ol the crimes (82/")
were canied out with firearms.
Afmost hall (47%) showed lev-
els of violence in excess of
that necessary simply to kill
the victim - either use of mul-
tiple weapons or more com-
monly, several shots. The
murders were carried out
mainly on public land (49%) or
in the home (16%) and the
bodies ol the murdered young-
sters were usually lett at the
scene ol the crime.

Characterigtlcs ol lhe vlc-
tlms
"Streelkid, pick-pocket, lhief."
ln generalthe media and soci-
ety as a whole, portray the vic-

tims of these violent crimes in
a negative l ight, 'criminilasing'

them as a way of accounting
for their murder. As a result,
their deaths are seen not as
the deaths of children and ado
lescents, but as the elinmina-
tion of yet another petty thief
or streetchild who is a threat
to the securily of the rest of
the population.
However the data collected in
this study contradicts this 'cer-

tainty' of the criminality of the
victims and raises serious criti-
cisms of the 'clean-up tactics'
and'security measures' pub-
lished in - and sometimes
stimulated by - the media.
There is, after all, no way in
which the daily murder ol chil-
dren and adolescents should
be justified and trivialised in
such an inhurnane fashion.
The majority of the victims
(390) were male. 336 of them
were between the ages ol 15
and 17, but it is important to
note also the killings of chil-
dren less than a year old (10),
lrom one to ten years old (32)
and between eleven and four-
teen years old (66). In most
cases there was no indication
that the victims had any police
record or had passed through
any of the official institutions,
nor that they were armed.
Very far c€lses (11 out ol 47)
reported by the newspapers in-
dicated the possession or con-
sumption of drugs, and it is
difficult to make any definitive
or general observations aboul
the victims' involvement in the
drug trade. Ol the 457 children
and adolescents killed, only
13 are noted as drug traffick-
ers, 9 as carriers/runners, and
9 as users.
Given the lack of detailed infor-
mation available from the
newspapers it is also signifi-
cant to note that 38% of the
young people killed had a
fixed address and in many
cases lived at home with lheir
families. The propaganda

which stigmatizes as criminals
the children of the poorer sec-
tors of the population seems,
therefore, at the very least ill-
considered - particularly as
a justilication for the unotficial
death sentence to which they
are increasingly being sub-
jected.

Characterlgtlce ol the ac-
cussd
On the whole, there is very lit-
tle reference to those accused
of carrying out the crimes, In
many cases they are treated
as'unknown', once again indi-
cating the lack of. intrest
shown by the authorities (and
society) in discovering the mo-
tives and identity of the killers.
Only 74 of the 424 cases gave
any information about the as-
sassins and even that was
fairly slight.
In trying to construct a basic
profile of 100 of those ac-
cused, we discovered that
there was little information
available about their age pro-
fession, marital status or col-
our, which made it impossible
to provide any detailed charac-
terisation. From such relevant
information as we were able to
obtain, we discovered that 83
of the assailants were men, 16
were military policemen, and
13 were pafi of a gang.
ln an attempt to gather addi-
tional information we used the
descriptions from the other
350 cases which did not pro-
vide such detailed facts about
those responsible. These lell
into the following categories:
I unknown - 181 (52%)
I no information - 93 (27"/.)
I drug traffickers
I robbers/gangsters - 33

(e%)
f police/security guards 23

(7%)
I death squads/off-duty po-

lice - 12 (3/")
I  o t h e r s - 5 ( 1 % )
I  u n d e f i n e d - 3 ( 1 % )

It is interesting to note that in
64"/" of the 181 cases where
'unknown'are cited as being
responsible, the deaths are
either executions or multiple
kil l ings.
Among those where there is
no information about the as-
sailant(s) the incidence of exe-
cution/multiple kil l ings is 51%
These figures may lead one to
assume that professional kill-
ers were involved
Three predominant groups



were identilied frorn the avail-
able newspapers information :
drug-tratf ickers and organised
crime; those whose job (otfi-
cial or othenrise) is to provide
'security'; and those who take
the law into their own hands.
The balance between the fig-
ures which cite criminals and
those which cite the police or
death squads as being resPon-
sible for these violent crimes
gives the impression that
many victims are caught in a
sort of crosslire - just as
likely to be the victims of those
who supporl the law as of
those who are outside it.

