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Today is the firstday of
of the rest of your (child

and youth care] career

At what point do we let go of the
past and grab hold of the future?
The answer: in the present —
today — now!

This issue is full of thinking
around programmes, and ways in
which we in the child and youth
care business can plan to meet the
demands and expectations of the
future.

Kathy Scott offers us an object
lesson on what might be achieved
by even a relatively small
organisation, if it is prepared to
play around with its staff skills
and job descriptions, and spend
time assembling a good team of
volunteers. Sydney Samakosky
reports from the experience of a
long-established organisation
how, by extending venues and
prgramme content, the local
community can benefit more from
what a children’s home has to
offer.

Dolly Naidoo returns from
America to show how some useful
aspects of a programme she
observed there can be used back
home, while Frank Ainsworth and
Richard Small, colleagues from
Australia and the US, help us
think through the principles of
family centred practice.

Human, material resources
Recent visitor to South Africa
from the Netherlands, Kees
Waaldijk, together with Lies
Gualthérie van Weezel, his
collaborator on a new book on our
field, explores aspects of child and
youth care as a profession.

And Ernie Nightingale walks us
through some of the complex
passageways we must negotiate,
in partnership with the state, as
we move from fixed rate funding
to programme funding.

Taking in and giving out

So all in all there is a lot of ‘meat
and potatoes’ in this issue for
child and youth care workers,
administrators and managers, all
of whom stand together on the
threshold of new times in this
work.

But there is another thread
running through this month’s
articles. It is the opportunity. it
not the obligation, to network
with others, to offer our own
viewpoint, and to speak out when
necessary on any of the issues
which will no doubt affect our
work with children and youth over
the coming years.

The writers of articles invite you
to contact them (telephone
numbers are given) to clarify and
discuss their ideas and
experience.

And those in the state depart-
ments who are engaged in
forward planning ask you for your
input and your reactions (their
postal addresses are given) —
whether on the IMC’s interim
policy recommendations or on the
direction which programme
funding is taking.

We can only benefit from
consulting with one another as we
seek together to respond to the
expectations of emerging state
policies. And we have every right
in this new society both to
question and to participate in the
process of policy-making.

Just as child care people are
setting out in new directions, so
the NACCW itself has been
enabled this year to explore new
training opportunities in our
country’s rural areas.

We have many colleagues who
work with children in places
which are very isolated. far from
the support and companionship of
fellow child care workers in urban
settings. .

A number of administrators in
rural institutions have been able,
in a small way, to connect with
trainers through the Diploma in
Child Care Administration (DCCA)
which is a distance-teaching and
telephone tuition course. But the
majority of staff have not been
able to do this.

Thanks to the generosity of the

[dren's Fund

Roval

t getting
unmes under
1 meaningful

“Thirsty” workers

When training was otfered for the
first time recently (o statt in state
institutions. often in outlying
places, the response was
extremely positive -~ “thirsty for
knowledge"” was how some
trainers described the students.
The same has been true amongst
staff in the private institutions
now receiving training — in the
Eastern Cape. in Namaqualand
and soon in KwaZulu Natal.
Rural child care institutions work
with a set of problems and
circumstances which present their
own unique challenges. The
resources and the logistics are
usually very different from those
we enjoy in the larger centres.
But it has been rewarding to be
able to share those principles and
methods which are common to all
of us, those based on sound child
and youth development, and the
positive relationships which
reassure and grow troubled young
people anywhere.

FAX NUMBER AT EDITORIAL
OFFICE/PUBLICATIONS UNIT:

(021) 788-9423

This number is already opera-
tional and is the only number
connected to the fax machine.

Please note that as from 1st of
August 1997, our web sites have
moved to the following locations:

NACCW
http://www.pretext.co.za/naccw

CYC-Net
hitp://www.pretext.co.za/cyc-net

CYC-net

Are you connected? Send e-mail
to cyc-net@iafrica.com and you
will be connected to a network of
child and youth care colleagues
world wide. You are welcome!
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Sharon McNicol

Sharon is a member of
the Regional Executive
in the Eastern Cape Re-
gion, and has trained
the BQCC course for
some years.

After qualifying as a
Social Worker from the
Rand Afrikaans Univer-
sity, Sharon became a
field social worker, spe-
cialising in reconstruc-
tion work with parents
of children who had
been removed from
their families and
placed in foster care or
institutions.

Parents and children
While in this position
she was instrumental
in arranging camps
which the parents and
their children attended.
In this way the children
and parents could be
together under supervi-
sion and at the same
time undergo educa-
tional and skills pro-
grammes.

After a year in this line
she moved on to spe-
cialise in adoptions
while working at a
home for unmarried
mothers. This was fol-
lowed, in 1985 by the
position of Social
Worker in a children's
home in Johannesburg.
During this time
Sharon did the BQCC
through the NACCW.

Further studies

In those days it was
unusual for a woman
social worker to head
up a children’s home
and so as there seemed
to be little possibility of
a career advancement
Sharon decided to fur-
ther her studies in a dif-
ferent field. She grad-
uated with a BA (Hons)

in Training Manage-
ment and took up a po-
sition with the National
Cancer Association
training their volun-
teers. She was soon
made Area Manager
and then Deputy Direc-
tor.

By this stage Sharon
was married and she
and her husband relo-
cated to the Eastern
Cape where she went
back into child care.
She took up the posi-
tion of Principal of the
Eastern Province Chil-
dren’'s Home in Port
Elizabeth.

Fund raising

Sharon feels that due to
its advancement and,
development pro-
grammes E.P. Children's
Home is a model for
such institutions in this
region. The home com-
prises eight cottages
and has 94 children at
present with eight child
care workers and eight
assistant child care
workers. It is totally in-
tercultural and interde-
nominational, not
being affiliated to any
church.

However, much valu-
able time has to be
spent on fund-raising
by the child care work-
ers — R50,000.00 has
to be raised each month
due to the inadequacy
of the present subsidy
system.

Sharon was elected on
to the Eastern Cape Re-
gional Executive Com-
mittee in 1992 and two
years later she was
made Chairperson.

At present she is run-
ning the Principals’ Fo-
rum. This group meets
bi-monthly and has a
regular attendance of
eight principals.
Sharon has also facili-
tated and trained the
BQCC in that region for
the last six years. She
feels that there is still
much training needed
as many child care
workers in the area
have not had the oppor-
tunity to undergo any
training at all.

Sharon and her hus-
band Neil have two
children, Graham (11)
and Megan (10).
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Programmes

In this issue we highlight two programmes — both very different in history, resources
and clientele — which have recently tackled the need for change and development in
the light of the Policy Document of the Inter-Ministerial Committee on Young People at
Risk (IMC). In the first, we talk to Kathy Scott, principal of James House in Hout Bay.

From Soup Kitchen to
Community Programme

James House in Hout Bay
(named after a young boy who
begged for food and shelter for
himself and his sisters) grew
eight years ago from a soup
kitchen service to a shelter for
street children.

Initially a community under-
taking operating as a project
under the wing of Cape Town
Child and Family Welfare Soci-
ety, it is now a registered chil-
dren’'s home for 20 children,
and an independent branch of
the Society.

Today it offers a differentiated
residential, family and commu-
nity programme which demon-
strates how the “new
paradigm” in child and youth
care can be explored even be-
fore the new structures and
funding are in place.

Child Youth Care
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Changing circumstances
The mission statement of James
House was well intentioned
from the start: to achieve the
return of a child to family or
community within a turn-
around time of six months to
two years. However this goal
was hard to reach with the only
child care worker on duty in the
evenings preoccupied with the
children in residence.
But change is often kick-started
by necessity, and when the
child care worker became
through other circumstances
unable to remain resident, yet
wanted to stay on to develop
new directions, principal Kathy
Scott and her management
committee decided to bite the
bullet. At a time when many
children's homes were reducing
staff, James House increased
theirs. A new resident child
care worker was appointed,
while the former staff member
started moving outwards to
work with families.
It was a slow and carefully
planned change, since the chil-
dren were anxious over the
comings and goings, but in
retrospect it is seen as a turn-
ing point.
The family worker, and thus
James House, became better
known in the community, and
the community in turn in-
creased its support. Fortu-
nately the home remained full
(even had a waiting list) so
state funding stayed constant.

New work

Exciting things happened. The
new role of a family/commu-
nity worker required that a
new job description be worked
out, and this was largely de-
cided by events. Children re-
turned to their parents were
supported by the worker in
child management skills, and
the children could continue to
attend some of the afternoon

programmes at James House.
The parent support included
elements of parent effective-
ness training and elements of
counselling. The worker then
offered parent effectiveness
training to local school teach-
ers who were able, in turn, to
be helpful to other parents in
the community. The family
worker still does some shifts in
the children's home, and some
James House staff (now also in-
cluding a relief child care
worker and two full-time stu-
dents) may in time do “shifts"
within family settings.

What is common is the essen-
tial nature of “life space” work
as distinct from social work,
though, when convenient and
appropriate, some tasks are
shared between the Child Wel-
fare Society's social worker and
the James House workers.

Also, some of the existing ac-
tivity programmes in James
House could well be moved to
community venues, thus being
accessibly to both the children's
home and other children. So,
the walls of institutions be-
come more permeable, and the
roles and tasks of child and
youth care workers more widely
applied.

Staffing

This development requires
thoughtful planning. Here are
two object lessons apparent in
the James House story. The first
is related to staff. james House,
like most children’s homes,
would not normally be able to
afford the staff needed for a de-
velopment of this scale. In-
stead, it makes active and
sensible use of volunteers. The
small permanent staff is com-
plemented by two full-time
Danish student volunteers, and
a corps of twenty volunteers
from the community who help
with the home's activities pro-
gramme: arts and crafts, sports
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“Everything they get in
the programme is
something they can take
away with them —
something which will
“fit” with their own
homes and families, and
will be helpful there.”
|

and recreation, sewing and carpentry,
reading and tutoring — and with the
administration: transport, collections,
fund-raising, typing and general ad-
ministration. Further, a consultant
psychologist contributes time, and
members of the management commit-
tee itself are quick to stand in for any
of these many tasks when needed.
Much staff attention is placed on this
volunteer corps. who are properly in-
volved in planning. supervision and
feedback. and for whom reguiar train-
ing and social events are planned.
James House demonstrates that there
is an effective way past the excuse that
“we haven't enough staff”.

