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Chtld Youth Care

We l ive in excit ing t imes; we
can al l  part icipate in and con-
tr ibute to the transformation
of our society and of our pro-
fession - but we must also
keep our eye on the bal l  when
it comes to our own practice.
This seems to be the message of
the Nat iona l  Execut ive and the
staff who have promoted the
f i rs t  o f  a  ser ies  o f  " themes in
practice excellence" -- Create
Positive Moments' i,Iake a cllffer-
encejfor ch i ldrcn and you th
NOW!

Combination
The NACCW is fbrtunate in hav-
ing reg ional  membersh ip  s t ruc-
tures (represented by their
e lected chai rpersons on the Na-
t ional Executive), a professional
s ta f f  team,  and a journa l  which
reaches al l  members each
month.  Th is  combinat ion g ives
us the oppor tun i ty  to  set  in  mo-
t ion a  nat ion-wide promot ion
through which we can act to-
gether and learn from each
other.
The idea is that as we fol low na-

t iona l  deve lopments  i r r  u 'e l fare
-  and ch i ld  and ) ,outh  care in
par t icu lar - - - -  we should  not  a [ -
low th is  to  d is t ract  us  f rom our
ob l igat ion to  prov ide qual i t ) '
services to young people todai ' .
In  fac t .  th is  is  no t ime at  a l l  to
rest on otrr laurels, for our pro-
fess ion is  faced today 'wi th  enor-
mous chal lenges.  Not  on ly  are
we be ing chal lenged to  learn
and develop new tasks beyond
the wal ls  o f  our  prev ious ly  l im-
i ted res ident ia l  serv ices:  we dIC
being asked to  recognise that
the resources [or  our  inrpor tant
work are competed fbr  b1 'o ther
equal ly  deserv ing and urgcnt
proiects ior chi ldren and farni-
l ies  -  inc lud ing heal th ,  educa-
t ion,  hous ing and jus t ice.

What we do best
What  we are be ing asked to  do
in the Create Positit,t' tllorttt'ttts
programme is  to  use a l l  o f  our
ex is t ing forums ( reg ional  rneet -
ings,  ch i ld  care worker  fbrunts ,
s ta f f  team meet ings,  pr inc ipa ls '
and soc ia l  workers '  groups)  to
develop th ink ing and pract ice

<l r t r r .md us ing t l te  l i fe  space,  us-
Inq ( ' \  c rvda\  evcnts  and t rs inq
i l r , . ' r n t  n l c r r t  t r )  c rea (e  pos i t i ve
r . \ f  r ' r ienccs tor  c l t i ld ren and
\  t r u rh  and  t he i r  f am i l i es .
\ \  l r t 'n  ur '  rnake i t  poss ib lc  for

nq', . ' \plr '  trr  take c-rnC effeCtive Step
r t ' rd . r r .  thr ' r  are  d i i ferent  as f rom
tt 'r t iAr. Trrntrrrrcr\\  u' i l l  be dif f ,er
tlIlt Tt'rlllr'rIlt'r\\' OtlI $'Ofk rviII be
d i t f r ' r r ' n t
\ \ 'c hr 'rpc that bv next month we
rv i l l  b t '  ab l t '  t r r  pub l ish some of '
t hc  i deas  . l nd  c rpe r i e l l c cs  on
th is  theme n l t ich  cr rn le  f ronr  the
regiorrs rrr t ' ron) individual stat ' f
teams.  There is  i r t t r t tense powe r
in  the t l rought  that  r t 'e  nrar ' ,  a l l
o f ' us ,  t h roughou t  Sou th  A [ ' r i ca ,
be  concen t ra t i ng  on  s im i l a r  as -
pects  o f  pract ice erce l lence at
t he  sa rne  t ime .
\ \ 'hat  nr ight  th is  do for  our  pro-
f 'ession? What rnight this clo tbr
the voungsters  in  our  pro-
qramnres? What  nr ight  th is  do
fo r  ou r  I and?

l{eYertheless ...
Hav ing  sa id  t ha t ,  \ \ ' e  s t i l l  need
to  be  be t t e r  i n l b rn red  abou t  t he
rv ider  nat iona l  deve lcrpnrents  i r t
t he  ch i l d  and  t an r i l v  r ve l f a re
f ie ld ,  and \ \ 'e  thank Al ; in  f  ack-
son o l 'Cape Tou 'n  Chi ld  \ \ ' c l f  are
tbr  u 'a lk ing us through some c ' r l '
t hese  i n  a  se r i es  o f  a r t i c l es  s t z l r t -
ing th is  l l l r - rn th  \see page q\ .

. ' l l t t  t ' t ' .  5 ( ) / / l ( ' , \ , ' l ( ' ( ' | l '  - s ta f I  a r t t l

t t'(t i n (' t -s tt' i t lt ( lt t' .\' tt t i o I t LI I L' t t't' I t

t  i t 'c '  tr ' / t i lc nl( ' ( ' t in! ld-.;  t  nt, .r t t  l t  t t(

thc ,\ ' . .1t-(-I t '  Ktr i t ,Ztt l tr  . \ ' raIt i l  , , l i  i t ' r ' .s

r14 lr1 ,
JU(.,-nfr

t -
Connec ted r  A r  e - ' r a ,  ' l e ssaqa

Io cyc-net@ialr ica.com , ' ,  l l  con-
nect  vou lo  a  net r ,ork  o f  chr ld
and y0utn care co i leagues iv0r ld
wrde  0 r  s rgn  on  by  v r s r t r ng  us  a t
htlp : I I os2. ial r ica.com I n accw I cyc
-net.htm See you there

,ACGW iErrll{tcotti'laii;

National Executive, staff
combine to promote practice
excellence themes
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People

Ashley Theron

Ashley has been Na-
t ional Chairperson of
the NACCW for ten
years, and is one of
the most prominent
South Africans associ-
ated with the field of
child and youth care.
Matriculating in East
London, he completed
his BA (Sw) and
Hons BA in Psychol-
ory before working
as a social worker,
community worker
and housing manager
in Bellvi l le, East Lon-
don and Pretoria.
In  l98 l  he became
more direct ly in-
volved in child care
work when he was ap-
pointed by Cape Town
Child Welfare Sociery
as Principal of Annie
Starck Village in Ath-
lone.
During this t ime he
completed the Na-
tional Higher Certifi-
cate in Residential
Child Care through
the Cape Technikon.

Departmental posts
With the rank of So-
cial Worker and Chief
Social Worker, Ashley
served for a period
with CPA Social Serv-
ices as Superinten-
dent of Bonnytoun
Place of Safety before
being transferred to
the Head Office in
1988. Here he was
given responsibility
for the running of all
Departmental Places
of Safety, and by
1992 he had reached
the level of Deputy Di-
rector of Social Serv-
ices, with responsi-
biliry for policy and
planning of services
in the f ield of Child
and Family Care. At
this t ime he com-

pleted cum laude a
course in Public Man-
agement at the uni-
versity of Pretoria.
In 1995, Ashley be-
came Chief Director of
Developmental Social
Welfare in the Govern-
ment of the North
West Province, a post
which he holds todav.

tan of mant hats
By virtue of his posi-
tion in the NACCW
Ashley is also Presi-
dent of FICE-SA, the
South African na-
tional section of the
International Federa-
tion of Educative
Communities. a
Europe-based
UNESCO body con-
cerned with child and
youth care. He has
had wide interna-
tional exposure to
child care, having rep-
resented this country
at conferences in
Washington DC, Mont-
real, Slovenia, Wis-
consin and Denmark.
and made a study
tour of programmes
for young people at
risk in Washington,
New York, Minnesota,
Michigan, South Da-
kota and Florida in
the USA, as well as in
England, Canada,
Denmark and the
Netherlands. He is a
Consulting Editor of
the fournal Reclaim-
ing Children and
Youth edited by Larry
Brendtro and Nicho-
las Long.
Ashley has taken a
special interest in
street children and in
children in trouble
with the law, serving
on national work-
groups for both of
these groups. He was
also a member of the
Management Commit-
tee of the Inter-Minis-
terial Committee for
Young People at Risk
(rMc).
During his term as
National Chairperson,
Ashley Theron has
been a familiar figure
in most Regions of
the NACCW
He lives in Mafikeng
in the North West
Province. Ashley has
three daughters and
three sons.
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Gteate Positiue Moments

The NACCW hos in t roduced the f i rs t  in  o ser ies of  Proct ice Excel lence Themes through i ts

membersh ip  s t ruc tu res ,  i t s  s to f f  ond  i t s  i ou rno l .  The  f i r s t  o f  these  themes ,  { i l l i ng  lhe  { i r s t

hol f  o f  1997 ,  is  Creot ing Posi t ive Moments.  Bt ion Gcnnon tokes us through the re-

qu i remen is  o f  fou r  essen t io l  s toges  fo r  ch i ld  ond  you th  co re  workers  to  . . .

Most organisations and staff
teams prepare treatment
plans for young people in
care. These may be long-term
permanency plans, extending
over a year or ffior€; and they
may be shorter-term plans,
looking a month or two into
the future, during which we
work towards particular treat-
ment goals.
But the real action in our
work with young people takes
place moment by moment.
The very next interaction, the
very next moment, between
you and a youngster can be
the moment when something
truly significant happens.
What are the essential things
we need in order to make that
happen?

l. Being there
Relationship: Have I already
established some working re-
lationship with the child
which glves me permission
to be part o1f the action in
his life?
The whole point of child and
youth care is the relationship
through which we express in-
terest in - and influence -
each others ' l ives.  we must
have some reason for "being

there" in kids' l ives. They wil l
be uncomfortable with unex-
plained adults lurking
around. We achieve nothing
without init iating this rela-
tionship.

Sharing space and time:
Does the daily timetable
have me moving in the same
spaces and times as the
child so that I am there at
sign!ficant times?
A good daily programme crea-
t ively "mixes and matches"
staf f  wi th chi ldren. I  am no
good at all i f I am not actually
present with the youngsters I
work with. Usually (though
not always!), the more formal
and controlled the activity
lstudy, mealtimes) the more
predictable the s i tuat ion;  the
more unstructured and sponta-
neous the activity, the greater
the risks and the opportunity,
the greater the need for alert
and experienced staff.

2. 0bsoruing
Selecting behaviours: Do I
have some observational

iframe which helps me slft
out behaviourc which are
significant or those I should
let go?
Our general experience of chil-
dren and youth helps us to rec-
ognise what is normal and
what is potentially problem-
atic behaviour. Our speclfc
briejng (from staff meetings,
individual programmes, etc.)
tells us what is significant for
certain youngsters. We prefer
to "go with the flow" and in-
tervene as l itt le as necessarv,
so as often as not we choose
to "not see" certain behav-
iours.

Signalling: Do I have some
wal @ sign, eJ/e-contact) to
let a child know that I have
" red-1flagged " a be havio u r
or i nc iden tifor obse rva tio n ?
It is reassuring for the chil-
dren to know why they are in
the programme and what
skil ls and problems we are
working at together. In our
contracting we wil l often saY
"more sharing" or "express

that in words". When we have
established the learning tasks
or crit ical behaviours, we can

tuse s imple eve-contact  or  a
cough to  le t  t l te  youngster
know "This  is  what  we were
ta l k i ng  abou t . "

3. lnletuening
Are we ski l led in (and can we
choose betrveen) the var ious
levels oI  inten'ent ion which
may be necessary? Here are
fbur levels to consider:

Monitoring: Am I good at
maintaining a level oJ
added alertness on mJ/ part,
"keeping an eye" on a situ-
ation?
Th is  i s  no t  an  un impor tan t
leve l :  i t  inc ludes  a  de l ibera te
act of carc'-fulness and a time
of being present wi th young
people,  when we consider our-
selves to be "on duty".  This is
the stage when chi ld and
youth care r,r 'orkers look ottt
for  r isks and opportuni t ies.  As
we become more exper ienced,
we get to 'recognise the mu-
s ic '  o f  k ids '  in te rac t ions  - -
both major and minor keys!

