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Child?__\i'outh (are

editorial

Prime movers —
and shakers

One of the reasons we came into
this business of child care was that
we believed that we could make a
difference. Anyone who has been
around for a year (or twenty)
knows by now that as individuals
our impact is limited.

Yes, we can get close to people —
listen to them, encourage them,
show them — but alone we make
only small ripples in a big pond.
The way we reaf) make a differ-
ence is by getting currents moving,
by enthusing two or three people
nearby who in turn inspire those
around them, and thus swell larger
group energies which carry indi-
viduals along, together. into new
experiences, achievements and
growth. That's synergy, man!

Just add people, and stir

Often the best things we do for kids

and their families is to prise them

out of their trap of futility and
hure, exchange their sameness for
something different, turn on some
lights in the darkness.

We succeed in this generally by

adding people to their world — a

variety of people:

w ordinary people with whom
our clients can easily identify
and with whom they can share
with a degree of comfort
{often these are fellow clients,
neighbours, school or work col-
leagues);

m special people who play pur-
poseful and programmed edu-
cative, recreational and
therapeutic roles in their lives:

m someone to orchestrate alf of
this interaction.

This last person, the orchestrator,

according Lo Barnes (1985). is the

child care worker as primary praci-
cioner. The worker in this role, he
says, is crucial if we are truly to
make optimum use of the milieu in
which we work.

it requires more than "being like

parents’. Why is it that we have so

linked the child care worker with
parenthood, and therefore settled
that he ot she is no a profes-
sional?” Barnes argues for the re-
definition of the child and youth
care worker as “a professionally re-
sponsible person who will manage

the curriculum, wia swill inter re
late the helping processes of both
the group and the individua.. who
will integrate the totatity of this e
perience into the totality of cach
child, and. lastly. who wili be
broadly concerned with integrating
the child into his own ecological
system.”

Human resources

In this issue there is much discus-
sion of the people we need in child
and youth care work. “Quality pro-
grammes have to do with peaple
and interactions mere than with
comfort and possessions.” savs the
reply to a reader's question on
page 9.

A study on volunteers {page 12}
tells us that “a high percentage ol
people lend their time and energy
10 one or more causes - and halt
of those who aren't currently vol-
unteering say thai they plan to do
soin future.”

At atime when resources are guiie
clearly under strain as a result of
the three-vear stand-off in subsidy
increases and other uncertainties
in the welfare world. inventive
child care people would do well 1o
explore afresh the possibilities af-
forded by volunteers.

When we cannot rely en natural
increases in income to cover
such things as normal inflation
and annual salary increases, we
might well succeed in taking up
the slack by adding volunteer
workers to the equation.

There are two factors which we
might bear in mind.

1. We are still expecred, in spite
of the constraints, to offer qual-
ity programmes. Children and
youth are still coming into care: we
are still agreeing to wotk with
them. Their need. as always, is
first and foremost for people above
comfort and possessions. Adding
people to the mix which we provide
is therefore a prioriry.

2. Int child care workers we have
good primary practitioners, good
orchestrators of the interactions
which must happen becween peo-
ple — between adults and chil-
dren, between children and
children, ang between adults and

adults in our programmes.

Barnes writes about this role:
“Healthy families provide the ad-
ministrative or co-ordinating func-
tion that makes it possible for the
child ro integrate his or her experi-
ences at home. at school. on the
plaveround. in the scout troop. in
the community ... ICis in this func-
sion thai we find the real co-ordi-
nate between the parent and the
child care worker. It is not that the
chuld care worker is like a parent,
ot that the child care worker's role
car be described by describing that
ot parems. Rather, it is that par-
ears, and child care workers
umyguely among other protessional
disciplines. each have the execu-
tve tunction regarding the care,
rutre. guidance and growth of
Jldren at theirvery core.”

What's good — and good enough
Chaid and vouth care workers can
undersiand the child's normative
(develepmental needs and his spe-
Gial frearmentt needs. Being what
Barnes wails “the chief integrator
and a major tacltator” in the
child's lite, thechild and vouth
vare worker s in a good positon to
mitiate andd o ordinate volunteer
activites i a procramme fog chil-
dren and vouth Together with the
teams. the worker can decide what
wolthd be goad for a child. and
what would e good encugh. And
the worker would be good atusing
velunteers for dw nany tasks
which really do mase a difterence
e chiidren aed tanniies and which
might otherwise go by delaultina
cash-strapped programme.

IUs more than sasing that mavbe
we have no choice: valunieers
woulid probably bevery coad i
deed at helping us mamuan high
gquality programemes

Barnes, FH a8 Thedhild Care
Worker as Fronan Pracioener. e
Cheld Care Sosker 3.2

CYC-net

A new intermnationat e-mail
network for child & youth
care, established by the
MACCW. An e-mail request
to cyc-net@iafrica.com will
put you an-line to a direct
link with colleagues in the
profession — world-wide.

More details of CYC-net on
http:/ fos2.iafrica.com/naccw

Gret
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Annette Cotkburn

Annette grew upin
Maritzburg and Durban
and attended the Uni-
versity of Natal major-
ing in Drama and
Engtish. She spent 25
years teaching at pri-
vate schools from sub
A- to Matric and at Uni-
versity lecturing in
drama to postgraduate
level.

In 1985 Annette moved
to Cape Town. Stie real-
ised that she was tired
of working with only
privileged children, so
embarked on a mid-life
career change.

At that stage the Home-
stead was a small in-
take centre and needed
a principal to take it
into its next phase. The
advertisement said that
“only registered social
workers need apply.”
{She also later heard
that they had actually
been looking for a
black, mate registered
social worker who was
a committed Christian!
Annette got the job —
persnading the Child
Welfare Society what
they needed at that
stage was an education-
alist — and a bridging
programme before kids
returned to formal
schools.

Further studies

At about this time,
Annette enrolled in the
posi-graduate Dipioma
in Adult Education at
UCT where her research
project was a design for
a non-formal education
programme for street
children. From this, the
Live and Learn project
was bom.

Other street children's
projects followed fast
and furigusly. Some of
these were inspired by
her visits to North and
South America. The
concept of street work-

ers (working where the
children were), and a
Drop-ln Centre, were in-
troduced into South

" Africa for the first time.

The Homestead was to
become a model for in-
tervention.

Annette presented a
number of papers at
conferences, and has
published many arti-
cles on street children.
She has also consulted
on various street chil-
dren projects threugh-
out this country and in
neighbouring countries.
The Homestead's mis-
sion is “To Help Street
Children Reconstruct
their Shattered lives”.
It's not easy, but is
enormously rewarding
to see some 14-year-old
newly admitted, cov-
ered with lice, half
healed bums, runny
nose — and layers of
ragged clothes —
emerge six months
later as a confident
teenager, back at
school, glossy. flexing
his muscles, with aspi-
rations to designer sun-
glasses and a [eather
jacket. (No hope at all
of getting these from
The Homestead")

This metamorphosis is
the most rewarding
part of her job. The
most difficult? Staff
‘The most exciting?
Fund raising! The most
frustrating? The trans-
formation process! And
the most challenging?
Consulting with new
projects across the
country, having to
think on your feet, help-
ing to put systems and
structures in place.

Ten years —it's a long
time in a high-stress,
high-profite job, and
there are other things
she still wants todo
with her life. Grow
vegetables, become
computer literate,
write, build a house.
Spend time with her
grandson, go to Af-
ghanistan and make
jam! Carpe Diem!

For the past 8 years An-
netie has served as a
valued member of the
Edirorial Board of this
journal. She has three
grown up children: a
banker, a doctorand a
teacher. all of whom
live in Cape Town.

Child Youth Care
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From Canada’s Journal of Child and Youth Care: As we reach the end of the year. and staff and children
come and go, Thom Garfat considers child and youth care work in terms of shifing expernences of self

TRANSITIONS
AND SEPARATIONS

We dom't pay enough attention to transi-
tions and separations in our field, which
is really a shame, because they are
among the few common experiences that
we and the youth in our care share.
Transitions and separations are one of
the cclective realities of our work. Now, 1
am talking about transitions and separa-
tions like those involved in Mary moving
to another program, Eddie going home or
Sharon moving to independent living. But
those are the easy ones — at least they're
easy to identify. We think about them be-
cause the children bring them to our at-
tention through their anxiety and
behavious, and the administrative compo-
nent of our organisations cause us to no-
tice them because of the paperwork.

But there are other, equally important,
transitions and separations in our work
to which we don' t always pay adequate
attention. Like the one which occurs
when a child first moves inte a program,
or when a worker goes on vacation, or the
team composition changes, or a youth
moves from one phase of a program to an-
other, or changes schools, or just develops
different skills and abilities.

You see, transitions involve shifting from
one way of experiencing yourself to an-
other way of experiencing yourself. The
child who leams to succeed moves from
experiencing herself as someone who
can't — to someone who can. When one
member of a team leaves (say it's Bill),
others shift from an experience of self as
one who works with Bill to an experience
of self as one who works without Bill (or
with someone new).

1 know it seems obvious. But transitions
in the experience of self are places where
we, as child and youth care workers, and
the youth with whom we work, tend to
get stuck a [ot. Think of the child who has
tearned a new skill but still thinks of her-
self as a failure: or the team who used to
work with older children and now works
with younger ones — and how they cling
to the belief that young children are still
“putside of their mandate.” Or the child
who tries desperately to remain a child
even in the face of rampant biology — be-
cause he's discovered that he can never
live with his mother and his experience of
self as a “child with mother” is more sat-
isfying to him than experiencing himself
as "adolescent without mother.”

I can hear some of you shouting that it's
only denial — like what happens in death
and other important separations in our
lives. And, | guess 1o some extent you're

right, although | don't know if 1 would
use the word “only"; or even the word “de-
nial,” which has become such a conven-
ient label. Personally, I prefer the word
“stuck.” it lets me think of a car spinning
its wheels and all I have to do is figure
out how to provide the right amount of
traction 1o get it moving again: a way te
“get a grip” on things.

This isr't a metaphor which works very
well because it's the death part that [ re-
ally want to talk about. In every transi-
tion there is a little death. In order o
experience myself as different, the old ex-
perience of self has to die. And in order
for it to die, 1 have to be able (or willing)
to let it go. That's the hard pan: letting
something important die.

No matter how bad my past experience of
self, there was always something in it
that was important o me. And when [ let
go, I have to let go of the important pans
as weil.

Maybe if we could let our-
selves think of transi-
tions as involving

some tittle death, we
would allow ourselves
t0 think about the proc-
esses involved in sepa-
ration and grief. And
then maybe we would
pay a little more atten-
tion 1o this reality in

our work. Let me give
you a few examples.
When a child moves into
our program we might

reaiise that he 1s going through a grieving
process and we can help him through it.
We also might pay auention o some of
the other unresclved separations that
have occurred previously in his life, like
when he left home or moved between fos-
ter homes.

When a child leaves a program we
might notice thar the other children are
going through a complicated process of in-
dividual and cotlective grief and we might
spend time dealing with it individuaily
and in group. We mighi use it as an oppor-
tunity to help the children prepare for
other separations in their lives.

When a team member leaves we might re-
alize that some of the charged effect on
the team is related 1o our loss — and
those other unresolved losses in our per-
sonal lives. that are triggered by this sepa-
ration. When a time comes that it's
important for us to let go of an old way of
experiencing ourselves. we might under-
stand our own tesistance better and give
ourselves permission to move on — and,
we might be better positioned to help oth-
ers who also have 1o adjust to their new
experience of self.

