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Editorial

Developmental and
rehabilitative welfare:
Getting the whole picture

Much useful debate is going on
during these months on the draft
discussion document of the Inter-
Ministerial Committee on Young
People at Risk, now out for discus-
sion before a final draft is prepared.
The draft is being subjected to
healthy scrutiny — and this is wel-
comed, for when it comes to child-
ren and youth at risk, we all want
to get our thinking, planning and
services right.

Either-or; for-against

One mistaken impression which
seems to characterise the com-
ments of many of those who are
critical of the document is that it
sets out to offer the final solution
for all of the troubled children and
families in our country. It doesn't.
It isn't even concerned with all of
those who fall within the ambit of
statutory services. /t is concerned
only with that very small propor-
tion of young people at risk of re-
moval or who have already been
removed from parental care.

Many competent agencies work, at
a number of levels, with thousands
more families who are in difficul-
ties. A relatively small number slip
between the fingers of these agen-
cies — at present there are under
40 000 children and young people
in care.

It is with this group that child and
youth care agencies are already
working and with whom they are
now being asked to help with pre-
vention, early intervention, direct
programmes and reintegration.

Other children

The White Paper on Welfare makes
the important point that “residen-
tial programmes are expensive and
the standards set for these pro-
grammes need to be reviewed.”
When a better subsidy system
stops paying only for “bed and
meals”, then the expensive residen-
tial component of child and youth
care work will be significantly re-
duced. An essential feature of the
IMC proposals is that residential
care is as much about families as it
is about anything else — and that
residential facilities should always
be empowering resources for their
surrounding communities.

But even as we say this, we need to
see child and youth care work in

the context of South Africa’s total
population of children.

The recently launched National
Programmes of Action for Children
(NPA) highlight a wholly numbing
picture of deprivation which has as
great a claim on our attention.

At the launch of the NPA, President
Mandela said that it was not neces-
sary to allow one out of every eight
of our nation's children to die be-
fore their fifth birthday. One of the
modest aims of the NPA is to re-
duce this under-fives mortality rate
to one in fourteen by the year 2000!
With this stark reminder of the
work ahead of us in South Africa,
if developmental welfare approach-
es are seeking to reduce such un-
necessary malnutrition, illness and
premature death, they deserve our
fullest understanding and support.

Responsibility

It is no surprise that children from
this severely deprived group can
easily cross over, as they grow up,
into the concern of the child and
youth care service. We, in turn, are
then responsible for a service
which responds adequately and ef-
ficiently. /n fact, the very genesis of
the Inter-Ministerial Committee
was due to the fact that when chil-
dren and youth at risk needed this
special attention, the child and
youth care service as a whole was
not able to deliver.

But we are also responsible for en-
suring that our services are sharply
focussed and that we don't waste
any material or human resources.
In these ways we co-gperate with
developmental welfare rather than
compete with it.

In short, child and youth care,
youth justice and youth work must
see themselves as part of the wider
solution for children and youth in
this country. When the President
asks us to contribute our power
and wisdom in support of the NPA
endeavours, we must ask our-
selves what we have to offer as we
get on with our own work.

Throughput

Another fundamental expectation
of the IMC document is that within
any particular facility, @ range of
programme options should be
available, of which a residential op-
tion might*be just one.

A residential service is expensive
— indeed wasteful — when it is
confused with other aspects of a
child and youth care programme,
and it comes to be seen as the only
option. A principle long promoted
by NACCW, and fully in accord with
the thinking of the IMC, is that
there should be recourse to a resi-
dential admission only when neces-
sary and only as long as necessary.
We should never again be satisfied
with a situation in which children
and voung people are simply living
in residential institutions.

With this thinking, a residential
programme achieves a whole new
value — not in terms of how many
beds it has, but how many children
can be served by those beds over a
set period.

Western Cape Health and Welfare
Minister Ebrahim Rasool recog-
nised this when he spoke this
month at the AGM of Leliebloem
House in Cape Town: “You have
gone a long way towards trans-
forming the principles of the White
Paper into practical reality. This is
reflected in the demonstrable suc-
cess vour transformed service deliv-
ery is having. | refer here to the
increased number of children that
you were able to return to their pa-
rental homes last vear: 5 in 1994
and 30 in 1995. If Leliebloem's ex-
cellence can become a role-model
for other institutions, including the
state, then institutional care can
become what it was originally in-
tended to be, that is, temporary
care of children in need.” He went
on to conclude: “While others grap-
ple with defining developmental so-
cial welfare, Leliebloem House
simply does developmental social
welfare.”

For the time being ...

We have heard talk of “phasing
out” residential programmes. In a
lecture printed on page 13, Jan
Berry assumes that institutions are
not going to go away: “I regularly
argue for their elimination but, for
the time being, it appears that
some people, both children and
adults, must live away from their
family or loved ones for a period of
time, or need help in meeting the
basic needs of their families.”

As long as residential places are
needed in our country (and the
forty thousand children and youth
in care today confirm that this is
s0) we must work urgently to-
wards making them only a tempo-
rary part of more focussed child
and youth care programmes to get
voungsters and their families func-
tional again - and we must do so
in the full awareness of the whole
picture of children in South Africa
- of the shocking extent of depriva-
tion and need suffered by so many.
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People

Phineas Molepo

It was by accident
that Phineas landed
up in child care after
matric. He did not
have the funds to con-
tinue studying and so
in 1986, the year after
he matriculated he be-
gan working with
street children in an
organisation called
Proscess (Project of
Street Children Educa-
tional and Support
Systems). This organi-
sation merged with
Boys' Town in 1988.
He continued working
here for the next six
years, building up a
wealth of knowledge
and experience.

On-going study
Phineas completed
the BQCC course in
1990 and then com-
pleted his BA degree
with Unisa in 1992.
In 1993 he served as
the chairman of the
Child Care Workers’
Forum in the Gauteng
Region. At the end of
1994 he resigned
from Boys' Town,
where he was a senior
child care worker, so
that he could concen-
trate on doing his
Higher Education Di-
ploma (HED) full-time
at Wits University the
following year.

Stimulation
programmes

In 1995 Phineas
joined St. Georges
Home where he is cur-
rently an on-line child
care worker as well as
being responsible for
running one of the
houses in the commu-

nity attached to St
George's Home.

He is also at present
an out-reach consult-
ant of Fikelela project
which is a project of
St Georges Home de-
signed to reach the
broader community.
Here he runs, among
other projects, stimu-
lation programmes
with the homeless.
Last year he acted as
an interpreter for the
BQCC in Mamelodi
and this year is train-
ing two modules of
this course.

He is also currently a
first year student of
the Diploma in Child
Care Administration
course (DCCA).

Change in status
Over the last years
Phineas has seen the
status of child care
workers change. Far
more child care work-
ers now view their
jobs as a profession
and are therefore
eager to undergo fur-
ther training in the
field. He feels it is vi-
tal for on-line child
care workers to re-
ceive relevant train-
ing as this not only
benefits the children
but serves to em-
power them.

“In 1986, with no
qualifications behind
my name, it was very
difficult to query my
salary or my working
conditions — but
now with the experi-
ence [ have and the
training I have re-
ceived I have a much
stronger base from
which to work.”
Phineas regrets that
he does not have the
time at present to at-
tend more forums of
the NACCW in the re-
gion. He feels that it
is an important sup-
port system. “Here
you realise you are
not alone, and the
problems you face are
common amongst
child care workers —
you can draw
strength from these
forums.”

Child Youth Care
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News of internal conflicts in So-
malia, Liberia and Rwanda, lead
many to conclude that Africa is
rife with unrest and killing.

It is important to keep the conti-
nent in perspective. Africa con-
sists of 52 distinct nations and a
population of 900 million. The
tragedies of a few do not repre-
sent the whole.

Positive elements provide bal-
ance to the picture.

In an uprising in Burundi in
1972, 1 asked an African foreign
minister why Africans did not
speak out more forcefully in con-
demning the tribal warfare then
engulfing that nation. He re-
plied, “If we call attention to the
problems of other Africans, Euro-
peans will say, ‘That's Africa’.
But when you speak out about
the troubles in Northern Ireland,
people don't say, ‘See, that's the
way Europeans are." "

He had a point. People generalize
about Africa on the basis of cur-
rent internal conflicts in six of
the continent’s 52 countries:
Chad, Sudan, Sierra Leone, Libe-
ria, Angola, and Somalia. Simi-
lar generalizations are not made
about Europeans on the basis of
the wars and terrorism taking
place in Ireland and Bosnia. Cur-

rent local wars in Asia are even
more numerous.

Africa is a disadvantaged conti-
nent. It is, perhaps, remarkable
that there are not more conflicts.
Most countries inherited tribal di-
visions, artificial boundaries,
and development problems. They
faced independence with weak
governmental institutions; colo-
nial rule tended to be authoritar-
ian. The facade of democratic
rule that European governments
left behind eroded in favour of
rule by individuals and the mili-
tary. Corruption drained resourc-
es and undermined confidence in
government; Africa’s largest na-
tion, Nigeria, is an example.

Local roots

Each of the current conflicts has
distinct local roots not necessar-
ily typical of the rest of the conti-
nent. The clashes in Chad and
Sudan grow out of an old con-
frontation between Muslim and
non-Muslim groups along the Sa-
hara desert’s northern rim. The
troubles in both Sierra Leone
and Liberia stem from confronta-
tions between indigenous people
and resettled American and Brit-
ish slaves. The unrest is further
complicated by efforts of politi-

cians and the military to control
rich and often illicit trade in gold
and diamonds. Rwanda and Bu-
rundi suffer from the age-old re-
sentment of the Hutu majority
against domination by the Tut-
sis. Somalia represents a rare na-
tion-state in disintegration.
Angola's remaining struggles are
a vestige of issues unresolved at
the time of decolonization.

Positive trends

These conspicuous problems,
however, are balanced by posi-
tive trends. Nigeria's military re-
gime is under more and more
pressure to return to democracy.
This pressure includes rare criti-
cism from African-American lead-
ers. The Republic of Benin, the
site of many coups, held a demo-
cratic election on March 18 fol-
lowed by a peaceful transfer of
power. On March 29, Sierra
Leone’'s military rulers turned
over power peacefully to a civil-
ian president after an election.
Although the honesty of elec-
tions in many places is in dis-
pute, democratically elected
officials rule in Senegal, Mali,
Gambia, Ivory Coast, The Congo,
Tanzania, Malawi, Zambia, Zim-
babwe, Botswana, and Namibia.

ISSN 0258-8927 Vol.14 No.8
AUGUST 1996 PAGE 4



-

“Africa is a disadvantaged
continent. It is, perhaps,
remarkable that there are not
more conflicts.”