Accompanying: Can I choose
the time to move nearer to a

J/Oungster or activity to reas-
sure or to communicate mJ/
adult presence?
Th ink  o f  th is  as  "mov ing

away from the wal l "  and en-
ter ing the "hot spot"  of  the ac-
t ion.  The coach ot 'a soccer or
netbal l  teant of ten moves
closely alongside a part ict l lar
player or group with the mes-
s ig€ :  " l  am r igh t  here ,  I  am in -
terested in how you manage
this,  I  recognise that th is is a
signi f icant moment,  we ma)/
ta lk  about  th is  la te r  . . . "
We choose to move into this
accompanying mode careful ly,
because the closer adul t  pres-
ence often triggers changes in
the behaviour of  the young-
ster or the grot tP:  PerhaPs an
atternpt to demonstrate ski l ls
and improvement,  perhaps a
studied indi f ference and inde-
pendence ("1 don' t  need y 'ou
around r ight  now") or PerhaPs

ISSN 0258-8927  Vo l . l 5  No .2
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We ofler them compas-
sion instead of indiffer-

ence, undelstanding
instead of blame,

warmth instead of an-
ger, inclusion instead of
turning away, encountel
instead of attack, Gom-

mitment instead of reiec-
tion, teaching instead of

punishment. Each of
these can be a dramatic
and neuer to be folgot-

ten erperience in a
child's life - a positiue

moment.
-

r r 'sentnrent and frustrat ion at  the
adul t  chal lenge to their  inappropr iate
behaviour or dominance.
\ve stay "wi th" the group or the chi ld
runt i l  we are sure that th ings wi l l  con-
t inue posi t ively by themselves. This
does not necessarily mean that all r isk
must have ended and that there is
peace and quiet; on the contrary, it is
good that robust, challenging and de-
nranding interact ion can cont inue, but
that the kids concerned are managing
rhe situanbn with the potential of
learning and growing through it.

Enrichingz Am I shilled at adding
some nnt element lfrom the side'
lilaar:s., aa &ststion, some i4lforma-
tian or ea.cotragernnt, sugges ting
sorw cttofu;re.?
This is the core.of chlld and youth .care
work - adding vwfue to the experi-
ence of the y,oung peqple in the pro-
gramnne" withoun i,nterrupting their
activify. As always, we try to go with
the flow: we usually don't want to
stopbehaviou( but rather to enable,
facilitate and optirnise it.
Enriching is the best level for interven-
tion because it is rooted in the things
the youngsters are already doing natu-
rally. Here we have the opportunity to

reinflorce positive behaviours, add in-
formation and skil ls, encourage and re-
ward effort and achievement, and to
work with the whole group at the
same time as being able to single out
individual performances and issues.
A plus and a minus: Enriching is of
great value because it can happen any-
where. We don't need a special room
or a special activity to practise enrich-
ment - meal breaks, classrooms, talk
sessions, sports training, activity
groups, just hanging out - all are oc-
casions when we have the opportunity
to be with kids while they do their
own thing. BUT this does not mean
that we have to keep tossing "good ad-
vice" into every situation. Child care
work should be a good dialogue, with
us doing rather more l istening than
talking. Enrichment should add spice
and stimulation; it should not be bor-
ing. We ensure that our contributions
are well-chosen and we keep them to
the minimum.
This is process of enrichment can be
profitably workshopped in your teams
and discussion groups, because each
programme has its own special set-
tings and possibil i t ies. The Create Posi-
tive Momenrs programme would
especially l ike ro hear of your experi-
ence and suggestions in this area.

Engagement: Last o1f all, what are
my skills when actually intervening
in a process to change its direction,
to avoid unhelplfrtl developments, to
teach alternative - or to instil new
skills and possibiltties?
There are two levels at which we inter-
vene. At one level we include young-
sters in more formal learning or
treatment routines - such as activ-
ity/therapeutic groups or social skil ls
classes. These formal interventions
take children out oJtheir life space for
a period, build new awareness, atti-
tudes and abilities, and then return
them to daily life. All child care work-
ers need some skills in such "extra les-
sons" for troubled youth.
At the other level we learn to work
within the children s life space. This is
the whole area of behaviour manage-
ment, crisis intervention, and what
Fritz Redl called "life space inter-
views" and "therapy on the hooP'.
Lt takes courage to interrupt negative
:behaviours and difficult situations,
and it takes skill and experience to be
able to engage youngsters in running
repairs and return them as soon as
possible to the action.
The circumstances of such engage-
ment are often tough, because through
our monitoring and enrichment phases
we will already have tried to prevent
and avoid escalating situations. How-
eve[ the better our earlier levels of in-
tervention, the less often will we have
to be able to interrupt crisis processes.

{. 0utcomo
Follow-through and debriefing: Do I
ensure that the incident, the learn-
ing or activlry/ resulted in a success-

1ful, positlve and useable experlence?
By reflecting on an experience after-
wards, a youngster can often make
more sense of it. We can highlight the
changes made and the gains achieved,
and we can translate the experience to
a verbal and conceptual level which al-
lows us to talk about it subsequently.
Troubled youngsters are often satis-
fied just to "get through" a difficult ex-
perience and simply feel relieved when
the pressure is off. That's not enough
because they will often then live in
some suspense or anxiety anticipating
the next crisis. So it is crucial that we
show them the steps they have made,
how we are changed and improved by
our experiences, and that the next
challenges and tasks will be different.
Perhaps even more important is help-
ing youngsters to generalise what they
have learned to their own lives. So
part of follow-through is providing op-
portunities for the kids to put into
practice their new learning, to see that
it works.

Programme adjustm€rts: Do I takc
awqylfrom the incident anJ t4lforma-
tion or tasks to contribute to the

Joungs ter's tndividual programme?
If we can help the child or youth to see
growth and change in himself, then
our programme must respond accord-
ingly by also seeing him differently.
His individual programme is now dif-
ferent. From today we should be work-
ing at a slightly higher level, with
di fferent challenges, different tasks,
different expectations and goals.

Posltluo moments
Throughout these four stages - being
there, observing and assessing, inter-
vention and outcome - we have the
opportunity as child and youth care
wsrkers to offer youngsters something
dlferent from what they have been
used to.
We offer them compassion instead of
indifference, understanding instead of
blame, warmth instead of ange4 inclu-
sion instead of turning away, encoun-
ter instead of attack, commitment
instead of rejection, teaching instead
of punishment.
Each of these can be a dramatic and
nwer to be forgotten moment in a
child's life - a positive moment. This
can happen when we consciously
think of these four stages whenever
we are on dury, never missing an op-
portunify.

Sendyour ldeas and experlmca to
create fusltlve Moments, Po. Mx23199,
Claremont 7735. We'd llhe to hean
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Odelia Advises Administrators

Trno.d*ffirffi
AnnuaI
Reportl
Dear Odelia
The ttme ls coming closer when we
wrtte our Annual ReWn and I have
been glven the task to co-ordlnate it
and see to lt that tt ts produced. I am
at mJ wlt's end! I have browsed
through so ma4)/ rcporsrtom other or-
ganlsatlons ln a desperate attempt to
come up with a mqglc solutton that
wtll nakelfor a readable rcWft. Ma4y
q1f these documents end up betng bor-
lng and unrcadable. Please help me
with some tdeas. I aryfeeltng very un-
crcattve. - Dlstraught

Dear Dlstraught
I can fully empathise with your posi-
tion. It has been said that more people
read an annual report Worc it has
been printed than aftenuards! A recent
American survey into annual reports
reveals.that 55% of readers spend only
6-10 minutes on an annual report!
Bearlng this in mind, there are some
critical questions that one should ask
oneself when writing ? t€port:
Who am I wrtdng ttifor? (funders, cli-
ents); What am I hoptng to achioe blt
wrltlng if? (message, content); What
imrye do I want to share with my
audlence? (suggests level of language;
density of texh whether you use a
high-gloss ftnish, recycled paper or
photocopy).

5 Upc of rnnual rupoil3 como to mlnd
1. The hlgh gloss repoft that holds
mlnlmal lnformatlon. It usually cites
the organisation s vision, mission, a
word from the director or chair and fi-
nancial statements for the year.
2. T.tre'We-Are-So-Good' Report. The
report that is written by all staff mem-
bers of the organisation, reflecting on
their work. It often results in competi-
tiveness amongst staff members who
attempt to show off who has done the
mosL
5. Brtnglng the reader lnto the llvlng
experlence of the organlsatlon. This
type of report talks about what the or-
ganisation has done in real terms, by
using photos, pictures and examples.
4. Reflectlng on the thinktng behtnd
the organlsatlort's practlce. This re-
port reflects the soul and feelings of

an organisation - what has been oc-
cupying the staffs thinking in that
year. It is a side that the client does
not always see.
5. Thematlc report. this report en-
gages with the vision of an organisa-
tion and how that manifests ltself in
practice, showing how the organisa-
tion would analyse the government's
policy according to its own vision.

mil mrlrlor r nrdallc
lnnurl f,cpoil?
There are no rules for good annual re-
port design, but when it comes to read-
ability, certain typographlcal fu nda-
menals apply:
o the size of the type face (anything

below 10 points gets triclcy)
o the style of the typeface (lower

case, serif rype generally reads eas-
ier, e.g. Annual Re1rcrt, as opposed
to ANNUAT REPORT. Avoid ornate
or hard-to-read type faces, particu-
larly when it comes to financial fig-
ures

o avoid setting body copy (the main
text) in reverse (white on black).

o break up your text into friendlier
chunks, e.g. paragraphs and heads.

o don't run your text too wide across
the page, or over illustrations, mak-
ing it illegible

o don't think you have to cover every
available piece of the page with
text or graphics: allow some 'white

space" for an uncluttered look.
The design should cohesively promote
the theme of the annual report and re-
flect the desired image of the organisa-
tion, be that solid and successful,
young and dynamic, or cash'strapped
but resourceful.

Uhat metos lot a7U11y'{ Rcpoffi
A funky designer! But th-ere is a big dif-
ference between a modern Annual Re-
port which encourages reading and
enhances the progressive image of the
organisation, and an over-designed
publication which uses every digital
trick on offer, violating proven read-
ability factors.

If you decide to have it designed pro-
fessionally - from a professional

'Yes, o1f course, I should like our Annual Report
to reiflect the essentia(yJoutWI exuberance

and dynamism oJour organisation."

deslgner's polnt of vlew what have
been some of the dlfflcultles ln
translatlng what cllents want?
Probably the biggest frustration is be-
ing briefed according to the personal
views of one person, doing the design
according to this brief - and then dis-
covering after the first proof has been
submitted that the director, for exam-
ple, thinls that an entirely different
approach to the publication is needed!
Ideally the designer should attend a
joint first brlefing with all decision
makers.
what would you need to brtng when
a professlonal deslgner works on
your Annual Reporfl
You need to have thought about a
theme and the broad contents of the
Annual Report, the sequence of the
contents, good quality visual support
material - and have some idea of the
budget.
In the first briefing, general design is-
sues will be established. once a design
concept has been finalised, the text
and graphic material (photos, charts,
illustrations, etc.) will need to be pro-
vided. Expect a minimum of two
months from the first briefing to final
delivery of the report, but start prepar-
ing the report well in advance of the fi-
nancial year end.

What should people expect to pay to
have thelr report lald out professlon-
ally?
This varies tremendously. A full colour
60-page Annual Repoft for a large mul-
tinational with a substantial print or-
der could cost in excess of R100 OO0;
a smaller full colour publication may
come in at under R40 OO0: while a
two-colour, l?-page report could cost
even less. A good design firm or
printer would guide you through all
the options appropriate to your budget
and draw up an obligation-free quote.
You could also do an in-house publica-
tion on a desk-top publishing pro-
gramme and lcep you costs very low.