THE HOUT BAY COMMUNITY — PAST

1 The former james
Houss residential
programme

Ecological standards

The second object lesson is related to
the home's careful monitoring of levels
of services. While client needs are ac-
curately assessed and service quality
in terms of these needs is consistently
high, the resources and interventions
are never so sophisticated or complex
as to be beyond the normal reach of
the children, families and community
itself. This is a powerful element of the
James House programme.

For example, they have refused dona-
tions of MNet and a swimming pool, as
these would not be part of the chil-
dren’s normal lives. Further, James
House intentionally has no transport
so that there is no learned reliance on
a resource which would not be part of
the children's future. Most importantly,
all of the activities programmes are
geared towards skills learning and not
towards passive entertainment; every-
thing they get in the programme is
something they can take away with
them — something which will “fit”
with their own homes and families and
will be helpful there.

The future

James House is considering several
possible future growth points: an
emergency care service (already sev-
eral children, and even a whole family
has been offered respite accommoda-
tion and care on a short-term basis); a
foster-care level of service for children
no longer needing the intensive pro-
gramme; more access to the activities
programme for those in the wider com-
munity who may benefit from it, bring-

|
THE HOUT BAY COMMUNITY — FUTURE

1 James Bonse resid-
ontial programme

. L Earty intorventien
(activiies, stc}

ing them into the ambit of James
House and thus offering some early in-
tervention service; more parent train-
ing and other information giving in the
community, contributing to prevention.
Kathy Scott feels that probably half of
the present parents could be helped to
resume responsibility for their children
through this extended programme.
This would leave about one-third of
the present enrolment still needing the
more intensive residential programme
at any one time.

The graphic illustration shows the di-
rection in which the James House is
growing and the degrees of impact it
can have as it moves out from clinical
to community work. Whereas the home
has accommodated and helped just
twenty children at any one time, the
future operation could have a far
smaller residential group — but the
rest of its programmes would impact
on hundreds of youngsters and their
families in the Hout Bay community.
In all of this there is a widening range
of roles and tasks for child care work-
ers, developing their existing individ-
ual and group skills towards other life
space applications.

This accords very well with the vision
of the Inter-Ministerial Committee
which foresees existing children's
homes becoming resource centres, with
fewer children resident and more chil-
dren being helped in their family and
community contexts.

Those interested can contact Kathy Scott
on (021) 790-5616.

FOR YOU TO TRY

Volunteers

Using volunteers is an excellent way
to increase the capacity of your or-
ganisation -— by adding more hours
for adult-child interaction. in work
with troubled youngsters, one-to-one
time is so important, and in most child
and youth care situations we would
always like an extra pair of competent
hands around.

There are some simple points which
should be remembered when using
volunteers ....

1. Volunteers must be competent peo-
ple, and have something real and use-
ful to offer to children and youth. As
Lorraine Fox once said: “Wimps need
not apply!”

2. Volunteers must be regular. Even if
they have only one hour to spare a
week, we can use that hour. But the
hour is a firm booking and important
to the child.

3. “Volunteers cost everything but the
salary.” This means that all of the
other staff costs apply: clear job de-
scriptions, available space and faci-
ities, involvement in decision making,
good supervision, regular feedback ...

4. What the volunteers actually do is
less important than the fact that they
come to interact with the children. If
they offer hiking or music or knitting
— whatever — they are doing some-
thing positive and ordinary with kids.
5. Volunteers, unless invited, keep to
their times. 1t is unhelpful to the life-
space when its boundaries get blurred
and people come and go too freely:

6. The skills and experience we may
give to volunteers are things they can
take away with them — they continue
to be useful in the community.

7. Volunteers can offer so much — in
return for no more than a 7hank You.

Child Youth Care
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In the second of these two articles (see pages 4 and 5) Sydney Samakosky, Program Director of the
Oranjia Children’s Home in Cape Town, reports on growth points in their services

Paradigm Shifts: Dragons,
Wolves, Fantasy and Lots More

Policy ideas are often prevented from
coming to fruition by practical or fiscal
constraints. So it is heartening to
know that team effort and commit-
ment, hard work and support from col-
leagues and other children’s homes can
result in positive outcomes.

1 will refer here to the IMC document
Interim Policy on Young People at Risk
(now accepted interim policy of Cabi-
net) that encourages residential facili-
ties to make the shift to becoming
community resources.

In theory at least, we seem at last to
have a fledgling policy that is holistic,
person- and community-orientated and
progressive.

It is this interim policy, and the numer-
ous debates and forums that led to it's
development. that served to reinforce
for us our planning over the past two
years towards the expansion of our
residential programs to include an
Education and Resource Unit at Oran-
jia, as well as a Community Child Care
Team.

Education for Life

The Education and Resource Unit re-
flects the emphasis we place on educa-
tional and life skills for children and
youth in our care. In the unit we pro-
vide support and resources to the child
and youth care workers at our two
residential group homes.

The need for such a unit arose from
our finding that at any given time
more than 65% of residents either had
learning difficulties or were signifi-
cantly underachieving, and that 70% or
more had difficulty with interpersonal
and social skills.

For the majority of these children and
youth, the services offered by their
schools and other facilities, though of-
ten excellent, were not sufficient to ad-
dress their scholastic and life skill
needs, and were also fragmented.
Homework supervision, always a part
of our residential program, has for
many years been evolving into some-
thing more — a safe and secure envi-
ronment in which to learn and gain
new skills; an opportunity for compe-
tency; teaching study method sKills;
assistance in consolidating school-
work; innovative and creative methods
of making learning fun and exciting

Child Youth Care

through games, activities and the use
of computers; implementing home-
based remedial and occupational ac-
tivities; strengthening language and
comprehension skills; role modelling
social, interpersonal and problem solv-
ing skills.

Care worker as “teacher”

None of the above replaces the need
for specialised interventions. Rather
we found that our programs and activi-
ties supported and strengthened the
work done outside of Oranjia, and even
reduced the duration of such therapies.
Most importantly we were running our
education program from within the
very same child and youth care per-
spective that guided all our residential
care programs — namely that the rela-
tionship between careworker and child
or youth is the primary medium for the
transmission of care, nurturance, skills
and knowledge, and ultimately the po-
tential for healing.

This emphasis is applied across all
program activities, from scholastic to
emotional, cognitive, social and inter-
personal issues. It is this emphasis on
the Whole Child as a growing, evolving
individual that establishes the
developmental-ecological perspective,
which is a hallmark of good practice.
In other words, “teaching” in a child
and youth care context is a much
broader concept than scholastic learn-
ing, which is only one component of
what we mean by “learning”.

In this sense child care workers have,
as one of many roles, a teaching role.
To teach and thus impart knowledge
and skill about appropriate ways of be-
having and interacting with others,
about expressing and managing pain-
ful and difficult emotions, and about
learning to solve problems and resolve
conflicts, is an important child care
function.

Developmental ecologies

This “teaching” is carried out through
meaningful relationships, character-
ised by concern for emotional and psy-
chological needs, trust, understanding,
psychological safety and an awareness
of the child/youth as an individual.
Without these primary ingredients,
very little teaching and growth can

take place.

In recognising this, together with our

holistic approach, a logical evolution

in programming has been the rapid de-
velopment of activities which promote
emotional, cognitive and social devel-

opment in an integrative way.

This has seen the establishment of:

= a full-time Education and Life Skills
Co-ordinator's post held by a senior
child care worker with teaching ex-
perience and skills;

s an Education team consisting of our
professional staff (social worker
and child and youth care workers)
and the setting up of an Education
and Resource Unit run by the Edu-
cation Co-ordinator and Education
team.

We have thus been able to express our

concern with and focus on learning

and development in a concrete and
visible way.

Integrative approach

This approach is necessary. In setting
up our Education and Resource Unit
we are expressing our commitment to
the idea of a developmental-ecological
perspective that accounts for the
young person’'s emotional, cognitive,
social, familial, communal, and cul-
tural contexts.

The Unit offers the opportunity for the
children and youth to receive help and
support with scholastic and academic
skills while simultaneously being
helped with concurrent social and in-
terpersonal skills development, prob-
lem solving and conflict resolution
skills, attention and focussing skills
and general life skills. The program is
run by existing staff and does not nec-
essarily require the hiring of additional
staff or a great increase in costs.

This unit services the two residential
group homes, providing a space for ex-
panding existing programs and for car-
rying out activities that cannot be
practically and usefully implemented
within the actual group homes. By cre-
ating a space outside of the actual liv-
ing space, yet still “inside” Oranjia, we
can offer activities such as educational
videos, games, arts and crafts, com-
puter and library resources, tutoring,
homework supervision, study methods.
space for running groups, story telling
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Contact was made
with an organisation
for street children
with an offer to
provide weekly
tutoring and
schoolwork support.
This aspect of the
program has been
running for almost a
year ...

]

and many other activities. which pro-
vide a meaningful complement to
those programs already running within
the group home milieu.

Practically, the Unit can comfortably
meet the needs of those in residential
care as well as the needs of children in
after care who are living back in the
community.

We also still use outside resources for
special needs which we cannot meet
within our program — remedial as-
sessments, psycho-educational testing,
physiotherapy and occupational ther-

apy.

Community child care

In moving closer to the ideal of resi-
dential child and youth care as a short
to medium term option with an empha-
sis on reintegration back into the fam-
ily and community. the setting up of a
Community Child Care Team has been
an important development that has
gone hand in hand with the develop-
ment of the Education and Resource
Unit.

This team, selected from existing staff,
has the role of monitoring and super-
vising all children and vouth in the af-
ter care program (formerly supervised
only by the social worken, including
those residents on leave of absence.
those at home under the Act in paren-
tal custody, and those no longer under
the Act but still in need of care and
support.