All transitions. all separations, requite a
shift ir our experience of self — who we
are in the context within which we find
ourselves.

And maybe, if we could let ourselves ap-
proach it like this. then we, as child and
youth care people. could let go of our pro-
fessional experience of “self as the adoles-
cent low person on the ladder” and get on
with experiencing ourselves as profession-
als with something valuable and different
to contribute.

1f I've annoyed vou. let me know.

R
“I'm walkingt™~
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1996 has been a year dominated by the
transformation of our society, and child
and youth care has had had very little
choice but to go along for the ride.

Mosi child care people have enjoyed the
challenge and the opportunity (e partici-
pate in a highly significant and exciting
time in our country's history. Most of us
have also been anxious as the impact of
necessary change forces us to evaluate
our structures, roles and tasks.

iackie Loftell expressed this very well in
her Guest Editorial last month:

“We live in a time of extraordinary contra-
dictions — so much thatchild care work-
ers, social service practitioners in general
and concerned citizens of all persuasions
have called for in the interests of children,
is now enshrined in our Constitution, and
also in our nation's formal commitment
10 a range of national and international
agreements relating to the betterment of
the lives of children ... and yet thisis a
ume when, perhaps as never before, chil-
dren's services and a range of provisions
tor children are weakening and crum-
bling.”

Not alone

we in the field of welfare — and child
care in particular — have not been alone
in riding the rough seas of change. We
have walched our prefessional colleagues
in education and health, and those in
housing. labour refations, commerce, gov-
ernment — indeed every sector of our
country — living out the day-te-day im-
plications of a transforming society.

A vachting friend once told me that at sea
on a smal! craft there are two basic eme-
tions: either you are bored out of your
mind. or scared out of your pants.

The analogy fits all of us who are travel-
ling through these times. There are the
long consultations and negotiations, talk-
ing, listening, referring back, more meet-
ings, lobbying, waiting ...

Then comes the couragecus implementa-
tion of what has been decided, as we
gauge reactions, count the cost, measure
impact and fine-tune the ptanning. Prob-
ably no child welfare or child and youth
care organisations have escaped serious
challenges and threats in this process.
But. o continue the yachting analogy, at
least there is wide consensus that we are
heading in the right direction, away from
an untenable situation in the past to a fu-
ture dispensation which we know is fair
and right — albeit with some doubtful
and scary deiours!

Child Youth Care

Welfare policies

1996 has seen the firming up of welfare
policy through the two White Paper docu-
ments which have taken the wider view
of development over the narrower view of
remediation. This accords with our child
and youth care philosophies of compe-
tence building, concentrating on
strengths, empowerment and prevention.
The National Plan of Action for Children
(NPA) is a srategy which seeks to apply
these principles to the lives of children in
our country, by concentrating on nutri-
tion, child and maternal health, water
and sanitation services, development,
early childhood development and educa-
tion, leisure and cultural activities and
child protection. This is a formidable task
at a macro level (see Shirin Motala's arti-
cle in this issue) of which we as child care
workers should be actively aware as we
prioritise our own efferts,

Healthy families in & health society —
this is an ideal with which ail of us would
agree. There is no joy in treating the casu-
alties which society itself has set up for
failure. But as child care workers know,

996

there is often much work in bringing indi-
viduals and families through the personal
dark times of abuse, addiction and inca-
pacity to the point where these ideals can
be seen, let alone reached.

Inter-Ministerial Committee

Parallel to the above developments, the
year 1996 has seen the emergence of re-
markable new thinking regarding young
people at risk — that is, those likely to be
removed or actually removed into care or
custody. The inter-Ministerial Committee
on Young People at Risk started the year
with a progress report on its work in Feb-
ruary, followed almoest immediately by
the first Draft Discussion Document on
the transformation of the child and youth
care system. The Document drew an inter-
esting range of comment, which has led
to its redrafting for presentation to the
Cabinet in its final form in February 1997.
The IMC succeeded in laying down very
positive guidelines for the management
and treatment of children and youth in
care, calling for the centrality of sound
permanency planning principles within
clear intervention levels — including pre-
vention, early intervention, admission
and after-care or reintegration.

The IMC did more than talk and think. It
put into practice a number of actions to
inform and supporl‘its planning, such as

extensive research into existing practice
in the field, and the setting up of a
number of pilot studies, for example, into
family preservation programmes and se-
cure care provision for awaiting trial
youth.

Al the request of Cabinet, the IMC also
conducted an investigation inte condi-
tions in state places of safety, schools of
industry and reform schools, which con-
firmed strong needs for development and
additional resources — and the circum-
stances under which many were strug-
gling in these institutions.

Child Care Act

Alongside the new welfare legistation and
the IMC proposals has been the debate be-
tween further tinkering with the 1983
Child Care Act {which already has an as-
sortment of amendments and proposed
amendments fluttering around ity and a
complete redrafting. The danger has been
that legislation concerning children can
become more fragmented just at a time
when the country is trying to be more con-
scious of its responsibility towards chil-
dren and youth in the wake of 1ast year's
ratification of the UN Convention on the
Rights of the Child.

Subsidies

Certainly one sign that the Child Care Act
is rather dated has been the furore
around subsidies to existing child care or-
ganisations — either through late or inef-
ficient payment, or the three- year
stand-still in subsidy increases. On the
one hand, service providers are crying
foul as the state is seen to be reneging on
its responsibility for children it has found
to be in need of care — and on the other,
provincial governments are themselves
caught in the musical chairs game of allo-
cating limited and decreasing budgets 1o
ever-growing needs.

Even the announcement in a recent IMC
document that, as from April 1997, subsi-
dies will finaltly be based on the presenta-
tion of clear programmes has drawn fire
because organisations have themselves
not yet been advised about this — with
April less than four months away.

The PAS tor child and youth care
workers

Cutting across all the debate about policy
in 1996 has been the almost universally
rejected new PAS for workers in the field.
tn effect, any child and youth care worker
{in the state system, at this stage, but the
implications are wider than this) who
does not have an “appropriate bachelor's
degree” has been relegated to the status
of a “social auxiliary worker” who must
register as such with the Council for So-
cial Work. There is a PAS for a “child and
youth care worket”, but as there is as yet
no appropriate bachelor's degree, there
are in fact no child and youth care work-
ers in the conntry. At one fell swoop, it
would seem, the profession has been de-
fined out of existence.

Fortunately that is not the news item of
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the year. for one cannot thus wish away
the accumulated efforts and spirit of
many thousands of people who have com-
mitted themselves to better than this —
the view of all who have commented on
this so far.

The Association

Important news for the NACCW during
the year was the resignation of Lesley du
Toit as Director, and her replacement in
July by Merle Allsopp, a child and youth
care person of very long standing who lit-
erally worked her way up through the
ranks from a volunteer and an assistant
child care worker to becoming principal of
a children's home, before joing the staff
of the NACCW 1994,

Merle was largely responsible, first as
Manager of NACCW Training and then as
Director, for the remarkable achievement
of what came to be known as Project Up-
grade — the development of five special
short courses and the delivery of these
courses 10 the staff of some sixgy state in-
stitutions country-wide. Five temporary
contract trainers, all experienced child
and youth care professionals, trained in
adult education and teaching in the field,
were employed for this task.

1996 alsc saw a revamp in the format of
our monthly journal, with a new name
and a larger size. Child & Youth Care has
a simple mission statement: to deliver to
allin the field a regular “read" on all is-
sues relating to children and the adulis
who werk with them.

The year may alse be remembered in
times to come for the introduction of CYC-
net, the first electronic network for child
and youth care workers throughout the
wotld. This was also the year in which
the NACCW and its journal made an ap-
pearance on the world wide web, thus
drawing interest from colleagues in many
countries.

From the Editorial Board

Change for
the better

Change is always the healthy and liv-
ing meeting point between the past
and the future. This journal would
like to hear of plans and programmes
which reach out creatively into the
future of our work with children and
youth — or even those which explore
tentatively new insights and meth-
ods which take into account our
changing situation in South Aftica.
We can zll learn — we all need to
learn — from what you are doing.

Please feel free at any time to call
or write to the Editor to discuss
how your ideas can be shared in
the pages of Child & Youth Care.
Telephone (021) 788-3610
e-mail: pretext(r iafrica.com

When a tiny tyrant torments her son, this mom learns to
contain her fury. Michele Weildon, writing in Parenting

The Bully
Next Door

David {not his real name) was my mid-
dle child’s first bully. He was a short,
handsosne boy with a fondness for fire
trucks. monsters, chocelate milk, and
injuring my son, Brendan.
The summer he moved to our neighbor-
hood, both he and Brendan were three
years old. 1 assumed that David would
fit neatly into Brendan’s life as some-
one to catch lightning bugs with on
warm evenings or build snow-
men with on winter af-
ternoons. ! assumed
they would be
pals. 1 was
wrong. David
dido't foam
at the
mouth or
wear a
sweatshirt
with
“David's
My Name,
Cruelty's
My Game”
written
across the
front. So1 had
ne warning that
David would hurt
my sen often and on
purpose. 1wiped away Bren-
dan's tears the first time he burst
through the back door, wailing that
David had pushed him off of the slide. 1
sent David home when [ caught him
scratching Brendan's face during a tee
ball game. 1 called the doctor when
David's bite broke Brendan's skin.
Then [ called David's mother — only to
discover that she followed the "Ch
well, boys will be boys™ school of
thought.
After each offence, a rage burst from
deep within rme, a bestial fury that
blinded my rationality. In my eyes, this
was nol just a little boy who needed a
titne-oul or a reminder to use his
words. This was 35 pounds of pure
evil. Something primal happens to me
when my children are threatened. { be-
come a lioness protecting her cub, ad-
renaline flowing. all systems go. The
power flips on, the sirens blare, the
blood pulsates in my ears, and a voice
in myv heart screams for vengeance. |
wanted Lo strangle the kid.

Alone at night—while in bed or in the

3

shower—I| would envisien holding
David firmiy by the shoulders and
growling between clenched teeth, “If
you ever touch my son again ..." The
litany of threats that would follow
were sometimes so ludicrous they
made me laugh out loud.
These imagined attemprs at intimida-
tion also made me recall a bully from
my own childhood. In sixth grade, Joey
followed me home from
b school one day. hutling
g spitballs at my back.
One stuck to my
new cream-col-
oured cable-
knit sweater.
Another
landed in
my long
brown
hair. Four
years later
in high
school, Joey
asked me
Yy outona
date. He might
have forgotten
aboul the spit-
balls, but [ hadn't.
The scum. And this is
what | wanted to shield Bren-
dan from — the sport of cruelry that all
children play. | wanted to shelter each
one of my boys from the sadistic side
of other children. from a scar that
never quite heals, from a spite that
stings the soul. | wanted to save Bren-
dan from the world. And it sobers me
to know that | can't.
There will always be children sticking
gum in a class-mate’s hair, pushing a
weaker child in the mud, or hiding a
book bag in the bushes. Some kids will
be luckier than others and won't have
to endure anything more than a pass-
ing smirk or some random teasing.
All t can do is love my son and show
him how to navigate his own path. hop-
ing that the Davids in his life are few.
David was my son's first bullv. but he
won't be the last, I'm sure.
After a few months. the reign of terror
ended. | don't know why But I do
know that if ever any ol my three boys
are bullied again. mv growi and fury
will come naturally. And the growl will
be loud. fierce, and reientless.
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Children

Child Youth Care

Shirin Motala, Chair of Southern Natal NCRC, writes of the need for a concerted,
collaborative effort by both the gevernment and NGOs to create an environment in which
the National Programme of Action for Children (NPA) can be implemented

‘FIRST CALL FOR CHILDREN’

The plan’s great - now
where’s the action?