Concluslon
The statistics revealed in this
research are shocking. They
shou that the blame lies on all
sides; on the State and on
those institutions intended to
protect the security of its citi-
zens; on society itsetl which
seems to have absorbed the
phenomenon as something
natural, no longer reacting
against these offenses; and
on the media who on the one
hand reflect this acceptance,
and on the other reinforce it bY
the way in which they cover
the issue.
We feelthat it is lundamental
that the State and all sectors
of society express the political
willto resolve this problem, by
developing strategies that
guarantee society's control of
public security policies and the
activities of the police authori-
ties.
The 1990 Statute lor Children
and Adolescents must be im-
plemented and respected. lt is
also essential that urgent
measures be taken to regulate
the production and sale ol fire-
arms.
But the most impoilant ele-
ment in reversing the situation
is to oercome the certaintY of
those responsible that they
will remain unpunished for
their crimes. Both the police
and the judiciary have to be in-
stilled wilh the seriousness
and political will to investigate
these offenses and to identify
and prosecute the criminals in-
volved,
Finally we wholeheartedly en-
dorse the 12 point recommen-
dations presented to the
Collor Government by Am-
nesly Intemational in 1990,
which present proposals for
the combat of violence in Bra-
zil.
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Children's
stories
faken
seriouslv
Children's stories are primar-
ily a vehicle for communicat-
ing the values and beliefs of
a particular society during a
specific period. This aspecl
of children's lileralure formed
the thrust of a paper (Stores
for children - the nanv Sottth
Africa's vehicle for its new
system of values.) read by
Prof. C. B. Swanepoel (Lan-
guage Department, Potchef-
stroom University) at an
international conference on
the use of stories and meta-
phors as tools in communica-
tion held in Budapest in July
1 992.
He believes that for much ol
its history, South African chil-
dren's literature has been
written by whites for whites; it
has paid no attention to the
needs ol the many black chil-
dren ol our country.
Even today, he says, the lit-
erature for Alrikaans and
English-speaking children is
dominant and promotes an
uncritical acceptance of a so-
cial, economic and political
struclure based on racial-
segregation and discrimina-
tion. Literature for black
children has always been,
and still is, the underdog.
However, he notes that overt
racist portrayals of blacks in
Afrikaans juvenile literature
have decreased progres-
sively over the last few years.

lgnored
Although traditional beliefs
and social structures of the
black societies in South Af-
rica revealthat children are
an important part of the com-
munity, they are being ig-
nored in the world of books.
However, he says that the
system is not entirely to
blame - where were allthe
educated blacks and their
leaders? One explanation he
gives is that colonial rule and
apartheid ideology focused
attention on breaking loose

from oppression and nobodY
seemed to be aware that
black children were no longer
at ease with their own cul-
tural identity because of the
dominant influence of Wesl-
ern culture.
Swanepoel maintains that it
is irnperative for scholars to
extend their view beyond the
socalled artistic text into the
realm of the readers and
their society.

Lltoraturc and eoclety
He explains that literature
does notoriginate in a vac-
uum, but that it is an exPres-
sion of society. lt has, among
other things, a social lunction
in the sense that it repre-
sents society as it is, and
sometimes explicitly or imPlic-
illy adopts a critical role and
urges change and develoP-
ment.
He argues that literature mir-
rors the values of society and
unless it continuously aims to
help to change and develop
the thinking ol the people
who make up the society,
faulty values and perceptions
which have prevailed for gen-
erations will continue .
South African children will
have to be educated to meet
the challenge of a new, non-
racial South Africa, in which
interpersonal and inter-racial
understanding will prevail. Lit-
erature has an important role
to play in meeting the chal-
lenge of a non-racial South
Africa, he says, Children are
susceptible to influences dur-
ing certain stages of their de-
velopment. Swanepoel says
that this has been especially
true of ideological influences

which result in white children
leaming to behave as domi-
nators and black children
leam to intemalize and adoPt
the role ol the subservient.
Children's lilerature, since its
genesis in the 18th century,
has been considered a tool
of socialization. He maintains
that deliberate actions were
taken to use stories as instru-
ments lo educate children, to
perpetuate the sfafus guo
and to inculcate in them the
'right' responses to the de-
mands and expectations of
the dominant culture. The
norms and the attitudes of
the dominant social group
constitute the ideological ba-
sis of the stories which be-
comes the vehicle ol its
system of values.