The team offers home visits. practical
assistance to the youngster and family,
continuing access to resources at Oran-
jia and in the community as well as an
ongoing link to the home in terms of

Child Youth Care

participation in activities, outings,
camping trips, religious celebrations
and of course continuity in relation-
ship.

Policy guiding this aspect of service de-
livery is being developed, and will in-
clude guidelines for the nature,
duration and intensity of service deliv-
ery to aftercare participants.

Joining with the community
In being able to provide effectively the
extended services offered by Oranjia, it
is imperative that we are very clear
about available referral resources to
help us in our delivery, as well as vol-
unteers who can participate. Network-
ing and expanding our contacts and
sharing resources has become very im-
portant. In the past year we have
joined in the following ways with the
community:
= (Contact was made with an organi-
sation for street children with an of-
fer to provide weekly tutoring and
schoolwork support. This aspect of
the program has been running for
almost a year and is attended by
about eight to ten children who are
tutored weekly by staff at Oranjia
giving us a chance to develop some
of our skills, while sharing our re-
sources as well.
= A local high school has been ap-
proached and senior pupils are
helping us at the Education Unit,
engaging the residents in activities
and games. We are also planning to
involve these pupils in helping the
younger children with their home-
work.
® A jocal school has also referred
some of their pupils to our Educa-
tion and Life Skills program in the
afternoons as part of a “drop in”
service. We hope to extend this con-
cept in the future to other schools
and children/youth in the commu-
nity. As part of this program, we in-
clude family interventions, offered
jointly with school counsellors,
when indicated. At present, this is
being kept to a small scale.
= We are also offering child and youth
care seminars to youth movements
and will be presenting semi-
nars/workshops to a preprimary
school system as part of our com-
munity service .
Having established these services, the
logical next step is to project the func-
tioning and role of these services into
the future. In this process we should
be guided by evolving developments,
for example, our discussions and ex-
changes with a local community school
and our planned contacts with other
facilities, professionals, and resources
within the local community. Having in-
dicated to us that there is an interest
in utilising some of the services of-
fered by us, and in making referrals to

us and working with us, the school is
helping us to introduce a Community
dimension to our services as well and
are also offering us additional re-
sources.

Perhaps more importantly, child and
youth care ideas are gaining access to
a community and school context. By
accepting non-resident children or
youth onto the program we are making
our resources available to community
based organisations and are no longer
only providing this service to the group
homes of Oranjia.

This has introduced a preventative ele-
ment to our work. As this process is in
its infancy we only have the resources
currently to offer this on a small scale.
Therefore it becomes important, if
there is to be a logical and planned
evolution of the process, that careful
consideration is given to possibility of
offering an expanding service to or-
ganisations and young people in the
community while remaining cost effec-
tive. This would require a good sense
of what the need actually is, and the
extent to which we and other existing
services can already meet such needs.

Conclusion

In our experience it is possible, with a
small dedicated team, to provide serv-
ices from a residential base, beyond
the strict confines of residential care,
thus taking the field and the profes-
sion to the community.

With macro policies now encouraging
such developments, it is possible to es-
tablish residential child and youth care
as the centre core of a valuable and vi-
able community service. Such a pro-
cess is not without its Dragons and
Wolves, difficulties, stress, and frus-
trations.

Our movement towards establishing
ourselves as a community resource has
been met with some resistance from a
few traditional community organisa-
tions wishing to protect their historical
territories.

And there has been resistance from
certain community lay leaders who
lack an understanding of the role of
the child and youth care profession in
a developing South African context.
The process of shifting paradigms has
required extremely hard work, team
and management committee support
as well as a public relations effort to
encourage community and clients and
sister organisations into using and re-
ferring to our program. With a dash of
Fantasy and luck thrown in, shifting
paradigms is a very real possibility.

Sydney Samakosky can be contacted
at (021) 45-3208
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Wellare Funding

The move from fixed rate to programme financing for welfare — and for residential services in
particular — is currently under the spotlight. The Department of Welfare asks for your input.
In this feature we sketch some of the proposals made so far, and to kick off the debate
we ask Ernie Nightingale of Ethelbert Home in Durban for some initial observations.

Rands and Sense in
Child and Youth Care

Introduction

The Welfare Reprioritisation
Committee, established in No-
vember 1995, has been concen-
trating on welfare financing,
particularly relating to residen-
tial facilities. A Task Group has
been busy co-ordinating the
practices of the national and
provincial departments, and a
group of consultants was ap-
pointed in May to contribute fi-
nancial, managerial and
economic expertise.

The move from fixed financing
amounts towards programme
financing has raised a number
of problems — the lack of
guidelines for costing pro-
grammes in terms of financial
input against outcome, the
evaluation of services, the com-
plexity of norms and standards,
as well as the difficulty of pro-
cedures to be followed.

Principles

It has been agreed that the ob-
jectives and principles of pro-
gramme financing should
reflect the following:

1. The equitable provision of
services, targeting disadvan-
taged communities, vulnerable
groups, and
people with spe-
cial needs.

2. The range of
service provid-
ers should be
broadened to in-
clude both non-
profit and for-
profit organisa-
tions

3. In line with
the partnership
approach, tax
policies should
encourage con-
tributions to
welfare services
as well as serv-
ice providers.

Child Youth Care

4. Financing should be linked
to the cost of services, their ef-
fectiveness, efficiency, rele-
vance, accessibility and
sustainability.

5. Funding should be targeted
which requires means-testing
and recipients paying for serv-
ices where they have the
means.

6. The financing system should
be simple, flexible and allowing
for multi-purpose and generic
programmes as well as specific
funding.

7. Provision must be made for
contractual agreements be-
tween state and service pro-
vider, with the possibility of a
unique, welfare-specific tender-
ing system.

8. Where applicable, manage-
ment and funding of a pro-
gramme should be
inter-departmental and inter-
sectoral.

9. Services should be costed,
linked to realistic norms and
standards and based on reliable
data and research.
Subsidisable services would be
divided into three categories:
Development, prevention and
treatment; Community facilities
and Residential facilities. In ad-
dition, financing should be di-
rectly linked to national
priorities, provincial priorities
and specific priorities for an
area or target group.

Eligibility of clients would be
related to income (e.g. means
test), age, special needs and
gender. Eligibility of service
providers would be related to
the capacity to provide services,
status (e.g. as a not-for-profit
organisation), registration with
respect to the welfare service
undertaken, the submission of
required business plan, finan-
cial statements and evalua-
tions, and appropriate
representativeness.

Child & Youth Care talked to
Ernie Nightingale, principal
of the Ethelbert Children's
Home, regarding the move to-
ward programme financing.

The numbers and costs

The change is not going to be
easy, and there are a number of
serious challenges. Those who
devise the system should be
aware that whatever the em-
phasis on prevention and early
intervention, and on communi-
ties and families, which we all
welcome, there are categories
of children which will not
magically be reduced in
number. These include the
abandoned children, the or-
phans, the street children, of-
fenders, drug involved
youngsters and the many oth-
ers who fall through the exist-
ing family welfare and
community systems. In fact, as
the artificial racial categories of
the past fall away, the need for
residential services of some
kind may well continue to be
uncomfortably high. Ten years
ago, towards the end of the pre-
vious dispensation, the propor-
tion of children in care from the
various race groups care bore
no relationship to the popula-
tion figures (see table on fol-
lowing page). It is likely that
such a distribution will tend to-
wards normalisation faster
than we can put the new para-
digm into place. And I haven't
even mentioned HIV and AIDS.

Is there money?

Most of us look forward to the
opportunity of moving beyond
purely residential services into
prevention and early interven-
tion, but I personally have two
fears: one is that these new
service areas are very staff in-
tensive — in fact virtually all of
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TABLE: CHILDREN IN CARE IN SOUTH AFRICA IN 1987

White Black Coloured Asian
Institutions* 9201 4423 687
Foster care 7099 19719 1770
Totals 16900 24142 2457

* Children’s homes, places of safety, schools of industries and reform schools

the costs will be staff related — and
staff already make up the greatest
cost component in our services. The
other is whether the state will be in a
position to provide the finance re-
quired for meaningful prevention and
early intervention work. We assume,
for example, that our work will con-
tinue to be directed at children and
youth who are at risk — that is,
voungsters who are struggling and
who are not fully functional in their
homes or in society. This implies a con-
tinuing need for higher programming
and skills levels than those required in
simple recreation and activity pro-
grammes.

So, to be realistic. | cannot imagine
any organisation which has expanded
its services into a community resource
offering a wider range of services ask-
ing the state for /ess money.

Set against this. we all realise the com-
peting needs for funds for children in
South Africa at the moment. What pri-
ority will child and youth care receive?

Paying for services

The client group with which child and
youth care services have been working
cannot realistically be associated with
the means test ideas in this funding
document, and clients will never be in
a position to contribute much to the
cost of services. Many vears ago, at
Ethelbert Children's Home, we intro-
duced as part of our family-centred
programmes, the requirement that par-
ents contribute to certain costs of their
children — pocket money, school
books, clothing, etc. This policy was of
course not primarily directed at recov-
ery of costs, but at drawing parents
into a sense of shared responsibility
for and participation in working with
their children. But the point is that the
attempt in fact produced negligible
funding. Such families in the past (and
why should this be different in the fu-
ture?) had already been worked with,
sometimes for years, by hardworking
and well qualified social workers from
family welfare agencies.

We will also have to carry other fun-
ders along with us within the new
models. In the past, many have wanted
only to fund tangible assets, and it has
not been easy for us to attract funders
for staff costs — which will make up a
higher percentage of the costs in fu-
ture.

Child Youth Care

DILEMMAS

There are some inevitable dilemmas to
be resolved.

Policy and mission statements

One dilemma is between the national
and provincial welfare priorities which
may be established, and the missions
of the (often private, often church-
based) organisations offering the serv-
ices. 1 can foresee a situation where
some of these will want to continue
their work, for example with children
in need of care, but will have to do so
without state support. This could lead
many back to the days of large institu-
tions offering minimal services with
small staff numbers.