Acknowledgements to oD Debate. odelia
thanks Alan Argulle, the designer she con-
s u I tedifor more i ryforma tion.
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Vt/henlvlolu works and
Marllyn 0ardner writes in The Monrfor on families who are trying new roles

f ennifer Warne always as-
sumed tha t  she  and her  hus-
band. Steve. would remain a
two-career fami ly af ter  their
baby was born. She worked
days as a project manager for
an insurance company. He
worked evenings as a supervi-
sor in a packing plant.
But wi th only 30 minutes to-
gether each day, Mrs. Warne
says, "Family l i fe was fall ing
apart. Steve worked six days a
week. Sunday he wanted to
sleep. I felt l ike a single par-
en t . "
A year ago, the couple devised
a radical solution. Mr. Warne
quit his job to care for fack,
now 22 months old, and she
became the sole wage-earner.
While stay-at-home fathers
have long enioyed media at-
tention, their breadwinning
wives sti l l  remain largely in-
visible. Yet "these women are
as groundbreaking as the
men," says Gwen Nyden, asso-
ciate professor of sociologr at
Oakton Community College in
Des Plaines, I l l inois.

llegotiating neu deals
lssues of budgets, discipline,
housework, and the balance
of power in a marriage often
require couples to negotiate
entirely new arrangements.
They must also deal with in-
quisitive comments from rela-
tives and friends who find
their new roles an oddiry.
To share experiences and con-

0ad\ at howre
cerns, a small group of bread-
winner wives accompanied
their husbands to the first na-
tional convention of stay-at-
home fathers, held in
November in Des Plaines.
Only 10 percent of working
wives earn more than their
husbands, according to Lynne
Gasper, a Census Bureau de-
mographer. Even fewer wives
are the sole wage earners in
marriages like the Warnes'.
The Census Bureau does not
count stay-at-home fathers,
but Dr. Gasper estimates that
in 1993, 340,000 non-em-
ployed fathers provided pri-
mary care for children while
their wives worked. That fig-
ure rises to an estimated 1.9
mill ion when employed fa-
thers are included.
For some couples, it is the hus-
band who proposes the ar-
rangement. Donna Mains of
Oak Park, a technical planner
for an advertising agency, ex-
plains that her husband left
his administrative post at a
university two years ago to
care for their first child. "We

were looking for day care, but
I wasn t happy with what I
was finding," Mrs. Mains re-
calls. "One day fim said, ' l

could stay home.'l said, 'Oh

yeah, sure.' I kept looking for
day care. A month later, he
said it again." Like Warne's,
her salary and career poten-
tial made it logical for her to
work.

"Bettel at raising kids"
Some wives say that their hus-
bands are more nurturing.
"He's better at raising kids,"
says Lynn Horn of Wauwa-
tosa, Wisconsin, whose hus-
band, Peter, worked for a
construction company. For
four years he has cared for
their four-year-old daughter
and two-year-old son while
she works as a claims ad-
juster in an insurance com-
pany.
Linda Frank of Glenview,
Idaho, a hospital administra-
tor, offers a similar reason for
the shift she and her hus-
band, Robert, made nine years
ago when their first child was
born. "He's more patient,' she
says. Even so, comparisons
with other women inevitably
occur. "There are situations
where I'm better off, and situ-
ations where they're better
off," says Mains. "My women
friends who work can t appre-
ciate the level of responsibil-
ity you feel when you're the
primary breadwinner. And the
lost salary makes things
tighter."
long-term role reuersal
But the primary reward, she
emphasises, is that bne of us
gets to be with our children.
They're getting the best care
we could possibly give them. I
never worry about them when
I'm at work."
Nor must these women think
about certain domestic de-
tails. Most of their husbands
do much of the shopping,
cleaning, laundry and er-
rands. Some also cook. 'fim

does the cooking and cleaning
for the most part," says
Mains. She cooks on week-
ends, pays the bills, and goes
grocery shopping alone on Sat-
urday morning so he doesn t
have to take their two chil-
dren, ages 23 months and
seven months.
Mrs. Frank's husband cooks
three or four nights a week. 'l

keep saying, 'You can t serve
pasta and potatoes at the
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"l asked him, 'Do you want to
do this because you want to

stay with the baby, or because
you hate your job?"' she re-

calls. "He thought about it for
a week and said he'd like to

do it because ol the baby." He
has cared for theil 21-month-

old son since he was boln.

same meal, if that's all you serve,"'
she says with a laugh. "But I see it as
a positive because I don't have to
worry about trying to get a meal when
I come home."
Although role-reversing parents share
discipline, some women find their hus-
bands taking a firmer stand.
"When I'm home, I probably let things
slide more, just because I haven't seen
them do it l0 t imes that day, and fim
has,"  says Mains.
Ann Rosenthal, a mechanical engineer
and mother of five in Cedar Rapids,
Iowa, adds, "lf I disagree with the way
he's disciplining, I dont interfere.' l ' l l
talk to him about it later." Her hus-
band, Eric, a former certified public ac-
countant, has cared for their children
for five years.
Yet even pioneering arrangements
have their limits. After work, these
breadwinning wives,
like women in two-career marriages,
begin a second shift at home.
"The role reversal is only when the
mother is at work - then we switch
back," says Robert Frank.
Speaking of his own routine when the
couple's children (now ages 7 and 9)
were small, he says, 'At 5.30, when
Linda walked in, I would say'Here
you go and hand the kids over.
Based on a national survey he con-
ducted last year of 37 | stay-at-home
fathers. Dr. Frank, who holds a doctor-
ate in educational psycholos/, says,
"Stay-at-home dads' wives are very in-
volved in the family." He also finds
that these role reversals tend to be
long-term. Fathers in his study had
been primary caregivers for 33
months, on average.

Seeing both sides now
There are c lear reasons u'hv couples rL.-
\ /er t  to converr t ional  ro les,  savs Profes-
sor  N l 'den.  " ln  a  t rad i t iona l  rnar r iaqe,
I 'm no t  abso lu te ly  cer ta in  tha t  a  hus-
band unclerstands what a sta1,-31-
home rvif.e does all day. He rvorks hard
at the of ' f ice,  and when he comes honre
i t  may not occur to him that his wi fe
has worked hard and needs a break
too.
"But rvhen the women come home,
they understand that their  husbands
need a break, so they take over a lot of
playing with the k ids and helping with
dinner. We're seeing more 50-50 shar-
ing . "
Despite the complexities of these roles,
Warne finds that tensions arise "'uery

rarely". "We did have a conversation
once. where Steve said he felt I wasn't
very appreciative of what he does at
home, such as walking in and saying,
"Wow, the house looks really nice,"'
she says. "Sometimes when Iget my
quarterly performance review, he'l l
say, 'When am I getting mine?"'
Call ing their arrangement "pretty nor-
mal,"  Mrs.  Horn adds, "We haven' t
had a lot of confl ict about it." And
Mains says firmly, "l don't feel at all
l ike I have the power. It 's not my
money, It 's our money."

Financial planning
Even so, Mary Balmer of Waukegan, Il-
l inois, an associate scientist at a labo-
ratory, emphasizes the importance of
being clear on the motivation for
changing roles. When her husband,
Bil l, proposed the idea during her preg-
nancy, he was unhappy with his job at
a bank.
"l asked him, 'Do you want to do this
because you want to stay with the
baby, or because you hate your job?"'
she recalls. "He thought about it for a
week and said he'd l ike to do it be-
cause of the baby." He has cared for
their  21-month-old son since he was
born. "lt 's great," Mr. Balmer says.
"We're both very happy with the ar-
rangement."
Warne, too, stresses the need to plan.

Be fc ' r re  her  l tus l rand qu i t  h is  job ,  the
cr-ruplc pract ist 'd l iv i r tq rrn he r  salan'
and sav inq  h is  pav  cheque 's .  Thcv  so ld
the i r  car  and bought  a  usec l  car .  The i '
. t lSo st  rappcr l  p la i rs to bt tv a biqger
hor rsc .
ln  add i t ion .  l \ ' 1 rs .  Warne 's  n to ther  can le
I t . r r  th rec  nron ths  to  he  lp  her  son- in -
la rv  es tab l i sh  a  rou t ine  w i th  the  babt , .
Ntr .  \ \ 'arne admits that  h is f i rst  da1'
alone \ \ 'as "pret t1, '  tough,"  but adds,
" l ' r ' e  ad jus ted  rea l  l ve l l  and  en joy  i t . "
Even rv i th planning, no one pretends
that such major changes are easy.
Warne sonret inres feels "a t inge of  jeal-
ous\" '  rvhen her husband tel ls her
what he and f  ack did that  day.
"But that  doesn' t  take away from the
happ iness  o f  knowing tha t  th is  i s
what works for  our fami ly.  He's doing
a real ly great iob,"  she says.
How long wi l l  these arrangements con-
t inue? "We didn' t  put  a t ime l imi t  on i t
-  th is is the decis ion for now," says
Mrs. Rosenthal .  "When the kids are
older, Eric could start a home-based
business or work for a small cornpany.
He has an entrepreneur ia l  spir i t . "
Mrs.  Mains adds, "My feel ing is,  i t
would be nice i f  J im goes back to work
when the chi ldren are in school .  I
wouldn' t  feel  such a f inancial  burden.
I t  would also help out for  col lege."
Others worry about their  husband's
isolat ion and abi l i ty  to re-enter the
work force. "He's doing me a great
service,  and I  th ink he's doing what he
wants to be doing,"  says a wotnan
from Michigan who does not wish to
be ident i f ied.  "But I 'm concerned
about the ramif icat ions f ive years
from now. I think people already vielv
him as being di f ferent.  That 's going to
affect an interview."
Yet Mrs. Warne sees many advantages.
"We have dinner together now. and we
enjoy fami ly t ime in the evening. I
don' t  come home and have laundry
and errands and housework to do.
Echoing the comments of  other wives
in breadwinning roles,  Mrs.  Frarrk
says, " t 'm always grateful  that  I  have
this opportuni ty.  I 'm proud that I  can
do this for my family."

CALI FOR PAPERS

NACCW 1 1th Biennial Conference

[$qu
University of Natal, Durban
2 to 4luly 1997

As planning for Conference proceeds, we continue to welcome proposals for
papers or presentations. If you or your organisation wish to make a presenta-
tion, please fax your name, address and telephone number, with the tit le of
your presentation, to 0331.42-2512|8 and a memebr of the Conference Plan-
ning Committee wil l contact you.

N,lCCW
TWAZULU IIATALNEGK,',

ISSN 0258-8927 Vol . l5 No.2
FEBRUARY I997 PAGE 8

'i:;: ::

Child'''.,forth Care



\\'lrat 1r'c all thc ltig rvorcls arrcl ;rcron\,nls rvc hcar in the field of welfare - such as Programmes, the White Paper,

S\\;\P antl tlrc Chilch'cnls Buclgct? Chilcl carc workcrs should know about such developmenls, but many, busy wit

lirrc u.ork, arc confiuscrl. Thc first irr a scrics in which rve ask Alanfackson of Cape Town Child Welfare to exp

National Developments in
Child and Family Iilelfare
G&YG: How will institutions
be atfected by ptogramme
lunding?
I  saw in the journal  that  many
homes hadn' t  yet  been not i -
f ied of  th is -  probably be-
cause there is a di f ference
between wclfare programmes
and welfareifacilities like in-
st i tut ions.  These always had
ct'rtain fixed costs and were
dealt 'uvith separately. Exam-
ples of welfare programmes
are  fos te r  care ,  adopt ions ,
ch i ld  p ro tec t ion ,  p revent ive
street chi ldren work and par-
ent ing programmes. How the
pr inciples wi l l  apply to resi-
dent ia l  services has not been
u'orked out.  With the IMC sug-
gest ing addi t ional  sen' ices for
exist ing inst i tut ions,  for  ex-
anrple,  becoming local  centres
u'hich also of fer  prevent ion,
early intervention and after
care,  th is may wel l  involve
programmes. Each province
n r u s t  s e t  u p  i t s  o w n  p r o -
gramnre system, but at  the
moment the f inancing system
has not yet  been put in place.
T h e  m i n i s t e r  t a l k s  a b o u t
phasing the system in over
two years  f rom fu ly .  Th is
could mean that some places
wi l l  come on stream in fu ly
and others later -  or  i t  may
mean we wi l lonly begin to put
the bui ld ing blocks in place
from fuly.

G&YG: What is the status of
the tUhite Paper on Welfare?
This is not yet accepted by
Cabinet -  quest ions are be-
ing posed by the Parliamen-
t a r y  P o r t f o l i o  C o m m i t t e e .
(Each department has a port-
fo l io commit tee, and that on
welfare has questioned some
white paper contents.
My feeling about the develop-
ment of  the White Paper is
that i t  was extremely demo-
crat ic,  and i t  was the resul t  of
many requests for  input as
wel l  as the very wel l  organ-
ised three-day Nat ional  Sum-
m  i t  i n  f  u l y  I  9 9 5 .  E a c h
prov ince  sent  depar tmenta l

reps as well as elected repre-
sentatives of the private sec-
tor NGOs.
The white paper was deal t
w i t h  c h a p t e r  b y  c h a p t e r .
Points of satisfaction were re-
corded, as well as points of
crit icism. If people felt that
there were issues needing to
be discussed further, then a
group was delegated to do
this. The process was excel-
lent .