Communlcatlon eystem
Children's literature forms a
complex communication sYs-
tem, but only recentlY came
to be regarded as literature in
the true sense of the word.
Swanepoel stresses that liter-
ary study must take note of
the fact that children's litera-
ture is part of a complex com-
munication system which
operates within a dynamicallY
stratified polysystem of a
given society.
It is necessary to see litera-
ture in South Africa not sim-
ply as a collection of authors
and books from only one Part
ol our society, but as a multi-
factor determined process.
He believes that children's lit-
erature must be accepted as
a legitimate field of research
and also as a genuine part ol
our literary system.

- CSD Bulletin



NEWS
Bayhead Place of
Safety set for a
maior facelift
The once-notorious Bayhead
Place ol Salety in Durban is
set lor a major face-litt - this
trme with the help of its young
residents! The NPA'adminis-
tered complex which houses
about 150 children, most ol
whom are street children or
wards of the coutt came in for
a lot of criticism two years ago
for its "shocking conditions",
Mrs Sonjia Hendry, assistant
director of social wellare lor
lhe NPA's Durban and coastal
region said they took over re-
sponsibility for Bayhead lrom
their Pietermaritzburg office in
January this year.
I m mediately afterwards they
formed an advisory committee
comprising a number of ex-
perts in the child care field
such as Professor Walter
Loening of the University of
Natal, Lesley du Toit of the Na-
tional Association of Child
Care Workers, and the heads
of both Duban and Pinetown
Child Welfare.
She said the whole aim the
project was to create a "more

open system" at Bayhead
where the children were in-
volved in making decisions.
Already Sunflower Project, a
community developmenl or-
ganisation had started literacy
classes, the NACCW had
started training statf and this

Sltuatlon wanted
Young woman seeks post
in Residential Home. Com-
pleted BOCC and has two
years experience in Child
Care. Please phone Carol
Williams (021 ) 696-451 3.
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month the NPA started pull ing
down the razor wire surround-
ing the buildings. [From Gerald-
ine Malherbe, lhtal tthrcury.J

Ghildrens' Home
opened to al l

Destitute children of all races
can now live at the Marsh Me-
morial Homes in Cape Town
after the Supreme Court ruled
that the word 'White" can be
remcved lrom the will of de-
vout Weslyan, Mr Will iam
Marsh.

Mr Juslice H.L. Berman with
Mr Acting Justice M. Seligson
concuning, made the order af-
ter an application by Mr R.S.
Tonkin, president of the Meth-
odist Church of Southern Af-
rica and trustee of the Marsh
Memorial Homes.
The Marsh Memorial Homes
presently cares for 60 desti-
tute white children.
The court heard that in 1899
Mr Marsh made provision in
his wil lfor a trust to be found
and maintain a home for "des-

titute white children" atter his
death. Mr Justice Berman

said: "As the number of white-
skinned children eligible for en-
trance to the homes
decreases as the years go by,
there were, and are, any num-
ber of children of different pig-
mentation in destitute circum-
stances for whom the Marsh
Memorial Homes would pro-
vide a sanctuary but for the
provisions of Mr Marsh's will."
It lollowed therefore that the
court was empowered in
lerms of the Trust Property
Control Act to delete the word
'White" from Mr. Marsh's wil l,
Mr Justice Berman said.

Tenterden
Place of Safety

Child care worker needed,
female between 23 and 55
years, minimum of Std. 8
and with some experience
ol working with younger
children.

Telephone (t21 ) 761 -2554
for further lnfqmatlon.

TRAINING

Transvaal BOCG
under way

In the Transvaal Region we
are nearing the end of the
first Module ol the new
BQCC course. Sixty partici-
pants are currently enrolled
on the course - two groups
of thirty with two of the new
trainers being responsible lor
each group. Because this
new BQCC requires more in-
volvement lrom lrainees in
that they participate in exer-
cises and experiential situ-
alions, many started olf
leeling quite shy about ex-
pressing themselves in the
large group, writes Jacqui
Michael .