More skills — or fewer?

Another dilemma is between the in-
creased expectations the state has of
child and youth care workers as they
move into broader practice areas need-
ing additional skills levels — and their
continuing poor service conditions and
financial status. Whatever the hopes
and plans may be, on the ground it re-
mains true that this is not a highly
valued and highly paid profession.
Probably most workers, certainly in the
private sector and to some extent in
state institutions, still rely on the
board and lodging “benefits” to redress
the poor salaries.

Evaluation

Yet another (and very complex) di-
lemma is that which may arise be-
tween the specification of services on
the state tender documents, and the
philosophy and practice style of the or-
ganisation. How easy will it be to
marry the evaluation criteria which
must be established by the state
tender, and those which are central to
the professional orientation of the ten-
dering agency? Some organisations
will work according to behavioural cri-
teria, others may work with peer group
methods, yet others educationally or
vocationally or psychodynamicaily.
Who are the specialists? Who will ulti-
mately evaluate programmes — clerks
or professionals?

State control

Is there a danger of more state control
than is immediately apparent? For ex-
ample, the document suggests that a

full business plan be submitted which
includes a financial plan. If one or-
ganisation chooses to work according
to a particular model which spends x
Rands on electricity or lawn mowing,
could the state declare such aspects of
the budget unacceptable? In the nor-
mal world of tendering the purchaser
establishes a specification and the ten-
derer a price. It is the tenderer’s busi-
ness how the specification is then met.
The integration of professional practice
and bureaucratic evaluation at this
level will not be easy.

Simplicity

The document aims at a financing sys-
tem which is “simple, flexible, and al-
lowing for multipurpose and generic
programmes”. This will have to take
into account the very elusive differ-
ences between services for such groups
as abandoned children, handicapped
children, drug-involved youth, offend-
ers, disturbed children, etc. The
number of variables within these
groups — staff qualifications and
skills, time spent per client, resources
and equipment, management and su-
pervision, to name a few) is infinite.
Also, there cannot be a single set of
criteria which apply to both rural and
urban clients — the problems, the
challenges, the levels and complexity
of functioning are quite different.

In this sense there is likely to be some
difficulty in resolving the “first world”
nature of these funding proposals and
the “third world” nature of the work it-
self which we are asked to do at this
time in South Africa.

This input from Ernie Nightingale in-
troduces the debate by raising some of
the issues we will be engaged upon as
we work towards a new _funding sys-
tem in welfare, and in child and youth
care in particular. The Department gf
Welfare is asking at this time for com-
ment and suggestions_from the field —
and this includes you and your or-
ganisation. Your ideas and hopes,
_from practice and management levels,
will be useful. You can address your
proposals to the Department of Wel-
_fare, Private Bag X901, Pretoria 0001
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Programmes

-
&
-

As a participant of the Pitts-
burgh International Children's
and Families Institute Spring
Practicum, I had the opportu-
nity of meeting colleagues from
Portugal, Argentina, Brazil, Po-
land and the Czech Republic
and my fellow South African,
Mark Gamble from Cape Town.
This visit was the culmination
of a visit in October 1996 by
Zeni Thumbadoo from the
NACCW who, with directors
from these countries, visited
the range of programmes of-
fered by the Pressley Ridge
Schools. The two-month practi-
cum run jointly by the Pressley
Ridge School and the Univer-
sity of Pittsburgh’s office of
Child Development was very in-
tensive with lectures, hand-
outs, presentations, general
visits and experiential learning.
The KINSHIP (Kids In Need
Supporting Hope In Parents)
residential programme is a
short-term programme for ten
children ranging from 8 to 10
years of age.

Aims and Objectives

= to provide services to fami-
lies of children and adoles-
cents who are at risk of
being removed from their
home and community envi-
ronments due to serious
emotional and behavioural
problems

= to strengthen, preserve and
maintain the family unit

= 10 design and implement a
highly individualised serv-
ice plan that is based on
the strengths of the
child and family

= (o involve the agen-
cies and commu-
nities in the
planning pro-
cess

= to have a flexi-
ble individual-
ised service plan
which can be
modified to meet
the changing
needs of the family

Child Youth Care

® (o equip the child and family
with the necessary skills to
manage a safe, stable and
successful existence within
their community.

Criteria for admission
The criteria for admission are:
= severe disturbance of emo-
tions and behaviours that
significantly interfere with
the child's ability to func-
tion in the home. school and
community.
® imminent risk of an in-
patient hospitalisation, a
state hospital placement or
a Children’s Bureau place-
ment for mental health rea-
sons.
The key components of the resi-
dential services are work with
the family, the court system
and community groups on be-
half of the child.
The programme offers outreach
services to the educational svs-
tem and support to the fami-
lies.
The children attend the elemen-
tary schools in the community.
The child and youth care work-
ers (teachers, counsellors or
coaches as they are known), go
into schools to assist the teach-
ers to cope with the child. Care
staff working with children are

A report from Dolly Naidoo on her two-month practicum
with Pressley Ridge Schools in Pittsburgh, USA

f_ ~ The Rinship Programme
T ! for Children and Families

very patient and consistent in
dealing with problems.

There was an incident when a
child refused to do his work at
school. The child care worker
assigned to this child carried
his supper to school prepared
to wait the whole night if nec-
essary until the child completed
his work. Eventually the child
got the message and finished
his work at 8pm.

Medication is delivered person-
ally by the child care workers to
the school. Principals adminis-
ter it to the children on a daily
basis. Besides accompanying
the child care worker on such
an errand I also had the oppor-
tunity of attending a school
picnic. The school had invited
families to share a picnic lunch
with their children and it was a
wonderful opportunity for par-
ents and children to socialise.
It was a friendly atmosphere
and the kids were really happy
that their parents could join
them.

The Kinship staff
The staft comprises:
= a programme director
= 2 supervisors (one for the
residential programme and
one for the outreach serv-
ices)
= residential teacher counsel-
lors/coaches
Each child who is admitted to
the programme is on an indi-
vidual treatment plan and is
assigned a residential teacher
counsellor, a community behav-
ioural specialist, a mobile
therapist (mobile thera-
pist does individual
or family therapy)
and a mobile
teacher counsellor.
Additional staff
may be added ac-
cording to the
needs of the child
and family.
Every staff
member employed
to work with the
children receives
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40 hours of intensive training —in-
cluding the Cornell University Thera-
peutic Crisis Intervention Training
which most of us were fortunate to be
part of.

There is also a community- based staff
consisting of two supervisors and a
team of workers who work with the
families and schools. The residential
and community based teams work very
closely and have regular meetings.

Planning and routines
individual service planning meetings
are held monthly, where the child, fam-
ily, friends, school staff, Kinship staff,
community based staff and staff from
the referral agencies are present. The
objectives set previously are reviewed.
The approach used is strength-based
with emphasis on efforts made, en-
couragement and incentives offered for
achievement.
Daily routines and activities are moni-
tored very closely by the teacher coun-
sellors/coaches who deal with the
day-to-day work with the child in the
residence. The cleaning up is attended
to by the children and staff.
Expectations are set by one of the chil-
dren for routines and programmes. For
example, a *huddle’ is called for the
children and staff to set expectations
for an activity, to evaluate an activity,
to discuss a challenge or to have a
problem solving session.
When a huddle is called before break-
fast some of the expectations ex-
pressed would be no running about,
low noise level, hands off, follow first
request, etc. If any of these expecta-
tions is not followed the group is
called immediately to huddle again
and expectations are set all over again.
(Expectations are set by the children.)
Huddles sometimes can go on for long
periods. The huddles teach the child
self-control and discipline, listening
skills, and finding alternative solu-
tions to problems. The children also
learn that theyv lose out on the fun ac-
tivities if they do not follow the objec-
tives they set and are called repeatediv
to huddle up.
The staff work as a team and are very
professional when dealing with chil-
dren who at no time are left unsuper-
vised. Restraining techniques are used
in extreme cases. for example, when
the child is violent towards himself or
others. When children display unac-
ceptable behaviour some of the conse-
quences used are:
® Time-out, when the child is allowed
to go to his room and think about
his behaviour. He is also encour-
aged to talk about it to his child
care worker.
= Forfeit fun activities with the group.
He/she will instead be involved in
individual work under the supervi-
sion of the child care worker.

Child Youth Care

Every opportunity is used as a learning
process for the child.

Community based work with families
The services offered to the families are
very individualised according to the
needs of the child and family. One fam-
ily may need support with the child’s
homework or bedtime routine, whereas
others may need as much as 40 hours
of support per week to help them to
cope with the child's behaviour.

I had the experience of being with a
worker who was involved in supportive
work with a family. The child was re-
leased from the Kinship residential
programme and the family needed as-
sistance in coping with the returning
child. The family was receiving five
hours of support per day. The worker
generally spent this time engaging the
child in an outdoor activity and Dad
joined in the game as well. The parents
also gave feedback regarding the day's
programme and any problems encoun-
tered with the child. At the end of the
five-hour session which ended at 9pm,
the worker completed her logging of
the parents’ report and evaluation of
the session with the child, which
would later be shared with the team.

Administration

All the child care administrative work
is done in the mornings when the chil-
dren are at school or late at night
when they are asleep. Incident log-
gings are done by the child care staff
and e-mailed to all team members in-
volved with the case. A medications
log book is updated on a daily basis. A
weekly evaluation of each child’s goals
is also recorded — with the child being
involved in this process.

One of the challenges put to the par-
ticipants was to design a culturally
transferable human service programme
to implement when we got back to our
organisations. My plan of action was
to develop outreach services to the
schools and families. A possible pilot
programme for this in the organisation
1 work for is being negotiated.

Evaluation

One of the strengths in the programme
was the outreach service to the schools
and families, which provided a contin-
uum of care even after the child was
released from the residential pro-
gramme.

Further, the focus on the strengths of
the child and family clearly minimised
the problems. The goals and objectives
identified for the child and family were
measurable and are continually re-
viewed.