The launch of the NPA in May is
an impertant milestone in a se-
ries of initiatives, inciuding the
ratification of the UN Convention
on the Rights of the Child, taken
by the Government of Nationa!
Urity. Through this plan, the
State reaffirmed its commitment
to a “first call for children”, im-
plying that a high priority would
be given to the allocation of re-
sources, legislative changes and
a review of policies and pro-
grammes 10 meet the needs of
children at all levels of delivery.
It has been described as an RDP
for children: a worrying thought
if we consider the status to
which the RDP now seems to be
relegated.

The NPA seeks to integrate all
policies and programmes of both
the State and NGOs; as such, it
requires a process of national
consensus-building around ma-
jor social objectives. It is in-
tended as a guide for all sectors
in formulating their own plans.
1t centains firm recommenda-
tions concerning both goals and
methods for the successful imple-
mentation of the UN Conventicn.
1t aims to improve co-ordination
among the many agencies work-
ing with children, in order to en-
sure thal South Africa moves
cleser to meeting its comnmit-
ments to the Convention. The pol-
icy priorities outlined by the NPA
are:

m Nutrition

m Child and Maternal Health

a Water and Sanitation

a Social welfare Development
= ECD and Basic Education

m Leisure, Cultural Activities
Child Protection Measures.
within each policy area, atten-
tion has been given to setting
short and long-term goals. link-
ing these to the Articles of the
Convention, developing national
strategies to support these goals,
eslimating the resource require-
ments, as-well as identifying the
lead and supporting actors for
implementation and monitoring.

In May 1996, a Cabinet Commit-
tee approved the NPA frame-
work, acknowledging the
centrality of children in the devel-
opment process and providing
that all government departments
submit annual reports on pro-
gress.

Are the rights of children, whe
comprise almost hatf of our popu-
lation, thus secured? Interna-
tional experience, unfortunately,
shows that the struggle for the
tights of the child is far from
over. Daily across our screens we
see images of the pain and suffer-
ing of children in many of the
countries which are signatories
to the UN Convention. Commit-
ment alone cannot and does not
deliver a new and more secure fu-
ture for miltions of our children,
for whom the very effort to sur-
vive remains a nightmare. it has
to be accompanied by evidence of
shifts in terms of actual pro-
grammes, policies, and budget-
ary reallocations: this has been
hard to find in many of those
countries.

In a country whose infant mortal-
ity rate, of 12% nationally and
13.9% in rural households, ranks
it amongst the 35 most lethal so-
cieties in the world for children,

a serious commitment to the

vast majority of South African
children will best be met by ac-
tively confronting the obstacles
in our path and by meeting the
challenges through innovation,
improvisation, and adaptation.

It is not possible to present here
all the substantive challenges
that we need to grapple with. In
an effort 1o stimulate debate, 1
wish to share with you a few
themes that have captured my
own interest as recurring themes
in the successes or failures of
NPAs across the world.

It is accepted wisdom that suc-
cess in implementing an NPA is
in direct proportion (o the extent
of dialogue and collaboration be-
tween the State and civil society.
Omly through the effective mobili-

saticn of all sectots, including
those who have not traditionally
seen themselves as having chil-
dren's survival, protection, and
devetopment as their major fo-
cus, can this plan succeed.

Key elements in establishing suc-
cessful partnerships include a
witlingness to share knowledge
of each other's work, mutual
trust, ongeing and open commu-
nication, sharing of resources,
an acceptance that things may
go wrong, and the ability to learn
from each others' mistakes.
Within the State this requires in-
terdepartmental collaboration
which, by the very nature of bu-
reaucracy, is difficult to achieve;
it will, therefore, require ongoing
monitoring and review. There are
very few good examples in South
Africa of effective interdepart-
mental collaboration, the IMC on
Children and Youth headed by
Minister Geraldine Fraser-
Moleketi being one of them. At
present, we have uneven levels
of involvement by various gov-
emment departments; this has
been recognised by the NPA
Steering Committee as an area re-
quiring greater attention.

The partnership between the gov-
ernment and the NGO sector has
many facets. The government’s
commitment to effective involve-
meant in policy and programme
formulation has been demon-
strated, for example, by the for-
mulation of the White Paper on
Welfare. What continues to fruas-
trate the NGO sector is the appar-
ent lack of support, especially
financial, to enable NGOs te de-
liver, on a contractual basis,
much needed services to disad-
vantaged commurtities which the
government does not, at present,
have the capacity to deliver. It is
accepted, however, that blame
for the collapse of many NGOs
cannot be laid solely at the door
of the government.

Many of us who work with chil-
dren simply assume that we are
doing good: this can be danger-
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ous. These assumptions need to be empiri-
cally tested and we need te¢ develop our
ability to examine the consequences, both
intended and unintended, of our actions.
It is essential that we look at our own
plans with a critical eye and reposition
ourselves for effective delivery of services.
We cannot forget that we are in the busi-
ness of promoting social change.

South Africa’s strong NGO involvement in
development has been recognised in the
RDP This recognition needs, urgently. 1o
be translated into concrete supporting
mechanisms to prevent the further ero-
sion of this capacity, which the country
cannot do without.

Plans and programmes are only as geod
as the situational analysis on which they
are based. We are dealing with a situation
that we understand insufficiently because
of the absence of data. Quantifying the
problem and developing a qualitative un-
derstanding of the needs of disadvan-
taged communities can only enhance our
programme planning ability. The ability
of the government to integrate the infor-
mation systems of various departments
needs to be strengthened. In Cuba — a
country not at all rich in resources — the
health information systems have become
so sophisticated that they are able to
monitor trends and to alert pelicy and pro-
gramme managers to any adverse trends.
They were able, for example, 1o identify a
one percent increase in tuberculosis in the
COUMETY.

The challenge for NGOs is how to make
available the vast amount of data that
they have stored in their files, without de-
tracting from their role as service provid-
ers. They already bear a heavy burden of
under researching, lack of adequate ac-
cess to training and skills development:
also, perhaps, a lack of understanding of
the potential value of this information for
their own work.

There are real pressures on our national
budget for a range of essential needs to
promote the overali growth and develop-
ment of the country. The needs for hous-
ing, water, sanitation, health care,
education, and the alleviation of poverty

are all essential for the development of
human potential and are all equally im-
portant.

! will not repeat the call for a reallocation
of the Defence budget. There is already a
long queue at the Defence Ministry mak-
ing a claim on these funds which are not,
in any event, sufficient en their own to
meet all the budgetary needs of the coun-
try.

Whart is needed is a re-assessment of the
spending priorities of the various depart-
ments so that they favour chiidren. (We
must welcome. the initiative taken by the
Human Resources Trust and IDASA in un-
dertaking a Children's Budget Project.) We
need to examine what proportion of our
funding is devoted to children. We are
spending vast amounts on supporting the
elderly and on young people in tertiary
education and we must continue to do so.
If the funding is disproportionate, how-
ever, there may be fewer young people in
a position te enjoy tertiary education or (o
live until they are old.

Very little is being said about what func-
tions of the NPA will be undertaken at the
local government level; yet the conven-
tional wisdom is that delivery which is
close ic the ground has greater potential
for success,

A fundamental principle of the UN Con-
vention is the involvement of children in
determining their future. We need to see
the needs of children through a different
lens. a lens which acknowledges that
many of us who are not hungry, poor, un-
educated, and vulnerable and whe have
long forgotten what it felt like to be chil-
dren, are unable to have a contextual un-
derstanding of the everyday realities and
choices which the poor, and children in
particular, have to-face.

The work of the NCRC in facilitating the
development of a National Children's
Movement, through the two National
Summirts in 1992 and 19953, needs to be
supported and expanded to the far cor-
ners of this country. 1t is a-UN require-
ment that States which ratify the
Convention must submit a progress report
on the steps taken by the State to comply
with the provisions of the Convention
within two vears and thereafter every five
years. For South Africa the clock is tick-
ing, as our first report is due in July 1997,
The review Committee of the Convention,
which receives the reports of the States,
encourages progress rather than passing
judgment. It is for this reason that we in
civil society need to ensure that a strong
and active lobby grows to ensure that the
needs of children receive first priority. Our
role and our ability in mobilising the sec-
tor. as well as our own efforts at monitor-
ing, need to be urgently addressed.

Reprinted from Recovery -- Research and co-
operation on violence education and rehabilita-
tien of young people. For more information on
this journal and its mission, telephone its Edi-
tor on 031-83-5117, coskzn(r wn.apc.org

Applications are invited from gualified and experienced
child and youth care practitioners with strong people skills and an
active interest in training, practice. advecacy and development
to help promote the aims and objects of the Association

Deputy Director

Please reply, enclosing a brief CV and motiation,
to our Director, Merle Allsopp,
NACCW 47 Kromboom Road, Rondebosch 7700

NALCLW

THE NATIONAL ASSOCIATION OF CHILD CARE WORKERS IS AN INDEPENDENT NON-PROFIT
ORGANISANION WHICH PROVIDES THE PACTESSICNAL TRAINING AND INFRASTRUC TURE
T PRAOMOTE REALTHY CHILD AMD ¥OUTH DEVELOPRE " AND T IMPROVE STANDARDS
OF CARE A%C TREATMENT FOS THOUBLED CHILDREN AMD YOHITH AT RISK
A, FAMILY COMMUNITY AND RESIDENTIAL GROUP CAFRE SETAGS
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HESRIONS

Two readers raise questions about their services in the context
of change and transformation in our society

Quality programmes — under threat?

Two seemingly different questions side by
side this manth -— for they are related.

1.l am one of many child care
people right now who feel very de-
motivared. 1 have this awful feel-
ing of seeing much of what we
have worked for over the past ten
vears stipping away, and I ask
whether it's worth going on.”

2. “We were talking today about
our feeling uncomyfortable some-
rimes when we drive out in the
Kombi, seeing the local children
and families managing on what
seem to be far fewer resources
than we have in the children's
home.”

1 am reminded of the story of the child
care worker who thought she needed a
change, and applied for a similar job at
another children's home. She was rather
horrified by what she saw when she got
there —— facilities varying berween the ba-
sic and the primitive, a distinct lack of
taste” in the furnishings in the echeing
rawness of the buildings. larger than ex-
pected groups of children and rather
rough, rowdy activity groups going on
with less than adequate equipment and
space. The staff member who had been
asked to show her around noticed the
look of hesitancy and apprehension on
her face, and remarked: “Well it's not
meant 1o be Club Med, you know!”

This story has relevance for both of our
questions.

On the one hand. it has been very com-
mendable of organisations, especially pri-
vate organisations who have had to raise
their own funds over the basic subsidy. to
develop their resources over the years, for
these have added much value to the gen-
eral range of services available to chil-
dren and families. The present cash
crunch certainly threatens some of the
standards built up in this way.

On the other hand, we have often been
tempied to over-compensate for children's
deprivation. It is easy to do this. We are
taught that geod physical care is funda-
mental o all child and youth care work,
and in doing this we try to make up for
past losses and disadvantage.