Economic bright spots exist, also. The
press reported in April that seven of
France's former colonies — Benin, Burk-
ina Faso, Ivory Coast, Mali, Niger,
Senegal, and Togo — in 1995 posted aver-
age gains of 6% in their gross domestic
product. Benin, Malawi, Namibia,
Uganda, and Zambia in 1994 had more
than 4% increases in their gross national
income. Mozambique, only recently recov-
ering from a civil war, showed national in-
come growth of 22%.

Some of the world's most oppressive re-
gimes have been eliminated in the Central
African Republic, Guinea, and Ethiopia.
The former Ethiopian rulers are currently
on trial in Addis Ababa for their crimes
against the population.

The most spectacular progress of all, of
course, is in South Africa, where a peace-
ful transition from white-majority rule
has been effected. Under the remarkable
leadership of Nelson Mandela, that na-
tion is seeking to bridge the gap of dec-
ades of racial separation and antagonism.
A decade ago, predictions of what is hap-
pening there today would have been ridi-
culed.

Except for France, concern for Africa is
low on most Western governments’ prior-
ity lists. If neglect is based on an assump-
tion of hopelessness because of the tragic
events in a few countries, it is worth tak-
ing a second look at the rest.

This story by David D. Newsom, former Under
Secretary of State, who is interim Dean of the
School of Foreign Service at Georgetown Uni-
versity in Washington. The story in the box on
the right from Dakar, Senegal, by David Hecht.
Acknowledgements for both stories to The
Christian Science Monitor.

Photos: Previous page — Craig Sillitoe for
Kodak. This page: Robert Harbison

Child “Youth Care

The focus of
education on our
continent changes
as we realise that

FOR MOST
AFRICANS
JOB
OPTIONS
LIE IN THE
INFORMAL
ECONOMY

new basket
Awoven from old

plastic bags;
shoes cobbled from
used car tires; an oil
lamp made from a soda
can.

If you can get past the
desolation, African
shantytowns are full of
good ideas. The poor
may have almost noth-
ing, but, for the most
part, they meet daily
needs.

With an eye on this re-
sourcefulness, some eco-
nomic-development
organizations in Africa
are aiming to support
the initiatives poor peo-
ple come up with for
themselves, rather than
channeling increasingly
scarce aid dollars into
big top-down initiatives.
According to United Na-
tions sources, 60 per-
cent of Africa’s labour
force is employed in so-
called “informal” eco-
nomic activities that
avoid taxes and are
thus usually illegal. The
sector is estimated to
grow 6 to 7 percent a
year, on average.

he expansion is a
Tsign of a crisis,

says Jacques Bugni-
court, head of Environ-
mental Development
Action (ENDA), which
supports activities of
impoverished communi-
ties in Africa and else-
where. “But this czisis

also implies new possi-
bilities.”

Last month. ENDA
opened a large complex
in the middle of an in-
ner-city slum in
Senegal's capital, Dakar,
for poor people. “We feel
there is a need for the
disenfranchised, particu-
larly youths, to try out
their ideas; show each
other what they are do-
ing and what they plan
to do,” Mr. Bugnicourt
says.

Among a maze of rooms
and courtyards is a li-
brary, a crafts work-
shop, and an exhibition
of “indigenous devices”
from all over Africa. In
an office, a group of
metalworkers discusses
setting up a factory to-
gether. The centre,
called Ecopole, is also
the base for several mu-
sic groups and will soon
have a radio station and
a computer site on the
Internet's World Wide
Web. The centre is run
mostly by volunteers,
says Amadou Diallo,
one of the organizers. It
gets funding from the
European Union.

frican govern-
Aments have often

ignored or sup-
pressed informal activi-
ties, holding that they
undermine the formal
economy. But with
dwindling aid levels
and little private invest-
ment, “they are begin-
ning to realize that the
poor are the only hope
they have," says
Taoufik Ben Abdallah,
an ENDA economist.
To the surprise of many,
two African presidents
— Senegal's Abdou Di-
ouf and Mali's Alpha
Oumar Konare — were
among the guests at the
centre's opening.
Despite years of difficult
restructuririg, most Afri-
can economies continue
to flounder. In Senegal,
for example, each year
sees 100,000 more peo-
ple looking for work, but
only about 2,000 new of-
ficial job openings, says
World Bank economist
Abdoulaye Seck. “What

the other 98,000 are do-
ing to survive we really
don't know.”
Meanwhile, a 50-percent
devaluation of the cur-
rency in French-speak-
ing African nations has
caused costs to sky-
rocket for the poor, while
governmental domestic
spending has been cut to
pay for higher foreign-
debt service charges.
The result, the World
Bank says, is a rise in in-
formal activity: Semi-le-
gal taxis are replacing
public buses; people
who can no longer af-
ford sit-down restau-
rants eat at street
vendors; the few people
who can afford a tele-
phone often do so as an
investment, charging
others to use it.

This means money is cir-
culating more among
the poor, and they often
reinvest it in their own
communities. In Pikine,
one of Dakar's impover-
ished outer suburbs,
traders recently pooled
resources and con-
structed a big new mar-
ket. Pikine's mayor
admits that informal in-
itiatives are responsible
for more infrastructure
development than his
own administration can
boast of.

though the share of

government spend-
ing on primary schools
has grown steadily
since 1987, the percent-
age of primary-school
age children enrolled in
government schools has
fallen.
The reason, claims edu-
cation specialist Adel
Arab, is that poor com-
munities are creating
their own schools. Re-
search suggests that
two-thirds of the newly
literate children in
Dakar have had commu-
nity rather than govern-
ment schooling. State
education is still based
on the colonial system
of more than 30 years
ago, he says. “It was
largely irrelevant for the
poor then, and it is even
more irrelevant now.”

I n education, even
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The conflict cycle: A strategy
for responding to difficult behaviour
in working with children and youth

The dynamics of conflict and power struggles can be understood through the use of
the conflict cycle. Based on a series of assumptions, this psychodynamic model is
made up of three pre-conditioning components — self-concept, world view and
values — and four primary components — the stressful situation, feelings,
observable behaviour and response. By Carolyn Braun Publicom Inc.

Many child and youth care work-
ers deal with conflict on a regu-
lar basis. It is often an unpleas-
ant experience; but if the adult
has developed response strate-
gies for not overreacting, the ex-
perience will be less painful for
the adult and child.

The conflict cycle is a psycho-
dynamic model, developed by Dr.
Nicholas J. Long, that enables
practitioners to better under-
stand the dynamics of power
struggle and conflict.

It allows the adult to focus on
the child's feelings and behav-
iour, and also monitors his or her
own feelings and behaviour.

The psychodynamic model is
based on the premise that early
childhood experiences have an
influence on development. It is
during this period that a child's
self concept, world view and val-
ues begin to develop. If a child's
growth needs are not adequately
met during this time, social and
emotional difficulties can result.
The concept is based on the fol-
lowing assumptions:

1. A youth in conflict views the
situation and the world in
terms of his or her life history.
The workers often serve as psy-
chological punching bags for
troubled children.

2. A youth involved in a stress-
ful situation often creates in
us his or her feelings and be-
haviour. One of the youth’s
negative goals is to hook the
adult into acting like them. For
example, if a youth spits on you,
there is often the immediate
natural urge to spit back. It is im-
portant, however, for the adult to
respond to negative behaviour in
a manner that does not perpetu-
ate it.

3. Crises can be opportune
times for adults to model and
teach social and emotional
competence. It is important for
the adult to set constructive lim-
its for the youth, yet still have

the ability to remain supportive
and not be overcome by their
own emotions.

Many of the negative
confrontations
between adults and
youth are related to
inappropriate adult
responses.

4, For a youth in stress we
must reinterpret adult inter-
vention as an act of support
and protection rather than hos-
tility. When an adult intervenes
with a youngster in stress, it is
important that it is done in such
a way that it is not perceived as
an act of hostility.

Seven components make up
the conflict cycle
Stressful conflicts tend to follow

a circular pattern. The conflict cy-

cle provides us with a model for

understanding the dynamics of
these conflicts and power strug-
gles (Figure opposite). It de-
scribes the phases and identifies
the elements.

There are seven components —
three pre-conditioning compo-
nents and four primary compo-
nents.

The three pre-conditioning com-
ponents are self~concept, world
view and values. Usually the re-
sult of early childhood experi-
ences, these components greatly
influence the primary compo-
nents and how the child ex-
presses himself or herself in each
stage of the conflict cycle.

The four primary components
are the stressful situation itself,
feelings, observable behaviour
and response.

Self-concept: This is the child's
perception about himself or her-
self as related to his or her early
life experiences and environment.
World view: Again, the child's
world view is a product of early
childhood experiences and envi-
ronment.

Values: Modelled by significant
adults from the child's early life,
values are internalized princi-
ples, rules of behaviour, and be-
liefs.

Stress: The stressful incident it-
self is the first phase of the con-
flict cycle. Four types of stress
have been identified by Long:
physical stress, psychological
stress, reality stress or un-
planned events and developmen-
tal stress. There are numerous
factors that cause people to expe-
rience stress, and it can make
people react in either a positive
or negative way.

The three pre-conditioning fac-
tors — self-concept, world view
and values — greatly influence
adult responses to stress.
Feelings: Feelings are the second
phase in the conflict cycle. The
stress caused by the stressful in-
cident feeds the feelings, and the
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Child —— > Worker

feelings caused by the stress will be differ-
ent according to experiences and percep-
tions.

Behaviour: Behaviour is the child's re-
sponse and solution to a situation or inci-
dent that is creating stressful feelings,
and is the observable expression of the
feelings of the people involved in the
power struggle.

Behaviour is the result of early modelling
and socialization, and for the disturbed
and troubled child, this was not suffi-
ciently constructive.

Response: Of all the phases in the con-
flict cycle, the response phase gives the
adult the best opportunity to model for
the child. The goal of the adult in the con-
flict is to reduce the amount of the child's
stress.

The quality of the worker's response can
provide a youngster with a model for re-
sponding to stressful situations and in
turn help to develop social and emotional
competence.

Many of the negative confrontations be-
tween adults and youth are related to in-
appropriate adult responses.

If a worker over-reacts to child's negative
behaviour, for example, the child's stress
level is often increased. It is important
that the adult not overreact but keep the
primary goal in focus — to minimize the
stress level of the young person and re-
solve the conflict in a non-destructive
manner.

This strategy has been useful in the
training of staff and youth. It is one more
area of knowledge to be applied in the
challenging work with troubled young-
sters.

Child Youth Care
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Reprinted from The Child and Youth Care Ad-
ministrator .