G&YG: What is the the SWAP?
SWAP stands for the Social
Welfare Action Plan, which is
an attempt to put on paper the
nuts and bolts of the white
Paper.  l t  has not fo l lowed
quite the same democrat ic
p r o c e s s ,  a n d  p a r t i c i p a n t s
have been mostly departmen-
t a l  o f f i c i a l s  a n d  n a t i o n a l
c o u n c i l s ,  w i t h  s o m e  c o m -
ments from provinces. The
SWAP is a noble attempt at
making the White Paper more
t a n g i b l e  a n d  o p e r a -
t i o n a l .  E v e r y t h i n g  i n  t h e
White Paper is dealt with in
the SWAR so it is a very broad
document, and it does not pri-
orit ise enough. By not priori-
t ising, we are not deciding
what needs to be done ur-
gently, and what can safely be
left over for five years or so.
The timetable is also unreal-
istic and many of the dead-
lines set in the first SWAP
d o c u m e n t  h a v e  a l r e a d y
passed, often with no start be-
ing made on the plans.
O n e  r e a s o n  i s  t h a t  t h e r e
wasn't the staff: only very re-
cent ly ,  fo r  example ,  have
C h i e f  D i r e c t o r s  b e e n  a p -
pointed, and people haven t
settled in.
Linked to that ,  we simply
don't have the resources in
this country. This is not only
a welfare problem - we see it
also in medicine and educa-
tion. We South Africans gen-
erally know what is wrong,
and we want to put i t  r ight  -
but we want to put i t  r ight  a l l
at once. We can make a seri-

ous mistake by putt ing in
place things which have not
b e e n  c a r e f u l l y  t h o u g h t
through, which we will have
to undo later. We've already
seen this confusion over chil-
dren in prison. The attempts
are noble,  the mot ives are
pure, but realit ies must be
faced.
The SWAP is not entirely an
internal welfare department
plan. lt should be involving
the other departments with
which it needs to interact in
implement ing the Plan, as
well as the private sector. It
should be something which
has the blessing of everyone,
and it wil l not, unless it prop-
erly incorporates the work
which has been done in the
provinces.
Certainly, at the moment they
are asking for comment, but
in the lastwelfare Update lthe
Department's national publi-
cation) there is a report that
provincial comments are be-
ing integrated into the third
draft of the SWAP - while in
this province we have only so
far seen theifirst - not even
the second. In fact there has
been no discussion yet on a
provincial level, so the fact
that there is already a third
draft will create problems.

G&YG: What arc some ol the
lssues in the SWAP?
There is an idea to separate
the social security (pensions,
grants, etc.) and the social
welfare budgets. The social
welfare budget is really small
fry making up only about l2o/o
of the overall welfare budget
while 887o relates to social se-
curity.
A reason for separating is that
if the department found itself
in trouble regarding social se-
curity, it couldn't raid the wel-
fare funds. Welfare policy
aims to reduce social security
- making people more inde-
pendent. If we reduce social
security spending, the depart-
ment would l ike to use at least

some of what would be saved
in  the  we l fa re  budget .  I t
makes sense. But the politi-
cians may not decide that
way.
Another issue is corruption
such as pension fraud. The
progress being made in deal-
ing with this is slow. The esti-
mate is that Rl to 2 Billion is
involved! This is thesamesize
as the whole welfare budget!
Rather depressing for welfare.

G&YG: tlhat is'Ihe Ghll-
dten's'Budget'?
This is an interesting lobby
which asks questions l ike:
How much money goes to is-
sues important to women?
How much to issues impor-
tant to children? The view is
expressed that although gov-
ernment makes noises about
gender issues, does it have
the political will to do much
about these? The same with
children. These are the more
marginalised sections of the
community. Women at least
have the vote; children don t.
People say there may be some-
thing in President Mandela's
idea that children of 14 and
older should have the vote, for
then they would be a more
important constituency. To-
day they are voteless, and
politicians generally look at
votes. The Children s Budget
is is a useful initiative - and
makes for a good rallying
point.

Future subjects in this series:
The NPA and the PPA, the Con-
solidated Child Care Act, the
Lund Report, and the national
strateg/ on Child Abuse and
Neglect
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Sylvion Dhlamini,  a chi ld care worker at
Durban Children's Home, responded at a
Durban meeting to recent state and other
moves to downgrade our profession

Who says you don't  exist?
I  heard people  ca l l ing you names
cal l ing ch i ld  care workers  names

ca l l i ng  t hem nann ies ,
ca l l ing them aux i l ia ry  soc ia l  workers .

What 's  that?
ca l l ing them housemothers
cal l ing them housefathers
cal l ing them fathers, mothers

Which the1,31.  nor .

Forgett ing the wonderful,  vi tal profes-
s ion,

the profession that keeps tamil ies
together,
the profession that makes fr iends,
the profession that promotes devel-
opment  o f  ch i ldren and fami l ies ,
of chi ldren who are the f lowers of
every  nat ion i the nat ion wi thout  ch i ld-
ren is  noth ing) .

We are not the smugglers, the thieves,
the murderers ,  the h i iackers  . . .
So tel l  me, who says we don't  exist?

NACCW Socia l  Workers ,  UNISA,  Chi ld-
ren 's  Rights  Min is t ry  and others  -
We thank vou.
Oh yes!  We do thank you,

we thank you for  your  suppor t ,
suppor t ing us rv i th  knowledge,
knowledge for upl i f tment,
up l i f tment  for  deve lopment ,

Development for chi ldren and the rvorld,
Development for chi ld care workers them-
selves.
Then, who says we don't  exist?

Who works 24 hours. l ike who?
a soldier. no.
a  nurse.  no.
a teacher. no.
a manager, no,
a doctor, no.
a social worker, no,

I t ' s  on ly  you the ch i ld  and vouth care
worker.
Who takes r isks?

the r isk to discipl ine and care for
physical ly, emotional ly, social ly or
sexually abused chi ldren;

I mean chi ldren who don't  belong to you.
yet chi ldren you cannot ignore. abso-
lutely not.
Who says we don't  exist?

Now is the t ime to say -

the t ime to say, we do .. .
We do exist

now is the t ime to say
we are l iving and we are here
oh yes! we do exist .-

Oh yes! we do exist
I  mean exist,  exist,  exist and exist

Yes! We do exist!
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Who wants this iob?
I can easily see why 999 people out of
a thousand wouldn't want to work in
child care, but those who do should
come in knowing what to expect. Of
course we must do all we can to im-
prove conditions but not at the ex-
pense of the children.

Leaders ol lollowers?
Right now a lot of children and youth
are going through a hard time. Right
now our field is going through a hard
time. There is no doubt that this is a
time for commitment.
Child care is crying out for leaders -
people at all levels who can plan, lead,
organise and be responsible for activi-
t ies and programmes. It is also crying
out for doers, those can follow the lead
of others.
Right now all of us, both the profes-
sion itself and the young people it
serves, are relying on positive leaders
and followers. If you can't be either of
these, it could be that you are not in
the right job.
Maybe the message should be: Lead,
follow - or get out!

Ghris Smith
Cape Town

leail, follour- 01 UGt out
Lets hope that the new year is going to
be free of some of the moans and
groans that I heard last year. Many of
the meetings I attended seemed to fo-
cus around peoples' dissatisfaction
with their work:
o the hours were too long
o the job was too stressful
o the pay was too little
o the children were too naughry
o the subsidy was too small, etc.
My answer to these who complained
was "But that's the job!" If you chose
to work with troubled children, that's
what you must expect. It's your choice.

Goes wlth the tenltory
If you are thinking of becoming an air-
line pilot, don't go to the trouble of all
the training and the exams if you are
afraid of heights - because if you
pass the exams and join the airline pi-
lots' profession, you will be expected to
fly at heights of about 50,000 ft.
That's the job!
We child care workers have chosen to
work with hurting, anxious and angry
children and youth. '[hat's a tough job,
and we must expect the job to be stress-
ful. Most of us work in an under-
funded welfare sector, so the pay is not
good, we often have to work long
hours, and the children are going to be
difficult.

llutu lrids rcunited with families
Geneva: The International Committee
of the Red Cross said yesterday that
it had reunited three-quarters of the
10 500 lost Rwandan Hutu refugee
children with their families. who lost
them during their mass influx from
Za\re and Tanzania.
The children were separated from
their parents when half a million
Rwandan Hutus in Tanzania were ex-
pelled by troops in December and
600 000 returned home from Eastern
Za\re.

The ICRC's computer tracing pro-
gramme in Rwanda for children is the
largest since World War II and it has
registered the names of more than
80 000 children so far.
About 100 000 children were lost or
orphaned during Rwanda's 1994
Hutu-led genocide of Tutsis.
The programme is assisted by radio
broadcasts, Polaroid photos of chil-
dren and parents, and messages deliv-
ered bY the Red cross' 

- Reuter
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"l rt'alllt ttt7ttt1d to
bc a mass nturtlerer,
l tut I 'nt just not
t,(' t'l' g rcga t'i o tts. "

Pay-outP
Did you know that the De-
partment of welfare has
paid a s igni f icant sum of
money to chi ldren's inst i tu-
t ions as a one-of f  grant to-
wards salar ies of  chi ld care
workers? This might not
prove to be such a large
sum when i t  is  shared out
between al l  of  the inst i tu-
t ions concerned. But i t  is  at
least  something -  some-
thing out of  which al l  chi ld
care workers should at least
get some small treat. What
did you do with yours? Tea
at a smart  restaurant,  a nice
bott le of  wine, a new pul l -
over for winter?

GHILDREN WITH
SPECIAL NEEDS

T h e  D i r e c t o r  o f  t h e
NACCW is a memberof the
Reference Committee of a
Task  Group  o f  t he  Na -
t i o n a l  C o m m i s s i o n  o n
Special Needs in Educa-
t ion and Tra in ing,  which
has been appointed by rhe
Min is ter  o f  Educat ion to
investigate and make rec-
ommendat ions on a l l  as-
pects of special needs in
educa t i on  and  t r a i n i ng
and educational support
services at al l  levels of
education and training.

C lea r l y  t r oub led  ch i l -
dren and youth at r isk
w i t h  whom ch i l d  and
youth care workers are
concerned should be in-
cluded in the investiga-
t ions and recommend-
ation of this group.

If  you would l ike to make
any input to the work of
this group, please write to
Merle Al lsopp at NACCW
47 Kromboom Road, Ron-
debosch 77OO or e-mail
to naccwct@ iafr ica.com

N,lCCW
rAtt(HAt orrtcE

Sltuatlon Wanted: Mature
lady, ten years' experience in
child care. Cape Town area,
own transport. Mostly
worked with adolescent
boys. Looking for interesting
l ive-out posit ion, for example,
street children or AIDS re-
lated work. Telephone
Pauline Lake evenings on
(021) s8-3574.

ISSN 0258-8927 Yol. l5 No.2
FEBRUARY I997 PAGE 1I

tL Ao llJoil) o$
Child Gare WorIerS

) 8/s9

I Am AIeaGNGI
One mrght  jus t  as  eas i ly  read th is  p tece th ink-
rng of  i ts  t i t le  as " l  am a Chi ld  Care Worker"  -
I t  rs an extract from the book Chicken Soup for
the Soul - 101 slories to open the heart and
rektndle the spir i t  by Jack Canfield and Mark
Vrctor  Hansen

I  arn ; r  
' leacher .