However, the high dosages of pre-
scribed drugs was a concern. Behav-
iours displayed by some of the children
could be age-appropriate. The huddle
can be positive and effective learning
process for the child when used appro-
priately, but it somehow loses its im-
pact when used too frequently because
it can become very rigid and control-
ling.

The programme was a positive and en-
riching experience for me. I would like
to express my sincere appreciation to
the NACCW for giving me the opportu-
nity of this visit.

Those interested can contact Dolly Nai-
doo on telephone (031) 21-1301.
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YOUTH CARE

Johannesburg Child Welfare Society is looking for a live-out
Youth Worker for its Home for teenagers in Norwood, Jo-

Ideal applicant will have experience in Child Care or related
work and be a strong and motivated person. Own car es-

Please fax C.V.’s to Evelyn Zwahlen at (011)331-
1303 or phone on (011)728-2241.
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From the Netherlands, Lies Gualthérie van Weezel and Kees Waaldijk explore in a current text the nature and tasks ot oun
work. and how it measures up as a profession alongside others involved in work with voung people and families at risk.

Life space work, child and youth
care work, (semi-) residential
work — is this a Profession?

One of the common elements in the dif-
ferent kinds of residential work and day
care is the peculiar profession of the
life-space-worker, the “worker who
helps people by sharing their daily life”.
As long as certain types of residential
care have existed, there have been peo-
ple who worked there and who shared to
a certain degree the life of the residents
— in the orphanages, hospitals, the poor
houses and other facilities.

But these people were not professional
in the modern sense of the word. Even
compared with other occupations in the
middle ages, for instance, carpenters,
painters or doctors, they were less “pro-
fessionalised™.

Many came to this work as members of
religious denominations or committed
to works of charity. Many of them, cer-
tainly, had a great deal of practical expe-
rience and developed important skills,
but for the other occupations, a much
more explicit body of knowledge and a
more highly structured way of acquiring
competence were available.
careworkers in residential facilities will
quite often have followed their hearts
and the example of their predecessors or
seniors.

So we need to ask the question: what are
the distinctive charateristics of a profes-
sion in comparison with occupations
and jobs in general? Closely related to
this question is the problem of what we
mean when we are speaking of a process
of “professionalisation” in a certain
field.

Characteristics

Without pretending to offer a theory of
professionalism, we suggest here a
number of generally accepted character-
istics of a profession, which at the same
time can be seen as “steps” in a process
of “professionalisation”, of becoming
more professional.

1. A specific task or cluster of related
tasks.

2. These tasks are performed by certain
persons more than incidentally, for a
considerable part of their time over a pe-
riod, generally in return for some pay-
ment in money and/or goods.

3. The performance of this task presup-
poses a specific competence, a combina-
tion of practical skills and theoretical
insights.

Child Youth Care

4. A structured, more or less formalised
route following in acquiring this compe-
tence, either in the shape of a (pre-
practice) school or of an in-service edu-
cation (as in the traditonal guilds).

5. Recognition of the competence. per-
haps in a formal qualification conveving
the right to exercise this function. by the
society.

6. The existence of a (never compiete)
body of skills and insights, which the
basis of on-going training and practice.
7. A more or less elaborated (articulated?
professional organisation which as-
sumes responsibility for the develop-
ment of the profession and for the
quality of services provided. Sometimes
this is formalised in professional stan-
dards and a system of professional su-
pervision.

A profession, recent and ambivalent
Seen from this perspective it may be evi-
dent that work with people in residential
settings has only slowly and relatively
recently become a clear and recognised
professional activity. Even today, in this
last decade of the twentieth century, the
life space worker is quite often not seen
as a qualified professional but rather as
doing simple things such as (physical)
care, guarding, or just carrying out in-
stuctions from above.

The delayed recognition and develop-
ment of the professional character of
this work is understandable. First of all,
at first sight the activities under consid-
eration are so ordinary, so simple, that
every lay person is supposed to be able
to perform them.

Caring for the young, the ill or handi-
capped is at some stage everybody's
duty in the family or in the community.
Care for the mentally ill or the impris-
oned, often quite harsh, didn't appear to
presuppose much skill or professional
competence.

So much of this work was done by lay
people, and accordingly it didn't enjoy a
high esteem and recognition in society.
This was not a good starting point for
developing professional know-how and
standards.

Of course this doesn’'t mean that some
people didn't invest a lot of dedication
and talent in this work. Certainly, mem-
bers of religious orders often did won-
derful work and developed considerable

practical skill over vears of experience.

Against this background we can under-
stand the ambivalence around profes-
sionalisation in this field. Expecting too
much, or even anything, from system-
atic training in this field might belittle
the importance of personal talent. of the
warm heart or of religious inspiration.
But as a professional view of this work
slowlv developed, important pioneers
and innovators began to think about the
quality of residential life.

The work of Pestalozzi in Switzerland
with orphans, the radical innovations in
the mental hospital of Piner in Paris. the
work of Wichern with neglected young-
sters in Hamburg were all examples of
the search for new methods of work in
institutions. Famous is the work of
Janusz Korczak earlier in this century in
his orphanage for children in Warsaw.
He notonly succeeded in creating a won-
dertul environment for children to live
and grow. but he also pioneered system-
atic in-service training for his staff in
the so-called “Bursa™, closely described
by one of his workers/students, Ida Mer-
zan

One of Korczak's main contributions to
the development of the profession of
lite-space worker was the flexible bal-
ance between attention to the whole or-
phanage as a real participative
community, and attention to the individ-
ual chitd with his or her personal history
and problems.

Professionalisation nevertheless

Strong intluences towards the profes-
sionalisation of work in the life space
came from two sides:

The first was the ongoing professionali-
sation in neighbouring fields such as
teaching. nursing and social work. The
development of “social case work”. “so-
cial groupwork™ and “community or-
ganisation” as elaborate methods of
working in the social field inspired a
number of residential centres to develop
a more systematic approach, often with
a recognisable echo of the individual.
family, group or community-centred em-
phasis of these professions.

A second influence was the rapid devel-
opment of the behavioural and social
sciences in the twentieth century. The
growing insight, for instance, into nor-
mal and disturbed human development;
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into the dynamics of psychiatric ill-
nesses and neurotic conflict; into the so-
cial and psychological origins of
delinquency; into the psychological
problems of ageing — all contributed to
more reflection on practical work in resi-
dential and day care for different groups
of clients.

Especially since World War 1I, and even
more so since the emancipatory move-
ments of the sixties, residential care has
been part of the process of liberalisation.
The days of the residential centre as an
isolated, coercive and often authoritar-
ian and moralistic institution are past.
The rights of residents of all types to be
treated as human beings, and according
to the best available insights in their
conditions, have been asserted. This
broad and complex process is reflected
and symbolised in the greatly increased
literature of our field.

Advantages and risks

In a broader historical perspective. the
cry for renewal in residential and day-
care is simultaneously a cry tor more hu-
mane regimes and a cry tor more
scientific and methodical ways of oper-
ating. Although these trends and opin-
ions were strong. professionalisation
proved to be a difficult. sometimes im-
possible challenge. The process was not
only confronted by external hindrances
asrising costs. tenacious traditionalism
and vested interests: it also came up
against the proponents of the old cures:
love for the neglected child. discipline
for the delinquent. heavy labour for the
restless mentally handicapped and psy-
chiatric patients. The opposition came
not only from outside: many committed
people working in the field maintained
their doubts about the value of working
in a more protessional or methodical
way. Wouldn't spontaneity suffer from
thorough planning. and the warm heart
from “cold” rational analysis? Wouldn't
personal commitment be undermined by
professional distance. and creativity
and talent by calculating functionality?

The slow progress and opposition to pro-
fessionalisation came not only from ex-
ternal counter forces and a romantic
sticking to the past. The work itself is, by
its character and content, based on the
individual. There can never be a com-
plete body of knowledge to fit every
worker and every situation. The work is
about human beings with their unique
personality and history and about com-
munication between these human be-
ings, residents, relatives and workers.
And this implies an essential limitation
on a purely professional approach.

The worker and the task

Let us now have a closer look at the
worker in this field. More than other
workers in the helping professions, the
daily task of the life space worker in-
cludes an extreme variety of sub-tasks.

Child Youth Care

To use some comparisons: He or she has
to be as much aware of his individual
contacts as the psychotherapist or the
social worker; as much group oriented
as the group worker or club leader; as
sensitive to family problems as the so-
cial worker; as creative in the use of ac-
tivities as the youth leader — and in
between he should not be afraid to
maintain rules, to be a good home-
maker and an administrator — prepar-
ing for a case meeting on a child or group
of children, handling a temper tantrum,
making a youngster's birthday a real
festivity — all while dealing with diffi-
cult relatives.

More fundamental than the variety of
tasks is in our view the contrasting di-
versity between some basic aspects of
this work.

| T
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Some activities in our society have their
centre of gravity in “being” in the right
way (being a good parent, or a friend);
other activities in “doing” the right
things, properly (mechanics, surgeons,
hairdressers); and other activities in
analysing and “understanding” things
well (detectives, historians, diagnosti-
cians).

On the other hand, the (poor!) life space
worker has to function intensively and
sensitively on all three levels: his way of
being there amongst the residents is of
utmost importance; doing the right
things at the right moment; and under-
standing people and analysing situa-
tions by reflecting on them is the only
way in this work to avoid walking in the
dark and acting at random.

So whoever ventures to describe the pro-
fession of the life space worker has at
least to take into account the diversity of
tasks and the importance of all three ba-
sic dimensions of being, doing and re-
flecting.

A definition

Here we prospose our tentative defini-
tion of the profession: Life space work-
ers are those who work within the daily

living situations of their clients, and
who by their way of being there, by their
way of fullfilling a number of quite dif-
ferent tasks, and by their way of reflect-
ing on the process in close co-operation
with others, help the clients to live their
own lives and to solve or handle their
problems in the most effective way.

Professionalisation, why?

We now return to the question why pro-
fessionalisation, notwithstanding its
risks and limits, is so important and ur-
gent in this field.