Bodywise: Sex Education, Health
and Advice for South African Youth
Edited by Harriet Perlman

Sached Books, Johannesburg

The editor has collected into this volume
material which first appeared in the edu-
cational magazine Upbeat. The book has
the merit of a well-paced variety of for-
mats — information, replies to letters,
“talkshops™ in which young people ex-
press their own views, quizzes, comic
strips and discussion. The intent of the
book is well summarised by a paragraph
on the title page: “As a young person, |
know that the more information I have
about myself and my body, the more re-
sponsible I will be in life. I don't want to
ruin my life through ignorance and misin-
formation.”

Choice of material

The contents reflect an intelligent and
realistic response to the concerns our so-
ciety has for youth today: Your changing
body; Sex, love and relationships; Pre-
venting pregnancy; Sexually transmitted
diseases; Your changing feelings; Taking
care of yourself; Getting on with parents;
Girls and boys — the same but different. A
team of contributors and consultants from
respected organisations give the book not
only a good balance of viewpoints, but
also an authority to be trusted.
Suggestions on ways to use the book are
offered — as a reference book for adults as
well as for young people themselves, as a
source for reading together or discussion
groups, or for designing the curriculum for
a youth education programme.

| WANT TO STAY WiTH MY
FRIENPS, THANLS THARD,

What impresses about Bodywise is its
sense of open debate and discussion; on
any subject there is a diversity of opinion
which leaves the reader with the need to
go on talking and thinking about things.
Also, the book is light on generalised po-
lemics about what should be — and
focusses rather on practical, daily reali-

ties about which young people must make
choices. -BG

“
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Youth Justice

Child\Youth Care

The law could learn a lot
from “Ubuntu”

Oscar Makhathini of Lawyers for Human Rights in Pietermaritzburg, looks at

our very complex, adversaral criminal justice system and proposes the incorporation

of some traditional methods of dispute resolution.

The child, a 14-year old boy, was
standing shivering in the hold-
ing cell one cold winter morning.
Barefoot, he wore only shorts
and a skimpy T-shirt. He was to
appear in court, with a group of
other homeless children, on a

charge of house-breaking with in-

tent to commit an offence un-
known to the prosecutor, and/or
trespass.

The previous night these child-
ren had gone to a disused build-
ing in town to seek shelter from
the cold and a place to sleep.
They were discovered during a
police patrol and arrested.

This is but one example of the re-
alities which faced us when we
launched a court-based juvenile
justice project in July 1992.

It was noted
that more than
90% of children
appearing in
court were not
legally repre-
sented and that
sentencing was
most unimagi-
native, with
hundreds of
whippings be-
ing a daily oc-
currence: in
1992, more
than thirty
thousand sen-
tences of whip-
ping were
imposed by South African magis-
trates' courts.

Justice project

The Lawyers for Human Rights
Juvenile Justice Project was
aimed at rendering direct assis-
tance by securing the release of
as many children as possible
into the custody of their parents
or guardians, affording them
other ‘(diversionary) options to
the criminal justice system;" pro-
viding legal representation;
shortening their period of impris-
onment; and also at changing
the atmosphere of the court, as
well as the attitudes of the police

and court personnel.

Our ultimate aim was to use the
information gathered in order to
effect lasting changes to the juve-
nile justice system and to de-
velop more creative, community-
based methods of dealing with
youthful offenders.

No legislation

There is no comprehensive legis-
lation in South Africa that spe-
cifically deals with children who
come into conflict with the law.
Instead, certain sections of the
Criminal Procedure Act, Child
Care Act, Correctional Services
Act and the Probation Services
Act provide for some variations
when it comes to cases involving
children.

Although the Correctional Serv-
ices Act has been amended, as
explained below, the rest of the
process remains the same. It be-
gins when the child is arrested
and taken to the police station,
where a docket is opened. In
terms of the Criminal Procedure
Act, the arresting and/or investi-
gating officer has the duty of in-
forming the parent or guardian
of the child where such a parent
or guardian is known to be
within the magisterial district
and can be traced without undue
delay. If the parent or guardian is
not in court, the case cannot pro-
ceed. Prior'to the amendment dis-

cussed below, the child would
then be remanded in custody un-
til the parent or guardian could
be traced. In some instances, apa-
thy on the part of the police do-
ing the tracing meant that some
children spent weeks or even
months in custody.

When the child appears in court
to plead, the charges are put by
the prosecutor just as they would
be to an adult accused. The child
might have legal representation,
depending on whether the parent
or guardian can afford a lawyer
or whether, when the right to le-
gal representation was ex-
plained, the application was
successful. Another protection af-
forded by the Act is that the
court proceedings are held in

e . camera; though
police and court
officials do come
and go during
the proceedings.
The child is then
asked whether
s/he pleads
guilty or not
guilty. If the plea
is one of guilty,
the presiding of-
ficer questions
the child as to
whether s/he ad-
mits to all ele-
ments of the
offence. If the
court is satisfied
with the admission, the child is
convicted and sentenced. If the
court is not satisfied, a plea of
not guilty is entered on his or her
behalf and the child has to go
through all the trial process,
where evidence is led and wit-
nesses called, as would happen if
the child pleaded not guilty in
the first place. The magistrate
then passes judgement and im-
poses a sentence.

If the child is found guilty, vari-
ous sentencing options are avail-
able to the magistrate. Before the
Constitutional Court ruled
against whipping as a punish-
ment, that was a very common
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sentence.

Other options are: postponement of pass-
ing sentence, placement under the super-
vision of a probation officer; reform
school; correctional supervision; caution
and discharge; or imprisonment.

We can, therefore, see the complexity of
our criminal justice system. Once a young
person comes into conflict with it, it does
not provide mechanisms to make him or
her feel accountable for what he or she
has done. Rather, the young person feels
victimised by it. Instead of feeling blame-
worthy, he or she points a damning finger
at the ‘adversary' — the criminal justice
system.

Section 29 amendments

The amendment to section 29 of the Cor-
rectional Services Act came into effect on
8 May 1995. It provided that no uncon-
victed person under the age of 18 shall be
detained in a prison or police cell or lock-
up, except in special

circumstances. Thus a child under the age
of 14, no matter what he or she is
charged with, can only be held for up to
24 hours in a police cell or lock-up, not in
a prison. This can only be done if such de-
tention is necessary and in the interests
of justice and if he or she cannot be
placed in the care of a parent, guardian or
other suitable person, or any institution
or place of safety.

The same provisions apply to children
over the age of 14 — but below 18 — who
are charged with less serious crimes. The
police officer ordering such detention
must provide written reasons to the court
where the child first appears explaining
why it was necessary.

Children between the ages of 14 and 18
who are charged with serious crimes
(which are listed in a schedule to the Act
and include murder, rape, drug-dealing)
may;, by order of a court, be detained for
up to 48 hours in a prison, police cell or
lock-up, provided the court has ordered
that he or she be sent to a place of safety
and the court is satisfied that this cannot
take place immediately.

While the amendment was a step for-
ward, it created problems because the De-
partment of Correctional Services had not
held proper consultations with other de-
partments that deal with children's is-
sue's — Safety and Security, Justice, and
Welfare. There was no proper infrastruc-
ture even to deal with the initial crisis.
People working with the amendment have
also come across problems occasioned by
its wording (for example, “unconvicted
young persons” and “a suitable person™)
and by its provisions (for example, what
happens after the expiry of 24 or 48
hours; the question of bail, determination
of age). There are also problems with the
list of scheduled offences.

(On 10 May 1996 a new Section 29 of the
Correctional Services Act came into opera-
tion which allows children aged 14 to 18
years charged with serious offences to be
detained in prison, police cells, or lockup.
(See Child & Youth Care, July 1996.)

Child" Youth Care

The UN Convention of the Rights of the
Child, in Article 42, makes specific refer-
ence to juvenile justice. A few of the rele-
vant provisions are:

m 42(1) recognises the right of every ac-
cused child “to be treated in a man-
ner consistent with the promotion of
the child's dignity and worth, which
reinforces the child’s respect for hu-
man rights and fundamental free-
doms of others and which takes into
account the child’s age and the desir-
ability of promoting the child’s reinte-
gration and the child's assuming a
constructive role in society.”

m 42(3) states that laws, procedures,
authorities and institutions specifi-
cally applicable to children in conflict
with the law shall be established. By
ratifying the Covenant, South Africa
has, therefore, undertaken to move
towards a specialised legal frame-
work and infrastructure designed to
deal with this group of children.

m 42(3)(b) provides for diversion, that
is, taking children out of the criminal
justice system and processing them
through other suitable programmes.

Traditional solutions

There are also other internationally ac-
cepted standards: for example, the Beijing
Rules (UN standard minimum rules for
the administration of juvenile justice), the
Riyadh Guidelines (UN guidelines for the
prevention of juvenile delinquency) and
the UN standard minimum rules for the
protection of juveniles deprived of their
liberty (generally known as JDLS).
Traditionally, Africans did not have pris-
ons. This does not mean that people did
not commit wrongs against one another;
it means that people had ways and means
of resolving disputes which enabled nor-
mal co-existence.

This brings us to the concept of ‘Ubuntu’:
“a person is a person because of other
people”. The wrongdoer acknowledges
that the victim has been harmed and by
this acknowledgement is prepared to
make good the wrong: The reparation

and/or restoration could be by way of as-
sisting the victim in harvesting his or her
fields, or by handing over some cattle.
This whole process would be regulated by
the elders of the community. Once the is-
sue has been satisfactorily resolved, it
would be celebrated by the slaughter of a
goat or a bull, depending on the magni-
tude of the offence. The harm has been
compensated for and harmony is restored.
This is not an argument for the return of
people’s courts. What went wrong with
these courts is that they were politicised.
They ‘tried’ political dissidents and per-
sonal enemies. They also became staffed
by incompetent people, whose aim was to
strengthen their political hold by the pun-
ishments they imposed.

Nor does the argument propose a return
to customary law. It rather takes the best
features of traditional African problem
solving and seeks to incorporate them
into a modern system.

A set of proposals for a new juvenile jus-
tice system has been drawn up by a group
of representatives of NGOs. These are
based on principles gleaned from the in-
ternational instruments and are firmly
based on the concept of restorative justice.
The central feature of the proposed sys-
tem is diversion of children away from
the formal criminal justice and penal sys-
tem. This can take place in a number of
ways: by means of caution, by transfer to
the welfare system, or by a family group
conference.

In the family group conference, a juvenile
justice worker convenes a meeting of peo-
ple who are significant in the young per-
son's life — such as family, friends,
teachers — the victim, and/or a repre-
sentative of the victim — such as a family
member — and a police representative.
The aim of the meeting is discuss the inci-
dent and to decide how best to respond to
it. The young person must accept respon-
sibility; then the meeting will negotiate
an agreement, by consensus, about what
should be done. This could involve an
apology to the victim, reparation, a dona-
tion to charity. The idea is that “conferenc-
ing” will become the primary method of
dealing with young offenders and the for-
mal criminal system will serve only as a
back-up when the conference cannot
reach consensus or is not appropriate,
such as in cases of serious or very violent
crimes.