Jacqui Mbhael

Gradually, participants have
relaxed more and more in
the group and are really en-
joying this type of learning ex-
periene. Many have felt that
this way of learning has re-
ally challenged them to think
carefully about many ol their
beliefs and values and about
their child and youth care
pradice. We feel sure that
most of the participants will

go on to do Module 2 next
term.
We will be running both
Modules 1 and 2 in the
second term. The dates
are as follows:

Orientation Courees
18th August and 24th
August lrom 09h00 to
12h30. Rememberthat
attendance at lhe Orien-
tation is a prerequiste for
admission to the UNISA
certif icate in child and
Youth Care.

Basic Qualif ication In Child
Care (BOCC)
Modules 1 and 2 will be of-
fered on 1, 8, 15,22 Septem-
ber and 13, 20 October,
Module 2 wil lalso have a
seeion on 3rd November
All of the above sessions will
take place lrom 09:0O to
12:00 at Strathyre Girl's
Home, 11th Avenue,
Kensington.

Many inYolved in
busy training
schedule in
Western Cape

A very large number ol child
care people are involved in
training in this Region. Fol-
lowing on the Orientation
Course in March, three
BOCC Module 1 classes
have begun with two more
about to staft - and yet an-
other being requested by
one ol the Child Care
Schools in Cape Town -
bringing the totalto six. In Au-
gust a lurther Orientation
Course will be offered, to be
lollowed by BACC Module 2.

Westem Cape team: Training team
leader Vivien Harbe1 Bian Gannon,

Brenda Filmalter and Training Coordina'
tor Mark Tomlinson

PPA-kursus
Four teams from places of
safety are finishing the PPA
(Problem Profile Approach)
course in the Western Cape.
Ds. Richard Black, wie on-
langs saam met'n span by
die Durbanvil le Kinderhuis
die PPA-kursus voltooi het,
tree op as dosent tesame
met Vivien Hadcer vir di6 kur-
sus by Huis van Heerde in
Moreesburg, Die Herlcerg in
Robertson en weer'n span
by Durbanvil le Kinderhuis.

Short couraea
A group ol 11 students is
busy at present on the
course on Consultative Su-
pervision in Child and Youth
Care Work, while a further
course for the Certificate in
the Training of Caregivers is
scheduled for August.
Michelle Theron, who has
worked with Jacqui Michael
in Johannesburg, is to offer
in July the course for Volun-
tary Counsellors for child
care workers and members
of the public.
Geoff Bestwick has also
been approached to offer a
further course on Conflict
Resolution and Non Injurious
Physical Restraint.

I



challenges
facing the
chi ld and
youth care
professlonal

Professol Ullma llotfman,
DefW lled of tlF School of
SodalWoil at the Unlueslty
of tho Wltwatersrand,
speaklng at the ncent
Gnduatlor Gcrunory In
Johannesbun at whlch the
neebtnton ol Ghlld and
Youtlr Garc Professlomls
uas otfl Glally Intoduoed

Some

A graduation ceremony such
as this one is a most appropri-
ate occasion at which to cele-
brate achievements - mile-
stones along the long, and at
times exacting, journey of
child and youth care towards
becoming a profession.
I am privileged to have been
asked to participate in this
ceremony, and I take this op
portunity to congratulate the
NACCW on its consistent and
persistent hard work over the
past 18 years which now en-
ables you as child and youth
care workers to begin to be
recog nised as prof essionals,
both by society at large and by
those with whom you come
into contact in the course of
your work.
Other speakers today have de-
scribed the development ol
the child and youth care move-
ment and the growing number
of knowledgeable and skilled
persons who give service to
children and their families -
people who abide by a code
which assures that their prac-
tice is of a high standard in ac-
cordance wilh the ethics of
their profession.
Becoming a professional is
not without sacrifice. All ol you
who have graduated from
NACCW courses, as well as
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each one ol you graduating to-
day, can confirm my state-
ment. You have had to attend
and study for the courses
whilst working full-time - and
not only this, but also doing
work which can be very stress-
ful - caring lor troubled chil-
dren. Yet you persevered in
your studies, and today rnany
are receiving the acknow-
ledgement that your etfofl has
paid off - you are joining the
fold of prolessionalchild and
youth care workers. My warm-
est congratulations.
It is a status gained but it is
also a slatus which can be lost
unless every one of you con-
tinues to maintain it - and
not only to maintain it, but also
to build it further.