Itis in the first place related to the status
of the life space worker, not in the sense
of social prestige and recognition but in
relation to the other disciplines involved
in work with at-risk clients today. Espe-
cially since World War Il a considerable
number of new specialistists have en-
tered residential settings, such as the
pychologist, the psychiatrist, the psy-
chotherapist, the social worker, the rec-
reation- worker, the remedial or special
teacher, the medical specialist and the
physical therapist. Sometimes the life
space worker is overshadowed by all
these workers who seem, more than he
himself, to have a very concrete — some-
times spectacular — professional con-
tribution to offer. To play his role in this
ensemble, the life space worker, com-
pared with the others, a generalist and
an integrative figure, has to be aware of
his own specific contribution and pro-
fessional principles.

In the second place professionalisation
is important for the responsibility and
better accountability of the worker. Good
intentions are not enough, nor s a social
mandate. Like every other helper, the life
space worker has to give account of
what he is doing, and how — not only,
even not primarily, to his boss, or to the
funders, but to the clients dependent on
him. He is obliged to do his best and to
make the best use of available insights
and methods.

Working in this field in a rigid tradi-
tional way, or with a well meant but un-
checked spontaneity, is working in an
irresponsible way and rendering our-
selves unable to give proper account.

Conclusion

So working professionally — or me-
thodically — doesn't offer us an easy
way, but it helps and obliges us to be
present with clients in an open way, nei-
ther bound by tradition nor acting at
random, and looking at things from
more than one point of view.

Working in this profession will again
and again challenge the worker to find
his way as a creative, choosing and
learning person in a field characterised
by the seemingly opposite poles of spon-
taneity an orderliness, distance and in-
volvement, freedom and discipline,
person and organisation.
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Programmes

A report by Laurel Walters in the Monitor considers some extensive attempts to
widen the school curriculum to include the values which underlie behaviour

Teaching Character

POSTERS on respect and respon-
sibility dot the walls at elemen-
tary schools nationwide.
Teachers use “Charlotte’s Web"
to teach about loyalty or discuss
Helen Keller to define courage.
After a 10-year boom in charac-
ter education, children in thou-
sands of American classrooms
are now being taught values.
But one question looms: Are
they absorbing anything? The
answer is a very qualified yes.
Experts warn against overblown
expectations. And they say there
is no such thing as ‘quick-fix’
character education. But with
substantial effort, children can
start to assimilate values taught
in school and begin applying
them to their lives.
Take, for example, 50 kids in
Oakland, California, who had in-
tensive character education
from kindergarten to eighth
grade.
Compared with “non-program”
children, they were more sponta-
neously helpful, friendly, and
collaborative in the classroom.
Their conflict-resolution skills
were more advanced. And they
were less “socially anxious” and
less lonely at school.
But all this comes only with hard
work. “You really need to change
the moment-to-moment, day-
to-day experience of schooling
for kids,” says Eric Schaps,
president of the Oak-
land, California-
based Development
Studies Centre,
which tracked the
kids.
The Oakland pro-
gram focuses on
simultaneously
nurturing stu-
dents’ intellectual,
ethical, and social
growth.
Reading materials
must offer positive
lessons for students
and class discussions
revolve around moral
and ethical issues.
Teachers are encour-
aged to be models of
good behaviour and
seize opportunities
in the regular curricu-
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lum to discuss common values,
such as what it means to be help-
ful, caring, honest, and kind.
Connections between home and
school are fostered through
“Family Reading Nights” when
students and parents join with
teachers for an evening of sto-
ries and discussion at school.
Every few weeks, teachers also
assign “family homework.” For
example, parents and students
may share opinions on house-
hold chores or research the fam-
ily's ancestry.

The project is continuing in
about 50 schools in several
school districts nationwide, in-
cluding Louisville, Ky., White
Plains, N.Y., and Cupertino, Cali-
fornia.

What really makes a difference
is the “hidden curriculum,” Mr.
Schaps says. “It's not just what
the kids are told but whether
they experience their school as a
caring community in which they
feel they are valued, contribut-
ing members.”

Effects tough to chart

But even with extensive pro-
grams, it's tough to measure any
effect on behaviour.

Schaps warns that the evalua-
tions are “slow and tricky.”
Another evaluator puts it more
starkly. “Sometimes 1 feel like
I'm trying to figure out if going
to church makes people better,”
says Michael Grady, a St. Louis
University professor who is
measuring a St. Louis program’s
success.

“There are a lot of churchgoers
in jail, of course,” he quips.

The St. Louis program, Personal
Responsibility Education Proc-
ess (PREP), involves 213,000
students in nearly 400 schools
and 28 districts. Rather than a
single approach, this is a collec-
tion of programs that receive
funding and training support
through PREP.

Most of the school districts have
reached consensus on the values
their communities want to stress
through character education.
From there, individual schools
and districts come up with their
own programs.

Getting an ‘A’ in character

Some emphasize community
service projects. One school be-
gan “catching” students on cam-
pus exhibiting a PREP quality —

11 Principles of
Character Education

These are summaries of criteria
Jor effective character education
programs developed by Thomas
Lickona and the Character Edu-

cation partnership.

1. Ethical values are defined as
the basis of good character.
Qualities such as “caring, hon-
esty, fairness, and responsibil-
ity” set the standard by which
the school and students are
evaluated.

2. Students succeed in “thinking,
feeling, and behaving” in line
with these “core values.”

3. Each activity and environment
in school is geared toward teach-
ing character.

4. School is a “caring commu-
nity” that fosters caring rela-
tionships between students and
adults.

5. Students apply what they
learn by co-operating in groups
and settling arguments.

6. The academic curriculum is
intellectually challenging and
helps students value themselves,
and each other, as learners.

7. Rules promote a sincere inter-
est in doing good, minimizing
material rewards and punish-
ments.

8. The school staff shares re-
sponsibility for, and lives by, the
“core values.”

9. Various committees are ad-
ministered by staff and students
who volunteer/are elected to
serve as the moral leaders.

10. The school involves parents
and the community in advancing
“core values.”

11. There is an assessment of
the school’s character, the
staff's success in cultivating
character and the student body’s
character overall.
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such as honesty or helpfulness — and
sending home a postcard announcing
that Johnny was “caught being good.”
Another school district has started a pi-
lot program that grades students on
their character. Rather than old-
fashioned citizenship marks, these ele-
mentary students now get graded on
how well they live out the qualities most
valued in their community.

Since its beginnings a decade ago, PREP
has conducted formal evaluations at
participating schools.

The findings suggest that cognitive de-
velopment of character has increased.
Students can better recognize character
traits in stories and define them.

“In those districts which have taken it
seriously and implemented it fully. char-
acter education has had some impact.”
says Professor Grady. “Students are cer-
tainly more aware of character educa-
tion. But it's still an open question
whether it has affected behaviour”
While the research is still too thin to de-
termine whether character-education
has a long-term impact on student be-
haviour, researchers are reaching con-
sensus on the kinds of programs that are
most likely to succeed.

One yardstick for success

Thomas Lickona. author of Educating
Jor Character, has developed a survey
that helps schools measure success.
His “Eleven Principles Survey” asks
school officials, teachers, parents, and
students to document how well their
school is implementing certain basic cri-
teria. These include the use of conflict
resolution. providing good role models,
making use of literature that teaches
virtues. and including parents in the
character-education process. {See box
on previous page.\

This is a first step to determining the im-
pacton students. “1t’s onlv to the degree
that you know teachers are actually im-
plementing quality character education
that you can make sense of student out-
comes.” Dr. Lickona says.

But the expectations for character edu-
cation may be out of sync with reality.
some say.

“If you read the rationale for character
education, it says we have a drug prob-
lem, a crime problem, a sexual promis-
cuity problem, and if we'd only do
character education in our schools, we
could fix all these problems,” says James
Leming. a professor of education at
Southern lllinois University in Carbon-
dale.

“We have to be realistic about what we
can expect trom these programs,” he
adds.

“It's naive to expect teachers to wave a
magic wand and turn everyone into
good little bovs and girls by doing les-
sons in their classrooms.”

Child Youth Care
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Kurt Vonnegut’'s commencement
address at MIT

Ladies and gentlemen of
the class of ‘97:

Wear sunscreen. If | could offer you
only one tip for the future, sunscreen
would be it. The long-term benefits of
sunscreen have been proved by scien-
tists, whereas the rest of my advice
has no basis more reliable than my
own meandering experience. 1 will
dispense this advice now.

Enjoy the power and beauty of
your youth. Oh, never mind. You will
not understand the power and beauty
of your youth until they've faded. But
trust me, in 20 years, you'll look back
at photos of yourseif and recall in a
way you can't grasp now how much
possibility lay before you and how
fabulous you really looked. You are
not as fat as you imagine.

Don’t worry about the future. Or
worry, but know that worrying is as
effective as trying to solve an algebra
equation by chewing bubble gum.
The real troubles in your life are apt
to be things that never crossed your
worried mind, the kind that blindside
you at 4 pm on some idle Tuesday.

Do one thing every day that
scares you. Sing. Don't be reckless
with other people’s hearts. Don't put
up with people who are reckless with
yours. Floss.

Don’t waste your time on jeal-
ousy. Sometimes you're ahead,
sometimes you're behind. The race is
long and, in the end, it's only with
vourself. Remember compliments you
receive. Forget the insults. If you suc-
ceed in doing this, tell me how.

Keep your old love letters. Throw
away your old bank statements.
Stretch.

Don’t feel guilty if you don’t know
what you want to do with your
life. The most interesting people 1
know didn't know at 22 what they
wanted to do with their lives. Some of
the most interesting 40-year-olds |
know still don't.

Get plenty of calcium. Be kind to
vour knees. You'll miss them when
they're gone.

Maybe you’ll marry, maybe you
won’t. Maybe you'll have children,
maybe you won't. Maybe you'll di-
vorce at 40, maybe you'll dance the
funky chicken on your 75th wedding
anniversary. Whatever you do, don't
congratulate yourself too much, or
berate yourself either. Your choices
are half chance. So are everybody
else’s.