Can we restore these old features to our
present day healing process? Can we be
re-enlivened by community justice in or-
der to regain our lost self. This struggle
will be within ourselves to fight to win.

Reprinted from Recovery (Research and co-op-
eration on violence education and rehabilita-
tion of young people).

For more information on this publication, con-
tact the editor at The Children's Inquiry Trust,
Glenrand Building, 4th floor, 24 Fredman
Drive, Sandton 2146
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Questions

Why can't these children put their
minds to their schoolwork? They
could all matriculate and end up in
useful careers.

Inmnrml:lsmdthnﬂntmlma

such am for children.

We have hopes that they can get past
their experiences of deprivation and
abuse, and pursue fulfilled and happy
lives. And so they can, and this should be
our goal for them,

But the reality is that a minority of school
pupils in the general population is going
to matriculate, and it is unfair, therefore,
for us to expect from children in care that
they are going to do better than their

peers.

nology and comforts which we enjoy.
There's many a joke that the doctor may
earn well, but the plumber out-eamns us
all!

Career choice is closely associated

with identity.

A very strong factor operating in the child-
ren’s lives is their sense of identity — of
who they would like to be like, and what,
in their minds, makes for the ideal man or
woman. And most often, this ideal is built
from significant adults in their own lives.
For children in care, sometimes all they
have is the dream they wish to fulfil to be
“like my mother (aunt, fathen)".

When such role models are strongly estab-
lished it is highly risky for us to discour-
age them for they are highly valued, and
we will only succeed in creating intoler-
able splitting and conflict for the young

What are you going te
e when you grow up?

Our values about “useful careers”
differ widely.

We are taught as child care workers to re-
spect the cultures and traditions of the
children and their families, and not to im-
pose our own values on them. When we
refer to “useful careers” we should try to
understand what this might mean to oth-
ers. In a recent television documentary on
the restoration of an eighteenth century
building, a plasterer said: “I come from a
family of plasterers — in fact for five gen-
erations this has been my family's trade.”
He said this with considerable pride, and
he clearly brought great skill and commit-
ment to his admirable restoration work.
In today's world, too, no one would wish
to undervalue or scorn blue-collar or man-
ual work, which underlies all of the tech-

.
(

=)
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Chil<Youth Care
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“If she doesn’t make it as a ballet dancer, she wants to be a dentist.”
5

person to deal with. Remember that a role
model with whom a youngster has identi-
fied is likely to be healthier and less su-
perficial than none at all.

Vocational testing takes into account
many dimensions of difference.

The simplistic idea of a “useful career” is
not supported by the sheer variety of op-
tions and requirements reflected by an or-
dinary vocational test. This test (or rather
set of tests) would look at intelligence
and school achievement, but also at apti-
tude (itself a very differentiated concept)
and such psychological qualities as tem-
perament, adaptability, etc. Thirty years
ago one might have thought of “banking”
as a “useful career”, but work in a bank-
ing company today might involve any one

“Lawyers make a lot of money. Yes, if 1
were you, I'd mug a lawyer.”

of dozens of different kinds of jobs —
from financial, accounting, actuarial and
marketing, to technical, design, mechani-
cal, transport, supportive, etc. So for a ca-
reer in banking you may be white-collar
or blue-collar, you may need to attend a
university or technikon, or perhaps re-
ceive specialised training in computers or
security; you may have to finish high
school — or not.

Unravel your real aims for the
youngsters in your care.

When you think about it, when one of the
children comes back to visit you in ten
years’ time, it won't really matter
whether he or she matriculated, or
whether they are in some ‘respectable’ job
or other.

What will really matter is that they are
happy, fulfilled and coping reasonably
well with life — at a pace and level which
is stimulating, rewarding and comfort-
able for them.

You would hate to be visited by a young
person who had spent ten frustrating
vears struggling against his own nature
in order to satisfy your expectations —
and who now had to face you with the
news that he had failed!

There is more to life than school
achievement and lofty job title.

When you are planning the curriculum for
the future lives of the kids you work with,
don't leave out the fun, the relationships,
the life skills, the feelings of self-worth,
the understanding, the generosity, the ex-
periences of success, the acceptance and
belonging, the confidence, the hope and
the values which they will need to build
their own adult lives and their own fami-
lies.

It is from these things that they will de-
rive the motivation and the good sense to
plan their careers — and the training and
education they may need. And if they get
to this point, who cares if they are a year
or two late?

Many kids don't put.their minds tostheir
schoolwork because we have taken educa-
tion and made it a grim thing in their
lives to which (we tell them) so much else
must be sacrificed.

Especially for youngsters in care, we need
first to show them the value of the good
things in life, so that they can be empow-
ered to make their own good decisions.
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Short Story

Child“Youth Care

Professionals

We recently saw a plumber’s advertisement which read
“No job too deep, too dark or too dirty” — and we joked
that this could equally apply to child care work!

Phil Carradice tells a story which comes very close ...

I always remember it as ‘one of
those nights.’

There had been a problem with
the smoke detectors and the fire
alarms went off at 11.30. Then
again at 12.05 and, thereafter, at
regular half-hour intervals
throughout the night.

And, of course, like all residen-
tial establishments, each time
the alarms went off we had to
evacuate the children.

It was 4.30 before we managed
to locate the fault. I finally col-
lapsed into bed at 5.00am.
‘Wake me at mid-day,’ I said to
my wife before I fell asleep. ‘I'm
not going in this morning!’

The next thing | remember was a
hand on my shoulder, a mug of
tea being thrust under my nose.
‘It's 9.30," said Elaine. ‘The Prin-
cipal's just phoned. Paul and
Jack have both gone sick and
he's off to a meeting at County
Hall. You're the only other senior
staff member available. You've
gottogoin.’

1 cursed solidly through the tea,
through dressing and shaving as
well. Eventually, I arrived back at
Bracken House just after ten.
Wearily I sat in my chair and
closed my eves. It would have
been very easy to drop off to
sleep ...

‘Phil?’

It was Bob, the Group Leader,
bending over me, roughly shak-
ing my arm. 1 tried to pretend he
was not there but it was no use.
He would not go away.
‘We've got a problem
with the drains.
The sewer out-
side the boys'

common room is overflowing.

1 followed him outside. Even be-
fore we came near the common
room we could smell the prob-
lem. It hung in the air like the
stench of death and I was sud-
denly reminded of the rotting car-
cass of a dead cow 1 had once
seen back home in Wales.

From the top of the main sewer
cover a stream of filthy water
trickled in an unending line. And
the smell was cloying, overpow-
ering.

‘Bloody hell!" 1 gasped. ‘It must
be full to the brim.’

‘Should I ‘phone the drains peo-
ple?” asked Bob.

‘Unless you fancy clearing it?’
‘No thanks’, he said, inching
slowly away. 'I'll ‘phone them.’

the direction of the offices

and then walked up the steps

to the common room.
At first sight the room seemed
empty. Then, a small, sudden
sound made me glance across
the room to the dark shadows of
the far corner. There were three
shapes close up against the wall
— Brian and Chris, two of our
residential workers, and Tommy,
perhaps the most maladjusted or
disturbed boy in the Centre. He
was six feet tall but thin and
wiry. Tell him that two and two
were four, he'd swear they made
six. He was that type of boy.
When I came in through the door
Chris smiled resignedly at me.
Brian was sitting alongside the
prostrate boy who was silently,
seriously, kicking and punching
at the man who held him. Pres-
ently he began to scream.
‘Get off, you bastard!" he yelled.
‘I'll get you done for this!’
Brian looked up, saw me and
raised his eyebrows in despair.
‘What a delightful child,’ I said.
‘You get stuffed, as well,’
screeched Tommy.
‘He's been like this since he got
up, sighed Brian. 'l don't know
what's wrong with him — prob-

I watched Bob disappear in

e/
ably tired out after last night. I'd
let him go but all he wants to do
is smash me about.’

‘Do you want me to take over?’
Brian shook his head.

‘Just as well," I said. ‘I don't re-
ally feel up to him this morning.'
With Tommy's screams bound-
ing around my ears and the
smell from the drains clinging to
my nose, I moved off.

1 went back to my office and sat
down at the desk. Slowly I began
to work my way through the
mail. Bills, invoices, requests for
admission — all the usual Mon-
day morning paraphernalia. As
boring and as necessary as ever.
At break time Tommy was still
performing.

“You'd better keep the coffee hot,’
said Bob as he came into the
staff room. ‘Brian and Chris are
still battling it out with Tommy.’
‘Do they need any help?’

‘I shouldn't think so. Mind you,
anything's possible. When 1
came past them just now Tommy
was threatening us all with the
local chapter of Hells Angels or
some such outfit.’

‘What a way to earn a living," |
said and yawned.

t 11.30 the drains man
turned up. Tall and mo-
rose, a large dew drop
dangling from the end of
his nose. His name was Bill and,
in a strangely aggressive, rather
offnand manner, he was some-
thing of a character.
‘Bloody place this is," he mut-
tered. Always something wrong.'
1 made no comment but took him
to the overflowing sewer. He
took one look and shuddered.
‘Gordon Bennett!" he said, wip-
ing a grimy overall sleeve across
his nose. 'You haven't half got a
blockage down there.’
He pulled a large key out of his
bag and lifted the lid of the man-
hole.
The stench wafted out like rancid
butter; 1 felt my stomach turn
over.
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‘Bloody hell!" said Bill.
"You have got problems.’
He tried using his rods
but the blockage would
not clear.

‘Only one thing for it,’
he said, at last.

1 watched as he donned
huge, waist high wad-
ers. Like a fisherman, I
thought, a sanitary fish-
erman.

lowly he lowered
himself into the
stagnant sewer. A
professional at
work but I couldn't, for
the life of me, see how
anyone in their right
mind would want to do
that for a living.
At that moment the
common room door
crashed open. It
smashed back against
the wall and the glass
shattered, falling like
crystal dewdrops to the
grass. Tommy came div-
" ing through the open
doorway and vaulted
with Olympic agility
over the sewer and the
drains man.
‘What the hell?’ yelled
Bill as the boy's foot
missed him by half an
inch.
‘Tommy!" I called. ‘Hold
it!”’
But before I had time to
move Brian appeared on
the path ahead of the
running boy. Tommy
had no chance to stop,
crashed into Brian and
together they fell
sprawling to the
ground. There was a
brief struggle, arms and
legs waving like sema-
phore poles.
‘You'll have to excuse
me,’ I said. ‘I think I
might be needed.’
Bill looked up from his
hole in the ground, the
smell of his profession
wafting and hanging
around his nose. Slowly
he shook his head.
‘Know something?' he
sighed. ‘I wouldn't have
your job for all the tea
in China.'

