
Journal of the
National Association of

Child Care Workers

NACCW

The Child Care Worker lssN v2sas2r Vol.l 1 No.l 1 November 1993

fhe

, . f

cIfiItilrarc

SEXUAL ABUSE: DEALING WITH THE NIGHTMARE

&
ii':' .' s

YOUR SECOND DAY ON THE JOB

TEACH ME - DON'T PUNISH ME: A LESSON ON CONSEQUENCES

HEATHER LEWIS: STREET CHILDREN OF THE SUBURBS

AFRICA BACKGROUND: A SCHOOL lN THE IVORY COAST 1 1

STUDENT PAPERS: WORKING WITH PARENTS 1 2

HIV lN SOUTH AFRICA: THE STATUS OF OFFICIAL POLICY 1 4

LESLEY DU TOIT GETS AROUND 1 5

TWO MESSAGES FOR ABUSERS 1 5

CHILD CARE WORKERS DON'T ONLY WORK IN CHILDREN'S HOMES

Cover Picture: 'Late Again' From a photo essay on lateness for school by Val6rie Cl6ment (1986)

Copyrlght O '1993 The Natlonal Aroclatlon of Chlld Care Workeru
Editorhl Officee: PO. Box23199, Glaremont 7735, Sqrth Africa. Telephone/Fa<: (o2l) 78&3610
The Child Qare Worker is published on the 25th d each month except December. @y deadllne for all
material is the lOth of each month. Subecripthng: MCCW Members: R37.50. Non-members:R5o.@
p.a. Agency or Ubrary Subscriptions: R5O.0O p.a. post free. Commerclal adverlisements: R3.OO col-
umn/cm. Situations VacantllVanted advertisements fot chlld care posts not charged tcr. All enqulries,
arficles, letters and subscriptiona to be sent to the Edilor at the above addreas,
Editorlal Board Memberr: tr/lerleAlbopp BA, HDE, NHCRCC; ltlarcelle Blderman-Pam BA (SW) (Hons);
Annette Cockburn LTCL, Dip.Ad.Ed.(UCT); Pumh Mncayi BA (SW). United Kngdom: Peter Harper ltfSc
(Clinical Psychologyl; lJnited Stabs of Arnerica: Dina Hatchuel BSocSc (SW) (Hons) PSW i/SocSc.

1 6

Edltor: Brian Gannon



1993:
Ayear of
hard work
1993 has been notable for the
huge ircrease in the numbers
of students studyirg child
care courses. Some two-and-
a-half thor.sand child care Per-
sonnel have been involved in
NACCW courses alone.
It is worth mentioning tlrc fig-
ures for January to SePtem-
ber:
Orientation to Child and Yotfth
Care: 800
Basic Qualification in Child
Care: 1092
Working with Sexually Abtsed
Children: 41
Supervision in Child and
Youth Care: 30
Basic Counsellirg: 15
Advanced Courselling: 1 4
Problem Profile Approach: 14
teams
PPA Extersion Cours e: 27
Training for Caregivers: 38
Youth at Risk: 28
Youth for Youth: 16
Diploma in Child Care Admini-
stration: 17

BQCC, CCYC, DCCA...
The many acronyms can be-
come confusing, bttt these
three are: Basic Qualification
in Child Care, Certificate in
Child and Yotfth Care, and Di-
ploma in Child Care Admini-
stration. This year the
NACC\,V has introduced the

new practice-based BQCC
course, which has been rede-
veloped more along adult edu-
cation and experiential
learning lines. There is no
doubt tlmt it will take a year or
two to adapt this new course
accurately to its target student
group, but with UNISA's new
CCYC @urse starting in 1994
this will be easier tlun before.
In the past the BOCC has l'tad
to serue a too widely selected
student group, burt rrcw with
matriculants opting for tlrc
UNISA course, the BQCC can
properly become wfnt its
name suggests: the basic
qualification in child care.
Howeve[ the word'basic'
must not be interpreted as
'lower grade': the developers
of the course must ensure
tfnt on tfre one hand the
BQCC is accessible to entry
level child care staff; and on
the otl-pr tl'nt is provides an
adequate minimum level of
knowledge and skil ls for
those who are workirg with
children i n institutiors.
As important to any organisa-
tion as its child care statf are
the administratos, principals
and directors. As the Diploma
in Child Care Administraton
now prepares for its fourth stu
dent intake group, there is
greatly increased interest be-
ing expressed by staff at the
leadership level, (l-he articles
on page 6 and on page 12
this month are contributed by
DCCA students). lt is true tlut
any staff development plan
must include the advance-
ment of staff at all levels in an

organisation. Gains in line
staff are often frustrated if
there are not accomPanYing
gairs in management staff -

and vice-versa.
It is at this time of the Year
tl-rat staff at all levels are con-
sidering how they might im-
prove tl'pir skills next Year.
There is no shortage of opPor-
tunity

1994:
A year of
better
things?
A governrnent of national
unity will bnng its own prom-
ise of sl'erirg and a greater
serse of ownership on the
part of the people of South Af-
rica. The greatest advanbe in
our own field is that we will
fnve moved into a time in our
land when the word 'children'

means just'children', and we
will be able to develop plars
for children accordirB to their
needs and no lorger accord-
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ing to tlrc irrelevant and offerr
sive criteria of the past.
We start off the year with the
clrallenge of participating in
the United Natiors Interna-
tional Year of the Family -
and a number of children's or-
ganisations will be contribut-
ing to a feature on this subject
in our January issue.
The NACCW will have been
able to reinstate the staff
posts lost in terms of last
year's finarcial crisis, and will
indeed have added some new
posts as our work extends
into new fields. There will be
news of new appointments in
our January issue.
Better news yet for readers of
The Child Care Worker is that
a more realistic price structure
is beirg worked out for mem-
bers of the NACCW so tfnt
more will be able to afford
tl'reir own copy of this journal
each month. And just as in
1993 we brottght you 176
pages of child care news, irt
formation, learnirg and stimu
lation - so we hope to
continue tlrat in 1994.
The Editorial Board extends
good wishes to all readers for
the comirg holiday period.
May it be for you all a time of
joy and togetherness.
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Preventin g and dealin$ with
'the nightmale': Sexual abuse
in the residential settin€
While there has been an unset-
tling presumption that develop-
mentally disabled people were
largels for sexual abuse in out-
of-home placements, until re-
cently little existed in the way of
hard, empirical evidence to sub-
stantiate what many prolession-
als,  parents and advocates
have felt for a long time. As late
as 1990, Tharinger, Horton and
Millea were able to note that:
"Altho.rgh there has been rec-
ognition that persons who are
rntellectually disabled are at
high risk lor sexual abuse, there
is little prolessional literature
documenling their abuse and
exploitation" (p. 302).
By 1991, some of the mystery
which had shrouded the issue
was removedwith reports of two
research studies, one (Rosen-
thal et al.) on abuse and neglect
in out-of-home placements not
exclusively devcted to develop-
mentally disabled populations,
ahhough presumably it included
them, and another (Marchetti &
McCartney) on abuse ol per-
sons with mental retardation in
publ ic residential facilities.
Neither study was devoted ex-
clusively to sexual abuse. Each
had a wider focus on physknl
abuse but sexual abuse data
was able to be discemed.
Rosenthal et al. reviewed 290
incidents, of which 24/" were
reports of sexualabuse. Sexual
abuse reports are the most
likely ones to be confirmed.
While the sexual abuse cases
represented 24% cf all the re-
ports, they ultimately repre-
sented 42/" ol all the conlirmed
reports. The 55 cases reviewed
by Marchetti and McOartney
were conf i rmed cases. The
cases of sexual abuse repre-
sented 1O/" of all cases.
Whether sexual abuse cases
represent 42o/o or 10% of all
conlirmed reports is consider-
ably less imporlant than the rec-
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ognition that sexual abuse ex-
ists. Denying it rather than con-
f r o n t i n g  i t  h a s  b e e n  p a s t
pradice in many agencies and
institutions. Realizing there is a
problem is a major step fotward.
It should spur administrators to
th ink  about  p revent ion  and,
when that fails, how to dealwith
an episode of sexual abuse.
The current work is designed to
provide some recommenda-
tions in tlnt regard.
Despite taking the greatesl pre-
cautions, sexual abuse can
happen in the best of residential
programmes as it happens in
the best ol schools. Strategies
exist to reduce the chances of
abuse occuning and, if properly
implemented, can substantially
lessen the threat. Even after
great care is taken, however,
abuse can @cur. lt can take the
form ol client-to-client activity
or, more rarely, statf-to-client
sexual invoMement. When pre-
vention fails, compassion for
the viciim, a thorough investiga-
lion, and a forthright style can
mi ni mise the chances f or lurther
damage to clients and the or-
ganisation.

I: PREVENTING ABUSE

The best solution to dealing wilh
sexual abuse is to create an
atmosphere which eliminates
the possibility of it ever happen-
ing, or, at least, reduces the
odds. Administrators must cre-
ate the proper tone, develop
procedures with prevention in
mind, be alert to client reports
and cues, and practise op€n,
accessible management. Cer-
tain recommendations are com-
mon sense;  o thers  requ i re
pre-planning and conscious ef-
fort.

Create the proper tone and
atmoephere
Statl and clients should be clear

about the feelings of the adrnini-
stration on the topic d sexual
activity among clients and be-
tween statf and clients. Take
nothing for granted. The policy
manual and the personnel prac-
tices manual should contain
clear references to such con-
dud and the consequences and
penalties.
Administrators should make it
clear to everyone in the agency
that the thor.pht of it happening
in theiragency is intolerable and
represents the greatesl viola-
tion of lrust and standards of
care. This position should be
inflexible and uncompromisirB
and the statf should know that
the agency will support prose-
cution and incarceration forper-
petrators.
The standard lor client-toclient
adivity vensus worker-toclient
activity is, of course, quite ditfer-
ent. In the first instance, pre-
sumably there is a role for
education and/or therapeutic in-
tervention. In the second in-
s t a n c e ,  a  s e v e r i n g  o f  t h e
employee's relationship is war-
ranted as well as criminal prose-
cution ol the statf perpetrator.

Procodurcs pnvont abuso
Prevent ion of  sexual  abuse
starts with the screening, inter-
viewing and olerall process of
employee selection. Agencies
shold take advant4e of state
registries or mechanisms for
uncovering criminal records ol
prospective employees. lt has
been noted in one research
study that "previous allegations
were noted in 60P/o of sexual
abuse reports" (Rosenthal et
al., 1991, p. 253). Sexual abus-
ers are recidivists. lt's unlikely
the incident is a first.
Check carefully before hiring
p e o p l e  a n d  m i n i m i s e  t h e
chances d employing someone
who has a history of abuse.
Sexual abuse is less likely to

An administrato/s initial response when c.onfronted wilh sexual abuse was often denial. In this forthright
article, Dr Charles Conroy gives guidance on creating an atmosphere which can prevent sexual abuse,
as well as guidelines on confronting and identifying abuse and dealing with the client, statf , media and police
cnce sexuaf abuse has been discovered. (Acknorledgements: Ihe Child and Youtr Care Administrator,
'992)

occur in programmes that have
more than one staff member.
Whi le  there  have been in -
stances of group activity and a
"conspiracy of silence" among
staff, the greatest risk comes in
a programme where there is a
single statf member on duty.
Abuse is more likely to occur in
programmes where the clients
are lorver functioning, maybe
even non-velbal, and therefore
more easily vidimised and less
likely to report the abuse. lt is
less l ikely to occur in pro-
grammes in which supervisory
personnel are present, or who
at least make unannounced
rounds. lt is more likely to hap-
pen in programmes where the
statf relationship is charac-
terised by a lot of quid pro quo
arangements, such as "lf you
lel me sleep tonight, l'll let you
sleep tomorrow night." ll staff
members "owe each other",
they'll clver for each other.