Enjoy your body. Use it every way
you can. Don't be afraid of it or of
what other people think of it. It’s the
greatest instrument you'll ever own.
Dance, even if you have nowhere to
do it but your living room.

Read the directions, even if you
don't follow them. Do not read
beauty magazines. They will only
make you feel ugly.

Get to know your parents. You
never know when they'll be gone for
good. Be nice to your siblings.
They're your best link to your past
and the people most likely to stick
with you in the future. Understand
that friends come and go, but with a
precious few you should hold on.
Work hard to bridge the gaps in geog-
raphy and lifestyle, because the older
you get, the more you need the people
who knew you when you were young.

Accept certain inalienable truths:
Prices will rise. Politicians will phi-
lander. You, too, will get old. And
when you do, you'll fantasize that
when you were young, prices were
reasonable, politicians were noble
and children respected their elders.
Respect your elders.

Don’t expect anyone else to sup-
port you. Maybe you have a trust
fund. Maybe you'll have a wealthy
spouse. But you never know when ei-
ther one might run out.

Don’t mess too much with your
hair or by the time you're 40 it will
look 85.

Be careful whose advice you buy,
but be patient with those who supply
it. Advice is a form of nostalgia. Dis-
pensing it is a way of fishing the past
from the disposal, wiping it off, paint-
ing over the ugly parts and recycling
it for more than it's worth.

But trust me on the sunscreen.
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Practice

In this article Frank Ainsworth and Richard Small refer to the international research
evidence that supports family centred group care practice. A working definition, the key
assumption and an orientation to group care and family work compatible with family centred
group care practice are then discussed. This is followed by a set of practice guidelines, with
the key characteristics of family centred group care agencies.

Family centred group
care practice: Concepts
and implementation

Considerable attention has re-
cently been given to work with
families of children and adoles-
cents who are placed in group
care programs (Ainsworth
1991; Ainsworth & Hansen
1986; Garland 1987; Jenson &
Whittaker 1988; Burford & Cas-
son 1989; Kelsall &
McCullough 1989). Within the
area of child welfare, there has
also been a shift at a policy
level towards an emphasis in
family welfare (Maier 1986;
Brown & Weil 1992) and paren-
tal rights (Fox Harding 1991)
and away from a sole focus on
the welfare of the child. This
shift underlines the greater rec-
ognition of the continuing im-
portance of birth parent(s) and
family members to children in
out-of-home care, regardless of
the events which precipitated
the child’'s placement. It does
not diminish the importance of
a child’s individual needs, nor
does it support the mainte-
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nance of children in abusive
family situations.

The recognition of the impor-
tance of birth families is sup-
ported by research evidence
about the importance for adop-
tees of their family of origin
(Depp 1982; Triseliotis 1973),
and of the life long anguish of
relinquishing mothers in regard
to the child they bore yet gave
away (Howe 1991; Wells 1993).
These studies highlight the ex-
tent to which relinquishing
mothers felt compelled by fam-
ily and societal pressures to
place their child for adoption.
They then speak of the over-
whelming guilt they feel about
this decision and how it is ac-
companied by a lifetime of un-
certainty about the
whereabouts and health of the
child, that regardless of the
adoption, remains forever
theirs. Other studies have been
conducted of children sent from
Britain by child welfare organi-
sations to Canada, South Af-
rica, and Australia as
unaccompanied migrants. As
adults these child migrants.
who were given no choice in
this matter, are now engaged in
heart wrenching searches for
their relatives in distant lands
(Bean & Melville 1989). They
stand witness to, and provide
monumental evidence of, the
lasting significance of family
ties regardless of the circum-
stance surrounding separation
or its duration.

Further support is drawn for
family centred group care prac-
tice from studies of children
leaving group care without ac-
cess to family networks, which
they then decide to reconstruct

(Stein & Carey 1986; Festinger
1983; Jones & Moses 1984).
There is also clear evidence
that maintaining links between
children and their families is
essential, as these links deter-
mine the success or otherwise
of reunification efforts (Fanshel
& Shinn 1978; Fanshel, Finch
& Grundy 1991; Millham, Bul-
lock. Hosie & Haak 1986).
Studies of parental visiting of
children in out-of-home care
also underline this issue (Proch
& Howard 1986; Hess & Proch
1993\. In addition, the work of
attachment theorists (Bowlby
1969: Ainsworth 1982) which
has been carefully articulated
to form the basis of profes-
sional child and youth care
practice, especially in group
care agencies, speaks to this is-
sue (Maier 1990).

Lastly, we have evocative ac-
counts of children’s experiences
of separation from parents be-
cause of London’s war time
evacuation (Wicks 1989) which
further emphasizes the ongoing
importance of parents to chil-
dren throughout any period of
voluntary or enforced separa-
tion.

Working definition

This research evidence leads us
to a definition of group care
practice that is family centred,
and to a key assumption that
underlies this approach to prac-
tice.

Definition

Family centred group care prac-
tice is characterized by institu-
tional structures, services,
supports and professional prac-
tices designed to preserve and,
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whenever possible, to strengthen con-
nections between child(ren) in place-
ment and their birth parents and
family members. Whether the function
of group care is to provide short term
shelter, long term care or residential
treatment, education or training, a pri-
mary goal is always to work towards
the child’s optimum involvement in
family life, even in situations where
total reunification is not possible.
(Small, Ainsworth & Hansen, 1994)
Implicit in this working definition is a
key assumption, which is integral to
the family centred group.

Key assumption

child and family are irrevocably linked
and that best long term interests of the
child can only be guaranteed by ensur-
ing that birth parent(s) and family
members continue to be respected and
have a place in their child(ren)'s daily
life.

Orientation to group care

From this perspective group care is
seen as child centred. in so far as it
provides safe and humane care, educa-
tion and treatment. and also as family
affirming, as it embodies a commit-
ment to partnership with, and the em-
powerment of, parent(s) and family
members. This commitment includes
respect for diversity of family life
styles, cultural vaiues and child rear-
ing practices so long as they promote
the healthy development of the child
(Maluccio, Warsh & Pine 1993).

Group care is not viewed as the last re-
sort or as an option only to be consid-
ered when all other options have been
exhausted. Indeed, family centred
group care is viewed as a desirable op-
tion, and it may be the first option in
some situations (Ainsworth & Fulcher
1981; Fulcher & Ainsworth 1985;
Keith-Lucas 1987). The intensive na-
ture of family centred group care as an
intervention has the potential to effect
positively the lives of vulnerable fami-
lies and their children at many points
in the helping cycle. Family centred
group care is supportive of family pres-
ervation efforts, and in fact broadens
the commitment to, and the definition
of family preservation with the most
vulnerable families (Ainsworth 1991;
Ainsworth 1993).

Orientation to family work

In family centred group care practice,
the full range of social and psychologi-
cal factors which inhibit parental and
family functioning receive attention.
This involves an agency addressing is-
sues such as family income, health
care, housing, employment, and educa-
tion on behalf of individual families as
well as parent education and family
living skills. Psychological factors that
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Key characteristics of family centred group care agencies

Agency position

Policy perspective
Management approach
Program emphasis

Parental involvement

Key terminology

Family welfare is child welfare

Defence of birth family-parental rights
Consultative, participatory, team emphasis,
devolved authority

Preservation, family support, reunification, open
adoption, foster or group care

Parents as partners, some level of direct involve
ment essential

Out-of-home placement, child care worker

inhibit family and parental functioning
receive attention but are not the sole
focus for intervention.

Additionally in family centred group
care practice, family therapy or family
treatment skills are a set of skills that
may be utilized within a non-
hierarchical framework of practice
methods. These methods of family
work stand with other approaches to
work with families which are regarded
as requiring equal skill. No one
method of intervention is regarded as
superior to the other. Accordingly, fam-
ily centred practice in group care is
conceptualized ‘so that it is considered
ecologically, is informed by family the-
ory and applied from a family-centred
rather than a child-centred perspective’
(Brown & Weil 192:57). The ecological
perspective in this instance reflects the
use of this term as a metaphor for
practice that embraces person-
environment transactions (Pecora et al
1992).

Practice guidelines

From the definition, the key assump-
tion and the dual orientation to group
care and family work, flow a cohesive
set of ten organisational, policy and
practice guidelines that shape agency
activity. These guidelines for family
centred group care practice are:

Organisational

= the agency title and mission state-
ment reflect equal concern for par-
ent(s), family members and
children:

= the management structure of the
agency is designed to embrace par-
ent(s) and family members as peo-
ple capable of making a
contribution to the care and treat-
ment of their own children;

s the governing body of the agency
acknowledges the contribution of
parent(s) and family members to
the effectiveness of the agency
through some form of formal repre-
sentation at Board level:

= the agency management treats with
respect the contribution and con-
cerns of parent(s) and family mem-
bers and willingly modifies
structures, policies, procedures or
practices, including fund raising
practices, which undermine this re-
spect.

Polzczes and procedures
the agency ensures that all existing
and future policies and practices are
consistent with the view that par-
ent(s) and family members have a
contribution to make to the effec-
tiveness of the agency and the con-
tinuing care and treatment of their
child(ren):

= the agency provides parent(s), fam-
ily members and child(ren) with a
written statement which identifies
the support and resources the
agency will provide to ensure that
their contribution is maintained;

» the agency gives serious attention
to the right of parent(s) and family
members to pursue grievances re-
garding their own or their
child(ren)’s care and treatment and
has well developed mechanisms for
dealing with these matters.

Prqfess:onal practice
in all day to day practices, the
agency ensures that contact be-
tween child(ren) and parent(s)
and/or family members is always
facilitated, regardless of circum-
stances, and that no practice inter-
feres with this process;

» all practice interventions recognise
the importance of the parent(s) and
family members to child(ren) and
continuous positive efforts must be
directed toward finding ways for
families to provide for their
child(reny while in placement.

Implementing family centred group care
practice

In shaping agency practice to reflect
family centred group care principles,
several issues need to be considered.
The following figure presents six im-
portant areas of agency functioning
that require emphasis and which set
the parameters for agency practice. The
key characteristics of family centred
group care agencies are shown in Fig-
ure one.