I n . l s  b o r n  t h c  f  i r s t
lcapt 'cl  frrrrt t  t l tc
rn t - r u th  o f  a  ch i l d .
I  l rave Lre'cr.r rnanv
p t ' op l c  i n  n tanv
p l  accs .
I  an t  Soc ra tes  e \ -
t  i t i n q  t h e  r  o u t h  t r l
. \ th r ' r rs  t t - r  d iscover
r r r 'n  ic leas t l t rough
t  l tc  use of  q  r rcs-
I l c l n S .

n lon len t  t ha t  a  ques t i on

I  ant  r \esop anc l
l l a n s  C h r i s t i a r r . \ n
dr ' ISc ' t l  reveal ing
t ru t l t  t h rouq l t
er runt less s t r - r r ies .
I  arn  i \ lan 'a  Col -
! i r r s  f i gh t i ng  f b r
r ' \  e r v  c l t i l d ' s  r i eh t
I r r  an educat ior t .
I  anr  l lan '
I l cC leod Bethune
brr i ld ing a great col lege [or rnv people,  using
orange crates tor  desks.
. '\rrd I am Bc'l Kaufnran struggling rc go Up
Tltc Dott' tt S tct i t'ctt.se'.
T l te  r tanres o f  those u 'ho have pract iced ntv
p ro tess ion  r i r r g  l i ke '  a  ha l l  o f  f  ame  fo r  hu -
rnan i l . r ' . . .  Bookc r  l .  \ \ r ash inq ton ,  Buddha ,
Confuc ius,  Ralph \ \ 'a ldo Enrerson,  Leo Bus-
c a g l i a , , \ l o s e s  a n d  l e s u s .
I  arn  a lso those rvhose na l l res  and faces
havc lon.q  been fbrgot ten but  rvhose lessons
i ind character  u , i l l  a ln 'avs be remernbered in
the  acco rnp l i shn ren ts  o f  r he i r  s ruden ts .

I  have u,epr  tbr  jo ; ,  a t  the weddings of ' for -

l n re r  s tud r ' n t s ,  l aughed  u ' i t h  g l ee  a t  t he
rb i r t h  t r l ' t he i r  c l r i l d ren  and  s tood  l v i r l r
I rcad borved in  gr ie l  and confus ion by
rlraves dug tt ' ro sorrn [br bodies tar too
vr l t l l l g , .
' Ih ror rqhorr t  

the course of 'a  da i '  I  have bt 'e ' l l
ca l led upon t r r  b t ' i l r l  ac tor ,  t r i t 'nd,  nr r rse anc l
( [ ]c t r r r .  c r rach,  t inder  r r t  los t  ar t ic les ,  l l to r . tc \ i
lcnder ,  tax i  dr i i 'e r ,  ps \  chcr log is t ,  subsr i tu te
pa ren t ,  sa l c ' s rnan ,  po l i t i c i an  and  a

,liI

$"-

keeper of  the fa i th
Despi te the maps, charts,  formulas,  verbs,
stor ies and books, I  have real ly had nothing
to teach, for my students really have only
themselves to learn,  and I  know i t  takes the
u'hole wor ld to te l l  you who.vou are.
l  am a paradox. I  speak loudest when I  l is-
ten the rnost.  My greatest  g i f ts are in what I
am wi l l ing to appreciat ively receive f rom my

students ,

l later ia l  weal th is not
f [one of  my goals,  but
r t t l  am ful l - t ime treas-
ure seeker in my quest for
ne\\ ' opportunities for my
s tudents  to  use  the i r  ta l -
en ts  and in  my 'cons tan t
search for those talents
that somet imes l ie bur ied
in self-defeat.
I  am the most for tunate of
all who labour.
A doctor is allowed to
usher l i fe into the wor ld
in one magic moment.  I
am al lowed to see that l i fe
is reborn each day with
new quest ions,  ideas and
fr iendships.
An architect knor.t 's that if
he bui lds wi th care.  h is

structure may stand flor centuries. A teacher
knows that i f  he bui lds wi th love and rruth,
what he builds wil l last forever.
I  am a warr ior ,  dai ly doing batt le against
peer pressure, negatively, fear, conformity,
preiudice,  ignorance and apathy.  But I  have
great al l ies:  lntel l igence, Cur iosi ty,  Parental
Support ,  lndi 'u ' idual i ty,  Creat iv i ty,  Fai th,
Love and Laughter al l  rush to my banner
rv i th indomitable supporr .
And rvho do I have to thank for this wonder-
ful l i fe I am so fortunate to experience, but
you the public, the parents. For you have
done me the great honour to entrust  to me
your greatest contribution to eternity, your
chi ldren.

nd so I  have a past that  is  r ich in memo-
r ies.  I  have a present that  is  chal leng-
ing,  adventurous and fun because I  am

allo'* 'ed to spend rny days with the [uture.
arn a  teacher  . . .  and I  thank God for  i t  every
dav.

- /ohn W Schlatter,

Child Youth Care
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tu The power Df belief in promoting a turnar0und
llon't EUet giue up!

Such labels as "neurotic."
" schizoid, " "schizophrenic, "
"high psychotic potential, "

and other less than positive di-
agnoses, marked the files that
followed me throughout my
childhood (Brown, 1983).
According to the doubters, my
prognosis was, at best, some-
where between "guarded" and
"unfavourable. " They had
deemed my potential to over-
come the past to be extremely
limited.
Fortunately, there were some
professionals whose approach
was far more Promethean.
They saw potential where the
doubters saw limitations.
They provided alternatives,
while the doubters sought con-
crete descriptions. They in-
vested their efforts so that I
might have an opportunity to
prevail. They are the true he-
roes in my life. Without their
altruism and dedication I
would have proved the doubt-
ers correct.

Product of the cale sFtem
I am a product of the child
care system, albeit a "posi-

tive" representation of what
intervention can accomplish.
My life history echoes the
theme of this journal which is
providing information to pro-
fessionals who work with chil-
dren with emotional and
behavioural problems. My life
serves as an example of a job
well done. Intervention can
and does work. Even severely
disturbed children can be
saved.
In many ways, this paper re-
minds me of Franz Kafka's
short story, A Report to an
Academy. In this fictional
tale, Kafka imbues an ape
with the capacities of intellect
and speech. The ape, because
of his acquired human behav-
iours, is invited to give an ac-
count of the life he formerly
led as an ape. Kafka's ape and
I are much akin. We both have
been asked to recount our sto-

Waln 8rown, Ph[]., founder and chairman 0f the William Eladden Foundation which providBs publications
and professional training 0n Uouth at risk, writes in Heclaiming Children and Youth nt his own

problematic childhood and Uouth - End of those who hindered and helped him

only a gentle puff of air
that plays around my
heels; and the opening in
the distance, through
which i t  comes and
through which I once came
myself has grown so small
that, even if my strength
and my will power sufficed
to get me back to it, I
should have to scrape the
very skin from my body to
crawl through. To put it
plainly, much as I l ike ex-
pressing myself in images,
to put i t  plainly: your l i fe
as apes, gentlemen, insofar
as something of that kind
l ies behind you, cannot be
farther removed from you
than mine is from me."
(Kafka, 1952).

For me, my past serves as a re-
minder  o f  what  might  have
been had not certain people
and events  dramat ica l ly  a l -
tered the course of my l i fe.
Like Kafka's ape, there was a
time when I could have re-
turned to my former patterns
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ries. We both have a message
to give. Kafka's ape tel ls the
assembled academicians:

"I could never have
achieved what I have done
had I been stubbornly set
on clinging to my origins,
to the remembrances of my
youth. In fact, to give up
being stubborn was the su-
preme commandment I  laid
upon myself; free ape as I
was, I  submitted myself to
that yoke. ln revenge, how-
ever, my memory of the
past has closed the door
against me more and more.
I could have returned at
first, had human beings al-
lowed it, through an arch-
way as wide as the span of
heaven over the earth, but
as I spurred myself on in
my forced career, the open-
ing narrowed and shrank
behind me; I  fel t  more com-
fortable in the world of
men and fitted it better;
the strong wind that blew
after me out of my past be-
gan to slacken; today it is

Chll{ruY-outh Care



. ' l  l rehav iour ,  a  per iod o f  vu lncrab i l i t l '
' , r  hcn I  rn ight  have succurnbed;  but  as
thr '  \ 'ears  and exper ience progresser i ,  I
nas  ab le  t o  rep lace  t he  pa in  o f  t hc
p i ls t  \ \ ' i th  the pronr ise r ' r f  thc  f  u ture.
l . ike  Kafka 's  ape,  " l  t 'e l t  rnore c t ' rnr for t -
. i l r lc  i r r  the rvor ld  o f  nren and f i t ted i t
l r r . t te  r ' " .  I  had tbund a way out  o f  the
c r  c l e  o f  cmo t i ona l  p rob lems ,  de l i n -
quencv ,  and  i ns t i t u t i ona l i sa t i on  t ha t
had p lagued my ch i ldhood.  I  had
pro', 'ed the doubters wrong. I  was free
t r r  beconre more than an ape.

The doubters
Bu t  I  d i d  no t  accomp l i sh  t h i s  n re tamor -
phos is  a lone.  Had I  been le f t  ent i re l l , '
to  mv own dev ices,  I  would  have con-
t inued to  exh ib i t  a  myr iad of  emo-
t iona l  and behav ioura l  prob lenrs .  And
had my fa te  rested the hands of  the
doubters ,  I  am reasonably  cer ta in  that
today I would be confined in a psychi-
a t r ic  ward or  a  pr ison.
lns tead,  my l i fe  has run an ent i re ly  d i f -
f 'erent course frorn that which the
doubters predicted. They neglected to
see that  I  had "pos i t ive"  potent ia l ,  and
they chose to focus on my "negative"

prognos is .  And nowhere is  th is  shor t -
sighted perspective more revealing
than in  the c l in ica l  notes o f  the psy-
ch ia t r is ts  a t  the s ta te  hospi ta l  where I
rvas placed for obsen'at ion during the
summer before my s ix teenth b i r thday.
I offer the fol lorving quotes as example:

" l t  is felt  that this boy's psychotic
potential is high, that his prognosis
is guarded and that we might even
deal with the insidious beginning
of a malignant, chronic schizo-
phrenic process."

"Schizophrenic reaction, adolescent
type, with a very poor prognosis."

" . . .  agree with classif icat ion of
schizoid personali ty and bel ieve he
wil l  probably prove to be schizo-
phrenic reaction. Should remain in
hospital indefinitcly and have inten-
sive psychotherapy."

"schizoid personali ty. Affect f lat-
tened. Autist ic signs of repression
noticeable. ln Staff shows dri l led
upon superf icial insight. No change
felt  since presentation for diagnos-
tic staff. Prolonged psychiatric care
appears to be of questionable
value. Prognosis is guarded. Feel
that patient wi l l  become schizo-
phren ic . "

"Clinical ly a schizoid personali ty,
dynamical ly, he is schizophrenic.
Consider his prognosis is very poor.
In need of intensive psychother-
apy." (Brown. 1983)

These l ive quotes crf ' t 'ered bv f ive psv-
ch ia t r is ts  exernp l i f \ ,  the doubters '  l ' ie rv
of  my potent ia l .  To the i r  r , r 'av  o I  th ink-

Chtld Youth Care

ing,  I  was doomed to a l i fe of  cont in-
ued emot ional  and behavioural  prob-
lems. lVere my dest iny in their  hands,
they would have kept me in the state
hospi ta l  indef in i te lv.  That would have
ru ined me.

... also belieYers
Thank God, there also were believers
in my life, people who had not given
up on me, professionals who nurtured
my potential. Chief among these believ-
ers was my probation officet Mr
Lantz. As a child, I blamed Mr. Lantz
for many of my woes. I sti l l  can re-
member his wrinkled face, no neck,
scrawny frame, piercing eyes and con-
stant questions. Throughout my
teens, he was the bane of my exist-
ence. Why didn't he just leave me
alone? Why was he always prodding
into my life and sending me away to
mean and restrictive places whenever I
did something that did not meet his
standards of conduct? what did he
know about my life? Oh, how I dis-
l iked that man and the power he held
over me!
I am no longer a confused and angry
child. Today I am armed with the per-
spective of being able to read and un-
derstand the copious probation records
Mr. Lantz kept about my case. And
what I have come to realize is that he,
more than any person other than my-
self. had the most influence in deter-
mining how my life has turned out.
He was the one steadfast influence in
an otherwise tumultuous childhood.
He was the difference between what I
am and what I might have become. He
was a believer, and he believed in me.
When poring through the volumes of
probation records Mr. Lantz kept on
mv case, I am struck by three insights:
One, how precise and complete were
his notes; two. how well he under-
stood the circumstances that influ-
enced my emotional and behavioural
problems; and three, how his notes
were nearly devoid of crit icism, label-
l ing, or other forms of negativity when
chronic l ing my l i fe.
lndeed, he was the consummate profes-
sional who believed that it was possi-
ble to turn around the l ives of even the
most severely disturbed juveniles. I
was lucky to have him.