Be alert to rcporte and ctre
Higher  lunc t ion ing  deve lop-
mentally disabled individuals
have no problem describing in
great detail when some sexual
activity has occurred. Make
sure that all reports are taken
ser ious ly  and inves t iga ted
promptly. Less able clients may
not be aHe to report what has
happened but often give cues.
Don't automatbally attribute a
deteriorationin behaviour to cu r-
rent st imul i .  Head banging,
sexualised behaviour, rectal
digging, smearing of feces and
increased masturbation can all
be indicators that something is
amiss. Don't discount people's
gut leelings that something is
wrong. Investigate every report
and, where indicated, have the
client examined by a physician.

Opcn management etyle
Peters and Waterman (1982)
were notthinking of the residen-
tial setting when they popular-
ised "management by wand-
ering around" (MBWA), butthey
were ri;ht on target. The staff
needs to see supervisory and
rnanagement personnel regu-
larly. They must be visible and
approachable. How they inter-
act wilh clients otten becomes
the model for the slaff's deal-
ings with the clients. The "ivory

tovve/' style creates the impres-
sion that management is re-
moved from things and doesn't
want to hear any bad news.
Consequently, there is a reluc-
tance to approach an adminis-



tratorwith a report ol susPicious
or even observed activitY. The
best advice is be available and
listen carefully.

l l :  DEALING WITH ABUSE

While it is truly every adminis-
trato/ s nightmare, many Pro-
grammes in recent Years have
b e e n  l a c e d  w i t h  s i t u a t i o n s
where al legat ions of  sexual
abuse have been made. This is
a product of some fundarnental
misunderstandings about sexu-
ality that clients often Possess.
Where staff is involved, it may
be a manifestation of what has
grown to be a huge Problem
generally, in schools, daY care
centres and other human serv-
ice agencies. The investigation
must be thorough. The focus
may be different dePending on
who is involved. ComPassion
for the victim should be of Pri-
mary concern. An equallY im-
portant elernent is a stYle that is
open, honest and lodhright.

Thoroug hly invest igate
When a report of abuse is re-
ceived lrom either a client or
stalf member, administrators
should undertake a PromPt and
comprehensive invest igat ion.
Typically, the agencY's human
rights officer would be charged
with this heavy resPonsibilitY,
but other models exist which al-
low the chief administrator to
designate a supervisor or ad-
ministrator in the client's Pro-
gramme, since l irst-hand know-
ledge of the people involved wil l
be an asset. A team aPProach
can also work well, Provided
c o n l i d e n t i a l i t y  c a n  b e  P r e -
served.
A determination musl quicklY be
made about the need to have
the client assessed bY a PhYsi-
cian, whetherthe police need to
be notif ied, and who else needs
to know of the incident - Par-
en ts ,  re fe r ra l  agenc ies  and
other interested parties. When a
decision has been made, the
notif ications should be made
immediately. The basic oPera-
tive premise is "given the choice
of notifying too many peoPle or
too few, choose too manY." l l
the police are notif ied, theY maY
request the site of the alleged
abuse remain untouched and
they may want to gather PhYsi-
cal evidence il they believe a
crime has been committed.
The police wil l need to be ori-
ented to the lunctioning level of
the client or clients so theY have

Enusanrlr,ffi
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a picture of what they are deal-
ing with. They wil l relY on the
staff to assist them in under-
s t a n d i n g  t h e  i n d i v i d u a l s  i n -
volved.
At this point the distinction be-
tween cl ient- to-c l ient  act iv i tY
and staff-to-client involvement
needs to be clarified. DesPite
what people might saY in the
interyiews about consentual ac-
tivity, do not assume that clients
can ever consent to such adiv-
ity. Many, because ol the nature
of their disability, simply cannot
g i v e  c o n s e n t .  S o m e t i m e s ,
where two clients are involved,
neither is able to give consent.
ln the case of a staff membe/s
involvement, this is most imPor-
tant since inabil ity to give con-
sent means you can be dealing
with aggravated assault, rape,
or some other lelony when the
perpetrator or victim describes
how someone was persuaded
to engage in sexual activitY.
Persuas ion ,  gent le  o r  o ther
wise, is notthe issue -consnt
is. lf someone cannot give it,
force is presumed.
ln the case of client-to-client ac-
tivity, it is important to orient the
police or hospital personnel to
the client's developmental level,
cognitive abil it ies and behav-
iours since these are critical fac-
t o r s  i n  d e t e r m i n i n g  t h e
individual's abil ity to understand
and dealwith the situation. Cog-
nitive l imitations of the vidim
and alleged perpetrator will be
crucial in determining if there
has been a violation of law.
The organisation's internal in-
vestigation ol an allegation can
continue even if the police are
involved, and must continue if
there is no police involvement,
so that decisions can be made
about the need to change Prac-
tices and procedures, staffing,
etc. The person conducting the
i n v e s t i g a t i o n  n e e d  n o t  b e
schooled in the f inely honed
skills of examination and cross-
examination, but should have a
fundamental understanding of
how to interview people, make
them comfortable in an uncom-
forlable situation, and reassure
those who need to be reas-
sured.
lf the interviewer wishes to taPe
the interview, he or she should
make that request at the begin-
ning ol the interview and be cer-
tain the request itself is record-
ed. As the story begins to un-
fold, others who may have wit-
nessed or heard things should
also be interyiewed. ObjectivitY

is the key to such an investiga-
tion and the interviewer must
take great pains not to operate
on preconceived notions about
any of the participants. lt is a
mistake to assume that some-
one who has "cried wolf " before
is automatically doing it again.
When the interviews are com-
plete, a written rePort should de-
tail the findings. This rePort is
then submilted to an adminis-
trator who reviews the findings
and recom mendations, accePts
or modil ies them, and returns
them to the invest igator lor  im-
plementation.

Show compassion to victims
Sexual  abuse under anY cir-
c u m s t a n c e s  i s  i n t o l e r a b l e .
When il involves the victimisa-
l ion  o f  deve lopmenta l lY  d is -
a b l e d  o r  o l h e r w i s e  h a n d i -
capped individuals it is truly rep-
rehensible. When a rePort is re-
ceived or a formal allegation
made, swifi adion should fol-
low, but not so swift that the
client is lost in the shuffle.
Often the client will need to be
examined by a physician. That
examinat ion should be Pre-
ceded by an explanat ion of
what's going to haPPen as well
as an opportunity lor the client
to ask questions and sort things
out. lt should be made clear to
the victim that he or she has
done nothing to bring this on, i l
that appears to be the case. lf it
appears that behaviour PreciPi-
tated the evenl, that should be
discussed too, although great
care should be taken not to
"blame the victim " The keY to it
a l l  is  sympathy lor  what the tndi-
v idual  has been through.
Clients who do not benelrt f rorn
this kind of de-briefing, should
be approached with comPas-
sion and caring.
Depending on the seventY of
the individual's disabil ity, ther-
apy may be a core component
of the victim's programme fol-
lowing an abusive exPerience.
Many developmentally disabled
people can profil lrom theraPY
and counseling. They possess
both the communicative skil ls
and insight to work through the
issues and ease the trauma that
can result. For the more se-
verely handicapped, rt is most
important to monilor changes in
behaviour and af{ect in the al-
termalh of an episode ol sexual
abuse.
Only when it is clear that the
individual victim's needs have
0".:addressed should the staff

.4frention must
always be focwed,
firct andforemost,
on tlrc client ad,
afier tlrat, on the

staff and the
organisation itself.

Watchwords are:
otmosphere,

procedu*t,#m

managefnent

-

begin to look at organisational
needs. Cynically refened to as
"damage control," Protection of
the organisat ion f rom wide-
spread and permanent iniury is
a legitimate and resPectable
goal for administrators. lt must
always be viewed in the context
ol care for the client and his or
her lamily. lt is a concern, but a
concern secondary to the cli-
ent's immediate needs.

Develop a lorthright atYle
Throughout the whole Process,
it is important that those in-
volved in the management of
the investigation be as honest,
up-front and forthright as Possi-
ble with all parties who have an
interest in the matter. Discus-
sions with parents, guardians,
police and others involved inthe
client's care should bef rankand
open. What people fear is a
cover-up, and the mere PerceP-
tion of a cover-up will lead to
microscopic analysis of every
item at issue in the case. The
suggestion of a cover-uP dam-
a g e s  t h e  c r e d i b i l i t Y  o l  t h e
agency and inevitablY leads to
questions like "how 

Pervasive a



problem is this," "how often has
rt happened before," and "are

you sure you'retell ing us every-
th ing?"  The c l ien t ' s  p r ivacy
should be protected, however,
except among those involved in
the investigation.
lf the media makes inquiries, it
rs wise to acknowledge the alle-
gation and investigation. At the
risk of jeopardising what might
become a criminal prosecution,
lur ther comments should be
conf ined to those your agency's
counselfeels are appropriate. lf
the police have already been
contacted, the media can be re-
f erred tothem orthe prosecutor.
They  can then d iscuss  the
status of the investigation with
media representatives.

Handle abuse cases with care
While an @currence ol sexual
abuse will test the abilities and
resolve ol mosl administrators.
those with good instincts and
people skil ls wil l come through
such a crisis in relatlvely good
form. ll administrators maintain
their commitment and dedica-
tion to the people in their care
they will not lose sight of what's
important when such a night-
mare occurs. Attention must al-
ways be focussed, f irst and
foremost, on theclientand, after
lhat, on the staff and the organ-
isation itself . The watchwords of
prevent ion are:  atmosphere,
procedures, aleflness and open
management. ln dealing with an
actual sexual abuse crisis, the
best approach is one charac-
terised by thoroughness, com-
passion and honesty.
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On your first day as a child
care worker, everything is
new and exciting. On the
next day, you start work ...

llhe
Se@ond
Day
Gene GaYallere
Harmony Hill School,
Chepachet, Rhode lsland,
USA

26he second day on the
I I job should be as good
L) as tfre first. As a new

child care worket you will be
full of erprgy. Confiderce is
a good attnbute, but you
may rnt yet be on "easy

street.
The most important element
of any child care operation is
you, the child care worker.
You are crucial. Everyone
should be aware of that.
Good relationships are more
important than the pro-
gramrne, the style of opera-
tion or the mode of
trealment. You are extremely
important and you should
never forget that.