The central point here is this: Itis true
that our work with deprived, troubled and
abused voungsters demands superior,

Child Youth Care

high quality pragrammes — but these. in
turn, do not necessarily demand supetior,
high quality factfities.

Superior programmes

The programmes we offer should always
be better than the experiences which have
harmed and deprived the children at
home — safer, more stimulating and
more intensive, with better planning, bet-
ter structure and better human resources.
We know that when children enter a ra-
tional and responsive environment which
offers adequate opportunity for growth
and development, most of the conse-
quences of their past experiences are alle-
viated. Indeed, if we are not offering them
a programme which is different and bet-
ter, we have no right to admit them in the
first place.

But having said this. there are two vital
qualifications:

1. Quality programmes have to do with in-
teraction and people more than with com-
fort and possessions, and

2. Quality programmes shouid demon-
strate the use of the most basic equip-

ment.

{Quality programmes have to
do with interaction and
people more than with
comfort and possessions

[ remember once being unwilling to help a
children's organisation with a fund rais-
ing drive they were engaged upon. They
were starting out and had only two or
three on-line staff members for almost
sixty children — and they wanted to raise
money for a swimming pocl and two or
three TV sets with VCRs. | was convinced
that their need was not for things to

Quality programmes should
demanstrate the use of the
most hasic eguipment

“keep the children busy™ but for more
adults in the programme to interact with
the children.

Ecological child care work

The essential principles of an ecological
approach in our work are

1. The sasks we tackle with the children
are relevant to their adequate functioning
in their own worlds, in their families and
neighbourhoods, and

2. The skills we teach the children are
those which they can take away with
them and which will werk back home.
These simple sounding principles are in
fact very demanding and hard 1o realise.
[t takes a well-informed, systematic and
skilled team to apply them 1o the benefit
of the children and their families — yet
good programmes have always managed
in the past to be inventive and resource-
ful. We need people to demonstrate these
gifts to the field at large now.

And. yes, there is a sense in which wel-
fare services in South Africa have often
gone too far beyond these basics — most
olten out of kindness and concern. But
when we make things inappropriately
comfortable for children today, we don't
help them with their tomorrows. -BG
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STAFFING

1. How are hours allocated, prioritized and
delegated to assist and facilitate child care
staft working effectively with families and
sharing their observations with other team
membars?

The hours of child care staff working with
the family must be extremely flexible to
(1Y accommodaie the needs of families
served and

{2) to permit the worker's full participa-
tion at conferences and meetings. At the
same time, cther disciplines must make
accommodations to provide support for
child care personnel, especially during
“non-typical” working hours.

Split shifts were viewed as detrimental:
They decrease the worker's stamina and
increase impatience and irritability; they
do not provide time for intensive training,
clinical supervision and professional
brainstorming.

2. What types of career development and
formal training are needed to prepare child
care workers for the job-at-hand and to
create a working environment that will aliow
them to develop and grow in ways that will
help them ta feel good about the job they are
doing?

[n an effort to minimize the “revelving
door syndrome,” career development and
formal training must be uniform. Agen-
cies should look carefully at their hiring
policies to see where changes may be
needed; they should implement effective,
comprehensive orientation programs for
new child care workers. Uniform job de-
scriptions must be developed for workers
at particular skill levels. Salaries must be
upgraded to reflect differences in duties
and responsibilities at each level; salaries
should reflect education levels and pro-
vide an incentive to upgrade skills.

A formal set of criteria should be estab-
lished, statewide, to clearly delineate the
requirements for professional child care
workers. Statewide evaluations should be
implemented to menitor and maintain
standards of quality and professional ex-
pertise.

Agencies that are committed to full utili-
zation of child care staff should link up
with flexibie college programs to foster
educational opportunities and staff ad-
vancement.

3. How feasibie is it to develop an
inter/intra-agency networking system,
focussed on the specific professional needs
of child care staff, to facilitate invaivement
in the treatment of families?

[t is not only feasible. but also necessary,
to adopt networking systems that focus
on the specific professional needs of child
care staff in order to facilitate their in-
volvement in family treatment. Network-
ing also can add to credibility and provide
a platform for professional recognition.
Agencies or other disciplines may feel
threatened by networking, but they can
become supportive if they see how posi-
tively it impacts on programs and clients.

4. How does parent involvement impact on
the formulation and implementation of
cottage-based programs?

Parental involvement in cottage-based
programs can have a major impact on the
family system. Such involvement would
allow children to see their parents in dif-
ferent, more preductive and more compe-
tent ways. Cottage programming can
provide opportunities for parents and chil-
dren to teach one another, and 1o share,
upgrade and develop new skills together.
Parents can be involved in cottage pro-
gramming in much the same way volun-
teers are, i.e., running how-to workshops
in cooking, sewing, games, and arts and
crafts; they also can participate in parent
support groups.

REGULATIONS

1. How do child care workers face legal and
regulatory restrictions in their work or
involvement with families in treatment?

To some extent, all agency workers are
subject to governmental regutations and
sanctions. Agencies, and other disci-
plines, must respect the child care
worker's competence to help meet these
regulations, child care staff should be al-
lowed to record their interactions and ef-
forts with children and their families, and
have their documentation exist as a legiti-
mate part of the client's record. Agency li-
ability should cover all disciplines,
including child care.

2. Should a uniform child care carest ladder
be established to set specific
criteria/standards for developing competent
child care workers (capable of working with
families in treatment)?

A career ladder should be standard and
supported by state legislation. Child care
workers should be licensed, and recog-
nized as part of the treatment process.

BARRIERS AND RECOMMENDATIONS

Co-ordination of treatment efforts among
the various helping disciplines

Many Agency philosophies do not em-
brace the child care worker's role as any-
thing more than custodial in nature.
These philosophies tend to preclude child
care staff from becoming involved in the
mote professional treatment or family-oti-
ented aspects of the program. They also
tend to support “treatment teams" where
mutual respect does not exist.

Any change in Agency philosophy must
be implemented at the top executives/ad-
ministration) and filter down through the
organizational layers. A clear under-
standing of the team concept must exist
and allow fer the provision of the best
possible services, regardless of discipline.
For the most part, line staff are seen as
untrained and unprofessional and. there-
fore. incapable of engaging families. How-
cver, some members of the treatment
team who do not view child care workers
as professionzlly competent, responsible
members of the team from ¢:00 a.m. to

“However, same memhers of
the treatment team who do
not view child care workers as
professionally competent,
responsible memhers of the
team from 9:00 a.m. to 5:00
p.m. Monday through Friday,
suddenly see them as fully
competent from 5:00 p.m. to
9:00 a.m. the next morning,
and on weekends, when many
treatment team members may
be unavailable.”

5:00 p.m. Monday through Friday, sud-
denly see them as fully competent from
5:00 p.m. to 9:00 a.m. the next moming,
and on weekends, when many treatment
team members may be unavailable.

On the other hand, some child care work-
ers are not ready to accept the additional
responsibilities and obligations that a
more professional position would de-
mand: Some feel insecure when relating
to or interacting with parents or other
members of the treatment team; some are
unwilling to venture beyond the confines
of the Agency to interact with profession-
als from other agencies, disciplines or
backgrounds.

Those child care workers who are compe-
tent and who feel secure in their role
must help to implement programs that
will develop and maintain child care pro-
fessionalism. They should participate
fully in agency meetings and at confer-
ences to develop credibility and to gain re-
spect for themselves and their profession.

Statf Bevelopment and Training

Staff development and training must be
incorporated, as part of an ongeing sys-
tem, to upgrade and maintain profession-
alism in child care. Child care workers
can, and should, be trained with other
members of the treatment team to save
money, eliminate scheduling conflicts and
facilitate the sharing of knowledge and
experience among the various disciplines.
All agencies should use existing staff,
whenever possible, to train other staff
and run parent education programs. In-
terns and others specializing in mental
health disciplines also should be called
upen for training assistance.

All clinicians, as part of their training,
should be required to spend some time in
cottages, dormitories, units, etc. with
child care workers, working cooperatively
on day-to-day treatment issues.

Agency philosophies which prohibit child
care workers from being involved in thera-
peutic interventions with famities must
be changed. Child care professionals
should not be excluded from this work or
from sharing assessments and insights
from their perspective. L
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Work with Families

Child *Youth Care

Listening in on more from the seminar on Strategies for Serving Famiiies
organised by The Children’s Village, Dobbs Ferry, New York

The Role of Ghild Care Staff
in Serving Families

PRACTICGE ISSUES

1. How are child care workers used
in serving the needs of families in
treatment?

In some agencies, child care
workers play an integral role in
the therapeutic system, from par-
ticipating in orientation pro-
grams to working extensively
with families (modelling and
sharing behaviour management
expertise). In other agencies,
child care workers play no part in
the delivery of family service.

In agencies using child care staf,
personnel may be called upon to
help familtes in a variety of
ways: to teach parents how o in-
teract more appropriately with
their child; to provide primary
services; to impart useful infos-
mation; and to coach parents in
using new skills and resources.
Whete flexible working sched-
ules exist, the child care worker
can do hands-on trairing in the
home which helps to bridge the
gap between institution and fam-
ily. When child care workers
serve as co-therapists, parents
have access to an additional re-
SOUICe person.

2. At what point does the relation-
ship between the professional
child care worker and the family In
treatment hegin?

Whenever possible, the relation-
ship between the child care
worker and the family should be-
gin prior to intake, primarily be-
cause the child care worker is
most knowledgeable about the
dynamics and systems that exist
within the cottage environment
and set the tone of interactions
among the Agency, child care
workers and the family. The es-
tablishment of clear expectations
between child care workers and
families at the outset can ease
parents minds about whar will
take place during the day-to-day
care of their youngster,

3. What specific tasks are
assigned to the child care workers
who wiil interact with the families,
and what is that interaction?

(). As co-therapists, child care
workers assess the family, ob-

serve their dynamics and interac-
tions, and make suggestions and
recommendations that will im-
pact on the family system.

{b). As role models, child care
workers teach families about con-
crete behavioural expectations
by assigning tasks to children
and parents, and holding them
accountable for doing them.
They teach parents and children
how to enjoy one another (and
how to have fun together) by
sharing ideas for activities and
modelting for them {within the
unit or in the family's home).

In addition, child care workers
can offer families help in struc-
turing their time so that daily ac-
tivities flow in a more orderly
manner.

(c). Child care workers can serve
as liaisons between the child and
family and the child and social
worker to facilitate communica-
tions.

They also can foster the use of
community support systems and
teach parents the importance of
utilizing such services te find
jobs, day care services, alcohol
abuse and drug rehabilitation
programs, homemaker services,
ete.

{d). Child care workers can visit
families to monitor the chiid's
home visits and the interactions
between family members.

4. How do other disciplines support
the child care worker’s attendance
at family meetings for the purpose
of input and/or support?

The child care worker's atten-
dance at family meetings de-
pends on Agency philosophy and
the immediate needs of social
workers, psychologists and psy-
chiatrists.

Wide variation exists among
agencies: some provide child
care workers with total suppert
and access to meetings; other
provide little or ntone of either.
All agencies need to recognize
and make a commitment to the
field of child care as a separate
treatment methodology.

They also must recognize that
child care workers can bring valu-
able knowledge to the treatment
team whicp can be used by other

therapists in their own work
with families.