Thc lourney ahead
So, your hard work has not
ended today. Today is but a
milestone in you professional
life. Your journey as a profes-
sional still streches ahead.
The journey for each one of
you will be dilferent - de-
pending on your degree of
commitment to child and youth
care, your working environ'
ment and your personalcir-
cumstances.
But irrespective of such differ-
ences, each one of you has
certain challenges lacing you
as a professionalchild and
youth care worker - chal-
lenges which can also be
viewed as obligations on your
part. I have selected a few of
these to emphasise today.

Opcn to change
Your f irst obligation is to be
open to change. You can only
continue to grow and develop
as professionals il you are not
frightened to change within
yourselves, as you allow your
new knowledge and skills to
help you work more effectively
with the children and their
families. As a professional you
also have an obligation to
work torards social change -
change in the wider circum-
stances which atfect the lives
ol the children with whom you
work, and their families.

Will lng to grow
Your second obligation is to
continue to become more and
more expefl at you job. How
do you do this? By continuing
to seek more knowledge, by
learning new skills and by con-
tinuing to polish the skills you

already have.
The cornerstone on which a
profession rests is the unique
and specialised body of theory
and skills which makes it differ-
ent lrom other occupations.
Our knowledge also teaches
us to think in new ways and to
decide on specific courses of
action.
Child care workers' special
knovledge, skills and attitudes
help them to add their profes-
sional opinions on the circum-
stances and treatment of a
particular child and family to
those of other professionals
on the team. When you can
share your opinions - opin-
ions inlormed by theory and
experience - colleagues will
readily accept you as a valu-
able member of a treatment
team.

Loyal to the profeeslon
Yourthird obligation is commit-
ment to this profession which
exists to meet the needs of
children and their families. Be-
ing a child and youth care pro-
fessional is more than just
working in a paid job. lt is
often regarded as a vocation,
a'call ing'. lt is a privilege to be
of such service to children. In
your day-to-day work you will
have a vision ol better lives for
children and their lamilies, and
for society as a whole.
It is also important to make
some commitment to child
care as your caree,r, with long
term responsibilities to your
lield of service, hopefully stay-
ing in your profession as a
child and youth care worker,
today launched in its new
status.
It is also your obligation to en-
trench, safeguard and dignify
the term by which your profes-
sion is knorn - child and
youth care - and not to allo,tl
others to assign other names
such as'nanny'  or 'house
mother/father'.
Your service as a child care
worker (mostly in children's
homes and other institutions
structu red as bu reaucracies)
willat times be fraught with
frustration and demoralisation.
Being admitted to a prolession
implies that you can make in-
dependent judgernents about
services to children, but this
will be ternpered by the phi-
losophy and milieu of the
home in which you are work-
ing. Despite this, your obliga-
tiorl remains (quoting lrom

your own Declaration in your
Code of Ethics) 'to work to-
wards the creation and mainte-
nance of conditions within
organisations which enable
you and your child and youth
care colleagues to maintain
yourselves in keeping with the
Code of Ethics".
There is much work to be
done to further develop and
consolidate child and youth
care work as a profession.
This nont becomes your pro-
fessional duty, because recog-
nition ol a profession is won
only when its members assert
their rightful place among
other professionals, and when
they can sustain that place.
Being one of the oldest seru-
ice occupations in the history
of mankind does not make lhis
easier, because entrenched
stereotypes of whal child care
workers do and can do have
to be broken down.

Modelg of carc
ln conclusion I mention one
further obligation you have as
child and youth care workers
in South Africa. You have the
obligation to devise workable
models ol child and youth care
for this country - models of
care lor children in ditficulty
whose own families are not
able to care for them.
Child care faces many chal-
lenges in the changing South
Africa. I believe that you will
meet these challenges - in
the main because the courses
you have studied have pro-
vided you with knowledge,
have helped you to acquire
and polish skills, and have
tested your attitudes and think-
ing about child and youth care
in general - and specifically
in this country.
I remind you that the future ol
child and youth care is in your
hands. Only the members of a
profession are in a position to
sustain and build that profes-
sion.