Rtzour job is to establish
\7 " theraperftic relation-
dr ship with each child in

your cottage or unit. As a
treatment agent, you are the
one who is responsible for
the transfer to the child of
the components of your or-
ganisation's programmes,
philosophy, treatment meth-
ods and aspects of the thera-
peutic milieu.
You are a link between the
child and the resources avail-
able to him.
Your relationships are the di-
viding l ine, the cutting edge,
between disorder and resolu-
tion lor a troubled child, You,
your personality and your
child care skil ls, are what de-
livers the organisation's serv-
ices.
Like a telephone line, if there

is static on the l ine,
the message will not
be received clearly.

s. s?ow tfnt vou can
l\ I reari.se how sig-
c) u nificant is your
position, there are
three important
points to remember
on the second day of
your new job:

l. JlcYel cver be
late. Everyone is
countirg on you -
staff and children.
Everyone will
quickly know what
you are made of if
you are freqtently
late or absert.
Kids quickly learn
whether you are
committed to
them. Being on
time is Step One of the
critical re lat iors hi p bui ld-
Ing process.

2. Xonr ray lou cantt
do lt'. Thb profession
has been surcce*sfulty car-
rietJ or.rt by many individu-
als over the years and
around the globe. lt cer-
tainly is difficult to be a
successful child care
worker. You give uncondi-
tionally to the child. What
you give to the organisa-
tion you work for needs to
be thortghrt of rather ditfer-
ently. You must weigh and
assess for yourself your
job description, and then
determine whether you
can commit yourself for
what you need in return.

3. ]lcYcr ray'!ou can
do it all by yourrelf'.
This is worse than sayirg
you can't do rt at all. No
matter how small or large
your agency is, you are
part of a treatment team.
Askirg for help, advice,
and information will
quickly prrt you on the
fast track to strccess as a
child care worker.

ttreality generally sets in
| ?1on the second day of
d-r Llthe job. You may re-
ceive your first bite or bruise.
You may see depressed chil-
dren fnppy to see tl'nt you

made it to work again - that
you came back! This could
be the child's first glimmer of
hope and cfnrge.
You become more familiar
with your surroundings, with
the physical layout, and with
statf colleagues. You may al-
ready receive broken prom-
ises from your supervisor,
such as "new statf never
work alone" - that is until
three staff are absent on the
same day!
Usually a person in the sec-
ond day on the job will make
mistakes. This is where the
phrase "He's new" came
from. Just leam from your er-
rors.
All great professionals had
their first and second day.
The second day can otfer
hope and inspiration.
You will probably try to figure
out for months ahead how
the treatment process works.
You will see deficiencies.
Many of your good-sounding
ideas will be shot down like
ducks at a camivalstand.
But after reaching new pla-
teaus - and a little sophisti-
cation - you will realise that
child care is an ever chang-
ing field, with tried and
trusted methods and with
leaders and trend-setters
spouting out new and revolu-
tionary treatment concepts,
Just do realise that you, too,
can begin to change things
- for your profession and
for the kids - on your sec-
ond day. I

I



t'lecrch me r
dontf punish merl
discipline, v. to teach ftrom the
Latin : discipulus, pupil, disciPlel
discipline, n. instruction firom
the Latin: disciplina, teachingl

The aim of this article is to ofler
a short discussion of natural
a n d  l o g i c a l  c o n s e q u e n c e s .
Many child care workers strug-
gle with the subject - so we
mustn't too readily assume lhat
the chi ldren can understand
and work with natural and logi-
cal consequences.
In our experience, children in
care are seldom develoPmen-
tally in tune with their chrono-
logicalages, andthey need helP
in understanding the princiPles
of consequences,

Some questions
We wish to pose a number of
ques t ions  and hopefu l lY  go
some way in answering thern.
Some ol these questions are:
1. What response does one of -
fer if a particular behaviour begs
a natural consequence but no
immediate one is apparent?
2. Does'negotiation' as is called
lor in logical consequences im-
ply that everything is up lor ne-
gotiation, or does the child care
worker limit that which can be
negotiated?
3. What alternatives are there to
a situation where prior negotia-
tion is not possible, for example,
when the incident has already
happened, but where it is felt an
important lesson rnay be learnt
through a creative use of conse-
quences?
ln the l iterature there seem lo be
four ways of applying conse-
quences for children's undesir-
able or problem behaviour.

1. Reward or punishment.
This can often be an arbitrary
consequence -  and the re-
sponse most readily chosen.
We reward the obedient child
and punish him when he dis-
obeys. While this disciplinary
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system is probably sti l l the most
common, it places the locus of
control outside of the child and
in the hands of the adults in the
child's environment. Thus, par-
ents (or caregivers) take re-
sponsibil i ty forthe actions of the
child, while opportunities lor the
child to learn his own behaviour
are l imited. The locus ol control
lends also to be vested in an
'authority f igure' who is present
- and in whose presence be-
haviour must be 'good'. Once
the controlof the authorityl igure
is no longer immediately pre-
sent,  the chi ld,  who has not
been given the opportunitY to
develop his own inner sense of
right and wrong, reverts to mis-
behaviour.
Punishment by arbitrary conse-
quences does not teach the
child anything; he cannot draw
any meaning from the transac-
tion. He hits another child: we
t a k e  a w a y  h i s  p u d d i n g .  H e
steals a chocolate: we send him
to his room. He loses his tooth-
brush: we make him weed the
garden.

2. Natural cotsequencr.
Children can quickly learn se-

quences and patterns which
make sense and that are con-
sistent with their other knowl-
edge. In using natural conse-
quences, we allow the results of
a certain behaviour to flow natu-
rally from the act - and let the
child draw his own conclusions
lrom the sequence of events.
For example, if you do not talce
a raincoat out with you on a
rainy day you wil lget wet. Or not
getting out of bed in the morning
means that you wil l be late for
school - and you wil l have to
face the school's response to
this.
N a t u r a l  c o n s e q u e n c e s  a r e
based on three principles:
1.  a l lowing chi ldren to make de-
cisions:
2.  let t ing them hen take the re-
sponsibil i ty f or thei r actions; and

3. (and most tmportant) ensur-
ing that chi ldren leam from the
natural  order of  events.  (Dink-
meyerand McKay. 1983 72).
ln summary, these authors out-
l ine a number of advantages of
natural consequences.
r  Natural  consequences ex-

press the reality of the so-
cial order.

r Consequences are directlY
related to the actual misbe-
haviour.

r They are impersonal in that
they do not contain a per-
sonal judgernent or moralis-
ing (on the part of a parent
or child care worker).

r They are concerned with
present and future behav-
iour; and

r They allow choice.
But ear l ier  in th is art ic le we
raised the problem that natural
consequences do not alwaYs
suggest themselves, or are not
a lways  appropr ia te .  The fa -
mous educator John Holt used
to say that we cannot allow a
t h r e e - y e a r - o l d  t o  s u f f e r  t h e
natural  consequences ol  d is-
obeying us and running across
a busy streetl We may need, he
suggested, to inlerpose some
other consequence.

3. Logical onsequerrcee that
are impeed by a prent or
caregiv*. We are easily con-
lused by the lact that in the l it-
erature logical  consequences
are referred to in two quite dil-
ferent ways.
Firstly there is the imposed logt-
cal consequence (f or behaviou r
which has already occurred),
and secondly the negotiatd
logical consequence (wh ich an-
ticipates future behaviour. and
which we wi l l  deal  wi lh in sec-
tion 4).
Brendtro et al. (1990: 83) wrile
as follows:

"Natural con sequenccs are
powerful when avai lable.
but too often thev are not.
If there are no natural con-
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Oranjia Jewish Children's Home staff members Lauren Fine and Hark Tomlinson offer some

thoughts on the diff iculty of oflering helplul learning responses to children's misbehaviour, specifically
referi ing to the behaviour management techniques of natural and logical consequences

sequences, then ... adults
should at least make mnse-
quences logical. An exam-
ple would be the assign-
ment to the janitorial crew
for youth who had flooded
the school lavatories."

There are many instances in the
daily l i fe of a child where a natu-
ral consequence for a certain
behaviour may not be immedi-
ately obvious. Here the child
care worker should intervene in
order to l ink the behaviour to
some (logical) consequence for
the child, thereby teaching the
child that certain actions have
ceftain consequences - for
which he is responsible.
An example of a logical conse-
quence imposed by staff is that
of the lourteen year old boY who
attended a function at the local
p re-schoo l .  Whi le  everyone
was outside, he and a friend
"looted" the office and he stole
two small items. He did not denY
this when confronted, although
it appeared that he felt remorse
for his act and was wil l ing to
accept any "punishment".

Ahhough this boy knew cogni-
tively what the natural conse-
quence lo r  pe t ty  the f t  was
(police, court, etc.) this was not
enough to deter his misbehav-
iour. We needed to helP this
child make the shift f rom behav-
ing  appropr ia te ly  when the
adults are in control (e.9. at
school), to behaving according
to his own inner sense of right
or wrong - in other words, not
just "being good" to Please the
adults. We needed to teach him
that if you choose to behave in
a particular way, then You must
accept responsibility lor Your
behaviour,
A plan was drawn up together
with the child, hotnever in this
case there was no prior negotia-
tion - and precious little choice.
The only "choice" lay between
h i s  a c c e p t i n g  o u r  c o n s e -
quences or lall ing back on the
legal consequences, The boY
was required to work at the pre-
primary school during the shoft
s c h o o l  h o l i d a y s ,  r e P a i r i n g ,
painting, and restoring equip-
ment, and forthe firsttwoweeks
of the new schoolterm, he sPent
half an hour belore school each
day assisting the teacher with
her preparations lor the morn-
ing activit ies. lnthisway, hewas
able to l ink his ' taking' f rom the
school with 'giving' something
back. At the same time the fact
that he had a task to Perform



directly related to the misde-
meanour, allouled him the dig-
nrty of making good.
This example raises one of our
questions. The purpose of natu-
ral or logical consequences is to
help the child to learn by expe-
rrencing the reality of the social
order, rather than inviting resis-
tance by imposing an arbitrary
punishment. Arbitrary punish-
ment brings into play the bal-
ance of power which is part of
lhe relationship between child
and child care worker, instead
of collaboratively developing
the child's sense of responsibil-
ily. However, how otten do we
assume that the child is able to
make the connection between
his behaviour and its conse-
quence? We noted earlier that
developmentally he might not
be able to understand the grav-
rty of his actions, or to grasp
conceptually the possible and
future consequences.
Anolher example will illustrate
how this method of discipline
can so easily fail. lf the child
does not see the logic of the
consequence, and refuses to
take responsibility, we all just
end up in the very power strug-
gle we were trying to avoid.
A live year old child refuses to
tidy up his toys at the end of the
day even though the child care
worker has almost depleted her
reper to i re  o f  'management