9. In regard to home visits, family
sassions and follow-up, what
acknowledgement, support or
consideration is given to the
protessional opinlons and/or
assessments of the child care
worker who deals directly with the
child and family?

Again, Agency philosophy and
orientation dictate whether or
not child care workers will make
home visits and become involved
in family sessions or follow-up.
In many agencies, this occurs
only when there is a manpower
shortage or when other profes-
sionals refuse to, are unable to,
or are reluctant to perform these
tasks. Agencies that utilize child
care personnel to the fullest ex-
tent are finding that, when ap-
propriately trained, they are
capable of performing many
functions usually performed by
other disciplines.

6. How might the professionally
trained child care worker’s
assessments and observations of
the family during cottage-centred
activitios be used by the clinicians,
and shared with the entire
treatment team?

The professionally trained child
care worker's assessments and
observations of the family dur-
ing cottage-centred activities are
of vital importance: They provide
insight into the family dynamics,
and they can offer clinicians a
view of the family system in a
more relaxed, non-pressured at-
mosphere.

Documentation by child care per-
sonnel, which is accepted by all
disciplines, heips 0 build better
working relationships among
treatment team members. It also
gives child care workers a sense
of being valued members of the
team.

Participants in this work group
felt strongly that

(1) all disciplines must recognize
and validate the expertise in-
volved in child care work, and

(2) that child care workers must
view themselves as profession-
als.
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Throughout South Africa
programmes for troubled
children and youth at risk
have been struggling to
maintain standards in the
face of declining state fund-
ing. More than ever, this is
the time for NGOs te develop
furthers the role of volunteers.
The assumptions are that {a)
we have a great many fasks
we need to tackle in our work
with children and adoles-
cents; and (b there are a lot
of people out there with skilis
to offer and a need to be en-
gaged upon some worthwhile
work.

Happy ending

Lisa Gregory (not her real
name} was a school Librarian
whose job became redundant.
She was in her late thirties at
the time, and was crushed by
this unexpected end to her
chosen career. She spend eight
months looking for alterna-
tive work, but for most jobs
her qualifications were net ap-
propriate. and for the rest she
was considered ‘over-quali-
fied". Living alone, although
she could manage financially,
she had little in the way of hu-
man support, and soon found
herself getting into a bout of
depression. She then started
over-using alcohol. This could
have been a story with a very
unhappy ending.

One afternoon out walking,
she happened to be passing a
children's home and won-
dered about all the children
and adults living there. On an
impulse she walked up the
drive and asked to see the
principal. She told her of her
predicament, of her skills, and
that she had time on her
hands. Within an hour a room
had been cleaned out, a base
was established, and Lisa
now spends three afterncons
a week running & small li-
brary, reading group and
homework programme for the
children — and a research
service for staff doing courses
and for the team generaily. To-
day she also has a morning
job with an estate agent. “The
volunteer job gave me the self-
confidence | needed to get out
looking for the morning job,”
she says, "but the real fire of
my life is my three afternocons
as week at the home — and
from next week | am adding
an evening a week for a lier-
acy group for local domestic
workers and one or twe of the
children's parents.”

Child “Youth Care

Using Volunteers

Getting started

identify some need areas in
your programme. Work out a
volunteer “package” for each
of these needs in terms of
hours. skilis level required, ac-
commodation and facilities
available — and a staff mem-
ber responsible for managing
and supervising — and then
look for someone who fits the
package. It does take effort to
manage volunteers, for they
need the same planning, sup-
port and feedback as other
team mermbers (“they cost
everything but the salary™
but in return for an hour or
two of an existing staff mem-
ber's time, your organisation
can build valuable capacity by
enlisting volunteers.

Secrets of
Motivating
Volunteers

From What's Working in
Non-profit Fundrafsing

For years, fund raisers have
lacked solid information
about volunteers’ interests
and what motivates them.
The Points of Light Founda-

the Gallup Organisation to
study people’s preferences

sations to address serious
social issues. The study
shows that a high percent-

and energy to one or more
causes. And half of those
who aren't currently volun-
teering said they plan te do
50 in the future. Here are
some other findings that
could help you attract more

tion:

interest them

preference for issues they
want to attack: 55% volun-
teered for programmes

those supporting children;

tion recently teamed up with

for helping non-profit crgani-

age of people lend their time

volunteers to your organisa-

People support causes that

Participants indicated a clear

aimed at the elderly: 46% for

36% for the disabled; 22% for
housing; 17% for victims of
violence; and 14% for drug
or alcohol abuse prevention.
Of course, these figures
don't mean only human
services will benefit. But
wise fund raisers should
make sure that their efforts
to cultivate volunteers focus
on projects that address
these issues when possible.

Assign volunteers
meaningful tasks
Volunteer participation often
goes sour when organisa-
tions detegate bering labour
to them.

The study indicates that non-

profit organisations can in-

crease their volunteer
retention rate if they chan-
nel volunteers' energy Lo-
ward more meaningful
activities. For exampie:

m 74% say they want 10
work directly with peo-
ple in need

m 70% want to help staff
who provide services,
such as driving, collect-
ing food or providing
child minding

» 64% want to help with
fundraising, and

a 50% say they serve on
non-profit boards.

Also, check out the issucs

which are important to vari-

ous cultural groups in your
cOmmunNicy — some groups

may value education work,
others service tasks, etc.

Take note of gender
differences

You may also want 10 seg-
ment volunteer appeals by
gender: The study shows
men and women have dis-
tincily different preferences
when it comes 1o activities.
women tend te want to work
with pregnant teenagers and
children with learning dis-
abilities. They're also more
likely to serve on non-profit
boards, provide companion-
ship and tutoring, offer child
care or substitute parenting,
deliver or serve meals and
perform office work. Men are
significantly more likely to
volunteer for alcohot abuse
programmes, and also prefer
activities such as counsel-
ling, recreation, neighbour-
hood clean-up, administra-
tion and leadership.

Broaden your scope

if you've always thought vol-
unteers are only interested

in assisting people in their
own geographic region, you
may want to rethink your ap-
proach. Two-thirds of volun-
teers reported their work
benefits both their immedi-
ate area and other locations,
and only 25% of those sur-
veyed chose 10 help outin
their own neighbourhoods.
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Practice

Child Youth Care

[n their landmark beok during
the 1970s Postman and Wein-
gartner chalienged educators to
ask themselves the following
three questions:
& What am 1 going to have my
students do today?
m What is it good for?
m How do | know?
We know that it is essential that
all concerned have a clear pic-
ture, ai all times, of the essential
reason for the child's presence in
our programme. A few questions
have to be answered if we are to
maintain seund direction in
what we are doing. Are we edu-
cating these children te function
adequately in the real world —
or are we preparing them only {0
function adequately in our resi-
dential setting? To answer this
question, we need to consciously
look at the curricutum and the
methods we use in our daily in-
teraction with the children who
are in our care.

What am | going to have my
students do today?

Toffler made the point that we
must prepare children to be able
to live in their own future world,
the world they will find waiting
for them when they must func-
tion independently. 1n so saying
he warns us to revisit our poli-
cies with regard to programmes,
routines and teaching to see if
they are really relevant to our
present clients.

Some organisations, consciously
or uncencensciouly regard their
routines as more important than
individua! programmes and edu-
cation. Child and youth care
workers should be in a position
to make decisions on a daily ba-
sis as to which activities are
more important and which con-
tribute towards the real educa-
tion of the children.

This does not mean the child and
youth care worker should go to
work in the morning without any
programme in mind, because if
there is no programme, the chil-
dren are quick to pick this up
and fill the vacuum with their

How do we know that we do from day to day is any good?
DCCA student Phineas Molepo remembers o set of
challenging questions posed by educators

What are we
doing today?

own programme — and child
and youth care workers then find
themselves doing little more
than “putting out fires” as Gan-
non puts it. He goes on to say
that “when I see staff putting ous
fires it suggests that the kids
have grabbed the initiative and
are driving the action through
their behaviour.”

Child and youth care workers
should be leaders rather than fol-
lowers, but they should also
know where to lead. More often
they could be questioning their
own sense of direction: “Whatis
going on here? What would be
the most helpful thing for me to
do? How would adults handle
this situation in a real world situ-
ation?"

For example, a child may decide
to spend his afternoon working
on his broken bicycie which he
rides to school, instead of sitting
around a table doing 'homework'
which he does net have. Many a
child and youth care worker
would not allow this, because
the ‘routine’ says otherwise.

Int the real world, it would make
real sense to spend one's time
fixing one's bike or car to be able
to get to school or work the fol-
lowing day rather than following
a meaningless timetable.

From the organisation's point of
view, it means the administrator
should encourage his staff to al-
low children to take more respon-
sibility for planning their time,
and te de things which promote
their education.

Look at your practice today:
what are your students doing?
Just like pregressive educators,
we should believe that our educa-
tional philosophies not merely
serve the residential community
but can influence and change it.

What is it good for?

If a skill like fixing a bicycle can
be mastered, and then be port-
able and relevant {that is, it will
wotk back home in the child's
real lifey then a good educative
organisation would rather aliow
she child 1o spend his afternoon

fixing his bicycle than forcing
him into an artificiai pro-
gramme.

In work with difficult children
we have a lot te doin a limited
time. There are times when we
are doing more technical ‘rreat-
ment’ work; there are times -
when we are doing more norma-
tive ‘teaching’ work; there are
times when we are having fun.
But everything we do must be
useful — it must “be good for”
something in the child's life.
But experiences can be good for
the child's life rodgy — goed ex-
periences today change a child's
perceptions of his world and the
way he responds to it. Most of us
in my organisation have a ten-
dency to emphasise the future
rather than the present, which
suggests that we fail to see that
what we teack them today can
be relevant to them now.

We often use the words, “When
you grow up, when you leave
this place ... " I think we must
put our efforts inte helping cur
children to understand the impor-
tance of cur rules and routines
now rather than giving them the
impression that life is still to
come — that what we do today
is mere preparation for reai life..
John Dewey, writing in the
school journal in 1897 (did you
get that date?) regretted that
“much of present education faiis
because it neglects this funda-
mental principle of the school as
a form of community life. It con-
ceives the school as a place
where certain information is to
be given, where certain lessons
are to be learned or where cer-
tain habits are to be formed. The
values of these are conceived as
lying largely in the remote fu-
ture.”

We should always keep Dewey's
conclusion in mind that "Educa-
tion, therefore, is a process of liv-
ing and not a preparation for
future living.” This witl enable
the child to see education as a
step forward for the child today
— and allow him to see it as be-
ing good for him today.
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How do | know?

What am | going io have my students do
today? What is it good for? How do i
know? This last guestion is a tricky one,
because what | may regard as good for
the child may not be experienced as goed
by the child or even by my fellow workers.
1t is through the feedback frem the child
and from those he lives with and inter-
acts with that we can know that what we
are doing is good for him or net.
According to Brendtro et al. in their chap-
ter on Brain-friendly learning. “the desire
to master is seen in all cultures from
childhood onwards. People explote, ac-
guire language, construct things and at-
tempt to cope with their environments. It
is a mark of humanness that children and
adules alike desire to do such things and
in so doing, gain the joy of achievement.”
So we will recognise the value of what we
teach when we see children trying more
and more to do things without fear of fail-
ure, We will know by seeing children de-
veloping interest in what we are teaching
thern. We will know by seeing children
gaining courage without feeling threat-
ened.