From The Hour of the Wolf
by Phil Carradice, a teacher
who became Deputy Princi-
pal (Ed.) of a Dr Barnados
special school for dull and
disturbed pupils in Kent.

Last month we reported on
widespread dissatisfaction
over the erratic payment of sub-
sidies to private institutions.
There was more to come.

Having to go into overdraft
threatens our survival
Children's homes are small-fry
to banks. The non-payment or
late payment of subsidies puts
our account directly into over-
draft and the bank refuses us
more money. We literally can-
not buy food and clothes or pay
salaries!

We were not paid our subsidy
at the end of February, at the
end of March and at the end of
April — three months in a row.
As a result we were R230 000
overdrawn and our manage-
ment committee were seriously
working on the closure of the
children's home. The interest
due on this overdraft then had
to be paid by us, not to men-
tion our embarrassment with
unpaid bills to suppliers and
unpaid salaries to staff. What
was worse — while we were in
a life and death situation, we
could get no proper reasons for
late payment: reasons were dif-
ferent according to the official
we spoke to!

Insult to injury

In our subsidy crisis (state
funding now amounts to only
38% of our income) the Depart-
ment visits us to inspect. They
check the millilitres of milk
and the grams of meat we feed
to the children per day! They
tell us to replace the chipped
tile in the kitchen and the
cracked mirror in a bathroom
— and remind us that they told
us that we have rubbish bins
without lids. And then they de-
mand from us the details of
our “programme” for the com-
ing year — simply not realising
that we cannot maintain our
organisation into the forsee-
able future, let alone make pro-
gramme commitments!

But whatever else
you do, at least take
us seriously!

Itis with some des-
peration that we have
to go downtown per-
sonally to collect our
subsidy cheques ...
partly because we
don't always trust the
“your cheque is in the
mail" messages, and
partly because we ac-
tually need the money
for food and other direct ex-
penses today. But nothing is
worse than arriving at the of
fices of the Department of Wel-
fare to find the clerical staff
horsing around or playing com
puter games!

On what basis are subsidy pay-
ments scheduled? One month
we are paid on time, for three
months we are paid late — and
then in another month we are
paid in advance!

We read in the journal that
from April 1997 that “funding
will be approved on the basis
of programmes.” Why have we
not been told this by the De-
partment? Surely this is a
milestone in welfare funding,
and will require some commit-
ted advance planning?!

Child care services are
forced to take retrogressive
steps to survive financially
Putting the children first is no
longer possible. We feel bad
that maintaining our physical
resources and our staff team
now takes precedence over
what we can do for the children
— if we are to continue to be of
any help in the future.

Each year we are cutting back
on staff and essential repairs
to buildings and facilities.

Talk to us

Channels for communication
do not exist in our province:
there is no accountability
shown bv the state for these

But whatever else you
do, at least take us
seriously!

resources which it nevertheless
continues to use.

In spite of our correspondence
over the past year with the rele-
vant Minister in our province
(copies of which are enclosed),
nothing has happened!

It seems that all of the same
numbers of staff are employed
in the offices of the department
— but when we are looking for
answers there is nobody to ex-
plain things to us. We are left
in a position of not knowing
what is going on now or what
is to happen in the future,

Remnants of apartheid
subsidies remain

The incentive subsidy relating
to the category of institution
(as determined by the ratio of
professional and care staff)
seems to be a threatened spe-
cies — though its retention un-
til April 1997 is likely. But, in
one province this additional
subsidy has been paid until
very recently only in respect of
white children — and now is
paid for all but black children!

Those responsible for repriori-
tising welfare services have a
hard job. So do those trying to
maintain acceptable levels of
care in children’s services.

WAIT |
L MmE

[DON'T BOTHER
| TO wAIT
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Institutions

Child “Youth Care

Gisela Konopka (Gisa to her friends) has been a major contributor to both social work and
child and youth care. After escaping from a Nazi concentration camp she immigrated to the
United States where she became director of the Centre for Youth Development and Research
at the University of Minnesota. Jan Berry, Executive Director Freeport West, a shelter for
runaway youth, was a recent lecturer in an ongoing series in honour of Gisela Konopka.

Humanising Institutions for Youth

The only real grounds for any ex-
pertise that I have are in my hav-
ing been the Executive Director of
Freeport West for the past 16
years, a job I love. During that time
1 have met thousands of young
people. And it is in their voices,
their stories, their passion for life,
for love and for a just and fair
world that I trust.

I believe they can guide all of us to
create humane institutions.

Two assumptions
I need to begin with two assump-
tions:

The first is that institutions —
shelters, residential treatment
centres and jails — are not go-
ing to go away. | regularly argue
for their elimination but, for the
time being, it appears that some
people, both children and adults,
must live away from their family
or loved ones for a period of time
or need help in meeting the basic
needs of their families. Such situ-
ations can arise from behaviours
that put others at high risk of
harm, circumstances that make a
family's home unsafe for children,
or circumstanc-es that force whole
families to be disrupted.

Please forgive my failure here to
address the larger engines driving
these conditions, such as poverty
and war and the promotion of vio-
lence for the sake of money. | am

only saying that we must make
the best of difficult community
conditions for some time to come.

The second assumption is that
you all admire Gisa, and that
_you have some knowledge of the
principles she has stood for, pro-
moted, and held up to the scrutiny
of scholars as well as those who
see the needs of youth from other
points of view. 1 share Gisa's bias
about punishment. 1 believe that
punishment (a word used regu-
larly and righteously in correc-
tions terminology and
methodology) is simply a sanc-
tioned, sometimes sophisticated,
form of cruelty. It generally results
in the devastation of the spiritand
in the loss of the contributions
which people treated more hu-
manely might have made to all of
us.

Gisa has often spoken about fac-
tors which humanize institutions
— ways to transform places of
confinement or places of welfare
into places characterized by kind-
ness, mercy and compassion.
Most of you have heard them be-
fore, and you may take them for
granted. Many of you believe that
our institutions are already hu-
mane or, at least, that punish-
ment, cruelty, isolation and
disrespect of youth are rare and
isolated events. | am not so sure of
that.

Five themes

For the last year and a half at
Freeport, we have been conducting
focus groups made up of youth
and families who are currently re-
ceiving our services. We ask them
to be our consultants on a range of
topics — everything from services
they wish we would provide to

~ other services they wish were

available in the neighbourhood.
Last August, we asked them about
services and institutions for teen-
agers. Some of the incidents they
described clearly involved institu-
tional abuse and have been re-
ported. 1 want you to hear what
these youth had to say.

There are five themes or factors
that humanize institutions which
are commonly mentioned by
yotith in interviews:

1. Choices and control
Teenagers believe that choices and
control over things that affect
their lives are essential to a hu-
mane environment. Listen as one
young girl describes her predica-
ment: “... There's not enough
homes for teenagers. There's lots
of times when your parents don't
care about their children. They say
you've got to leave — ‘Who cares
where you go?' And when you tell
some authority that, they act like
you must have been something
bad. You must have done some-
thing wrong. Or they put you in a
foster care system that's not doing
anything for you — it keeps send-
ing you to St. Joe's and then it
takes you out and then it sends
you back to St. Joe’s. There's not
enough homes for teenagers.”
Another youth said, “These people
really think that [punishment] is
going to solve these kids' prob-
lems. They probably did the same
thing at home or worse. You've got
people telling you what time
you've got to go to bed, what time
you can eat, and you know it’s all
about restricting communication
between young people and adults
— and it's just going to make kids
worse."

Young people need institutions
that listen, give real choices. They
need institutions where youth are
expected to exercise control over
things that affect them. For exam-
ple, several teens with children
criticized Project SOLO for not
having any “sipper cups” (those
little cups kids use that don't
spill). Yes, I said “criticized.” They
did not offer it as a helpful sugges-
tion. They told us to get our act
together with a simple provision
that any mom would recognize the
need for. So we went out and
bought sipper cups. At a sub-
sequent focus group, one young
woman mentioned the fact that
we listened and ‘came through'.
She said it was important to her
that the group was not “just talk,”
that Project SOLO acted on their
complaint, and she thanked us.
Youth at SOLO judge our institu-
tion and other places for kids by
their ability to be heard and to
make real choices in their environ-
ments.
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Young people
know when a
place treats
them with
dignity and
respect. It’s a
place where

) they can see
their friends, a place where
they are listened to and
believed.

2. Safe places

The second theme we hear from youth re-
garding institutions is about the need for a
safe place to be yourself. Listen to a young
girl describe her experience in a local hospi-
tal:

“And then, when I was [in the hospital] , one
of the kids, one of my friends that was
there, she started going crazy, so they
called all these guys, like big huge wrestler
dudes in white, and they all came up there
and restrained her and like tied her to a bed.
It was just super crazy, and this guy
stomped on her knee, he almost broke her
knee, right, so she kicked him, kicked him
where it counted. They locked her up in
there for two days because she kicked him,
but he almost broke her knee. And that's
not what I'm there to see. I'm trying to deal
with all this stuff that’s going on in my life
and she’s trying to do the same thing. I'm
notin there to see somebody beat up. That's
not something that's good for somebody
that's in the hospital because they are de-
pressed and want to kill themselves.”

At the same session, a young boy asked,
“What do you do if you get injured while
they're restraining you? This one kid, they
grabbed him and held him, you know how
they do, and they put him on his back and
they dropped him on the floor, got on his
chest. And he was all red, he was saying, 'l
can't breathe, I can't breathe!" And they
said, ‘Tell us you were wrong, tell us you
were wrong.’ After they got done, 1 think he
had almost broken his arm, and they took
him to the hospital. What can you do?"
Restraint of some kind remains a common
institutional practice. Youth tell us that
they hate it. At Freeport, I won't allow it. It
is my observation that force is used most
often by adults bigger and stronger than
the child they are restraining. Those of us
who are little in stature have learned other
methods to de-escalate a situation or to
earn trust and truth from young people. It
is probably true that at times restraint re-
moves other youngsters from immediate
danger. But the larger message sent to all
youth in the institution is that it is not safe
here; it is particularly risky to be yourself.
Such practices are counterproductive to en-
suring a humane environment for youth.

3. Dignity and respect

A third theme we hear from youth regards
their need to be treated with dignity and
respect. That includes respect for their pri-

Child “Youth Care

vacy, respect for their culture, for whom-
ever and whatever a young person consid-
ers valuable.

Listen to a teen mom tell about her visit to
get some financial help: “I wouldn't go to
the Emergency Assistance for nothing ...,
because every time 1 go down there they
look at me like I'm crazy. And the first time
I had signed up for welfare they told me, ‘1
think you're just a young mother trying to
have a baby just to get a welfare cheque.’ |
know I made a mistake and had a child, but
ain't no way I have a kid for a measly $437
a month. I'd rather be single and working
two jobs."