techniques' .  Final ly she ap-
peals to the child's logic and
explains that he has a choice -
if he chooses not to pick up the
toys, then the dog is likely to
chew them up and they won't
work tomorrow. Still no luck.
The child says 'that's OK" and
refuses to budge. (Can a five-
year-old anticipate and under-
stand a consequence which is
still "possibly" to come?)
Another child care worker pass-
ing by overheard the conversa-
tion and called her colleague
aside with this advice: "Tell him

that he can choose:
(a) toys lelt lying around would
be removed and he would not
be allowed to play with them, or
(b) toys packed away in a safe
place would be in good condi-
tion the following day when his
key worker had planned to play
with him. "Bingo!" He made the
connection, and within five min-
utes the room was spotless.
A very similar scenario was
played out a week later, but with
an eight-year-old.  l t  d id not
need as much explanation. he
qu ick ly  dec ided to  pack  h is
cricket set away as he wanled
to use his cricket bat the follow-
ing day when his dad was com-
ing to visit.
Clearly, the five-year-old is in a
very different developmental
phase from that of an eight-
year-old,  and our posing of
cho ices  and consequences
must relate to this.
In the same vein, imagine a thir-
leen-year-old who continually
leaves his soccer bal l  ly ing
around. The natural  conse-
quence of this is that sooner or
later it will get kicked away by
someone orchewed by the dog.
The response of the child care
worker in this instance may be
not to get involved in a power
struggle, but rather to let the
natural consequences follow.
The problem is that develop-
mentally the thirteen year old
child might not be able to fore-
see the natural consequences
of his actions, with the result
that when the soccer ball is
chewed up, he is lett with anger,
a sense of loss - but witttout
any sense of his reqonsibility
for the disappearance of his
ball.
The moralof thisscenario isthat
we should be sensitive to the
exlent to which any child is able
to 'predict', or even understand,
a consequence. A chi ld may
well need an ' imposed logical
consequence' in order lo come

to an eventual understanding of
the natural consequence of his
actions.

4. Logical consequencea
whlch are negotlated b*
tween etaff and child, This is a
most helpful method when a
specilic recurring or resistant
behaviour can be targetted as
problematic for the child. Nego-
tiated log ical consequences are
planned together with a young-
ster in anticipation of undesired
behaviour which may occur in
lhe future.
Krueger (1988) suggests spe-
cilic steps for setting up logical
consequences in anticipation of
having to deal wilh future be-
haviour.. Firstly, the statf leam
working with the child agrees
that the behaviour is indeed a
problem - not just something
which'bugs' one team member.
Then the child care worker and
the child discuss the behaviour
and agree that it is a problem.
With the child, various options
are explored, and a conse-
quence is agreed to which is
appropriate to the child's abili-
ties as well as his social needs
and treatment goals. The rest of
the team agrees to the conse-
quence, and from there on it
becomes part  o l  the chi ld 's
treatment plan.
Example. John contributes little
to the domestic side of the unit
- and this is an obstacle to the
rehabililation of his family be-
cause they would need his help
when he returns home. In par-
ticular he doesn't co-operale
with the laundry staff, 'forget-

ting' to hand in his laundry at the
stipulated times and causing
them lo work late because ol
him. All agree that he has to
learn lo manage this better, and
il is agreed that when he misses
a laundry call he has lo do a
two-hour shitt helping out in the
laundry.
The advantages of this are:

(a) John is himsell made re-
sponsible for this problem: he
knows he must choose between
being helplul with laundry calls
or helping with the laundry.
(b) John gets to understand the
direct link between his missing
laundry calls and the trouble it
causes others; he develops a
sense of responsibility for this.
(c) He and the child care work-
ers are spared the nagging and
the arguing about laundry, Eve-
ryone knours ahead of time what
wil l happen if John fails.
N e g o t i a t e d  l o g i c a l  c o n s e -
quences work with groups as
well as individuals, Krueger re-
fers to the problem ol kids fool-
ing around in the van on their
way to a function or fun day.
Statf and youngsters agree that
this is dangerous and therefore
a problem. They agree that
when this happens, the driver
must simply turn around and
drive home.
lnstead ol  having lo punish,
says Krueger, this can 'place

the adult in a position where
he/she can say "Remember, we
talked about this together" when
the problem occurs'. Responsi-
bil i ty for 'controll ing' the kids is
placed in their own hands.

Cretlve dlsclpllne
Instead of 'shoot from the hip'
punishrnent, which so often is
more a furrction of staff anger or
lack of resources than of helplul
behav iour  management ,  we
can create positive learning ex-
periences lor children if we are
careful about consequences.
We would like to share a last
example ol the use of creativity
when adopting a logical or the-
matic method of discipline.
Two thirteen year old boys were
preparing a snack in the kitchen
ol one of ourgroup homes. The
domestic worker, an integral
memberof the team, was urging
the boys lo clean up their mess
as she needed to prepare the
evening meal. What started out
as a playful interaction, very
quickly grew into a power strug-
gle and she wastrying very hard
not to get pulled into this. The
two boys, however, became
quite abusive and began mak-
ing derogatory racist rerrarks.
Another child care worker on
duty intervened, and the boys
retreated to their rooms, failing
to see the need for an apology.
The following day, the incident
was discussed with the team
and the following issues arose:
r The fact that these boys
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Four ways of dealing with a behaviour
Targetted problem bellnviottr: Cornlng late to meals

Aim to hurt/humiliate
the child

Stand in the corner!

Go to your room!

Staff take no action;
allow child to learn by

Having lo  eat  co ld
food

Having lo  ea l  a lone
when others  go to  p lay

Try to use relevant
or thematic discipline

Apologise to the
group for lateness

Wash up own dishes
in the kitchen

Agree beforelnnd to
a consequence

Come earlier to lay
the table next day

Come late by the same
period to the TV room



were shouting racial abuse
was viewed very seriously
and therelore the need for a
more appropriate're-learn-
ing' experience was consid-
ered.

r How do the boys apologise
to the domestic worker in
such a way as to make repa-
ration for the humiliation
they caused her?

r How do we link the racial
element wi th in the home to
the South Africa outside,
and the consequences of
th is?

It so happened that the movie
'Sarafina'was showing at a lo-
cal cinema, and the follouring
consequence was irnposed on
the two boys:
1 . They were to take the domes-
tic worker with them to see the
movie within three days of the
misbehaviour.
2.They were required to pay lor
not only her ticket as well as
their  own, but also to buy her a
bucket ol popcorn and a coke.
3. They had to then complete a
two-page essay discussing the
movie, how they experienced it
and making the l ink between
what they saw and the inappro-
priateness ol abusive and racist
behaviour.
What transpired was far better
than we expectted. Before they
were a third of the way through
the movie, both boys were so
horrif ied by what they were see-
ing that they began apologising
there and then, saying they had
no idea that what they were see-
ing really happens. They could
not stop talking about it and
apologising over and over for
their thoug htless misbehaviour.
The extent of their remorse was
clearly demonstrated in the es-
says the following day, and to
date, months later, they have
not forgotten.
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he problem called "street

children" is a growing
one world wide if one is

to believe books and jour-
nals reflecting tlrc needs and
problems of children is this
decade. The problem of the
street child, however, is really
a symptom of a much more
serious problem - that of dis-
organised, underdeveloped
and stressed communities,
dysfunctional and disen-
gaged families and parents
unable to fulfil essential par-
entirg tasks.

The communities
Street children come from
communities where re-
sources are slim, scllools are
overcrowded, and there are
few outlets for healthy adoles-
cent interests. Often the only
peson who has time for tl-pm
is the local drug merchant
and the friendships tl'rey form
are around tl'e "games" ma-
chine at tl'reir local cafe. They
come from communities
where compulso ry ed ucation
does not exist.
A street child, in the majority
of cases, willfirst present with
truarcy. lf parents are not at
home in the day it can be
some time before this is no-
ticed, and wlrcn it is, the par-
ent is often helpless in
handling it. The child who be-
comes a street child does not
acknowledge parental aurtho r-
ity as other children do, and
tl'e parent will often feel tlut
the child shows ro loyalty to
the family and does not re-
spect parental authority. In
turn. the child often feels tlut
his parents do rrct provide
the love, nurture and re-
sources that he needs.

The families
Children coming for help at
Claremont Chi ldren's Shelter
report a high rate of unem-
ployment in their families;
drinking by one or both par-
ents is often a problem; often
tlre parents are remarried or
tl'pre is only one parent; the
children may rrct have been
sent to school for some time;
they may have been beaten
withor.tt really understanding
why. Some repoft over-
crowded and inadequate
fowing. They paint a picture
of multiple family stress. The
boundary around the family
has often disintegrated, leav-

ing the family wide open to all
sorts of adverse influences.
Family members, to protect
themselves, develop "closed

or rigid" boundaries around
their personalsystems and it
has often been a case of
"every man for himself". Indi-
viduals in the family are often
too vulnerable to allow otl-pr
family members access to
personal resources.
Street children are not just
"naughty boys and girls". The
problem is far more compli-
cated than that.

The children
In tl're Cape Penirsula we are
told there are over a thou-
sand boys on the street and
probably about 200 girls. lt is
difficult to give exact statistics
because there is no central
register, or any obligation on
the part of projects to keep
prope r statistics, Claremont
Shelter, as a registered home,
does keep fi les on all children
interuiewed. However it is not
always possible to obtain in-
formation before the child
leaves the shelter. Children



give false names, they move
between shelters, and chil-
dren on the street are mobile.
The group you see lunching
in Muizenberg could be in
Claremont for supper. The dif-
ficulty is compounded by the
fact tlut some children who
beg on the street return to
their families in the evening,
and so do rct fall within our
working definition of street
children. I am acquainted
with over 200 boys who are
living or have lived on the
street. ln August alone I
helped 61 boys at Claremont
Shelter and knew of arrcther
10 living in the immediate vi-
cinity, and a group of about
20 (mainly older youth) in
Rondebosch, and a group of
seven boys and girls in
Landsdowne. Some of these
boys are known to other pro-
jects. Registers at the various
projects need to be com-
pared to obtain a more accu-
rate estimate of the numbers
of children on the street.

Defining street children
Street children can be identi-
fied accordirq to their appear-
ance, beFnviour, personal ity
cl-nracteristics and life situ-
ation. I use a "life situration"
definition to l'elp me decide
whetlrcr a child is a street
child for the purpose of Clare-
mont Shelter.

Life Situation Definition
A street child is someone un-
der the age of 18 years who
has decided to leave home
and is living and caring for
himself on the street withont
resporsi ble ad ult supe rvis io n.
lf you fit this definition tlrcn
there is a bed for you at Clare-
mont Shelter.
Note that most of these chil-
dren are not homeless, or-
phaned or abandoned ... they
have made a decision to
leave home.