Beliel is a strong medicine
There were others, too, who believed I
could be reclaimed, as there also were
other doubters. The doubters are
anachronisms who should never have
touched my life, and who definitely
should have pursued different voca-
tions -- preferably bookkeeping or
some other form of impersonal activ-
it),. Doubters should never work with
children, especially dysfunctional kids.
They wil l do more harm than good.
Children are sensitive creatures whose

egos are quite fragile and sti l l  form-
ing. Doubters l imit the potential of
"normal" children to conquer even the
simplest problem. How dramatically,
then, do they affect the outcomes of se-
riously emotionally disturbed juve-
ni les?
The believers, on the other hand, are
to be recognised and applauded for
their inspiration. Their faith is what
breathes new life into our confused
and pained young minds. They do not
give up on us. They merely seek to
find other avenues to reach us, sup-
port us, guide us, put us in a position
to turn our own lives around. That is
what Mr. Lantz and several other child-
care professionals did for me. They
Iooked beyond labels and saw poten-
tial - perhaps only a little - but po-
tential nonetheless, and they nurtured
it until it took root and flourished.
Some child-care professionals believe
that many emotionally or behaviour-
ally disturbed kids are beyond repair.
In my experience, psychiatrists seemed
particularly adept at weeding out
those of us who were doomed to lives
of dysfunction. But not all are jaded
by impersonal clinical diagnoses.
Many believe that every kid has a
chance of recovery, and they set about
to prove their belief correct. Even
when the evidence seems to the con-
trary, they merely redouble their ef-
forts and plod forth, believing they
will find some way to "get to" a child.
They refuse to give up on their young
clients, just as Mr. Lantz refused to
give up on me.
Belief can be a strong medicine for
even the most disturbed child. And it
certainly makes a difference when it
comes to deciding how to handle a
case. The doubters would have con-
fined me to the state hospital. At l5
years old, I would have been initiated
into a life of insanity, a victim of la-
bels, never to know my full potential.
But the believers, caring professionals
like Mr, Lantz, made it possible for me
to master my problems and turn my
life around. He and others like him
were the critical difference between
what I was and what I have become.
To you, the professionals who work
with emotionally and behaviourally
disordered children like I once was, I
have tried to impart what I consider to
be my most critical insight, the prod-
uct of a lifetime of introspection: Don't
give up! Don t ever give up! For, you
see, we are not destined to remain
apes.

Brown, \UK. (1983). The other side oif delin-
qency.New Brunswick, Nf : Rutgers Univer-
sity Press.
Kafka, n (1952) A report to an acad-
emy. ln Selected short stoies oJFranz
Kqlka.New York: The Modern Library.
l 68- 1 80.
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lllissing GiSi
What happens when you face
the loss you least expected!

Amari Meader

A brother, a sister, I believe,
is a gift. I say this not only
because I am blessed with
one ofeach, but because I
remember so clearly think-
ing through this myself, as
a parent. I remember want-
ing so badly for my first-
born to have a connection,
a complement as she grew,
a balancing point - some-
one to share the blame. the
burden, the bewilderment
the intimacy and idiocy of
family. I remember wanting
for my first child one other
in the world who stood to
understand the particular
nature of the concoction, of
that unique configuration,
into which we each are
born, to which we become
inextricably bound, and
from which we all struggle
to distance ourselves, only
to discover how futile is
the endeavour
Siblings may be cut from
the same bolt of cloth -
may be born of some
shared vision, some well-
meant intention, but de-
spite the undeniable and
enduring, there is some-
thing so fragile in the con-
nection that binds us one
to the other. Blood and be-
liefs, assumptions and ar-

guments, histories and his-
trionics, faults and futures
- future faultlines - all
work to weld or waylay us.
A messy matrix with no
promise as to the outcome.
I was lucky. My sister Gigi
- my only and older sister
- and I spent forty years
attracting and repell ing
one another. We ricocheted
off each others' lives like
mercury that shatters and
repairs itself over and
again endlessly; that, when
coalesced in that molten
and mysterious way was
the most sensitive gauge of
family temperature and
temperament of our com-
bined eternal heat.

-t onded from the be-
|rSginning by birrh, by
U necessity, by our
common history and most
recently by our beautiful
children, we nevertheless
were bonded most by a
love we chose to pursu€; ?
love I have held so close to
the bone that it is almost
impossible to describe.
Gigi, for me, was a radar
reading, a set of points,
often consciously sought,
sometimes unconsciously
known. She was someone

to steer by, to resonate
with,  to react against ;
someone I  could def ine my-
sel f  in relat ion to.  v l 'e loved
and laughed and quar re l led
and cried. lVe nroved in
separate spheres that over-
lapped and under la id one
another. We moved as i i b1'
charged particles on a
stormy night run through
with the force of  l ightning,
connecting cloud to
ground. my heart to hers.
There is no doubt my sister
was a force to contend
with;  I  am one too. Mem-
bers of our family don't
take themselves, or l i fe,
lightly. We rage and roil,
help and harangue, order
and organise, expect loy-
alty and give ourselves
over whol ly in return.
There is not much about
tempered stances in our
l ives,  or  mi ld-mannered,
measured approaches to
things. In this manner, my
sister and I engaged the
world and each other, pro-
viding, alternately, the saf-
est and most treacherous
ground for one another.
And it was this most pre-
cious dynamic, the very
stuff of our l ives, both fero-
cious and fragile, from
which nei ther of  us ever
ran.

f  l ;hen Gigi  d iscov-
l l l  ered that she was
UU dying ofcancer

only six short months ago,
we did not run from that,
either. Though the disease
had crept in virtually unno-
ticed, its destructive inten-
tions, its slash-and-burn
tactics, became all too
clear, all too soon. Three
months from diagnosis to
death gave us l itt le t ime to
integrate the harshness of
her sentence. I remember
Gigi saying that she was
not afraid to die, only that
she couldn't get her mind
around the absoluteness of
this terminal thing. And so
it is for me as, sti l l , at
times, I
f ind the losing of her intol-
erable and incomprehensi-
ble.
What will it be like to be
loose in the world without
my anchor, my balancing
counterpoint, without my
ground? Until now, I never
once, in all my life,

thought about losing hcr.
about her dying. I 've rurr
through many other dark
scenar ios of  loss.  brr t  sorne-
how never Gigi .  She was a
sol id,  a known quant i ty fbr
me, part  of  my landscape.
Stubbornly tenacious in
l i fe,  she was at  a l l  t imes
present and accounted for.
Unl ike me. she never wor-
r ied about her heal th.
Hardly s ick a day in her
l i fe ,  she  min i rn ised  the
pains she did feel ,  and
couldn' t  understand why I
would dwel l  on the nega-
t ive,  the s l ightest  symp-
tom, and get al l  worked up
and fearful about things.
And it was this rootedness,
th is profound fearlessness,
that I  admired and envied
in her the most.  As a dear
friend of hers recently said
to me, "Gigi  was.ro not neu-
ro t i c  " .

iL 'tow as I look into
f\f l this yawning ab-
I ! sen.e. face this new
longing head-on, and try to
make sense of  what seems
so senseless, I need to l ive
into my sister's f learless-
ness, and take strength in
fust  knowing that she was
not afraid to die,  only an-
gry that  i t  had come this
soon.
So, l ike her I  must lean
into that  f rom which I
want so much to run, even
when i t 's  mysel f  that
scares me most.  I  must
come to trust that. l ike her.
I can make a difference,
not iust  a lot  of  noise.  That
whatever time I have left is
enough, and that I can use
i t ,  minute by minute,  to i ts
ful lest ,  as she did.  t  can' t
do th is in her name, or in
her way, but I can do it
with her clearly in my
mind, as my unshakable in-
spiration, my only sister
whom I wil l miss forever.

Amari Meader lives with her
partner and two children in
Ithaca, New York, where she
is a clinical social worker at
aJam i ly coun sel li ng cen t re.

Acknowledgements to Hope
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the Editor.
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lf you ale in a leadership position 0l any klnd, try this quick quiz ...

A Leadershlp Test for Admlnlstralors
Score each statemont below In tems of your oun attltudss and practlce. Blng 3 polnts tol tppuEs ttutys, 2 polntr lol AppgEt $t
TltES, 1 polnt fol lPPtlES SEtDOt . Totrl up toul polntr lor crch nctlon, l, !, G, ctc. Ghrcl tou roollt ouu tlr pep.

TPPUES
AIUAYS

IPPUES
SEI.DOT

SNOUP
T0rrt

I p a_bl9_ tq loldgtlgq l1-d_ot4old4tlnr ml rlq r!!!!r
I avold ml4 m1 pouor to enforcc dccldonr or rurohc dlffoloncss
ty leadenhlp porltlon ls brscd on mt Gonccpturl lnorlcdgo

I haue a good $asp of the splilt and iorb ol polttlcal derolopmcntr In rry llold

l auold toqtlnq to! lqlllne! q!Lo_
Our!eq4qrlcstloq1tl_!r!qt!f !tlqq1q!Inq!lc3-!p_m_!ay_!9
I am not alrald to Introducs Ghengo 01go d0n0 rlth change

Colleagues and chlldron knor mo as_qulcl !qtldg!p4q-!g!f rld_lqport
I contrlbuto much of mt om sllllr and Intorcds to the dally actlfi tlnotable

Staff would atroo that I mako doclslons aftol consultlntr wlth othon
l!_au_qggod!ryUlq{$__olulr4_!_s_99!Uqb_qf qqd$!9!
Golleagues feel that I llsten calolulry to the othcl porson'r polnt of ulew

Our team reports good opennoss and cohesiuencss In the oryanlsatlon

I look lor wap to_add to !!t s_kl!t9,1q{gu{fl-c_atlons
I am constantlt stlmulated by and learn ncu thln$ lrom mt pncileo

Colleagues or chlldlen would aglec that I let ltem try thgf o!!_sg!qt!o_n€ _ _
I am able to take perconal responslblllty for trytry o!!t neu alplo?Gho!
I belieue peoplo bencflt from challcngo ol change ar much as flom comlstenct

I ayoid "qulcl-lh" solutlons which undermlne lgngllem, _sustalnalle gg!ry_
Our organlsatlon has a cleal and understood Qq! ol ralues
My practice ls characterised by respect - at all leuels of our serulce

I belleus strongly in the ualue and potential of wlq! t do
I thlnl all chlldren and touth and statl haye the Gap1cl$ qf change arldtqo!
Most of the staff and clients In our olganbatlon ulll prcbablt do well this year

Turn ouer the page to score tourelt GRAtll T0TA[: GROUPS A T0 J:
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Scoring
I Leaders have the authority of

||knowledge. High score (7-9): You
- 'p[robably find yourself respected
as a practit ioner, and colleagues are in-
spired by you and willing to follow.
Low score (1-3): You may find yourself
having to remind staff that you are
"the boss" and using power too often
in your management style.

Q Leaders are visionaries. High
f,)score (7-9)z Your colleagues are
- well motivated and look to you to
see the goals and directions of your or-
ganisation and your field. You do your
homework. Low score (1-3): Without
enough forward momentum you may
find your team is rather static and rou-
tine based - and their boredom can
rub off on the youngsters.

lll Leaders produce change. High
ff,score (7-9): You allow a lot of chal-
- lenge and stimulation which keeps

your staff and children "on their toes".
Low score (1-3): There is a danger that
for many in your organisation, today
will be much the same as yesterday,
and too few problem-solving skil ls are
being learned.

fl Leaders give their all. High score
)l g-e1: You wil l see a high activity
- level in your organisation, which
invites participation and involvement
of all. Low score (1-3): You wil l l ikely
find a general lethargr and unwilling-
ness amongst staff and pupils.

p Leaders are good listeners. High
ffscore (7-9): You probably use a
- good participative management
sryle, and others feel respected and in-
volved in your organisation. Low score
(1-3): There is a danger that others
feel untrusted and excluded - or that
you don t want to hear different view-

points. You may be surprise6 31 [tr\\
much wisdom you can learn f ror t r  t r th-
ers.

p Leaders are good communica-

I to rs .  H igh  score  17-9) :  Both  ch i l -
!  dren and col leagues wi l l  feel
empowered and well-informed -
which also contributes to lower le'u'els
of anxiety in your organisation. Lou'
score (1-3): You are keeping too muclr
to yourself, l imiting other peoples' con-
f idence and l imi t ing their  abi l i t l ' to
make decisions.

fl Leaders are students. High score
ff(7-9): The more you introduce new
- ideas and new thinking, the more
enerry there is in your programme.
Low score (l-3): People are bored by
the repet i t ion of  informat ion and ideas
which have passed their  "sel l  by" date
- and you may be fai l ing to demon-
strate to others the value of  learning.

| | Leaders take risks. High score 17-
JJq), You enioy (and allow others to
- 'en joy)  the  exc i tement  o f  " le t ' s  t ry
this and see what happens!"  by re-
membering that people learn their best
lessons from their own experience.
Low score (l-3): Everyone needs the
stimulation of new experiences and
new insights, both staff colleagues
and children. We have to fine tune the
balance between order and freshness.
between security and discovery ...