Listen to another teenager's insight:
“Sometimes [when] you're in school, they
always make you look like the bad person
all the time, or you talk about something
that may be going on at home and you're
trying to getout of it or you're trying to help
your mother if she have a drug problem or
something like that, it's [as though] you
always have to be the one with the problem
.... Thatkind of attention, when the kids try
to express their feelings and the profession-
als just block them off or just say, Oh, yeah,
I hear you, but I don't want to pay any
attention to you."”

Young people know when a place treats
them with dignity and respect. It's a place
where they can see their friends, a place
where they are listened to and believed. It
is also a place that respects their privacy
and the dignity of ownership of their own
bodies.

Listen to another youth's experience in a
hospital:

“One time, me and this girl were fighting, 1
guess. Anyway, they locked us both up in
different seclusion rooms on the unit. They
locked us both up, and they take off all your
clothes and all your jewelry and all that and
give you those little robes; you've got on no
underwear, no bra, nothing, and then they
lock you up in this room, there ain't no
bathroom in there or nothin'.

“Sothen something happened. I think I was
screaming because I wanted to get out.
They took my robe, they took my robe and
made me sit right in the middle of the room,
and there’s this little window in there, so
they come by and look in there and I had to
sit in the middle of the room just like that,
no robe or nothing.” Being treated with
dignity and respect is an essential element
of the humane institution.

4. Relationships and connectedness

A fourth theme teens raise when talking
about kind and compassionate institutions
is relationships that create connectedness.
Such relationships go beyond “this is just
my job"; they are about caring between
human beings.

“This happened to a friend of mine. She
was at a shelter. She was working with a
staff person. Then about five years later, the
staff met this girl again and she was home-
less. She had no place to stay, no food or
nothing, she was getting beat up and every-
thing. She was real sick. So the staff mem-
ber said 'you can come stay at my house a
couple of days until we can get you hooked

up with some programs and stuff.’ The
shelter found out about it and they fired
her. They fired her for taking this girl off the
street when nobody else would help her.
That is crazy!”

Temporary caring doesn't cut it with the
youth I talk to. They are looking for more,
they value being connected, they need car-
ing that lasts. That takes great skill and
commitment on the part of youth workers
and so called “caregivers.” What does en-
during care look like? It means being able
to come back to the institution even when
you screwed up the first time. It means
more than one chance to get it right. It takes
a lot of patience. It means less worrying
about rules and more worrying about teens
getting what they need in order to thrive. It
means that kindness, compassion and
mercy come first.

5. Hope

Finally, teens in humane institutions value
the presence of hope and promise.

There are lots of ways to make sure that
hope and promise are in the air. Youth
workers need to project high energy and a
belief in the value of each youth's contribu-
tion. They need to say, often and clearly,
that they believe in young people. They
need to mean it.

Our institutions need to be environments
where art and beauty are valued, where
paintings and drawings are on the walls,
where dancing happens spontaneously,
where people tell jokes and laugh and have
a lot of fun.

Our institutions need to be places where
there are lots of small opportunities to be
successful and to be praised for succeeding,
We need to stop seeing everything as prob-
lems to be solved — and rather focus our
energies on discovering and building on the
strengths each youth brings. When hope
and promise is in the air, youth thrive.

We know when children are thriving in
institutions. There is light in their eyes.
They are engaged with and connected to
others — both adults and peers. They dare
to try new things. They participate in the
creation of their lives. They have a hunger
for learning and mastery and move to those
modes without prodding. They can afford
to be kind to others.

In the preface of Gisa's autobiography,
Courage and Love, she says, “l want to
convey a basic conviction about human
beings: They carry in them the seeds of
destruction as well as great love and giving.
It will depend on us, each person within
each generation at all times, what we help
to bring forth. This is an unending task.”
We have a lot of work to do. If we listen to
what these youth have said to us, we must
all look at our institutions and ask our-
selves hard questions about our practices
and the environments we have created. If
youth are to thrive, if what we do is to have
value, we have to do it right. We have to
create institutions that are truly kind, com-
passionate and merciful.

Acknowledgements: University of Minnesota,
Gisela Konopka Lecture.
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fAnnette Cockburn reminds us of the funny side ...

Mo of nesa
3reat Ricdsd

he Salesians’ security
Tguard arrived in my office,

incensed! The small boys
from Patrick’'s House were teas-
ing him, running away, being
disobedient and obstreperous.
Largely to pacify him, I asked
Linde our young driver to go
down to the gate and get the
names of the miscreants. He
came back quickly with a list
headed “Shoes.” “What's this
all about?" I asked. “Well" he
said, “To get their names, I told
them that I was writing a list of
all the boys who wanted new
shoes. I didn't say they would
get them, merely whether they
wanted them. Of course they all
rushed up to me and gave their
real names eagerly.”
“Brilliant strategy” | said. “50c
pocket money fine for each of
them for being rude to the secu-
rity guard!”

mall Vernon comes to my
SEdf as | arrive at work. “Did
I sleep in last night?" he
asks me in a challenging sort of
way.
“Well, I don't know — did you?"
“1f 1 was good | would have,
wouldn't 1?7 1f  was naughty 1
wouldn't have,” he replies.
1 feel like someone at the Mad
Hatter's tea party, but the logic is
irrefutable.
“Vernon did you sleep in or out?”
“I've forgotten” he says firmly.
“I'll look in the register” 1 say
weakly, and make my escape.

he Tandemuis (Tooth
TMouse) enjoyed at one time

a spell of great popularity
at The Homestead. Now we have
a new mouse called “Koeke-
muis.” One
afternoon the
intake centre
received a big
donation of
cakes and
bicuits which
was stacked
on the
counter in
the kitchen
for the next
day. In the
dead of night, Nico crept in and
started nibbling and nibbling ...

Discovered by the child care
worker, he was instantly nick-
named “Koekemuis” — and it
stuck, maybe because he looks
so like a little mouse, bright
beady eyes and a pointed nose.
When he moved to Patrick’s
House he became obsessed with
the idea of having a mouse of
his own. ‘A wit muis, please
Principal!” he begged. A clear
case of over-identification, I de-
cided, but eventually I relented.
They're looking at me now,
Koekemuis on the chair, his
mouse in a cage on his lap —
bright beady eyes and pointed
noses ...

t expressed their sentiments
lexactly! The DP pre-election
poster.
They appro-

priated the
one outside
Yizani and
stuck their
faces over
that of Tony
Leon. They'd
been saying
it for years,
and now it
was official, printed, and all
over town. It was perfect and
succinct.

he boys love videos, the
Tmore violent the better. We

wage a constant battle, not
always successfully, with video
outlets who supply them with
movies that have an age limit.
One afternoon 1 came back to Pa-
tricks House after a meeting. A
video was playing. Forty boys
from the oldest to the youngest
sat there mesmerised (as did
some of the staff!) Next day two
of the oldest boys slouched into
the office. They were wearing the
mandatory Rasta hairstyle,
balaclavas (with the South Afri-
can flag in front) and dark
glasses. “Yes?" 1 said sharply
looking up from my work. “Pali,”
one said. “Will you buy for us
that video?" We have never in
the history of The Homestead
bought a video! R74.00! “Yes" |
said. “I will” The name of the
mqyie? “The Lion King".
I've said it before 1 know, but

- MORE

they never fail to surprise us.

nd in contrast: One night
ﬁa: 1 am the house father

heard sounds from the
kitchen. Going through, he
found some of the boys watch-
ing a “blue"” movie. The staff
next day were aghast! Where
did they get it? Who brought it
in? (One staff member sug-
gested that he should watch it to
make sure it really was a blue
movie!) “Don't lets overreact™ |
said, and put the cassette in my
desk drawer.
Sure enough a day or two later
Mark, visibly uncomfortable, ap-
peared before me. “Please Pali,
can I have the movie back? It be-
longs to a boy at school”.
“What movie?" I asked him open-
ing my eyes wide with bewilder-
ment. “Um, Ugh, (shuffle) ... thar
movie.”
“Bring some of the other boys
who watched it with you into the
office and I'll give it back to
you." I said.
1 delivered a short lecture to
them on the exploitation of
women as sexual objects and
then gave back the movie.
Maybe, just maybe, one or two of
them may remember something
of what 1 said.
But then on the other hand,
maybe they won't.

ne spectacular spring day
OAnnie brought some jas-

mine into the office. The
scent became overpowering and
the vase was moved onto a parti-
tion in the dormitory. The oldest
group took it into their section
and a few days later Simphewe
came in “Die blomme is gevrek”
he said drawing his finger
across his throat in the classic
gesture. So Annie brought some
more jasmine for them. They
tended the flowers carefully.
“Perhaps its because the scent
covers up the smell of cigarette
smoke” 1 said cynically. But
when next there was a donation
from Woolworths which in-
cluded fresh flowers, they
fought over possession of the
roses, while chocolate mousses
were quite neglected! Hereisa
picture of unexpected passion!
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David Moloto has been working with
street children in Pretoria for two
years and recently completed the
UNISA Certificate in Child and Youth
Care. His concem is that the problems
continue to grow and that helping
resources are still far behind.

Children on
the Streets:
sSome Facts
Wwe are up
Against

FactOne:Causes
Repercussions of apartheid philosophy
Unequal distribution of resources
Socio-economic imbalances

Lack of supportive networks within
source communities

Total collapse of family values
Abuse — physical, emotional, sexual
Truancy, negative peer influence
Lack of recreational facilities

Need to supplement income

FactTwo:Attractions

Attraction to city life

Would-be street children visit the streets
after school, on holidays, during week-
ends

Zola zola, earn money

Visit video arcades, cinemas

Come to visit friends already on the street

FactThree: Substance Abuse

Use drugs — marijuana, sniff glue fumes
Need to alleviate hunger, coldness
A way to escape realities of harsh life

FactFour:Nowhere Else

Streets populated by boys above 17 years
of age

No safe, positive attractions

No effective programmes available to ad-
dress joblessness

Lack of skills to enter job market

FactFive:
Obstacles

Illiterate, innumerate
Have no proper identifica-
tion

Sexually active

Distrusting of adult figures

Child Youth Care

Fact Six:Abuse

Suffer abuse of all forms

Covert police/official brutality
Community rejection

Perceived, characterised as criminals

FactSeven:
Access

Need mental-health and other services
but most organisations are not prepared
to go where these children are — “on the
streets”

Fact Eight: Available Options

Compete over few resources

Hardly raise enough money to buy food,
clothing and entertain themselves
Option like criminal activities, chip-chop
are easier ways of obtaining money

FactNine:Resources

Only two organisations working with
street children in Pretoria
Nowhere to refer children

FactTen: Supports

Street worker met a child daily who had
been reconciled with his family but re-
lapsed into street life (Why?)