Appearance
The boys are dirty, poorly
clad, illshod, scratched and
bruised; their teeth are usLF
ally in an appalling condition
and they frequently sufier
from tootluctrc. Skin sores,
scabies, lice and worrns are
the most @mmon medical
problems. Tlrc boys are un-
dersized for their age, due to
poor nutrition in their early
years, and probably also due

to their lifestyle on the street.
Their sleep is often disturbed;
they stay up late at nigl'rt, eat
irregularly and abuse sol-
vents and other drugs when
on the street. lQ is connected
with health issues: they score
poorly on conventional tests
and their drawirgs indicate
tl'nt many are functionirg in
tellectmlly and emotionally
well below their chronological
age. Howevef the tests are
culturally biased and as the
majonty of the boys I see (l
deal mainly with Xhosa speak-
ing boys and yorfih) have rnt
reached Std 4 it is not possi-
ble to say tfnt as a group
they are below average in in-
telligerce.
Most of the children also have
healed head injuries... usu-
ally sustairred in a fight on the
street with otlrcr boys or in an
accident. Depression is com-
mon (and is associated with
low self-esteem and lack of
confidence) which can be ag-
gravated by drug use. Anxiety
is also a feature.

Behaviour
The children use drugs (thin-
ners, glue, benzine, dagga
and mandrax are drugs of
choice), they beg, walk
around in groups and can be
a nuisance outside shops,
and at tratfic lights at peak
hours. They have remarkable
business and actirg skills -
they can make you part with
your money, yourgoods, and
ultimately, if you get to know
them, with your heart.
They are independent, asser-
tive and take risks witlrcurt
thinkirg of the corse-
querces. This ircludes un-
contained impulsive and
opportunstic beluviour
(many of tfpse kids thnve on
excitement and the rush of
adrenalin tlut street life can
provide) which can land them
in trouble. Most street chil-
dren have been arrested,
have ridden in a police van,
fnve been inside police and
court cells and luve been in
jwenile court ... probably for
beggir€, gambling, loitering,
possession of dagga or being
"under the influerce". These
are not experierrces a civi-
lized community wants its chil-
dren to go through. Their
hyperactive behaviour and
poor corcentration span
make tl-rem poor pupils and

unable to stick at a task for
very long, even if it is some-
thing they enjoy.
They have a zest, energy, live-
liness and "live for the mo-
ment" approach to life which
seems to make up for allthe
other deficits.

Personalities
Most street children probably
fallwithin the condrct disor-
dered and anti-social person-
ality category as defined in
any psychiatric text book.
Any child who truants repeat-
edly from school, sleeps out,
r,ses drugs and is considered
uncontrollable by his family
and community can be cate-
gorised as conduct disor-
dered with anti-social
tendercies. The more subtle
sigrs one looks for at a shel-
ter, however, include impul-
sive acts, running away from
problems , low trust levels (se-
cretive especially with adults),
an over-developed serse of
autorrcmy or independen@,
manipulative of people and
situations, actirg outt of feel-
ings (both good and bad feel-
ings), poor judgement, tfp
need for immediate gratifica-
tion, an over-use of denial
and projection as deferce
mecfranisms, as well €ts re-
gression and repression
(drug use), poor irsight, poor
reality testirg, failure to learn
f rom mistakes (self-destruc-
tive syndrome), a failure to
reg ister anxiety app ropriately
and, i. ' the more severe
c€Ees, a need to seek re-
venge for real or imagined
wrongs.
Problems for the people wl-ro
work with street children in-
clude breaking down barriers
between personalities to get
what they need to survive,
and their ability to make you
feelwhat they arc experierc-
ing, This can cause staff to
sutfer from bouts of anxiety
and depression.
Emotionally most of these
boys are "stuck at age five".
When I employ staff I find out
how they think they would
manage in a creche. Out-
bursts of temper and tears,
quickly elicited and equally
quickly forgotten, are often
the norm.
Pam Jackson of Ons Plek, in
l'er approach to the female
street child, talks aboutt three
categories of children:

1. the powerless baftered
child with low self-esteem;
2. the survivor who is reject-
ing of adult interuention and
will not tolerate any abuse or
rejection; and
3. the child of cl'nnged family
circumstances who may have
l'nd reasonable parentirg up
to a certiain age.
What all three statements
l'nve in common is the fact
tlut, when they walk out of
tl'reir homes, there is rejection
of adult cana, control and influ-
ence in their lives. They feel
that they are "in cl'nrge and
fl'ss" - and that is how they
often want to remain.
Dr John Meeks says the fol-
lowing: with the runaway reac-
tion in childhood, psychiatry
faces one of the most pro-
found syndromes of emo-
tional deprivation
encountered in its entire
range of human pathologies.
Every child we see at Clare-
mont Children's Shelter exhib-
its the runaway reaction. They

- are excessively needy chil-
dren with few interpersonal re-
sources, and the majority
sl'row an inability to apply con-
sistently those skills which
they do possess. Progrrcsis
is poor,

Treatment
Containment and treatment
within a group situation is ursu-
ally the best way of gainirg
their co-operation. The rela-
tiorship with staff is the key to
their arceptarce once more
of adult intervention in their
lives.
ldeally, all of these children
should be identified early on
and l'nndled in terms of tlrc
Child Care Act, and be chan-
nelled throrgh appropriate
residential settings or child
care schools. For this to be
successfulthey must be iden-
tified before they lnve learnt
the skills of survival on the
street with their peers.
Unfortunately we do not have
tl're resources for early identifi-
cation in the communities
from which these children
come. Once they have learnt
to survive on the streets with
their peers you cannot hold
them anywhere against their
will. That is why shelters, to
achieve any degree of suc-
cess with the established
street child, have an open-
door', self-referral policy, and
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they do not over-stnrcture the
daily routine.
Too many rules willexclude
the realstreet child who
needs the facility most.
Some critics of shelters find
this flexible approach, with
the irvolvement of the chil-
dren in their own decision
making, disclssion and estab-
lishirg of group norms, ditfi-
cult to accept. Srch critics
might not know that these are
children in age only, and that
they have often been function-
irg as'adults'for months, if
rot years. ln certain cases
they have cared for them-
selves more appropriately
than their parents fnve done,

What is needed to respond
effectively to the street child
1. Early identification of the
runaway and assistarrce to
parents who are rnt coping
with their children.
2. Dropin shelters for food,
company, a wash and medi-
calcare.
3. Night shelters which pro-
vide a safe place to sleep.
4. Shelters which provide resi-
dential care (firstly, intake-
shelters to help redirect and
resocialise the child, and then
'second-stage' shelters to pro-
vide long term residential
care).
5. Street workers attached to
shelters to assess the needs
of and work with the children
stillon the street.
6. Skills training opportunities
so tfnt the child can use the
street skills l'p/she has in a
productive manner.

Shelters
Shefters aim to provide short-
term, residential care for
street children. As the name
indicates, a shelter is just tfnt
- it is not a children's home.
The ideal is for the shelter to
provide a progamme tfnt will
help the child move away
from life on the street, ac-
krrcwledge adult care and
guidance, and make a deci-
sion about his ftfture. Even if
the shelter is rced only tem-
porarily period, prior to return-
ing to the street, it will have
helped the child improve the
qmlity of his life for tl'nt pe-
riod. Some of the gairs from
this experierrce he willtake
with him when he leaves.
Shelters are intake-units and
the child should not remain in-
definitely in shelter care. He
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should be helped to plan his
future and this should, where
possible, include contact with
his family and care within his
community of origin. The ulti-
mate aim is to resocialise the
child and redirect him.
The programmes at Clare-
mont Children's Shelter in-
clude I ifeskil ls training,
enrichment prog rElmmes,
school programmes, work
skills training, "drug redrrc-
tion" progrclmmes, a policy
geared towards family con-
tact, and a Jwenile Couft as-
sistance programme.
Shelters assist children who
fnve "given up on adults",
children who fnve turned
their backs on their own
homes and families, those
who have not coped well at
school, those who cannot be
contained in children's
homes and who l'nve some-
times absconded from child
care schools, children who
may be in dfficulty with the
law who abuse drugs, who
smoke cigareftes, who need
help for depression. These
children often defy logic, they
fit in nowhere, and everyone
else has "given up" on them.

Rlsk and unpredlctablllty
Takirg them into a shelter is a
risk. One is sometimes criti-
cised for takirg this risk -
rather than being given any
ackrrcwledgement. These are
the children whom people
often do not want to help, but
when shelters aftempt to do
somethirg, they are suddenly
seen as somehow resporsi-
ble for everything tl'e child
does.
Shelters @pe, however, by
meetirg the children "where

they are at" and by paciry
our work accordirgly. These
children do not become "nor-

mal" overnight jtrst because
they are using a shelter. We
cannot be held resporsible
forthis, but sometimes we
are blamed for not producing
instant results. Sometimes
those who do rnthirg feel
tl'nt we are not doing
ernugh! We need to be sersi-
tive to this attitude as well.
People need to be l'elped to
understand. lt takes courage
to identify with a shelter.
Goals need to be set on a
daily basis, the staff need to
be flexible, and we mlst con-
stantly re-evaluate our pro-
grammes as the nature of the

project cl'nrges.
Here I refer to the inherent un-
predictability of shelter work,
in tl'nt one day you may fnve
ten children for tea and the
next day you may have thirty.
One month the average age
could be fourteen and the
next you could l'nve an influx
of 17-year-olds or 8-year-olds.
This makes lorg-term plan
nirg very ditficult - let alone
plannirg for the week ahead!
lf your policy is genuinely one
of fnvirg an opendoor tl'pn
it is dfficult to set a limit on
numbes. Expectatiors must
be based on reality and on
achievable goals.
Heads on pillows are what is
significant. lt is betterfora
child to sleep irside than on
tl-re street, This is followed by
a fixed routine, refenal back
to school wherever possible,
an interview with the family, a
return to tfre community, a re-
fenalto a children's home or
placement in a second-stage
sheher, dependirg on the cir-
cumstances and abilities of

the child.

Concluslon
Shelters provide a service for
street children as well as a
service to the community.
Adults who care about chil-
dren do not feel comfortable
seeing them cold, beggirg
and sleepirg in doorways at
night. We take some of that
burden frcm their coll
sciences. In turn we rely on
their goodwill and support.
The latter is vital because of
the difficulty shelters encoun
ter in terms of obtainirg fixed
subsidies.
Support and understanding
from our colleagues involved
in more conventionalforms of
child care and protection is
essential.
Goodwillfrom the public is
our life-line!

Claremont Childrenb She/fe4
a project of Cape Town Child
Welfare $ciety, opend two
years ago. Heather Lewis is

Social Worker
Social Worker with experience in residential care, comm$
nity work (women and youth development), groupwork and
casework seeks employment at any residential irstittttion -
willing to undertake further training.
Please contact Ms. 8. Sawyers atthe Manenberg Advice
Olfice, P O Box 75, Manenberg,7764. Tel891-2515 (olh)
or 691-8356 (alh).

Ftfury'r@Wlhrn'r-frsme
RESTDEilTIAL

HOUSE PAREilTS
5t Mory's Children's Home is siiuoted in Rosetlenville, Johon-
nesburg. The Home folls under the Anglicon Diocese of Chrisf
lhe King ond odmils children {rom2 to l3 yeors ond supports
them unfi l  hey ore l8 yeors old.