This construct shows how an agency’s
commitment to a family centred group
care practice must permeate every as-
pect of its functioning. Such a commit-
ment is much more than rewritten
publicity materials or new staff titles.
All who shape the agency environment
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from board members and senior man-
agement through to the most junior
support staff have to understand and
accept that the agency’s task is to
work in partnership with families. The
agency's policy orientation reinforces
the position that the family is the unit
of attention and actively underlines
the importance of parent(s). This in
turn is accompanied by a management
approach that is consultative and par-
ticipatory, thereby modelling for all
agency personnel the approach and at-
titude they are expect to adopt towards
parent(s) and family members as part-
ners in the care and treatment enter-
prise. Finally, by avoiding reference to
group care as a substitute family, or to
out-dated notions of child care workers
as substitute parents (Hansen &
Ainsworth 1983), agency terminology
reinforces the collaborative, rather
than competitive, premise of family
centred group care practice. ’

Frank Ainsworth, Lecturer in Chil-
dren’s Studies, Edith Cowan University,
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“We need to reflect more family work in our programme.
Go out and get some families, Smithers.”
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Minister responds
to grant query

Several memae s nd reiders asked
about the on e by the
Deparimeni 10 s,
had been unders:
intended @s @n X Srana Srane o
seaff. bur many recenved noching.
NACCIW Director Merle Allsopp re-
Serred this queny co the Minister who
replied as follows

HS was

The amount of R1
million announ-
ced tor the pay-
ment of the once-
otf grant was
based on esti-
mates by provin-
cial welfare

1 departments.
. Managers of chil-
Miniscer Gereddine dren’s homes
were requested,
by provincial wel-
fare departments. to submit infor-
mation regarding the number of
child care workers as well as the
salary paid per worker. The
amount for the grant was calcu-
lated on the basis of 8.5% of the
salary scale, and it has been con-
firmed that all departments trans-
ferred the funds for the once-off
grant to the relevant children's
homes. The information regarding
the once-off grant was communi-
cated to the managers of child-
ren’'s homes. It is, however, possi-
ble that different wayvs of commu-
nication by provincial welfare
departments could cause some
confusion regarding the implemen-
tation ot the grant.
Clearlv. it was the Department's in-
tention to pass this grant to the
child care workers. 1 am, however,
aware ot the fact that situations
occurred where the grant was not
given through to the the child care
workers and wish to advise that
these individual cases should be
brought to the attention of the
relevant provincial welfare depart-
ment. who will take up the matter
with the management of the rele-
vant children’s home.
I appreciate vour effort to ensure
that child care workers are granted
the opportunity to receive what
was merely a token of appreciation
for their commitment towards the
children in children's homes in
South Atrica

Fraser-Molcken

Geraldine Fraser-Moleketi
Ministor for Weltare and Population
Development

Changing jobs, terminating relationships

We have recently sent a memorandum to all staff of our Society, in an effort to halt
what appeared to be a new tendency for social service workers to walk off the job
without due notice and without termination of their relationships with clients and
colleagues, in order to take up better paid employment elsewhere. We have heard of
similar problems recently being experienced by another organisation in Johannes-
burg and yet another in Cape Town. Two of the Johannesburg Child Welfare Society
staff members concerned were child care workers, who left two cottages full of in-
tensely hurt and angry children behind them.

In all three cases involving our own Society we were informed that pressure had
been applied on the persons concerned by those representing the new employer bod-
ies, to start work almost immediately. We had since been assured by the Gauteng
Welfare Department, one of the structures concerned, that such practice is contrary
to its official policies and procedures, and the Department has undertaken to inves-
tigate the cases in question. We have written to all four local government structures
in Johannesburg and have received notification from one of them that our concerns
have been referred to the relevant staff to ensure that proper recruitment practices
are followed in future.

We are nevertheless concerned about the possibility of a trend of this nature devel-
oping within the social services, and would therefore like to alert the NACCW to this
matter. If there is any recurrence of this behaviour, the names of persons involved
who are registered or likely to seek registration with the NACCW will be reported to
your organisation. Perhaps, in addition, it might be possible for the NACCW to play
an educational role in this regard.

We thank your organisation for its unceasing efforts to promote the interests of
children and youth.

Lyn Perry
Director, Johannesburg Child Welfare Society

The IMGC
Are you having your say?

NACCW Director Merle Allsopp reminds all regions, members
and readers that the /nterim Policy Recommendations pub-
lished by the Inter-Ministerial Committee on Young People at
Risk is ‘out for comment’ until the end of September.

Important

“It really is important for individuals and organisations to

know that their comments and suggestions have been expressly invited, and that
the recommendations are not intended as ‘imposed policy’. Child and youth care
people and organisations are in a good position to study this book and to respond
from their own accumulated experience and knowledge,” she says.

Anyone interested is encouraged to send comment and suggestions to Ann
Skelton, care of the IMC, Private Bag X885, Pretoria 0001.

AU PAIR PRESENTATION

Do you love children?
Do you want to travel?

Youth Discovery Programmes will be hosting a FRELE one hour talk
on being an au pair in America/Europe on the last Saturday of cach
month.

This programime is open 1o age groups 18 - 28 vears, but family
and fricnds are welcome 1o listen in, Please note that YDP member-
shipwill be only R30 on date of presentation — a huge R45 dis-
COount.

For further information or to book, please phone Mila on 021-
23-1583 (Cape Town) or Nicky on 011-442-3320 (Johannesburg).

Child Youth Care
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six years old. Still, our son was

committed to taking part in his

first piano recital. He exudes that
“can do” attitude so often found in kin-
dergartners. Never mind that everyone
else involved in the late-spring concert
had been playing since September, at
least. But his teacher seemed to feel our
son was up to the task, and apparently
so did he.
He chose two pieces. He played them
well, as well as one can play O/d Mac-
Donald, described on
the programme as
“Traditional,” and
Mary Had a Little
Lamb, described as
“Folk Song.” Appar-
ently, no one wants to
take credit, or blame,
for either of these fine
selections. And when
I say he plays them
well, what I mean is
he plays all the right
notes and in the right
order, too: there’s not
much to interpret.
There is no subtext at
this stage of the
game.
Since it was his first-
ever recital, I thought
I'd better sit in on the
dress rehearsal the
day before, to get a
feel for what was in
store. 1 was the only
adult present other
than the piano
teacher, who had to
be there. The other
parents dropped and
ran. I was there as an
advance man to scout
out the doings for the
rest of the family, to
let them know just
how bad the whole
event was going to be.
“Bad” is such a rela-
tive term. In some contexts, “bad" can
even mean “good.” Alas, this was not
that context. This was children ages 6
through who knows what; I'm not a
good judge after age 10. Maybe they
were all young and some were just very
tall.

] ! e'd only had six lessons. He's only

system” in the movie The Music

Man? This was somewhat better

than that. What these kids lacked
in artistry they made up for in brevity.
And they all knew how to bow very well.
But perverse parent that I am, the worse
it got, the more I liked it.
For one thing, my son did just fine,
thanks, as did most of the kids. But it
soon became apparent that this recital
was not about the mastery of music. It

pemember Prof. Harold Hill's “think

Child Youth Care

q40d

was about doing something as well as
you could, in front of your family and a
room full of friendly strangers. It was a
microcosm of Life, and how to succeed
in it: Do your best, be brief, then make
room for the next guy. Share the lime-
light. Don’t panic.

ways is. There was an unfortunate
cello selection, Beethoven's Minuer
in G, the very piece that is mangled
in The Music Man. 1 kept wanting to

There was some bad violin. There al-

Bequtifuyl &

mysic, b4d
HOteS

point at my forehead and say, “Think!
Think!” as the young girl valiantly
struggled against the instrument. In the
end, the girl won the match — she was
unbowed. I wish 1 could say the same for
the cello.

By rehearsal’s end, I knew we'd all get
through the recital in one piece. I let the
rest of the family know about my
guarded optimism.

The next day was spent pretending that
whatever was happening at 5:30 p.m.
was no big deal. We left our house at
5:15. We walked across the street to the
concert hall. (We live across the way
from the college where our son takes pi-
ano lessons.) We probably could have
just opened all our windows and let him
play at home. But that wouldn’t have
been the same as surviving the recital.

My husband brought along a camera
with a flash attachment. He sat poised
with the camera in front of his face the
entire time our son played. He never
took one picture until the very end. He
caught the upside of our son’s final bow.
I knew why he didn’t snap a shot. He was
afraid the flash would startle our son
out of his concentration and Old Mac-
Donald would turn into Kitten on the
Keys, or Mary Had a Little Lamb into
Slaughter on 10th Avenue. Mayhem
would ensue, tears would flow, and for
what? A parental pa-
parazzi? My husband
made the right choice.
After all, it’s not like
we'd need a Polaroid
to refresh our memo-
ries. Before there
were cameras, people
remembered
stuff. It was a lot more
economical that way,
and required less
storage space.
The rest of the recital
was mostly short and
mainly sweet. Some
of the kids were quite
good. One girl was
quite bad, but grate-
fully she didn’t know
it. All of them were
troupers who showed
grace under pressure
and sensitivity, too.
You can't play or hear
Beethoven, Bach, or
Mozart — however
rudimentary the exe-
cution or reception —
without being hum-
bled by the presence
of such soul. And best
of all, no one tripped,
slipped, or skipped. A
collective sigh of re-
lief was breathed at
the end of the after-
noon.
God bless the parents
for paying for the lessons, for showing
up and listening, with the least of expec-
tations, attentively to all. God bless the
teachers for patiently instructing tiny
fingers into finders of notes, chords, and
(occasionally) music.
And God bless the children for dressing
neatly but not gaudily, for having good
manners, and for playing, well, as well
as can be expected. I'm hopeful that the
musical path our son is on will eventu-
ally lead to our basement and long re-
hearsals with a high-school rock band.
[ don’t want to push him, but I can
dream, can't I?

Madora McKenzie Kibbe, writing
in the Christian Science Monitor
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