Problems at home not adequately solved
Inadequate supervision or after care pro-
grammes

Unequal distribution of resources still pre-
vails

Lack of supportive networks, extended
families

Collapse of education

Lack of recreational facilities

Total collapse of our social welfare sys-
tems

Social workers' offices centrally located,
not reaching the grass-roots

The way forward?

Without community awareness and par-

ticipation in the street children's prob-

lems our work becomes futile.

m We need to design an array of pro-
grammes within source communities
ranging from dealing with teenage
pregnancies, juvenile delinquency,
violent youths ...

m The employment of school social
workers will help identify problems
of children (and children with prob-
lems) at school.

m After-school care centres, keeping
children stimulated and busy with a
variety of activities — developing,
learning, and out of mischief!

m Services, both state and private,
wherever they exist, need to be inte-
grated, co-ordinated and community-
based.

m Constructive youth development serv-
ices need to be created so that chil-
dren and youth have positive
options, especially in the evenings
and weekends.

m Family support networks,are essen-
tial, as are family crisis centres.

m Drop-in centres,
soup kitchens in
source communi-
ties help “field”
at-risk kids.

m Impoverished
families need sup-
port grants from government to get
back on their feet.

m More emphasis might be placed on
prevention — programmes running
in schools and neighbourhoods, iden-
tifying children at risk.

Conclusion

If communities are unhealthy, lacking the
necessary supportive structures that all
communities need to produce healthy chil-
dren and families (good schools, security,
decent housing, employment opportuni-
ties) then many of the residents of that
community — especially children — will
be unhealthy as well.

While it is true that children can be
helped on the streets, it is also true that
squatter camps and informal settlements
can be helped to develop into functioning
communities and suburbs.

We all need to move towards thinking,
planning and developing real prevention
services for children and families.

Our communities, our families, remain
the beacons of hope. Apartheid has desta-
bilised communities, with such tools as
the migrant labour systems, influx con-
trol, pass laws; so the rich, warm support
networks that existed died.

It is equally important for us to support
Reconstruction and Development Pro-
grammes, because by only organising
communities for their own futures will
real change ever happen. Period.

MARSH
MEMORIAL
HOMES

Child Care Workers

Marsh Memorial Homes have vacan-
cies for energetic child care work-
ers. Our children are committed by
the courts and aged between 4 and
18 years.

The ideal applicant will —

* have experience in working with
children

* possess a driver's licence

* be able to work under stress

* be prepared to work long hours
and live in

* be a team playuer working under
supervision

* be over 25 years of age

You will have the opportunity of con-
tributing towards the health develop-
ment of the children in your care

Please phone Sue Gillespie on
689-9301 (09:30 and 12:00)
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THEGHRGEESIF

COURAGE

Sabitha Samjee, one of the NACCW's contract trainers

for Project Upgrade, recently attended the Black Hills

Seminar hosted by Larry Brendtro, Martin Brokenleg and

Steve Van Bockern, authors of Reclaiming Youth at Risk.

In the setting of the Black Hills of South Dakota, sacred to

tribes of the great plains, students learned something of

Native American models of self-concept and belonging.

The circle is a sacred symbol of
life ... Individual parts within the
circle connect with every other;
and what happens to one, or
what one part does, affects all
within the circle.

— Virginia Driving Hawk Sneve

Reference to the Circle of Courage
throughout the recent Black Hills
Seminar was very powerful and
thought provoking — especially
as the seminar was hosted on
the soils of the Lakoto People,
and delegates from different life
experiences were able to spiritu-
ally identify with the Native
American Model of positive self
concept.

The spirit of belonging is most
significant in detached children
and youth of broken belongings
as opposed to the attachment
theory (Rutler, 1981; Ainsworth,
1989) where we once were
taught that attention getting be-
haviour should be ignored and it
would be extinguished. We now
have discovered that children are
most receptive to human attach-
ment in such times of crisis and
difficulty.

The spirit of belonging in Native
American culture is expressed in
these simple words: “Be related,
some how, to everyone you
know". Native American commu-
nities believed that all must be
part of the circle of relatives.
This sense of belonging also ex-
tended to nature, in the belief
that all of creation must live in
harmony as relatives.

“The First Nations cultures of
North America have developed a
wealth of core principles for rear-
ing caring, confident, respectful
and generous children. These
concepts are supported by the
ideas of the great European
youth work pioneers who chal-

lenged the authoritarian tradi-
tions of western culture. Now,
emerging research is validating
this early wisdom.

The universal need to belong
Mortimar Alder (1990) writes:
“All values are expression of
either Wants or Needs. Our
wants are personal or cultural
preferences and thus based on
values that are relative. But hu-
man needs are universal and ab-
solute, and absolute human
values are those tied to absolute
human needs."

By Alder's definition, the Native
American ‘Circle of Courage’
would seem to express absolute
values. Children in every culture
need to belong; therefore depriv-
ing a child of caring is univer-
sally evil. Children by their
nature are created to strive for
mastery; thus school that sabo-
tage this motivation to compe-
tence are wasting and maltreat-
ing children. Children from any
background have inalienable
rights to self determination. To
block this development of inde-
pendence is to commit an injus-
tice. Finally, children from the

... Children are most
receptive to human
attachment in such

times of crisis and
difficulty.

dawn of co-operative civilization
have sought to give to others the
concerns that they have known.
If we fail to provide opportunity
for caring and generosity we ex-
tinguish the human spirit.
(Quotations from Beyond the Cur-
riculum of Control by Larry K.
Brendtro and Martin Brokenleg.)

Aspects of discipline

With a good discipline plan stu-
dents —

1. Learn from their mistakes.

2. Learn to predict the conse-
quences of their behaviour ahead
of time.

3. Learn to accept responsibility
for the outcome of their choices.
4, Attempt to control their own
behaviour instead of that of oth-
ers.

directed!”

Be his encouraging coach.

»

THE D'S OF DISCIPLINE

1. Develop caring relationships.

2. Design a classroom which is structured for success.

3. Defuse (disengage and de-escalate) potential problems at
lowest, earliest possible level.

4. Debrief later so students can learn from mistakes.

Don’t think “He's so disobedient!" — rather think “He's so self
Don’t try to control him: Rather structure positive and nega-

tive consequences and give choices — so he will direct his own
behaviour to earn the pay-offs and avoid the pitfalls.
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Yyou do!

student push your buttons.

change.

the right skills.

WHEN CHILD REN OR YOUTH ACT UP —

m Realise that you can't control what others do! You can only control what

m If you are not part of the problem, separate from it and don't own it.
m Don't personalise — Aim for caring detachment. Be diagnostic. Don't let a

m Watch yourself talk — don't lose your control. Don't accuse. Don't panic.
m Realise that if you change your behaviour, their behaviour has got to

m Trust that things would work out if you follow the right process and use
m Focus on the student’s needs instead of your feelings.

To get a student to change his behaviour, don't focus on the behaviour — rather
focus on how he sees himself or the situation. (Vickie Phillips 1995)

No discipline is imposed — youth and child care workers must give consequences
so the child/youth will learn from his experiences. Don't sabotage this learning by
letting the child/youth get mad at you, instead of looking at the choices ke made!

Personal Development Philosophy
Look for things to like in people you
don't know.

2. Welcome diversity (those of other
races, ages, places)

3. Build others up so that they feel
better about themselves.

4, Use a positive attitude to make
yourself feel better.

5. Develop a sense of pride based upon
your own s¢rengths and those of
your culture.

6. Be assertive when communicating.

7. Attempt to control your own actions.

8. Give respect to others so that you will
receive it in return.

9. Take responsibility for your own
actions.

10. Always think for yourself rather than
uncritically follow the crowd.

11. Think of the consequences before you
make a decision.

12. Create your own fucure by setting
goals for yourself.

(1993 by Vicki Phillips)

Peer counselling

The focus in many of the caring environ-
ment in USA is on building strengths and
resilience in youth at risk through peer
counselling.

Some children emerge from traumatic,
abusive experience with a resiliency that
enables them to survive and to cope with
the stress. These resilient adolescents pro-
vide an untapped resource for peer coun-
selling programs.

Peer counselling includes tutoring, help-
ing, facilitating, or supporting. Such coun-
selling includes reaching out to a peer to
assist him or her with a problem. The
process requires systematic training in in-
terpersonal communication skills and
education about helping and caring. Peer
counselling includes a trained “helper”;
and it involves a focus on the problems,
needs, or concerns of the helpee. (Carol
Stuart, University of Victoria.)

Since peers speak the same language, and
have similar interests, attitudes, values

and personal demands, there is a level of
trust that encourages them to seek out
each other. They act as models for each
other and establish norms and standards
for the peer group.

For peer counsellors who have experi-
enced some trauma, focusing on the self
becomes an important way to “share, inte-
grate and hopefully master painful memo-
ries and fears” (Mogtader & Leff, 1986, p
175). It is important to focus on both the
process of the helper and the process of
helping.

Resilient adolescents are likely to have
more experience with problem behaviour
and, perhaps, are more emotionally vul-
nerable. Yet they still can provide a great
resource to their peers. It is our responsi-
bility as professionals to prepare them for
the challenges they will encounter.

Some reflections of delegates

“I was refreshed and thoroughly enjoyed
material on Strategies, for building self
discipline in at risk youth."The reframing
technique was quite exciting, and the fact
that my communicating skills are re-
quired to explore alternatives when con-
veying messages to at risk youth.”

“Control is the word 1 hear most often in
child and youth care — and to me this is
the opposite of creativity. | see this crisis
internationally as a reaction to the aggres-
sion that these children show, but also as
a cause for some children to be aggres-
sive. How can you teach youngsters to be
independent when there is so much con-
trol on their behaviour. I had a feeling of
heaviness and immobility.”

. = »

“Creative people can revert to simpler
ways of experiencing to fresher ways of
perceiving. They can throw away the
common templates that are used to or-
der the world and confidently seek sim-
pler new ones." (Nicholas Hobbs and
Schools of Jay 1960)

Some children emerge from
traumatic, abusive experience
with a resiliency that enables
them to survive and to cope
with the stress.

“There was a powerful presence of young
people in care giving testimony of their
broken lives, and the process towards
healing and recovery. I was touched and
overcome by feelings of guilt as some of
the young people unfolded their tragic,
painful, hurting experiences and shat-
tered dreams. Unashamedly they talked
about having picked up pieces of their
shattered dreams to make healing a “real-
ity”. This was possible because of the
dedicated nurturance, love, acceptance
and non-judgemental child and youth
care practitioners who believe in children.
This characteristic in child and youth care
is very special and spiritual — it goes be-
yond degrees, facilities and resources.
“You either have it or you don't.”