The children ore housed in six colloges - fen children of
mixed oges ond sexes in eoch cottoge. The houseporents
required should be over 28 yeors old, preferobly wifh no
children of their own. Child core experience is preferoble but
nof essenfiol. The housefofher works {ull time ot his regulor

iob while lhe housemother is responsible {orthe guidonce ond
discipl ining o{ the l0 chi ldren. The housemother's solory is in
occordonce wiih her quoli{icofions.

Appllconts ore rcqucded fo conlccl llnr Ann Boilro,
rhc Principol crr PO. 8ox 49105,2130 Rocctlenvlllc or
lelephone (Ol l) 4(!5€820 during office hours.



are jr.st keeping the PuPils
amused, not teaching tt'em
anythirg, " Ousmane Gbane
says €rs his class of 70 lines
up for the lorg iumP.
The school's library consists
of just three shelves of books
kept along with the school re-
cords in a windowless shed
with a mud floor.

A nd yet the place furrctions
Ano worse than anY of the

country's other high
schools. Every morning be-
fore the 7 o'clock siren, the
school's students, one-fourth
of them girls, f i le in throttgh
tl-re gate. The girls wear white
and navy blue; the boYs wear
pale khaki.

f ocial problems abound:

) pt"g *nt girls, small-time
prostitutio n, ado lesce nts

upset by separation from their
parents who live far from tlrc
town, and children too Poorto
satisfy their hunger each daY.
"l came to school in Novem-
ber becalrse my father
couldn't afford to paY mY reg-
istration fee at the beginning
of term," says Tiemoko, the
son of a farmer from ttrc north
of the country. Hundreds of
pupils started school weeks
late for tl'p same reason.
There are two simPle exPlana-
tiors for why the students
press on in their studies de-
spite such conditiors: Withottt
school, there is no hoPe for

AFRICA ,j ,  BACKGROUND

Ivory Coast
Students find
Meagre
Schools
Following on NACC\A/'s recent All-Africa Confer-
en@, the second in a new occasional series
foctsses on social and economic aspects of the
continent. Pierre.Andr5 l(rol spent several
weeks in a highschool in Gagrna in lvory Coast,
The school was overcrowded, underequipped
and poverty-stricken. Yet the school functions
anO tfre students work l-nrd. Pierre-Andr6 Krol
writes tor L'hebdo in Switzerland and contrib-
uted this afticle to Ihe Christian Science Monitor-
WOOD-CUT: WOPKO JENSMA

their fr-fture, and tl'rere is noth-
ing befter tl'nn this run-down
high school. TheY must make
do with wl-nt theY have. Disci-
pline is not an issL.te, because
school is sacred for students,
parents, and society as a
whole.

I wait until tcn
o'clock wlwn tlwre

are fev,er PeoPle
walk@ along the
street, and thcn I

study by the light of
tlu street lamP

-

size of half a garage sPace,
opening on to a rnisY Yard.
These are r.suallY extremelY
old or without either water or
electricity.
"Since I don't have electricitY,
I wait until 10 o'clock when
there are fewer PeoPle walk-
ing along the street, and then
I study by the ligl'tt of tl'e
street lamp, using the table
the orange seller tses bY daY
on the @rner of the street,"
says Sebastien, a straPPing
yor-rth who is burstirg out of
his threadbare kfnki clothes.

feaching metl-nds, sYlla-
I br.rses, examinations, and

diplomas are still largelY
modelled on the Frerch sYs-
tem. Students are required to
study Molidre and even Rac-
ine and Corneille, whose so-
phisticated alexandrines theY
are asked to scrr.rtinize. lt is a
lot to ask of Youtfs who have
started or"rt with two or three
African languages and are still
not comfortable with correct
French (let alone tlmt of classi-
cal French writers), so ditfer-
ent from the slargY version
they speak among them-
selves. "There are texts I just
can't make head or tail of,
even after readirg them sev-
eraltimes," saYS Kotfi, who is
in a literary section. "lt's really
depressing, and wlrcn I l-nve
to write, I am comPletelY
strJck." In philosoPhY, the stu
dents are tar.rght Kant, Plato,
Kierkegaard, Descartes, and
other great Western thinkers,
ancient and modern. TheY are
dictated pages and Pages of
concepts tl'nt theY are ex-
pected to corsider universal,
withor.rt anY reference to their
own environment, and ignor-
ing the fact that Africa l'ns its
own culture.

I ike all towns of the interior
L(otfrer tfan the Provincial

capital, Yamoussoukro),
Gagnoa is a stagnant citY. lts
crumbling cinema shows inde'
scribably bad films; there is
no attempt at a Youth centre,
a @mmunity hall, a theatre,
or a library. Most PuPils never
see television.
For tl're students here, their
high school is an oasis where
they are introduced, albeit in
miserable conditiors, to a
purely Western idea of moder-
nity, the echoes and glints of
which they can iust trace in
tlrcir teaches' voices.

The high school in Gagroa,
I tvory Coast, an inland re-

gional capitalwith a PoPu-
lation of 180,000, mirrors the
decomposition of a country
that was once held uP as a
modelfor Africa.
The 30 or so crumbling build-
ings in a scrubby Park fnve di-
lapidated classroo ms with
peeling walls. The ruin bursts
into life when the school's
4,000 pupils - it was built for
1,000 - stream in and crowd
60 to 85 to a class. There are
no cupboards to store equip-
ment in, but then there's no
equipment to store, anyway.
"We teach emPtY-l'nnded. lt's
ages since we l-nd a wall
map," says Yapi Achi, who
has been teaching history and
geography in the school for
15 years, "and the PuPils
have no books." The onlY
things vag r.rely scientific aboutt
tlre science rooms are the
china sinks, dry all Year round
for want of test-tubes and
cfremicals to tse in them. "MY

pupils will leave this school
withor.rt having eitl-Pr seen or
carried out a single exPerl-
ment," says Georges, who
teaches physics and chemis-
try. "l l'nve to draw diagrams
on the blackboard, and often I
don't even have coloured
chalk to make them clearer.
"No better equiPPed, the
physicalcducation teache rs
wonder what theY are there
for. "With classes this size, we
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I n remote villages, Parents
ldream of sending their chil-

dren to school, because
edr.rcation is the onlY Path to
becoming "someone, " and
tlut mears becoming a civil
servant. Few students contem-
plate a job in the Private sec-
tor, which is too Precarious
and too poorlY Paid to have
any appeal.
In lvory Coast, school is at
once day nursery, refuge, un-
employment shelter, and
place of learning. Herce tlrc
dramatically increased bacca-
laureate failure rate.
Many students, Young and
old, rent tiny cells about the



Father Anthony Gloetc ls Prlnclpal ol the Roman Cathollc Mlsslon Chlldren's Home In
Kamleskroon, Namaqualand, and ls a student on the Dlploma In Chlld Care Admlnldratlon.
In a rccent asslgnment he tackled a problem of concem to the lsolated chlldren's communlty.

2. On the Children's Honre ln-
volvement. lGep in contact
with parents by phone aM or
mail. Explain idea of partner-
ship. Vsit families whenever
possible - in conjurrtion
with the outside agency if op-
portune. lnvolve parents as far
as possible in totaledtcation
and treatment of their chil-
dren. Discnss with them fpw
their participation could best
be realised.

3. On lrnrolvement of Oubide
Agencl'es The children's
home should also meet with
relevant otrtside agencies to
discr.rss how tlrc two bodies
could best operate in gettirg
parents involved as partners
in the whole area of recorr
struction services. The chil-
dren's home should not think
tl'nt the outside agency is the
sole heir of recorstruction
services. Children's home and
ontside agency may even be
able to organise opportunities
for parentsto come together
to share information and
knowledge. A mixed group
corsistirg of all parents inter-
ested in the education and
treatment of their children is
not excluded. Such a group
may help to destigmatise par-
ents who fnve children in the
'home' by showirg how diffi-
cutt it is forsome parents to
cope under their particular cir-
cumstarces.

Diff ictltles and resol utions
Having first looked at how we
could work toward a partner-
ship between parent and chil-
dren's home, we are rpw
better able to point out and
address our most pressing dif-
ficulties and liabilities.
1. We have no history of pa-
rental involvement since par-
ents were considered to be
the sole domain of the outside
agency with its recorstnption
services. Statf education in
this area will help to develop a

charge in attittde. @ular
contact with parens will reirr
force this charge of attittde.

2.We were quite happy to
deal solely with the problens
of the child without havirg to
add those of the parents. Thb
happers to be a false trction
sirpe the child's problem b
part of the parent's, and vice
vesa. lrlow we know that we
actually inherit both problems
when we admit the child.

3. The malority of our children
come from far away places,
makirg it extremely difficuft to
involve parents as partnes.
This situation is compounded
by a lack of finarrcial r+
sources on the parents' side
as well as on that of the chil-
dren's home. Public trarsport
which might facilitate close
contact is costly and trouble-
sorp.
Admission proced ures can
charge this situation greatly,
though it will not resolve it
completety. We are ore of
three children's homes set in
the rural areas of
Namaqualand and part of the
Northern Cape.
We serue an area not overly
populated but rather ex-
tended. Vast disAnces will re
mdn our problem. A charge
in admission procedures
could fnve at least 5096 of our
children comirg from within a
radius of about 30okm. Home
visits are possible brthce
parents livirg within this ra-
dir.s. Our budget will dictate
freqr.rercy of these visits. Fami-
lies livirg closer (Klnrkams,
Spring bok, Nababeep, Okiep,
Steinkopf ... ) will have the ad-
vantage of more frequent
contact, perfnps at a rate of
once a qrnfter.

4. lt will be extremely impor-
tant to get parenB committed
to the idea of contintrcus in
volvement with their children.
Parents themselves will have
to indicate how they can corr
tribute to their child's indivicl-
ual treatment prog ramme.
Mdmlly acceptable decisiors
will fnve to be reached.

Concluslon
It is important to believe tlnt
the family is the best erwiron-
ment for children. "Through

the family, the grcwirp child
receives the values of society,
an expanding awareness of re-

Parents as Partners
Everythirg occurs in context.
lf you remove the context, you
are likely to distort the whole
picture. This is wfnt has hap
pened to a lot of child rearing
practices in residential set-
tirgs. We find ourselves strtg-
glirg with problems created
by group livirg irstead of ad-
dressirg the real problems of
the children. These problems
are r.rsually family or parent re-
lated, and need to be ad-
dressed within that context.
Whittaker(1 979: 1 37) states
tfnt "su@ess in treatment de-
pends substantially on our
ability to involve parents or
parentirg persons as full and
eqr.ral partners in the helpirg
process." He also makes the
point that "communication be-
tween parent and professional
is a two-way street; it should
ideally involve staff participa-
tion in the family environment
as well as parental involve-
ment in the group life culture."
(p.1ae)
This paper will now set out to
explore the theme of parents
as partners. lt will look at
ways to realise this theme,
point out difficulties and ad-
dress avenues leadirg to pos-
sible soltrtiors.