I Leaders are ethical. High score (7-

191: You consider the whole ecolory of
'your organisation, your responsibil-
ity to every element - sociery at
large, your mission sratement, your
team, the children and their families
and communities. Low score (1-3):
More practice may be needed in asking
"Would this decision contribute to the
individual circumstances and to the
general good? What will be the posi-
tive impacts - and the potential nega-
tives?"

I  Leaders are opt imists.  High score
1f  17-9) :  Be l ievcrs  n take  th i r tgs  l tap-
-  pen --  speci f , ical lv in chi ld and
ry'cruth care work. You are rebuilding
hope fbr those lvho ha"'e lost hope.
Lou 'score  ( l -3 ) :  Beware  the  se l f - fu l f i l l -
ing prophecl ' .  Beware the doubt and
discouragement ) , 'ou mav convey Be-
rvare the surgeon cutt ing into you
heart  rvho bel ieves you don' t  have a
chance anr."lvat'!

Wand Total
Above 00: vour score suggests that
ou are making the eff,ort, both in your
prof ,ession and in your organisat ional
leadership. You take a positive and en-
thusiast ic v iew o[  your work -  and of
your col leagues and cl ients.  Whi le
growing and aware voursel f ,  you are
qiv inq others space to develop them-
selves.

40 to 00: vo,r are at a point rvhere
wi th  a  l i t t le  more  awareness ,  t ra in ing
and commitment you could be moving
your leadership up to really good lev-
els.  You clear ly have a number of
strengths to offer. (You are, of course,
also at  a point  where wi th /css commit-
ment your leadership could s l ide back
to the mediocre and less than ade-
quate.)

Eelow 40: ptost of us realise at some
t ime or other that  we need to c lean
house or take stock.  work out which
aspects of  your pract ice have perhaps
become a l i t t le t i red.  Make a point  of
reading a more about current leader-
ship styles - and maybe enroll ing on
a management course. Take another
look around you at your team col-
leagues and the children and families
your organisation is working with,
and recognise your mutual  responsibi l -
ity to one another.

the Integrlfy of
yor Programmo
How "together" is your pro-
gramme? Probably the child
care administrator's hardest
task is to ensure that the or-
ganisation s philosophy and
mission statement is re-
flected faithfully at all levels
- from management com-
mittee to the smallest child.
A principal was interviewing
a new child care worker, ex-
plaining how the staff policy
was based on mutual re-

spect and empowerment,
when a senior staff member
popped in to report that
Thomas (aged l5) would not
join the group to visit the
museum.
"You tell Thomas to get on
that damn bus or he'll be
veryjamiliar with the inside
oJhis room this weekend!"
snapped the principal. He
turned and smiled at the
new child care worker.

I house dluldod ...
A memorandum arrived on a
child care worker's desk
which closed: "ln summary,

all staff are to deal with chil-
dren on the basis of toler-
ance and giving choices. l/o
duiationifrom this will be
tolerated."
The 'tolerance and choices'
plan will not fly. These two
approaches cannot exist
side by side in an organisa-
tion, without intense con-
flict and friction being
generated at their points of
contact - in this case
within the child care worker.
Often the point of friction is
within principals them-
selves, with a state depart-
ment or management

committee breathing down
their necks with impossible
expectations regardi ng order
and behaviour - irreconcil-
able with the child-centred
programme operating within
the l iv ing uni ts.
There are only two ways to
resolve this: one is by de-
ceit, by running with the
hares and hunting with the
hounds (which is no resolu-
tion at all); the other is by
openly facing the contradic-
tions and by re-examining
the organisation's whole
mission and philosophy. The
choice is yours. Or else!
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Iraining for Caring

The NACCW is presently selecting potential child and youth care professionals as trainers.
In this article Patrlcl Brcnlan, Head of Care at a Special School who spent ten years as
Director of a one-year training course in lreland, considers two separate aspects of training

There are no f inal  solut ions to
the quest ions about t ra in ing
tor those rvho care flor others.
I t  is  a debate that needs to be
ongoing.
As new needs ar ise,  new in-
s ights and ski l ls  rv i l l  be re-
quired. No matter what these
may be, i t  is  and always wi l l
be central and crit ical to any
such debate, carefully to un-
derstand the final 'obfective'

of  such training. In our f ie ld
of  the resident ia l  care of  chi l -
dren and young people, it is
the chi ld in care who must be
the 'measure ' ,  the ' f rame-
work', the 'focus' of such
training. I t  is  by careful ly
studying and understanding
who that chi ld is ,  where i t
has come [rom, and where i t
might be going and the needs
i t  has in the l ight  of  such a
journey, that we need to de-
sign our t ra in ing courses.

Two leYels
It can be very broadly stated,
that two levels of  need can be
seen.
The first is fairly practical and
easi ly understood. Chi ldren or
)'oung persons need to be
physical ly and safely cared
for; the-v need opportunities
for intel lectual  development;
they need st imulat ing and rec-
reati\/e opportunities : they
need to be able to learn and
Inaster personal  and social
sk i l l s  tha t  enab le  them to
cope with the pract ical i t ies of
dai l .v l iv ing,  and which give
thenr easy access to nruch
that society has to offer; and
thev need to develop voca-
t ional  ski l ls ,  some sense of  re-
sponsibi l i ty  and
accountabi l i ty  that  ma.v en-
able them to seek and acquire
n'orthwlt i le work.
The second level of needs is
nruch more complex and sub-
t le .  The'u 'ery fact  that  chi ldren
are in resident ia l  care i tsel f  is
a  d is rup t ion  o f  what  i s  seen
as ordinan, growing-up. I t
a lso de'notes that fami ly,
rreighbourhood and commu-
ni tv have forrnd i t  d i f f icul t ,  or

Chtld Youth C,are

They Gan leel for and
with the child, and yet
not be ouerwhelmed by
the pain and anger in

the child. They can al-
low the Ghild to be uul-
nerable because they

know how to be uulner-
able themselues, and

the child then knows it
is safe, and may begin

to take steps in its own
life joumey
-

indeed impossible to cope
with them and to meet their
needs. Invariably, it is their
'behaviour' that brings them
to the attention of the authori-
t ies, either through missing
school, disruption in the
school, stealing, weird behav-
iour - in [act, a whole litany
of unacceptable or inexplica-
ble actions. Here we are now
talking about the inner world
of the person seldom open to
ordinary investigation, as so
much of the need arises from
pain, anger, hurt, loss, trauma
- often buried in the subcon-
scious.
It is buried there either be-
cause what gave rise to it hap-
pened in the earliest days of
infancv. when the babv'knew'

that to be left alone was to
die, or later in childhood
when the experiences were so
appalling and threatening
that the child blocks out their
memory in order to survive.

Two dlmemlons to tralnlng
This two-fold aspect to caring
suggests nuo dimensions to
training. The first of these is
knowledge - knowledge
about human growth and de-
velopment, personal and inter-
personal skills. It requires
knowledge of the research and
the literature. It requires prac-
tical skills and drills. All of
these may be easily listed and
agreed upon, and they form
the subjects of a training
course - for example, psy-
chiatry psychologl, sociologr,
social psycholory, law, first
aid, recreational studies, play
and art therapy, housekeeping
and homemaking. This is a
list of subjects that may be
added to, that can be divided
up in terms of hours, and so a
programme or timetable can
be formulated. This is training
in the strict sense - where in
terms of the eventual tasks,
"knowledge about" and skills
are determined and each and
every student must reach and
acquire a specific level of
awareness and practice. So we
have'content ' .
The second aspect is like the
second level of needs in the
child - it is much more com-
plex and subtle. How are the
"knowledge about" and the
skills to be brought to focus
on and be at the service of
grief, hurt, pain, loss, trauma,
depression, self-harm, self-de-
struction, anger, depravity, ter-
ror, deprivation, denial? These
are all emotions and feelings,
the roots of which are buried
in the past, overlaid with 'sur-

vival techniques', and often
there is not only the lack of
language abiliry to express
them on the part of the child,
but there may be complete de-
nial, a blank as to the causes.
To meet these dynamics, let
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alone seek to deal with them, requires
more than "knowledge about" and
skills. Knowledge about something ex-
ists at a completely different level
from deep-seated feelings and emo-
tions. Indeed. in this context of care
and help, knowledge can be remote
and steri le. Skil ls deriving from such
knowledge can be purely mechanical.
It is not uncommon to find that such
knowledge is in fact used by workers
to defend themselves from the pain
they encounter in the child - there is
much discussion and talking about the
behaviours and problems, and no real
empathy or personal encounter and en-
gagement with the child.
To i l lustrate this point, some years ago
I was in hospital, seriously i l l , anxious
and almost tormented by the possible
outcome. For seven weeks I was dealt
with very professionally, but only once
was I ' touched'. It was almost as if a
fairly delicate piece of china of some
value was being packaged. Yes, the
knowledge about the china and the
skill in packaging was there, but the
awareness was not. After a while one
fust folds, packs and ties the string.
This second aspect of training I would
call the process as against the content.

Here-and-now
This process aspect, as distinct from
the content, is the way that the con-
tent is used to focus on this student in
the here-and-now The insights into
family dynamics are directed at ena-
bling the child to own, and purpose-
fully use for its own growth, the
experiences it has had as a member of
its family. The value systems and prob-
lem solving techniques acquired
through 'culture'are examined in such
a way that the child begins to discern
what its own values are rather than be-
ing overlaid by passively accepted
norms and systems. Looking at'sepa-
ration anxiety' is to invite the child to
re-experience those moments in its
own life when it felt abandoned or
lost. Good knowledge and skills in hy-
giene and homemaking are seen and
experienced as potentially carrying
very significant messages for deprived
and damaged children because these
emotional dimensions are the priority,
rather than just skills to be replicated.
Such a process then, focuses on ena-
bling the child to have experiential
knowledge about itself first. The
knowledge is internalised, it is incorpo-
rated into its very self. The process en-
ables it to use the tools of "knowledge

about" and skills, in developmental
way, so that it becomes a process of
self formulation, self clarification,
with a re-ordering of emotions and a
re-evaluation of past growth and expe-
riences. It is a process of self discov-
ery where purposes and meaning,
alternatives and decision making, en-

r ich the chi ld as a person. The chi ld be-
gins, perhaps for the first t ime, to see
itself grow to understand how this
happens, to recognise what may have
been (and may sti l l  be) blocks or de-
nial ,  and how these may be deal t  wi th.
In this way, understanding, sensitivitr ' ,
empathy, an inner authority, a reality
and completeness in relat ionships,  a
certain robustness, are brought into
our intervent ions in chi ldren's l ives.  l t
is basically the absence of these in the
chi ld 's ear ly and subsequent l i fe that
have brought it into care in the first
place.