“I admired the young peoples great
strength, tenacity, courage and resil-
lence.”

“This was a seminar with a difference
— not much child and youth care jar-
gon floating around — not much talk
on techniques, methodologies, strate-
gies, interventions, behaviour manage-
ment procedures, etc. It was spirited
and spiritual in the sense that the fo-
cus was on practitioners and educators
searching their innermost soul around
the use and involvement of the total
self as a tool in the personal develop-
ment philosophy.”
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Child Youth Care

TRANMING DRAGONS

Experiential education is much more than a trip down
the river or a climb up a mountain. Jeff Wilson, a
twenty-year veteran of alternative education tells his
story and reveals the evolution of his work.

“The real voyage of discovery

consists not in seeking new land-

scapes, but in having new eyes."”
— Marcel Proust

Twenty years ago, I led my first
group of teenagers into the
woods. We canoed, hiked, bicy-
cled and explored. We grappled
with issues of sharing, honesty,
trust, self-esteem, integrity, and
spirituality. We were young and
walked into each adventure with
anticipation and little skill. Each
of us was after something, and
we were after it together.
Perhaps seventy such wilderness
experiences later, the ‘landscape’
has remained the same: 1 still
take teenagers into the “woods".
We still struggle with the same
virtues, and we still are after
something together. What chang-
ed and continues to change is
the way in which 1 view and ap-
proach these experiences.

The mountains speak for
themselves

We are on our final expedition. It
is Day 18 of 21 days. We have ca-
noed 157 miles with 43 portages.
The next portage is crowded with
people having lunch. Without a
word, they hit the water before
the canoes touch land, hefting
packs and flipping canoes. Under
two minutes, and we are moving
across the portage. They are
proud and confident. They
showed their best.

In the early vears we just did the
trips. We were there for safety
and skill instruction. With a
strong programme format like
Outward Bound, we provided
some tools of teamwork, reflec-
tion, service, and self-reliance.
As an instructor, 1 relied on
shared hardship, adventure, and
relationship to provide the learn-
ing opportunity. 1 believe we
worked on commitment, passion,
and gut feelings, which, of
course, grow with experiences.
Justifying the value of experien-
tial learning was difficult. Learn-
ing was a personal matter; and
when the learning conversation
took place between an individual
and the “mountain”, results
were random.

On this same canoe trip, we did
one 16-hour “push” day, travel-
ling 43 miles. The “kids" had a
choice (they wanted to make a
rock-climbing site), they had sup-
port (whenever we saw them
struggling “too much™), and the
experience was processed (we
asked them how they felt about
it the next day). The majority did
seem to feel accomplishment,
having done what they thought
impossible. However, in the ac-
tual experience, in the action,
each person had to create their
own interpretation of value, and
use whatever resources they had
during the physical, emotional
and mental challenge. A few had
a firm view of the goal and push-
ed onward. A few were pulled
along by the pressure of not ap-
pearing weak. Bobby was driven
to success at all costs, something
he was very used to. Tim just did
whatever he was told to do. Yes,
they ended up with a tangible
feeling of accomplishment; but
one wonders what myriad of
other feelings were triggered in
each of them, and what relative
power each of those feelings had.
We knew these experiences,
these conversations with the
mountain were powerful; we
just trusted our gut as to why or
in what ways.

The conscious use of metaphor
In 1983, Stephen Bacon brought
the use of metaphor to my out-
door world. We started talking
about the motivation and sense
of accomplishment that occurs
when kids learn successfully
with natural consequences. We
knew this already through expe-
riences with rain and setting up
tents properly. What was miss-
ing was the conscious design of
the experience and the possibil-
ity of creating metaphoric learn-
ing opportunities for a group,
without waiting for the natural
teaching moment. Through a
carefully designed experience,
we could create metaphors to
evoke personal transformation
or behavioural change. The other
goals of accomplishment and ac-
ceptance of responsibility for ac-
tiens would still have been

realised.

Dr. Bacon added assessment, iso-
morphism, and transderivational
search to our toolbag. We read
the group through a variety of
planned activities (assessment).
We decided what they might
need, and then designed a chal-
lenge that was similar to their
real-life needs (isomorphic expe-
rience). The challenge needed to
be compelling enough to hold
their attention. When the experi-
ence began, the teenagers
searched for any past strategies
that may have relevance to their
current challenge (transderiva-
tional search). They would likely
try old strategies, so we designed
the climbing experience to tease
out these existing strategies and
to offer new approaches toward
successful resolution of “prob-
lems," rather than just present a
challenge for kids to struggle
with on their own. This started
to add a margin of control over
results, as well as meeting more
specific needs of each child.
With all of the real learning oc-
curring during the experience,
we were able to look at how to
frame it to make sure critical con-
ditions of change were met. We
used debriefing as a reinforce-
ment tool, rather than allowing
chatter to bring meaning out of a
random experience.

For example, with a group of
teenage girls (age 13-15) atrisk
of going to the streets, we identi-
fied control issues between moth-
ers and daughters as one critical
issue to explore. We designed a
high-ropes course where each
mother and daughter team
would navigate the events to-
gether. To shift the power bal-
ance and the perceptions of care
and responsibility the girls were
taken through the course on an
earlier date and were given a
frame of personal power and self-
confidence. The girls then were
asked to lead and support their
mothers through the course. The
mothers’ and daughters’ altered
perceptions of capabilities, their
shared “risk” adventure, and the
clear imprint of responsible be-
haviour when trust was given
were all felt in action, not words.
The experience would certainly
be re-visited in the next home
session as control issues again
surfaced. We were getting clear
on tailoring each experience to
the needs of individuals and
groups for maximum transfer of
learning back to their lives.

The power and possibility
As one can see, the therapeutic
possibilities are immense. New
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experiences and challenges elicit a search
for past experiences that are similar (a
metaphorical process), and for the solu-
tions that were used for those previous ex-
periences. For example, Candy was very
keen to try her first rock climb. She was
athletic and ready to show the boys that
she was as able as they. When she hita
bulge in the rock 25 feet up that de-
manded a swinging move where one has
to trust the safety rope, she was not pre-
pared for the metaphorical search that
brought out sexual abuse by her father.
Feeling out of control, afraid of falling,
and being frozen in action brought the im-
age of her father's face at night.

Candy's choice (and in experiential learn-
ing, choice must always be free and re-
spected) was to be lowered off the climb.
Candy had met one of her dragons.

We discussed the connections, identified
the feelings, and saved the confrontation
for another time when Candy was ready.

Designing experiences

We were designing experiences, with spe-
cific results for each individual, as well as
for the group.

We started with their needs. Then we
looked for the concerns behind those
needs — the larger stories that drive their
outward needs. This provided the critical
conditions for change. Then we decided
what intensity to give the experience (in
order to meet or exceed the intensity of
the problem or behaviour that was to be
opened to change).

Only after all of this did we choose the di-
rect experience that might best produce
the desired results. For example, if you
first decide that you are hiking and then
realise that the group needs an intensity
of co-operation, since people can hike by
themselves within a group.

However, if you first decide on an experi-
ence that includes co-operation, you then
can choose one big raft, where everyone
must communicate and paddle as a team.
There is also great potential for bringing
back to human-made environments the
very real behaviour changes that the natu-
ral environment allows.

Experiential learning is not just the rock
face or the river or the trek up a glacier,
though I believe there is an accelerated
learning available in the “original” envi-
ronment. Experiential learning provides a
direct connection of the body to a new set
of strategies, solutions, and actions.

Simplicity beyond complexity

At a certain point, one must step beyond
the metaphor. Ultimately, experiential
learning is a spiritual journey. It is an op-
portunity to seek understanding of your-
self and to choose how you wish to stand
in the world.

Whether through wilderness or other
tools, the distractions we all choose to
concern ourselves with must be quieted
for a time to impel us to consideration of
who we are, who we have become, and
who we will become.

These are the desired results. The meta-

phors and challenges are the tools. And
taming the dragons simply means accept-
ing who we are and learning to work with
ourselves to allow new ways of being in
the world. By embracing our dragons,
rather than denying or trying to slay
them, we give ourselves the chance to cre-
ate our future with full knowledge of the

driving forces from our past. It is a dance
with powerful implications for the chil-
dren with whom we work. It is a dance of
new eyes.

Reprinted with permission from Reclaiming
Children and Youth: the Journal of Emotional
and Behavioural Problems.

Stmday afternoon, my vision filled

in for the weekend to take to them
for a walk in the mountains. My mind
searching for a suitable activity that

wards the pool area.

one end of the pool to the other, at a
height of about half a metre above the
water.

“What's up guys?" I ask indicating the
rope.

“We just thought we would tie the rope.”

cross the pool without getting wet.”

hand, it's so slack that he almost looses
his balance and falls into the pool. “So
much for that idea, Matthew, " he says
with a wry smile.

“This has got a kind of obstacle course
feel to it.” I comment.

POW!!

lows as an obstacle course is built

in the backyard of our centre. A
plank is nailed to a dead tree trunk, a
swing is transformed into a climbing
rope, an old door is placed on some
blocks.

ﬁn explosion of creative activity fol-

on; this you have to climh up and touch

HOPE ON A ROPE

with lounging youths. Too many kids

would keep the boredom at bay, 1 head to-

There I find Matthew and Mark busy with
the task of tensioning a piece of rope from

answered Matthew, “Maybe we will try to

Mark feels the tension in the rope with his

This to be crept under, that to be balanced

with both hands, that to be jumped
over — “and over there by the pool
... well that vou have to cross over
and under the rope or you will fall in
the water.”

In my mind I see the fearsome
sharks swimming in our very normal
suburban swimming pool, so descrip-
tive are the explanations given by
Matthew and Mark to the large
group of boys that have gathered
and are now waiting in anticipation
for their turn to complete the course.
“I'm going first" says Hilton.
Sammy grabs the whistle, I'm given
the role of time-keeper, but Sammy
he is the judge. The whistle blows.
Up, down, around, run, balance,
jump, under and over. Hilton col-
lapses. “Wat is my tyd?" he asks.
“One minute 36 seconds” 1 reply.

ing, improving on the times. |

think we all felt as tense as any
of the Olympic competitors when
Kenneth finally got the time down
to under a minute.
Only when the call for supper was
heard did the passion over the obsta-
cle course decline. The boys moved
towards the dining room.
Sure they were nursing blisters and
a few cuts and grazes, but they were
also nurturing the experience of the
last few hours — experience of creat-
ing and owning their own good time,
of challenge, mastery and of support
of one another.

T hus it went, the boys compet-

— Mark Gamble

ISSN 0258-8927 Vol.14 No.8
AUGUST 1996 PAGE 20