Parents as Pailners
A'parents as partners' ap-
proach has the following ad-
vantages:
1. lt makes parents part of the
sollftbn and empowers them
by making them active partici-
pants in the healirg process.
2. lt makes them a resource irr
stead of a liability.
3. lt provides continuity of rela-
tiorsh ips between child ren
and theirfamilies and environ-
ment.
This is essential for the
smooth reintegration of the
child into the community after
discl'nrge.
4. lt helps parents and chil-
dren to see child care inter-
vention as part of a positive
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service instead of as a forced
separation.
5. lt will dispel feelirgs of pa-
rentalguift (where did we go
wrorg?), resignation and with
drawal (if they are so good
they can l'nve him), inade
quacy and loss (they can hatl
dle him better: he will come to
love them more), as well as
address the feelirgs of blame
(how could they treat their
child tl'nt way), superiority (l
can handle him much befter),
ownership ( feel like tl'nt
child's parent),anger and idetl
tification (l do allthe work and
they undo it when he goes
home, and'God, he's impossi-
ble. No wonder they wanted
to place him') on the part of
the child care workers. Col-
laboration between parents
and workers and children pro-
vides an excelleril arena to ad-
dress these mutually
distrustful feelirgs and adver-
sary relatiorships. (Vander-
Ven 1990:8).
6. lt enl'nnces the insight,
knowledge and skills of both
parents and workers in the
edr.rcation and treatment of
the child and family.

Worklng toward partnershlp
1. On Parental lnvolvement
Parerilal irvolvement ersures
continuity of relatiorships be-
tween parent and child. This
mears regular contact (tele-
phone, mail, visit), providirg
pocket money, clothirg, toilet-
ries, travel allowance.
It also means keepirg abreast
of the child's progress, work-
ing in close contact with or.rt-
side agencies and with the
children's home through regu
lar contact (telephone, mail,
visit).
It mears being willing to take
part in programmes and activi-
ties at the children's home.
In all irstances, the ability,
mears and readiness to co-
operate will be taken into ac-
count.



latiorshi ps and resporsibi li-
ties, an awareness and re-
spect of self and othe[ and a
vital serse of "belorBirg".

(Kelly, 1S3:8-9).
Professionals and families
must work togetfrer in mutual
respect and collaboration.
The followirg checklist from
Naomi l(arp's'Workirgwith
Families: from Myth to Real-
ity" is a good way to test what
parents and professionals un
derstand by partnershiP and
collaboration.

COLI.ABORATION CHECK-
LIST FOR PROFESSIONALS
r Do I really believe that par-

ents are my equal, and, in
fact, are experts on their
child?

r Do I show the same respect
for the value of lamilies'
time as I do lor my own time
by educating myself about
an individual child's case be-
fore appointments or group
sessions?

r -Do I speak plainly and
avoid professional jargon?

r Do I actively involve parents
in developing a plan of ac-
tion and then review, evalu-
ate, and revise the plan with
the family?

r Do I make appointments
and provide services at
limes and places conven-
ient for the family?

r Do I share inlormation with
other professionals to en-
sure that services are not
duplicated and that families
do not expend unnecessary
energy searching for serv-
ices and providers?

COLLABORAT]ON CHECK-
LIST FOR FAMILIES
r Do I believe I am an equal

partner with professionals
and that I do my share ol
problem solving and plan-
ning to help my child?

r Do lclearly express my firn
needs and the needs of my
fami[ to professionals in an
asserlive manner?

r Do ltreat each professional
as an individual and avoid
letting past negative experi-
ences get in the way of a
good working relationsh ip?

r Do lcommunicate quickly
with professionals when sig-
nificant changes and events
occur?

r When I make a commitment
to a professional for a plan
of action, do I follow through
and complete the commit-
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menl?
r Do I maintain realistic expec-

tations for the professional,
myself, and my child?
(Karp, 1993:9)

Concluslon
Wl'stever our programme, we
luve to corsider how parents
feel about havirg their chil-
dren removed, and we have
to atfirm tfreir primary rigftB
and resporsibilities as par-
ents. We also have to hold
dear the principle of ecologi-
cal validity which maintairs
thatlhe care, growth opportu
nities and treatment we Pro-
vide in tle irstitution must be
related to the child's experi-
errces at home.'Applyirg this
to the parents means that we
fnve to help them work out
tl'reir real problems and em-
power them with the neces-
sary skills to apply in their
own situation at home.
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Writing in The Larrcet, Wllron Garswell poses a serious ques-
tion about a major threat to our society

llllt in Sorfrh 'lfrtG3r:

What is the status
of official policy?

Since 1984, I have been in-
volved in severalaspects of
the HIV pandemic, in Alrica
and elsewhere. Much of this
work has been to encourage
governments to implement
preventive programmes, and
in 1991/92 lwas medical ad-
viserto the South Alrican gw-
emment's AIDS unit. A
depressing feature of this pan-
demic is the certainty that
whenever HIV anives in a
country, the same cycle of re-
sponses has to be played out
once again. Countries lind it
ditficult to learn from cilhers
mistakes, and South Africa is
no exception. The firsil indica-
tor came in gay white men,
whose travel contacts had
eased HIV into South Africa's
Cape. Education and support,
generated almost entirely lrom
within the gay community, en-
sured that the incidence ol
HIV inlection dropped, and by
1992 the number of AIDS
cases in gay men was the low-
est since 1987. However,
South Alrica tends to lorget
that it is part ol Alrica, and
seemed taken by surprise
when the lirst evidence of HIV
infec'tion among heterosexu-
als in the majority black popu-
lation was noted, as recently
as late 1987. Since then the
screening of potential blood
donors, sentinel surveillance
in Johannesburg, three popu-
lation-based surveys of HIV
seroprevalence in part of Na-
tal, and three nationalanony-
mous unlinked surveys in
antenatal clinics have re-
vealed the main features of
the heterosexual epidemic.
Young adults bear the brunt,
and young women are al-
fected earlier than and at least
as often as young men. Chil-
dren of primary school age
seem free from inlection.
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There is marked variation be-
tween geographbal regions
and to some extent between
ruraland urban areas. At the
end of 1992 rnore than 1 in 40
young adults in South Africa
were estimated to be infected
with HlV. The rate of spread is
slowing, with a current dou-
bling time of about 16 months.
These data suggest that there
are over 400 new infections
every day and the total num-
ber ol people infected could
be about 300 000 today and
750 000 by the end of next
year, 1994. These calculations
are not "doomsday" scenarios
but figures f rom a consensus
of the country's leading mathe-
matical modellers.

Same pattern
The pattern is that already
seen in much of central and
eastern Africa, and in South
Alrica HIV inleclion has been
documented more accurately
and lrom an earlier stage ol
the pandemic. In that codntry,
though not uniquely, two im-
portant co-factors are present.
Sexually transmitted diseases
(STD) facilitate the spread of
HIV infection, while tuberculo-
sis fosters the development of
AIDS once individuals are in-
fected with HlV. With an esti-
mated 3 million STD cases
annually and with about half
the adult population infected
with quiescent tuberculosis,
the soil was ripe for AIDS to
spread. Disaster should never
be inevitable when it signals it-
self so obviously and so well
in advance. An HIV epidemic
out of control is to some ex-
tent a failure of public health.
South Africa has the inlrastruc-
ture and health funding re-
quired yet AIDS seems to
have slipped past and be-
came established. How?

The central health minist$s in-
itial response was low key;
AIDS was tacked onto a
health directorate of infectious
diseases. A clumsy, but for its
time nct atypical, scary'AIDS
education" campaign was
launched; blood donor screen-
ing was introduced; and data
collection was set up. True
education was barely consid-
ered. However, in mid 1990 a
dedicated AIDS unit was es-
tablished, headed by a psy-
chologist, and the key role of
education of children and
young people was at last iden-
tif ied. A neutralAIDS informa-
tion campaign was launched
nationally. Research into AIDS
prevention programmes in sec-
ondary schools was commis-
sioned and used to draw up a
schools package that was
launched jointly by the minis-
ters of health and of educa-
tion. The package was
available in eight languages.
Funding sources were identi-
fied for teacher training'and
3000 of the 12 000 secondary
schools asked for the pack-
age.
The AIDS unit held workshops
to bring the epidemic to the at-
tention of religious leaders,
businessmen, social workers,
women's groups, and the like;
and organisations, including
some very critical of South Al-
rica's govemment, were given
money to tackle hard{o-reach
groups. lt really seemed as if
the lessons of AIDS had been
leamed. lt was not to be. Un-
announ@d, and with no con-
suhation, AIDS prevention

was stopped. Funds were qui-
etly removed from the AIDS
unil; the schools package was
withdrawn and research for a
pre-school package was aban-
doned; the media campaign
petered out and pamphlets
were no longer available in
any language other than Eng-
lish and Afrikaans.
The AIDS unit was merged
into a lacklustre health promo-
tion sedion and the unit's
head was sacked. An official
complaint against the health
department otficialwho had in
etfect closed the AIDS cam-
paign was made. A magis-
trate's report, believed to
support the complainants, re-
mains unpublished. AIDS pre-
vention no longer exists,
except as window dressing,
and heatth department otfi-
cials now claim that AIDS is
"the responsibility ol individu-
als", that is, the government
no longer sees itself as having
any responsibilities in this
area.
There is a sinister interpreta-
tion being put on the hatting of
the AIDS campaign in some
quarters. South Africa is in
transition politlcally and offi-
cials speak of interim arrange-
ments extending over ten
years. By that time the major-
ity black population could find
itself as severely atfected by
HIV as Zimbabwe is now, and
so, the argurnent runs, be less
able to assert themselves po-
litically. In the continued ab-
serrce of any attempt to
defend the new AIDS policy,
suspicion will not be stifled.

Oranjia Jewish Children's Home
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enced Social Worker with a masters or honours de-
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LalE&aToit
fills us in on
some current
national tasks of
theNACCW

fj3ining
The staff has been working on
an evaluation of Module I of
the new BQCC course, on the
basis of very full comments
from students. There is much
to work on, including ... We
have also been looking at
how the practice'based mate-
rial and the experiential
method of the new BQCC l'tas
worked.
Almost completed now is the
preparation of the new UNISA
Certificate in Child and Youth
care, and the first students will
register over the next month
or so. All of the Study Guides
for the first year are printed,
and the workbooks forthe
three first-year practice labs
are being completed. The
NACC\ / will be resporsible
for the practice training in this
course.
Two very interestirg yottth
training programmes are be-
ing developed, with pilot stud-
ies under way in Natal. One
aims at developing a model
for yor-rth themselves to under-
take peer counsellirg. lt is
froped tfnt child care staff
may be trained to develoP
these skills with the Young-
sters in their own organisa-
tiors. The second studY is
aimed at a growirg Problem
relatirg to adolescents and
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the residertial care service.
State depaft ments ircreas-
ingly find themselves unable
to place adolescents with
emotional and/or behavioural
problems, while children's in-
stitr.rtiors are sayirg that tlrcY
cannot work with srch Young-
sters. Recently child care
workers in Natal asked for
new skills to work with adoles-
cents, and this prompted the
development of this new Pro-
ject,

Advocacy
NACO/V staff have been
asked to contribute to tlrc
workirg groups lookirg at
amendments to child care leg-
islation. The National Office
approacfred all of the
NACCW's corporate mem-
bers, askirg for input which
was then built into NACO/V
recommendatiors - relating
to street children, registration
of children's homes, criteria
for staff appointments, subsi-
dies, boards of management,
etc.
NACCW has made repre
sentatiors to the InterdePart-
mental Corsultative
Committee (lCC) dealirg with
health and welfare, The ur-
gency of tFre problems of
AIDS, abandoned children
and incidents of abuse in insti-
tutiors has led NACCW to
cfnllenge the present health
and welfare system on its ac-
countabil ity, specificallY for
monitoring and inspectiors of
child care seruices. lt fns
been agreed tfnt the child
care service in South Africa is
always in need of careful
study so tl-nt helptulguide-
lines and controls can be fed
into both legislation and Prac-
tice.