All these can be seen if our curriculum is
relevant, up to date and interesting with-
out posing any threats to the children.
However, we need to be very careful when
we set criteria for assessing what is good
and what is not, because our criteria may
reflect expectations which might set up
¢hildren for faiture. Gannon {1988) sug-
gest that “A group life environment
should provide children with the incen-
tives to grow and the freedom to fail.

1n other words we should not assess the
child’s progress by comparing him with
other children. Children should be taught
and encouraged to compeie againsi them-
selves and not against others.”

How do we know? We will know when we
see children deciding by themselves what
to do and how to do it, without an adult
having to prescribe for them. We will
know when we see children being able to
pursue their personal goals.

Conglusion

Postman and Weingartner warn that
these three questions must be treated
with caution as they can cause friction be-
tween the organisation and the individual
worker. However, this can be averted by
our building together a policy through
which everyone on the team will want to
facilitate demonstrably useful educa-
tional experiences, today, tomorrow and
every day.

Brendtro, L., Brokenleg. M. and Van Bockern.

{1990) Reclaiming Youth ar Risk, National Edu-

cation Service, Bloomington

Ganrnon, B. (1986) Curriculum Building in
Child Care. The Child Care Worker 4.11
Postman, N. and Weingartner, C. {1971} feach-
ing as a Subversive Aceiviy. Penguin, Har-
mondsworth

Empowering
Staff

Dr. Larry Brendtro, who
will be visiting South Af
rica soon, in conversa-

tion with Norman FPowelf

Although the concept of
empowerment is useful,
it has some limitations.
Just giving power to
someone doesn't ensure
a desirable outcome.

We have to see power as
one of three elements
that go together to make
a healthy climate. Here ]
borrow from a classic
definition of positive
seif-esteem. Many people
say that positive seif-es-
teem comes when you
have three things: power,
competence, and signifi-
cance.

One cannot just walk
into a cottage orinto a
treatment situation and
turn over all responsibili-
ties for decisions and say
that he has empowered
staff. Nor can one ap-
proach a group of adoles-
cents and say, ‘There is a
new system in piace.
From now on you pecple
are empowered.”

Competence

One must have compe-
tent staff if one is to em-
power them. Staff need
particular skills in order
to develop a curriculum
for educational and
group living models.

in the European edu-
cateur model, child care
workers enter the profes-
sion with a very long list
of competencies, not
only in understanding
human behavior, coun-
seiling and teaching
strategies, but also abili-
ties in the areas of crafts,
arts, music, and drama.
There is a whole series of
child care competencies
which enabie adminiscra-
tors to give staff power,

1t becomes more difficult
in some traditional child
care arrangemenis. An
example is the pre-profes-
sional child care model

which Mark Krueger
calls ‘careless’ instead

ef caring’ in which in-
competent parenting
functions are mistaken
for acceptable care. 1 sup-
pose that concerned ad-
ministrators in charge of
agencies are guite right
in not wanting to em-
power these types of peo-
ple.

Significance

The third element of
power is significance. the
feeling that one belongs.
that one is a part of a
whole.

Many organisations fail
to create this magic
group bond. | think that
it was William Glasser in
The ldenticy Society who
said that one of the earli-
est instincts that devel-
oped in the human
animal was the sense of
identity. being a par: of
or belonging to some so-
cial group.

We have not always cre-
ated schools and treat-
ment cenires that have
made children feel that
they belong, and we cer-
tainly haven't created
those kinds of organisa-
tions that make staft feel
a strong part of those set-
rngs.

[ read a paper recently
on how one disciplines
and manages behaviour
in Native American chil-
dren, by Hap Gilliland.
He argued that the peer
group process is the best
way of managing the be-
haviour of Indian youth.
[fyouths are not respon-
sive to the peer process
it is because they don't
feel that they belong.
Ifit’s true that belong-
ing, feeling part of this
almost primary group re-
lationship, satisfies one
of our most basic human
needs, then we must de-
sign organisations that
make people feel that
they helong — or these
organizations are nol
likely to be effective.

By tapping the resources
of all the people in the or-
ganisation, we release a
massive power that gen-
erates the ‘therapeutic
community”.

So1se¢ this model as an

Y

ideal organisation for
child care.

A programme thal cre-
ates this therapeutic
community is Fritz
Redl's “therapeutic mi-
lieu” or Harry Vorath's
"positive culture” which
create a certain sense of
significance and belong-
ing for participants.

One works very hard to
develop the competence
of all the members.
Young people need (o see
that they are competent
in helping to solve their
problems, in achieving
academically, physically.
and socially. Likewise,
staff need to develop in
these areas.

Adults and children

1t may have struck you
that [ see very little dif-
ference, if any, in what
vou need to do 10 create
an ideal community of
young people, and what
you need to do 1o create
an ideal community of
staff.

1 think it was |ean
Vanier, a pioneer working
in communities for se-
verely handicapped per-
sons in France and
elsewhere, who made it
very clear that thisis not
a caste system  of
adults in charge and a
lonely group of people be-
ing helped - but all peo-
ple living in a kind of
community and all hav-
ing something to offer.

If vou listen to the work-
ers in such a programme
they will tell you how
these severely handi-
capped, sometirmes men-
tally retarded persons,
are enriching their own
lives and their own devel-
opment.

it has to be seen as a
WO wWay process
throughout the whole or-
ganisation.
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Train

Child Youth Care

Jackie Winfield considers the value of a training programme
which gives us professiona! skills for deaiing with assaultive youth

Give Peace a Chance:
Towards a culture of non-violence in
the child and youth care system

[t was tempting to begin this by
examining the incidence of vie-
lence within South African soci-
ety. However, one is able to find
plenty of examples in the daily
newspaper or on our television
screens. Suffice it to say that
young South Africans have been
exposed to large doses of vio-
ience, and this is particularly
true for those young people
whom we describe as being "at
risk".

Within the child and youth care
system. there is a large number
of clients who manifest behav-
iour which is not only difficule,
but also, at times, dangerous
and violent. A lack of appropriate
training for child and youth care
workers dealing with assaultive
clients means that staff are often
unable e respond in a therapeu-
tic, caring and non-harmful man-
net. The natural responses of
workers are fear and anger,
which, n turn, usually lead to
“fight" or “flight". Moreover,
aduits who are frightened by
their clients’ behaviour are likely
to respond in ways
which compromise
the rights of children
and youth. Neither
fight nor flight is an
appropriate profes-
sional tesponse (o as-
saultive clients.
Many child and youth
care workers became
aware of their own in-
adequacies in this
area of their work in
May 1995 when more
than 2000 voung peo-
ple who were await-
ing trial were
transferred from pris-
ons and poelice cells.
These children and
youth represent some
of the most troubled
in South Africa, and
as such, are legiti-
mate clienis in the
child and youth care
system. However,
their particular diffi-
culties require that

caregivers be highly skilled in or-
der to deliver an effective thera-
peutic service. In an attempt to
address the problem of assaul-
tive behaviour, the NACCW
brought Prof. Nick Smiar to
South Africa for a rwo-week pe-
riod in June 1995, The aim of
this was to train a group of peo-
ple as facilitators for a two-day
workshop called Professional As-
sault Response Training-revised
{referred to hereafter as PART-R).
PART-R is a comprehensive work-
shop which is based on the phi-
losophy that a/f human beings
have the right to respect, dignity,
and safety from physical harm.
These rights apply to child and
youth care workezs but also to
the young people who are our cli-
ents, even if they become assaud-
five.

Objectives of PART-R
PART-R is a two-day workshop
which provides professionals
with information so as to enable
them to:
* describe the importance of their
own attitudes, moods and moti-
vations on their work perform-
ance with clients who are
impulsive and explosive
“ prepare themselves for the pos-
sibility of being required to re-
spond to assaultive incidents at
work
* implement a system for identi-
fying the signs of impending as-
sault, including knowledge of:
- the four most common

states that drive attacks

- the stress cycle and assaul-
tive behaviour

- human development and the
potential for assault

- as5ault as a method of inter-
personal communication

- assault as a response (o envi-
ronmental conditions

- assault as a response (0 a
perceived threat to one of the
basic human needs
* demonstrate the use of crisis in-
tervention techniques that have
proven useful in preventing sim-
ple assault (threats) from pio-
xressing to assault and battery

* demonstrate proven evasion
technigues that minimise the
tisk of injury to both the defend-
ing employee and the attacking
client including:
- evasion for slaps, punches

and kicks

- escapes from pinches,
scratches, bites and hair-pulling

- escapes from choking at-
tacks, bear hugs and arm-grab-
bing
* demonstrate restraint tech-
nigues that minimise the risk of
injury during the most seripus
assaultive incidents
* demonstrate the development
of written reports of assaultive
incidenis that are complete, in-
formative, concise and legally-
useful
The five-day workshop for train-
ers of PART-R consists of the
abovementioned rwo-day work-
shop followed by a three-day
workshop to enable trainers to:
* identify the componenis and
funactions of a successful work-
shop
* demonstrate appropriate re-
sponses to difficuit trainees
* demenstrate the ability to
evaluate participant performance
* demonstrate the ability 1o
teach PART-R concepts and tech-
nigues
Trainers who successfully com-
plete the five-day workshop are
certified to train the two-day
workshop to staff who work in
the same organisation. This certi-
fication is valid for three years
provided that a minmum of two
workshops are facilitated per
year.

Training in South Africa

In June 1995, thirty-three partici-
pants from private institutions,
State institutions, the Depart-
ment of Correctional Services
and the NACCW completed the
five-day workshop and were cer-
tified as PART-R trainers. To
date, these trainers have trained
more than four hundred people
from all over South Africa in the
two-day PART-R workshop. This
total includes an additional
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twenty irainers from the Department of
Correctional Services who were trained
and certified by the NACCW in June 1996,
These new trainers have trained 137
prison personnel in the last five months.

Evaluation

All participants who complete PART-R are
asked to fill in a guestionnaire so that the
NACCW might gauge the appropriateness
of the training. A selection of the stu-
dents’ responses follows:

“The course work had a direct bearing on
the nature of the work T do at this institu-
tion. it can be put into effect immedi-
ately.”

it has given me self-confidence and es-
teem. | can work better in my environ-
ment without fear.”

“1 feel that { am now better equipped and
therefore more confident about difficult
children and situations.”

It has assisted me in acquiring skills in
keeping myself safe and everyone around
me safe.”

[ feel 1 can handle a crisis situation in a
professicnal way because 1 am more as-
sertive, more confident. 1 now feel more
safe at work knowing about the right
ways of restraining.”

“] think I gained a iot from this course
which will help to perform my job profes-
sionaliy.”

“The course serves to provide the mem-
bers with adeguate guidelines in respect
of their treatment of clients and attitude
towards clients.”

“According to my view, this course is an
excellent one. The cnly thing is to pro-
mote it.”

Summary

Our children and youth reflect the norms
and values which they have experienced
in society. At this junctuze in the history
of our nation, it is hardly surprising that
vast numbers of young people are not
only “at risk” but also potentially violent.
1f we wish to teach our clients altruistic
and humanitarian norms and values, it is
necessary for us as professional child and
youth care workers 10 understand the phe-
nomenon of assault and respond to such
behaviour in a caring and non-assaultive
fashion.

We need to remember that “violence be-
gets violence” just as “respect and dignity
beget respect and dignity”.

As a profession, let us commit ourselves
to the highest standard of care for all of
our clients. It is essential that we equip
ourselves with the knowledge and skills
to respond to difficult and dangerous be-
haviour so that every intervention is
therapeutic and respectful.