Meaningful moments
The basis of  such chi ld care is then
shifted from "knowledge about" and
"things to do",  to the making avai l -
able to the chi ld the human and profcs-
sional  integr i ty of  adul ts who, because
they see themselves more acutely and
accurately, can discern those moments
of enormous potential and meaning in
their meetings and moments with the
child. They can feel for and with the
child, and yet not be overwhelmed by
the pain and anger in the child. They
can allow the child to be vulnerable be-
cause they know how to be vulnerable

themselves, and the chi ld then knows
it is safe, and may begin to take steps
in i ts own l i fe journey towards a sel f
formulat ion that is not onlv v iable but
valuable and rewarding.
The chi ld can see adul ts who respect
and accept each other,  adul ts who can
disagree without the relat ionship fa l l -
ing apart  or  resort ing to v io lence. Sel f
knowledge gives insight.  Sel I  aware-
ness enables one to discern the real i ty
of  another.  Integr i ty equips one ful ly
to confront root causes - rather than
simply address behaviour.
This approach is much more explora-
tory than didact ic,  more to do with tu-
tor ia ls,  seminars and counsel l ing than
with examinat ions,  more to do with
the real  interpreted encounters be-
tween students than with exercises
and role-plavs,  more the exercise of
the indiv idual  than learning things to
do rv i th the chi ldren. l t  is  a workshop
of growth and insight,  of  explorat ion
and anal .vsis.  drawing on the subjects
as  po in te rs  to  en l igh tenment .  I t  i s  to
enable the chi ld care worker in turn to
establ ish workshops of  growth and de-
velopment,  of  insight and heal ing for
the chi ld,  where the main tool  of  the
work is the self of the worker.

f. I A
.ffi*tr' .wr:x!rs!;r ,$.!,: pefsonal

vision for
Trainers

We read of expected changes in the
training of chi ld and youth care work-
ers, with more of this function possi-
bly going to Technikons to comple-
ment the NACCW's own training.
A posit ive feature of this is the empha-
sis which Technikons place on practi-
cal training, which accords with the
nature of our work. The question
arises: Where will we find teachers?

Growing body ol prolessionals
Every year at this time we see at our
NACCW Graduations a growing body
of child and youth care workers who
have taken the trouble to earn qualifi-
cations - from entry level to tertiary
level. Once these graduates combine
their training with years of experience
in the field they may register as child
and youth care professionals. From
this group, in turn, the NACCW seeks
those who wish to be trained as train-
ers - and i t  is here we see the devel-
opment of a vital ly important
resource for our field.

Teacher-practitioners
I  have a personal vision of a new
group of chi ld and youth care profes-
s ionals  who spend most  o f  the i r  work-
ing week in practice - but then
devote a number of hours a week to
teaching and training. What an advan-
tagejor studentst to be trained by ex-
perienced, quati f ied and registered
professionals who are themselves in
dai ly practice with troubled chi ldren
and youth at r isk - in residential,
family and community sett ings. What
an advantagelfor trai ning insti tu -

tions: to be able to use trainers who
are famil iar with both the theory and
the practice of chi ld and youth care.
What an advantageibr employers: to
have staff whose knowledge and
ski l ls are valued within and beyond
the programmes they run. What an
advantageifor child andyouth carc
workers: to have a stimulating and re-
warding rung added to their career
ladders. worth thinking about.

- B G
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Volues ond Attitudes
ln Fornlly \ fork

Thr '  tami l f  i s  the  s ing le  most
inrpr ' r r tant  inf luence in a
chi ld 's l i fe.  Recogni t ion of  th is
has inf luenced the way in
u'hich the chi ld wel fare sys-
tern deals wi th the care and
protect ion of  chi ldren. Place-
ment  o f  ch i ld ren  ou ts ide  o f
the home is now more of ten
viewed as a support  to the
fami ly  ra ther  than as  subs t i -
tu te  care .  Ch i ld  and vouth
care n 'orkers.  rvheth'er u 'ork-
i ng  i n  a  res iden t i a l  o r
cc'rrn nr un i  t1'  sett i  ng,
have  a  va luab le  ro l e
to  p l ay ' i n  wo rk ing
n ' i t h  t he  ch i l d ' s  f an t -
i l ) ' .
The va lues  and a t t i -
tudes  wh ich  ch i ld  and
y,outh care workers dis-
play,  wi l l  have a s igni f i -
can t  impact  on  the i r
abil ity' to aft-ect positive
change within the fami ly
and, therefore,  their  abi l i ry
to provide for the needs of
t h e  c h i l d .

Values about families
The  ch i l d  and  vou th  ca re
\\ ' rrrker, in rvorkinq with fami-
l i c s .  mus t  ho ld  t he  bas i c  va lue
tha t  f a rn i l i es  a re  i n tpo r tan t  t o
the  ch i l d ' s  t r ea tn ren t ,  and  t ha t
ch i ld  and vcruth  care u 'orkers
have a rcrle in u'orkinq r. t ' i t l r
ch i l d ren ' s  l an r i l i es .  So  o f t en
c l t i ld  and I 'outh  care rvorkers ,
i n  t he i r  ad rn i r ab le  des i re  t o
p ro tec t  a  ch i l d .  a l i gn  t hem-
seh 'es  w i t h  t he  ch i l d  i n  a  man -
ncr  which is  danrag ing to  the
ch i ld /parent  bond.  They be-
l ieve that  the fami ly  has,  a f ter
a l l ,  c rea ted  t he  ch i l d ' s  p rob -
lerns and so they,  the ch i ld
and vouth care workers ,  be-
cr rnre in  a  sense the fami ly .
Ch i l d  and  vou th  ca re  wo rke rs
r r f  t en  recogn i ze  t ha t  t he  ch i l d
is  . r  n164116t  o f  h is  fami ly  sys-
rL ' ln .  Lru t  rhev nrust  go beyond
i l r rs  t t r  sec 'k  out  knowledge of
r i i t  t i r  na rn i cs  o I  t h i s  s t ' s t em.

Child Youth Care

Child and youth care workers, whether working in a residential or conununity setting,
have a valuable role to play in working with the child's family. Lyn Dirnototf, writing in

theJournal of Child andYouth Care, presents a set of values and attitudes which the
worker must display in helping families towards positive growth and development

child- family contact and a de-
sire to reunite children with
their families as expediently
as possible. This should be ac-
tively expressed behaviour
based on the value that con-
tact with the familv is a
child's right, and not a reward
to be given for good behaviour
or withheld for misbehaviour.

Permanent separation of the
child from his or her family
wil l in most cases cause
emotional harm. The paren-
tal loss will be forever
mourned. ln the child and
youth care worker's ef-
forts to provide the child
with a safer, better envi-
ronment than his par-
ents have been
providing, there is a
tendency to discount
the emotional bond
to the parent as non-

existent or of lesser im-
portance than the child's
other needs.

Worker's skill leYels
To strengthen the family bond
and make it beneficial for the
child, the child and youth care
worker must demonstrate atti-
tudes which facil i tate the
change process in families
(Satir 1975). The child and
youth care worker need not
possess the specialized exper-
tise of a family therapist in or-
der to affect change; their
attitudes towards the family's
system and it 's individual.
members is the crit ical tool.
The child and youth care
worker must show an accep-
tance of the reality of the fam-
ily situation, and be wil l ing to
view the family from the fam-
ily's own point of view. The
child and youth care worker
must focus on the strengths
inherent in every family and
avoid over emphasis on the
weaknesses. Most families,
even before the child and
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They must believe that the
parent is doing the best that
they can given their skil l  and
knowledge of children, and
that in most cases the parent
has a genuine desire to
adquately care for  the chi ld 's
needs - "if only they knew
how, if only things were differ-
e n t . "

An intense
leuel of emotional

erplession is often
engendeled by the child
and youth care worker's

inYolYement in the
lamily's system.

The parents' feelings of
worthlessness, hel pless-

ness and angel often
surface. The child and

youth Gale worker must
be comlortable with the

degree ol emotion and the
expression of feeling and

need.
-

Gontacts with family
The chi ld and youth care
worker must have contacts
with the fami ly,  and use these
contacts in positive ways for
the benef i t  of  the chi ld.  He
must show a desire for more



F

youth care worker becomes involved
with their children, already know that
they have problems, that something is
wrong with them, and that they had
better change. They do not need to be
told yet again.

Using family's own ualues
Each family's unique qualities and dy-
namics must be recognized and appre-
ciated by the child and youth care
worker. Trying to force a family into
the mould of what the child and youth
care worker considers acceptable only
causes resistance and hosti l i ty on the
parent's part. Demonstrated respect
for the innate dignity and worth of
each family member, is essential.
Child and youth care workers working
with families must display a non-
judgemental attitude, free of assigning
guilt or innocence to the behaviour of
family members. Rather they should
use behavioural description to help the
family evaluate for themselves the ef-
f'ectiveness of their behaviour.
Empowerrnent is an essential ingredi-
ent in working with any client popula-
tion. The child and youth care worker
must demonstrate an acceptance of
the tarnily's right to self-direction
based on the values which they hold.' lhe child and youth care worker helps
the family to use their own external
and internal resources for self-direc-
tion and empowerment. The family
must be allowed to play an active role
in the child's treatment. They must be
encouraged to feel as if they are part
of the treatment team, and that their
opinions, concerns and needs wi l l  be
heard and addressed. Things are cione
with rhem, rather than to them. or for
thenr.

Gomfoilable with emotion
An intense level of emotional expres-
sion is often engendered by the child
and youth care worker's involvement
in the family's system. The parents'
feeling of worthlessness, helplessness
and anger often surface. The child and
youth care worker must be comfort-
able with the degree of emotion, and
also able to accept and respond to the
family's purposeful expression of feel-
ing and need.
Virginia Satir has suggested that an-
other important aspect in working
with families is our understanding of
our own family of origin. Child care
workers must understand how their ex-
periences in their family of origin has
impacted on their own development as
children and as adults, their behaviour
in everyday situations, their reaction a
stressful situations, their relationships
with others, and their beliefs and atti-
tudes.
This understanding, however, only
goes so far; there must also be some
learning beyond this. To be effective in

working with families, the child we
counsellor must also have learned a
variety of family roles, rules, communi-
cation styles, problem solving tech-
niques and affective responses. A child
and youth care worker who was
abused as a child can be a very effec-
tive helper to an abusing family, but
only if he has examined the impact
that abuse has had on him, and he
has learned a variety of healthy family
roles. The individual who is stuck in
the victim or family scapegoat role will
not be helpful to abusing parents who
are trying to change their behaviour.
In addition, getting emotionally en-
meshed with a family wil l cancel out
any positive effect that the child and
youth care worker might have.

Resistance
Resistance is often a diff icult issue for
child and youth care workers to deal
with in working with families. Too
often this resistance is labelled as the
family's problem. The child and youth
care worker must demonstrate an abil-
ity to identifu the signs and sources of
resistance to the helping process

within a family. The child care worker
must also be able to identify his/her
own resistance to working with a fam-
ily and be open to accepting responsi-
bility. They must demonstrate a
creative ability to work with resis-
tance, not againsr it, based on their at-
t itudes and values about families.
They must not be blaming in confront-
ing the resistant family, but must rec-
ognize that resistance is a natural
response to change and serves to pro-
tect the family's system from disinte-
gration.
Child and youth care workers who are
very successful in managing the prob-
lem behaviours of children in isolation
from their families, may not be effec-
tive in working with their families.
However, the child and youth care
worker who demonstrates an effective
repertoire of skills and knowledge in
child care, and whose values and atti-
tudes in relation to families are con-
gruent with those presented here, wil l
most l ikely experience success in help-
ing families to better provide for the
growth and development of  their  chi l -
dren.

Mia Kellmer Pringle, in her book The Needs of Children, offers
- these boncluding principles which are of value and importance

for parents and for child and youth care workers

10 Clrlld Core
Cornrnondrnents

1. Give continuous, consistent, loving care - it 's as essential for the mind's
health as food is for the body.

2. Give generously of your time and understanding - playing with and read-
ing to children matters more than a tidy, smooth-running home.

3. Provide new experiences and bathe your children in language from birth
onwards - they enrich their growing minds.

4. Encourage them to play in every way both by themselves and with other
children -exploring, imitating, constructing, pretending and creating.

5. Give more praise for effort than for achievement:

6. Give children ever-increasing responsibiliry - like all skills, it needs to be
practised.

7. Remember that every child is unique - so what is suitable handling for
one child may not be right for another.

8. Make the way in which you Show disapproval fit each child's tempera-
ment, age and understanding.

9. Never threaten that you will stop loving children or send them away; you
may reject their behaviour but never suggest that you might reject them.

10. Don t expect gratitude; children did not ask to be born - the choice
was made by their parents.

Pringle, M.K.(1975) . The Needs o1f Children. London, Hutchinson
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