Networking
The NACCWs experierrce in
the CHAMPS programme,
workirg with AIDS motfPrs
and children in Natal, fns
tar.ght us wellthe values of
networking with other inter-
ested people and organisa-
tiors. Here we worked with
many groups, and we value
the ongoirg networkirg with
srch bodies €ts the AIDS Con-
softium, NACOSA, and NCRC
(National Committee for the
Rights of Children).
lnformation on tl're NACCW's
new Project CHANCE, which
seeks to develop models for

the care and education of chil-
dren affected bY AIDS, fns
been circulated widelY to
NGOs and other organisa-
tiors corcerned with child
care, health and welfare, and
already there l'rave been doz-
ers of replies expressing will-
ingness to become involved.

Fundi.g
The decision of the EuroPean
Community to extend major
fundirg to the NACCW over
the next five years l'ras given
us an important oPPortunitY to
extend our work. In June this
year we had the advantage of
the Executive Forum meetirg
at which membershiP from all
of our Regiors ParticiPated
most frelpfully in forward Plan-
nirg and settirP goals for the
Association. This Plannirg
l'ras been continued bY the
staff and tfre National Execu
tive Committee. A PrioritY fns
been to restore the staff levels
of the NACCW to best serve
the trainirg and corsuftation
needs of our Regions. In addi-
tion, as members will fnve
seen from advertisements in
the journal, we are creatirg
two new posts,one for re-
search, course develoPment
and new programme manage-
ment, and another for liaison,
networking and communica-
tiors. By way of gearing our-
selves up for the new tasks,
the whole statf team met in
Durlcan in Octoberfor a one-
day team-buildirg exercise
prior to " "": 

i*,.*

I fnve just retumed from an
extended time awaY from the
nationaloffioe. There w€ls a
week in Fort Elizabeth for
trainirg - a PPA-X course for
health and welfare otficials,
and then a couse in SuPervi-
sion for child care staff. We
stopped off in @orge for a
meetirg with our Sotfthern
Cape members.
A week in Cape Town gave
me the opportunitY to attend
the Regional Meetirg of the
Western Cape Region where I
met many old friends and
new, and to talk abor.ft sefting
up the Western CaPe office
again. On the SaturdaY there
was a meeting of the National
Execr.rtive Committee - and
this was followed bY two daYs
with NACCW members in a
very hot KimberleY!

To an abuser - I
I am the one who looks af-
ter your children
I am tl're one who cares for
tlrcm
I am the one who sits uP
with them when theY cry
for you
I am the one who sits with
them when they praY for
you
I am tfre one who calms
them when they are angry
with you
I am the one tlmt holds
them when tlrcy lorg for
you
I am the one tlut ercour-
ages them when theY've
lost faith in you
I am the one they abuse
due to wfnt they've learnt
from you
I am tfre one that loves
them
I am tfreir Child Care
Worker.

Ruth Norris
Child Care Worker; Excel-
sior Place of &fety

To an abuser - II
ln hierdie vaal ou donker
nag
sit ek na jou liefde en smag
Op allenige dae sit ek mY
glimlag aan breed
Niemand hoor my ver-
broke kreet.
My gesig is heeltemal oP
gehelder
maar my ctr soos twee
donker kelders.
Hoekom moet dit so wees?
Ja niemand kan ors hart-
seer lees.
Ag verby is die verlede
Kom ots begin in vrede
ls daar nie gerneg seerge-
maak?
Maak dit nie meersaak.
Pappa my liefde vir jou is
nie
soos 'n kraan wat ooP en
toe draai
of soos saad wat varself
saal
Sonder jou is ek soos 'n

vis sonder water
Hoekom moet ek dit los vir
later?
Daar is genoeg seer
Kan ons nie weer probeer?

-'n l9jarige dogter



Willyou miss me when I'm
gorc?
Oh yes.
Willyou kiss me when I go?
Would you like me to?
Yes.
Good then l'd love to.
But you'll lnve to give me ten
kisses because l'llbe gme for
en days.

wHAT ts deprivation, abandon-
ment? As long as lworked in an
institutionalsetting it seemed so
clear, defined, catered for. But
now, having left the children's
home environment and working
as a child care person with kids
in the private sector within their
family homes, I am fi l led with
questions and wondering.

Tfirst worked with two boys of
/ divorced parents; they had

a been living with their father
since the divorce (when they
were six). They were not re-
moved to care because their fa-
ther runs a respectable busi-
ness, doesn't drink or abuse the
boys physically, he provides a
decent house in a decent sub-
urb. food to eat and clothes to
wear.
Only, I soon discovered he was
totally absent from their lives in
every sense ol the word. llound
two wild, undisciplined and very
angry boys aged 12, totally un-
motivated at schoolwhere they
were two years behind, and now
entering adolescence ahead of
their peers; nothing seemed to
make sense in their lives. And
they simply acted out their an-
ger and fear and hatred in a
school  which punished them
mercilessly and boringly in the
same fashion with little or no
thought, and certainly with no
caring. The good name ol the
school is what mattered, and,
atter all, these days all schools
have waiting lists, so no one
needs bother with uncompliant
and difficult kids. Move them on
down the assembly line to the
inevitable end.

1177hen the boys returned
l)(/ frorn this daily torture it
v v was to an empty house

with a T.V. set astheirsole com-
panion, and a father who re-
turned late, always late, except
lor the one night he played bas-
ketball at a club. And when he
was at home he too, sat in lront
of the blessed T.V. which he
switched on while he switched
olf.
So when I  came into their  l ives I
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Vlinyou
ttttss ftre
whenl'm

gone?

Experienced child care
worker tannle Kafttr

works with children in
families in the community

searched for a tiny thread of
hope, something to work with,
And there was time left to give
them a better experience of the
world, t ime to have fun, to un-
load their laughter, to let them
be little boys, tirne to dream, lo
sing, to walk in the forests and
discover the wonders and the
kindness of nature. And time to
teach them the  words  they
needed for their  anger,  lheir
sadness, their rage against an
adult world which was oblivious
to their pain.
I introduced them to other adu lts
who saw them, really saw them,
and liked what they saw beyond
theirangry exterior. They slowly
learnt to trust a little, to believe
a litt le, to try a l itt le and linally to
hope a little. And maybe, just
maybe, they won't join the hun-
dreds of angry, violenl, raging
young men and women who
blindly destroy the world around
them and thernselves in their
anguish.

clearly-delined and much-used
theory.
Everything we do in the chil-
dren's home is carefully plan-
ned, explained and written up.
We classify, label, regurgitate,
repeat - and find better or
newer theories to comlort and
guide us.
And out there in the market
place wherethe abuse happens
to the children every day, our
voices are silent. Our social
workers are crverlcurdened and
hampered by a bureaucracy
that demands endless forms in
triplicate, applications, propos-
als, written histories. Instead,
we, the custodians of morality
and the good life, decide who
and when to remore children
from their homes and work with
them in ivory towers.
While the children continue to
suffer.
Who helps the parents, who
teaches the parents the neces-
sary skills, who supports them,
guides them, eases their often
unbearable burdens?
We talk of deprivation, and it is
easy to understand what that
means when we work with chil-
dren from poor areas. ls the
deprivation suffered daily in so
many middle class and upper
class homes less painful, less
damaging?

7f 71y work now is with three
/ l/ I l i tt le boys in an upper

L v L c lass home - where
there's lots ol rnoney and little
else. All the latest technology
but no creativity, no warmth.
It's the fathe/s birthday. I help
the two little ones to decorate
the table with leaves and flow-
ers. We blow up balloons, deco-
rate the cake, they draw pict-
ures for their dad and get more
and more exci ted.  This is a
novel experience for them; a
surprise, we're making a sur-
prise! We get the music ready
and wait breathlessly.
The parents anive;the six-year-
old almost wets himself with ex-
citement. Father dances a bit
with the little one, the candles
are lit, we sing and the cake is
cut. I see the six-year-old tug at
his fathe/s sleeve, eyes shin-
ing, with the shy l itt le smile he
has. He asks'Did you like your
surpr ise?'  The father repl ies
'Where is it?'

I I f  fe are insulated in the

l// cnilOren's home from the
v r real pain, the daily slates

an{hurts, the things that slowly,

grindingly break a child's spirit.
How can we really understand
the world they come lrom in our
artificial environment sunound-
ed by sensible theories and
solid practice.
I miss the protection of working
on a team; I miss the supervi-
sion, the challenge of newtheo-
ries. But I know that the kids
who live out there in the real
wodd, who have no one to hear
their lonely voices, need us as
much as those we have re-
moved.
I wonder, too, if a child whose
poor parents drink or abuse
drugs might not find that easier
to live with, to rationalise, than
the child who lives in physical
luxury, yet whose parents are
always absent, because they're
out there making the money that
provides that abundance.
There is no rage permitted for
such a reasonable absence -
its all lor the child's good, for its
f uture.
And the  ch i ld  l i ves  w i th  an
empty today, with no place to
rage, only a huge sense of guilt
that she or he is so fortunate.
The children know that the par-
ents pin all their hopes on the
T.V., the Nintendo games orthe
videos to lill their empty hours.
No time to create memories with
their children, no time to read
stories, no time to explain away
fears, no time to explore the
world, to have small adven-
tures.

7 knour that these three little

/ boyswill one day wield power
^  b e c a u s e  t h e y  w i l l  h a v e
money, and I hope that I can
ignite in their little hearts some
warmth, some car ing,  some
sharing, some reflection.
And maybe someday they will
be better able to parent chil-
dren.
So two years out of the chil-
d ren 's  home env i ronment  I
wonder why we haven't rather
created 'safe houses' in com-
munities; places where both
children and parents can come
for help and go back home
when they feel strong enough;
places to teach the skills in the
very  p lace  where  they  are
needed - not artificially in a
rarified atmosphere.
We child care workers need to
be seen and heard in homes
and schools and streets, shar-
ing our practice and skills with
parents and children, teachers
and pupils alike. We need to be
bridges, nol props. I

ow very protected I was
in the chi ldren 's  home.
lrcm the horrors ol the re-

ality of abuse on a daily basis;
from the silent, passive and un-
spok- en abuse. In the residen-
tial care setting there's always
someone to turn to in times of
trouble or need, someone to ex-
p l a i n  a w a y  t h e  p a i n ,  u s i n g