Organisations which offer services to trou-
bled chitdren and youth will always be
characterised by a measure of chaos. Let
us be sure thai this chaos and the difficul-
ties of our clients are not exacerbated by
ignorance or a lack of skill on the part of
those of us who call ouselves professional
child and youth care workers.
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Garner, Howard No.9,14

Giordan, Alma No.10,19

Gray, Mel No. 5,14

Humes, Edward No.4,16

Hyland, jim No.9.18

international N0.3,9; 8,17; 11,17
Internet No.3,19; 4,20

Knickerbocker, Brad No.2,11

Lesley du Toit No.7.4

Loffell, jackie No.10,2

Long, Nicholas No.9,4

Maier, Henry No.6.11, 7.6
Makhathini, Oscar No.8,8

McCallum, Sheila No.5,6

Mendel, Richard A. No.10.4

Meyer, Karen No.1 .8

Miller, Robert Tate No.9,13

Mncayi, Pumla No.3.6;

Moloto, David No.8,16

Motala, Shirin No.11.7

NACCW No.4.18

Nijie, Patrice N0.6.,7

Crbell, Jackie No.&,10

Pare. Nick No.3.7
People:

Alan Keith Lucas Ne.4,6

Annette Cockburn No. 11,3

Brendtro. Larry No.4.6

Chris Kitch No.4.9

Elwin Gallant No.6,3

Irene Cowley No.7.3

lean Wright No.2.9

Jeannie Karth No.1,3

Irene Mahet No.8.3

Merle Allsopp No.5.3

Phineas Molepo No.8.3

Roger Pitt No.3 3

Sabitha Samjec N0.10.3

Sibongile Manyvathi No.2,3

Wwalter Dodgen, N0.9,16

Zeni Thumbadoo No.4.3
Peterson, Scott No.6, t4
Philpot, Terry No.3 18
Pinnock. Don No .5,12: 10.13
Poems No.1.12: 1,15
Practice No. 1.14: 2,4; 2,13, 2,15: 5,19;
611,615 76:78: 79,714,716, 717;
86,817:819:94:9,19 10,8 10,17;
11.4; 11,13
Programmes No.1.16: 11.18
Public Policy No.1.13; 2,10; 3,18, 4,13;
5.7:514:6,8,7.20:8,12; 10.12;: 11,7
Questions No.1.10; 2,5; 3,13; 4,7: 5,18:
6,20, 8,10:9,7. 10,16: 11,9
Reviews No.1,6;3.4; 7.13; 8,7
Richter, Linda and Swar-Kruger, [il} No.
6,17
Rodrigues, Leon No.3.9
Samjee. Sabitha No.8.17
Search Institute, University of Minnesota
No.66
Sioane, Wendy No.9.17
Sloth-Nielson, Julia No.10,12
Stories N0.2,20; 3,20: 5,17, 6,7, 8.11;
9,13; 10,19
Street Children No.5,10, 6,17: 7.11: 8,15:
816,910
Taylor. Mark No.3,14
The Profession No.3.14; 4,14: 5,9;: 9,20,
10,20, 11,20
Thumbadoo, Zeni No.11.17
Tomlinson, Mark No.1.4; 7,17
Training No.11.15
UN and Children No 2,16
Viewpeoint No.9,18
Walton, Roa No 4.8
Weldon, Michele No.11,6
Wilson, |eff N0.8,19
winfield, Jackie No.11,15
Work with Families No.7,9; 10.8; 11,10
Youth justice No.1, 8: 2.11: 3,12: 4,16;
7,19; 8,8; 10,2
Youth at Risk N0.3.9; 3,16: 5,16: 9,17
Youthwork No.4,4: No.5.4; 5,12; 6.4;
6,14;:8,13; 11,12
Zoglin, Richard No.5,16
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Zeni Thumbadoo dcscribes a new exchange opportunity for South African child
and youth care workers through Pittsburgh University and Pressley Ridge Schools

International Institute

My visit during the second half
of October, initiated by the
Pittsburgh International Chil-
dren and Families Institute, a
joint partnership between the
University of Pittsburgh and
the Pressley Ridge Schools,
brought together repre-
sentatives from six different
countries ~ the Czech Republic,
Poland. Portugal. Argentina,
Brazil and South Africa. The
purpose was to share the
range of programmes and serv-
ices offered by these two or-
ganisations through further
visits.

We had the opportunity Lo visit
the different programmes and
to discuss these with trainers,
senior staff, on-line staff. and
children and youth and par-
ents/foster parents from the
Pressley Ridge Schools and
with academics at the Univer-
sity of Pittsburgh’s Office of
Child Development.

The Office of Child Develop-
ment at the universiry shared
with us an innovative family
support programme that they
have set up together with com-
munities.

Special programmes

The Pressley Ridge Schools of-
fer programmes for very trou-
bled children and youth who
are mentally and emotionally
challenged, who have had mul-
tiple placements and who re-
quire remedial education.
Notabie characteristics of the
programmes are the strengths-
based approach, the emphasis
on family liaison and parent
partnership, the use of the
positive peer culture, the pol-
icy of non-refusal of admission
to very chatlenging children
and youth, an avoidance of in-
appropriate termination of
cases, the skilful use of physi-
cal restraint, and a strong and
diverse training component -
designed to respond to the
needs of children and youth in
the state of Pennsylvania.
Their programmes include a
range of differentiated foster
care programmes are offered
including Kinship Foster Care
and Treatment Foster Care.

Child Youth Care

There is a focus on intensive
selection, training, and sup-
port of foster parents. Their
residential programme com-
prises two cottages which offer
almost one-to-ane support 1o
children. The Prism pro-
gramme is less intense but of-
fers a treatment programme
for youth with challenging be-
haviour, dealing with issues
that have not been addressed
in other placements.

The Kinship Residential Pro-
gramme offers short term (4

to 6 months) residential care
for 10 children and youth who
have critical reasons for not re-
maining at home. This pro-
gramme emphasises an
outreach to the educational
system (youth remain in their
schools with the child and
vouth care workers geing into
the schools to assist the teach-
ers in coping with them), a par-
ent support programme (a
family liaison worker is em-
ployed). a strong training com-
ponent for staff, and an
intense and purpoeseful use of
the group and the milieu in the
treatment programme.

The Ohiophyle Wilderness
Programme is for young
males who are in trouble with
the law and have very serious
behaviour problems. The boys
are accommodated in cabins of
10 each. The programme in-
cludes challenge courses and
an emphasis on group inter-
venlions and relationship
building with the adults. The
educational component is crea-
tive and connected with daily
experiences and tasks (for ex-
ample, cooking. building, car-
pentry). The programme also
has a strong family cutreach
component (a family liaison
worker is employed).

Education

The Pressley Ridge School of-
fers a structured and innova-
tive educational programme
for behaviourally troubled
youth and children and those
with the need for remedial edu-
cation. The staffichild ratio is‘

intense with a strong positive
peer culture component, fam-
ily outreach services, individ-
ual treatment {educational)
plans, and all with intensive
staff training. The educational
curriculum is most interesting
and innovative.

Family Preservation

These are programmes that
have the purpose of short
term, intense service to fami-
lies at risk of having children
removed frem their care. The
programme also includes a
Family Reunification compo-
nent and works in close liaison
with the family support pro-
gramme. The programme is
based on the basic philosophy
of Family Preservation.

The range and depth of skills
in the Pressley Ridge pro-
grammes will be of great inter-

est to us. It is interesting to
note that the three child and
youth care programmes being
piloted by South Africa’s Inter-
Ministerial Committee are simi-
lar to programmes offered by
Pressley Ridge, namely, Profes-
sional Foster Care, Alterna-
tives in Residential Care {such
as Quiward Bound) and Fam-
ily Preservation.

This contact has the potential
to blossom into a positive part-
nership for the NACCW and for
child care in South Africa. |
would like to record my appre-
ciation for the opportunity of
this visit afforded to me by the
NACCW,

International Institute

Exchange Programme

With the Pressley Ridge Schools
Pittsburgh, Pennsylvania

The NACCW invites applications from child and youth care
practitioners who will be available for a two-month expetience
{March—Apnl 1997} at the Pressley Ridge Schools. The schools
have been visited by an NACCW representative who has identi-
fied two programmes for this exchange opportunity: the Kin-
ship Residential Programme and the Ohiophyle Wildemness
Programme — see information in the feature on this page.

Criteria for selection will include —

» Professional qualifications in child and youth care

= Substantial experience in the field

«  Anactive interest in one of the designated programmes

+ Paid-up membership of the NACCW

» Recommendation of Regional Executive/Chairperson

= Professional Registration recommended (nat compulsory)

The suceessiuf applicant will be expected to give official feed-
back to the Association both in writing and in presentations,
and ta assist in the development of training and materials.

[nterested applicants should apply to the Director, NACCW,
47 Krombeom Read, Rondebosch 7700, enclosing a full CV,

by 31 December 1996,
NALCLCW
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Programmes

Child”Youth Care

Jack Epstein describes how inexpensive traning and new skills
can lure youths away from drugs and gangs

A new path out of
Brazil’s slums

Zizelia Da Silva Borges gazes at
the classroom wall riddled with
gunfire and then at the black-
board with the plastered-over
bullet hole. “1t’s a terrible way to
live,” she says, referring to the
neighbouthood violence. “Unfor-
tunately, there are a lot of idle
young men who have nothing to
do but join drug gangs.”

Ms. Borges lives in Vila do Pin-
heiro, one of Rio's roughest
slums. In July, the former secre-
tary will teach computer science
to youths who she says might
otherwise turn to crime. “If we
were offering a sewing class,
they obviously wouldn't come.
Burt computers are very allur-
ing,” she says.

The class is sponscred by a year-
old non-profit organization
called the Committee for Com-
puter Science Democratization. It
is part of a unique experiment to
lure young slum residents away
from gangs by giving them ac-
cess to computers — and per-
haps lead to a decent job and a
boost of ego.

“The idea is that once the poor
become computer literate, they
will have more self-esteem and
see themselves as people who
can participate in society,” says
committee spokeswoman fulia
Michaels.

The committee is the idea of Ro-
drigo Baggio, a high school com-
puter teacher and consultang
who dreams of hooking up most
of Rio's slums by 2006. Cur-
rently, some 1.8 million people,
or nearly cne-third of the popula-
tion, live in the city's estimated
600 slums, known locally as fav-
elas.

“If we want a more just society,
somebody must help the poor
learn the technological changes
that society is undergoing,” Mr.
Baggio explains. “Young people
want an alternative to drug
gangs and a more ethical life-
style.”

Using donated computers, soft-
ware, and technical manuals, in-
structors teach a three-month
course that includes word-proc-
essing, spreadsheets, accounting
programs, and graphics. Each
school has only five computers

and a printer; and classes —
heid in community centres,
schools and churches — are di-
vided into seven groups of 10
students each. Teachers are re-
cruited from the favela, trained,
and paid $200 a month from the
nominal $10 monthly fee
charged to each student. A team
of 80 volunteers act as advisers
and technicians.

In the past year, the commiciee
has opened schools in 15 slums,
serving more than 3,000 stu-
dents. Five more favela classes,
including Vila do Pinheiro, are
set (o open within several
months.

At the Lidia dos Santos Commu-
nity Centre in the Rio favela of
Vila Isabel, 107 students are tak-
ing the computer classes in morn-
ing, afternoon, and night shifts.
“These classes are motivating
young people to stay in school,”
says Anna Marcondes Fuia, presi-
dent of the centre. “They are a
way 1o end the vicious circle of a
lack of education, low salaries,
and underemployment.”

Baggio estimates that 50 percent
of class graduates have already
found work that require com-
puter knowledge or have im-
proved positions at their current
jobs.

Marcio Rosa Ferreira, for exam-
ple, took a three-month commit-
tee class at the Vila [sabel
communicy centre that ended in
February. A week later, he got a
job at Kodak, designing adver-
tisements on computers with

graphics programs that he had
learned in class. “1 told the man-
ager that { had taken this com-
puter course. 1 think it influenced
him to give me the job.” he says.
Baggio also believes that the
classes have "rescued the citizen-
ship” of graduates. As examples,
he points to a new electronic
computer bulletin board that an-
nounces favela cultural events
and software programs that have
been introduced to teach stu-
dents about health and protect-
ing the environment. In the
favela of Vila Isabel, students are
printing out flyers and posters to
educate residents about AIDS.
Baggio says the committee is
simply filling a vacuum for pub-
lic education and an ever-widen-
ing gap between the literate rich
and the uneducated poor. “If a
rich kid can study computers,
why can't a poor Kid?™ he asks.
In the past two decades, rampant
inflation, an economic recession,
and government indifference
have resulted in major spending
cuts in public education. Class-
reoms are in shambles, students
learn from out-of-date textbooks,
and the average salary for a pub-
lic school teacher is $78 a
month. In Rio, many teachers
don't show up for class, while an-
other 2,621 have guit in the past
year.

Consequently, computer classes
are offered mainly by private
schools, which charge a monthly
taition of $300, well beyond the
reach of most Brazilians. Brazil's

Michelle da Silva Mora learns to use the computer with

& a2 i

Leiltron Mario Junior in Rio de Janeiro

»
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Rio's Favela Rochina is the largest favela
slumy in South America. Youths often
turn to crime for lack of better options.

average por capita income is $3.000 a
vear

Not surprisingly. officials at the Professor
Ernesto Faria public school in Rio dida't
hesitate when the committee offered five
computers in exchange for a classroom
that residents of Mangueira. a nearby fav-
ela of 70.000 inhabitants. could use.

"1 dido't think twice,” savs school princi-
pal Paulo Ferrari. “These are the first com-
puters that we have ever had.”

On a rainy Thursday afternoon, Atr. Fer-
rari watched as Mangueira teenager Vitor
Almarao Domingues learned how to cre-
ate files and directories. The soft-spoken
Mr Domingues said that several of his
friends had joined gangs, but he pianned
to "get a good job after learning how to
wark these machines.™

For Baggio, that response confirms his
strongly held beliet thal computers are en-
ticing vouths in the favela away from or-
ganized crime. Yer he is well aware that in
almost every Rio slum, he can't operate
without drug lords” permission.

Baggio -- like many favela residents —
calls traffickers “the bovs™ and uses
euphemisms o describe their activities.
His cawtion is justified.

After he was guoted in a Rio dailv saving
“compulters are a revolutionary vehicle
for living & more ethical life.” gang mem-
bers invaded three committee schools the
following day.

“They came in, folded their arms. and just
watched.” savs Serenite Moretti. the com-
mittee's director. “When they saw that it
was nothing revolutionary or dangerous
1o their aperation, they lefr.”

Recently, both Baggio and Mr. Moretti
spent several hours hugging the floor of g
computer class room in the favela of
Farada da Lucas. after being caughtin a
shaotout between tratfickers and police.
In Vila do Pinhetro. vialence between rival
drug gangs is so tierce thart few residents
venture out of their homes after 9 p.m. As

“There is a way to end the
vicious circle of a lack of
education, low salaries and
underemployment.”

a result, the committee’s school will
schedule classes during daylight hours,
and the computers have been strategi-
cally arranged out of the line of stray bul-
lets.

tn the meantime, Baggio says he plans to
link the schools by modem, introduce the
internet, and create home pages for each
class. Moreover, he will soon inaugurate
the committee’s first Sao Paulo school
and is aiscussing his model program with
officials of five other states.

"My goal is 1o include all of Brazil's ex-
cluded inte society,” he says.

Acknowledgements: Chriscian Science Monitor

Committee for Computer Science Democratiza-
tion: /retp-imwnw, ibase. org. br

Time to decide ...

If you are in a senior or middle management position
in an agency serving children and youth,
informed, quality programmes are your concern.

Registration is now open for this twe-year course

which will allow you to join a group of child care administrators
who really understand the parameters of their work and

are well equipped te offer competent leadership in the field.

DCCA

The Diploma in

Child Care Administration

Write to DCCA, PO. Box 23199, Claremont 7735
Telephone/Fax: (021) 788-3610
e-mail: pretext@iafrica.com

4L OF SOUR,
1/ Q2 res 1k anOUIS N

The
Certificate
in Child and
Youth Care

Write to The Head,
Child and Youth Care,
Department of Social Work,
University of South Africa,
P.O. Box 392, Pretoria 0002

C1e SlNGl‘:“E
SRt
EMBER

DEC 906

The ideal two-year qualifying
course for child and youth
care workers —

* Six papers plus one
specialisation field

* Four practical laboratory
programmes

« Supervised practical work
cpportunity

Don't detay - registration will
close on 15 December 1996
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Continuing to answer this question, we listen this month
to James Anglin’'s (1992) view of self, skills and knowledge
in child and youth care worker development

The personal development and professional
development of the child and youth care can-
not be separated.

The focus of all our work is on high quality
work in the tasks of our work, bu there is an
vsseniial need for balance across the three
areas of knowledge. skills, and self.

Selt

Central (o the educational process for child
and vouth care is self-awareness, sense of
self. and development of self. Frances Ricks
{1989} developed a model for addressing
self-awareness in a systematic fashion. On
one side are beliefs, values and erhics.
These, together, constitute the inner “life po-
sition™, or “world view" of the worker/per-
son.

On the other side are thoughts. feelings and
which together constitute our “styles” of
presentation. or “postures”, in the world.
Our thoughts are the cognitive elements. our
feelings are the emotional aspects, and our
actions are our actual behaviours, or what
we do. At any time, all three aspects are pre-
sent. This model can be used to examine and
explain aspects of one’s self by providing a
kind of map to assist in exploration. For ex-
ample. il one becomes aware of a personat
behaviour that one does not like. or does not
undersiand, one can trace back through the
related thoughts and feelings 1o the underly-
ing beliets, values and cthics. thereby en-
hancing one's selt-awareness. Csually, the
involvement of another person trained in the

use of this maedel wha is supporiive. vet chal-

lenging, provides the optimai context for
selt-discovery and. thus, the opportunity for
personal growth and change.

Skills
The concept of skill is often used guite casu-
aliy, and even carelessly, in the literature on

child and youth care practice. As with the no-

tion of self-awareness. it deserves in-depth
consideration. A skill is a complex phenome-
non which has been analvsed by Marcia
Hills [1989Y into lour essential elements.
Contextual awareness: Every siwation is

Child Youth Care

bound by 1ts context, and at any given mo-
ment, child and youth care workers experi-
gnce a situation with all of its nuances.
Some of these nuances are more salient
than others because of the context within
which they occur. The ability to recognize
the salient features in a given situation is
termed “contextual awareness”.
Discretionary Decision-Making: In any

situation there are a multitude of possible re-

sponses. Child and vouth care workers need
to choose one response from all these possi-
bilitics. The respense they seleci is based on
their judgement about what would be maost
effective in the situation. The ahility to make
decisions with discretion is what constitutes
an intelligent action.

Performance: The behavioural component
of skilifulness. referred to here as “perform-
ance”, is often the prime focus of profes-
sional training programs. This critical
component invelves the abilicy of child and
vouth care workers to specific behaviour or
Confidence: Workers must have faith and
confidence in their own abilities and inter-
ventions Professionals must trust in their
abiliy ta make sound judgements and deci-
sions, and perform effectively.

In summary, the terms skill, skilful and skil-
fulness imply the presence of these four in-
terdependent elements. How skilful a child
and vouth care worker is depends on the de-
gree to which these four interconnected ele-
ments are present. The question now arises,
how is skill developed across these lour ar-
£ds.

For education and iraining in skill develop-
ment, experience is the key, "Experience” as
used here, refers not simply to “putting in
time™, bun rather refers (o the process of e~
ffving now learning from participation in
praceival sicuarions.

Anglin suggests the following stages of

growth of a child care worker: Beginner, Nov-

ice. competent worker, proficient worker and
cxpert. These compare with Phelan's three
stages of Year 1. The initigl stage:

Year 2. Beginning protessionalism: and

Year 3. Competent pralessional.

¥nowledge

Acrather wepical list of required knowledge

elemenis would include the following:

m Theoretical approaches to behaviour
change

m Human growth and development

m Assessment principles and methods

m Case planning and management
frameworks

m Communication theory

m Principles and models of intervention

m Rescarch and case/program evaiu-
ation principles and processes

m Professional ethics and issues in cur-
rent practice

m Legislation and policies

m Atypical development and behavieur.

These knowledge areas need te introduced

not just through teaching. but in conjunc-

tion with the exploration of self and the de-

velopment ot skills; that is, as part of an

integrated process of staff (or student) devel-

opment.

What workers do

Anglin divides this into two categories:

A. Direce Service to Clients

These include: 1. Individual intervention,
counselling or therapy: 2. Group interven-
tion, counselling or therapy: 3. In home fam-
ily intervention. counsclling or therapy; 4.
Office-based family intervention, counsel-
ling or therapy: 5. Assessment of child: 6.
Assessment of family: 7. Child management;
8. Child abuse interventions: @. Employment
counsclling or assistance. 10. Life skills
training: 1. Health management: 12. Edu-
cation remediation: 3. Recreational leader-
ship: 14, Arts and crafis leadership:

15. Counselling on death. dving: 16. Thera-
peutic piay: 17. Pareniing skill training; 18.
Sexuality counselling; 19. Marriage counsel-
ling: 20. Stress management: 21, Litestyle
modificaiion.

B. Organizarional Activities

These include: 1. Case management; 2. Cli-
ent contracting: 3. Report writing and for-
mal recording; 4. Court appearances/legal
documentation: 5. Program planning and de-
velopment: 6. Use and interpretation of pol-
icy: 7. Individual consultation with other
professionals; 8. Participation in profes-
sional teams; 9. Co-ordination of profes-
sional teams: 10. Contracting for services;
11. Supervision of statt, students or volun-
teers; 12, Stalf training and development:
13. Public relations/community education:
14. Grganizational analysis and develop-
ment: 13. Pelicy analysis and development;
16. Financial analysis/budgeting.

Anglin concludes: Sensitive supervision
based upin an understanding ol the process
of staff development can signilicantly en-
hance the quality of a siaff member's work-
ing life.

Anglin. ]. (1992 How Staft Develop. F/CF Budfle-
£ No.6 18-24

Phelan, 1. 19901 Child Care Supervision: The
Neglected Skill of Evaluation, In Anglin, ). et

al. Perspeceives in Profissional Chitd and Youth
Cure, New York, Hawonh Press

Ricks. F {1980 Self-Awarcness Mode| for
Training and Apptication in Child and Youth
Care. £ Child and Yoweh Care. 4 (1Y 35-41
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