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The start of a new 1'ear is always a
sweat. For those of us in the chi ld
and youth care business, i t 's a l i t-
t le hotter in the kitchen this year
than usual - but as a group we
have usually r isen to chal lenges
with energ/ and creativitv.
We find two kinds of people around
at the moment.

Aduocates, actiuists
There are those who cry "Enough

is enough!" Their sentimenr is that
we cannot be expected to go on
making bricks without straw. What
is the point of going on in the face
of discourtesy, inefficiency and un-
generosity on the part of the state
which nonetheless continues to
f ind chi ldren in need of care -

while not being prepared ro accepr
responsibi l i ty for them? Others
take this cri t ic ism further: the state
(r ightly) is big on chi ldren's r ights
and chi ldren's protection r ight
now but when a real,  l ive, f lesh-
and-blood youngster gets into
trouble, there simply are no serv-
ices, no protection, no people to

help. Shoot-from-the-h ip ref-erral to
an agency (state or private) implies
that viable services are in place,
otherwise we are onl l '  paf ing l ip-
service to our values about chi l-
dren and youth.
People in this f irst group are the ad-
vocates and activists who demand
that the state take i ts declared obl i-
gations seriously - otherwise horv
can we expect others to do so? we
need these people who prick our
consciences, who chal lenge our
standards and cal l  us to account.

Running today's agenda
The other group are the doers, the
people who do not walk about \r ' i th
the cl ipboards of stat ist ics, legisla
t ive drafts and peti t ions. Those at
the direct practice level, those n'ho
day by day must look troubled kids
in the eyes, may well  be angry
about irresponsibi l ty and have leel
ings ofbetraval on the broader
front, but r ight now it  is to the chi l
dren's needs we must respond, not
to  the s ta te 's  mora l  or  t inanc ia l  c i r -
cumstances. These are the people

rvht  knr ' rn that  there must be loocl
r ' r n  th t '  t ab l t '  t on iqh t ,  t ha t  v iq i l ance
t l l t r s t  c r rn t i r ru r .  abo t r t  bas ic  hea l th

tc l r r ' .  S, l t r ' t \  and dieni t ) , .  that  hr l r ts

a l r (1  t r ' a rs  a r r ' t oda \ "s  r l rgen t
aq r .nda .  an t l  t ha t  hope  mus t  be
kcp t  a l i r c  Th t -  n rac rc rcos rn  o f  eco -
n r rn r i cs  and  po l i t i cs  i s  c ' ru t  t he re
a r r d  i n r p a c t i n g  e r n  t h e  c h i l d r e n  a n d
t . ru r  \ \ r ' r r k  $  i t h  the rn .  b t r t  t he  n t i c ro -
ct- rSnr t - r t ' tht ' r r  l i r  t 's  t1r-rnands o[rr  at-

t c l l t i t - rn  t t l t l  t ru l  i r t r t r t t iVe l t css  as
\ t 'e tn t r r  ker 'n th inqs gr-r ing.

l(eeping going, growing
Keeping th ings qe. r ing,  is  thc  task
u'hich tt loSt c'r t 'us tacc this _r 'ear.
Bu t  no t  onh ' t ha t '  t he r r .  i s  t l r e  t ask
ot 'deve lop inq our  n 'ork  vet  lu r ther ,
o f  d i f ferent ia t ing our  scn i res  t t r
nreet  thc  cha l lenges o l  th t '  ln ter
N4in isterial Conr nr i t tee. t ' r t '  l t .arn i  ng,
ne\\ '  \ \ 'avs ot 'rvorking n' i th l ;rrni
l ies ,  in  conrnrun i t ies .  ant l  a t  a f ' te r -
c ; l rc  and u l t imate lv  o f  f i rnc l ing i r
all. And most child arul.t'outh carc
agcttt'it's n'iII dtt rllls. Thev rviII
s t ruegle  on to  sen 'e  the ch i ldren
and the i r  tami l ies ,  t t r  nra in ta i r r
s ta r rda rds ,  an r l evcn  ron t i l l u c  t o
s( r iVe tLrr c\cel lr 'nce
It is a dark da1' fr ' rr  Sr 'ruth ,\ l ' r ica
n' l ten a proqranrnre decides ttr
c lose.  As sonreonc sa id  the o thcr
da1, .  much of  the s t i r rq  uould  bc
drawn irorn this de.bate i f  thr '  state
depar tments ,  ins tead of  the i r  f  rc -
quent  o fT ic iousness.  seern ing ind i f '
fe rence and excuses,  s inrp lv
rea l ised and acknorv ledged u hat
rvas being done lrv so man\ and
said Thank l'ou.r
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care e-mail network A request to
cyc-net@iafrica.com wrll grve you
a drrect  l rnk wi th col leagues rn the
profession -  wor ld-wide For
more details see CYC-net on
http : I I os2. iaf ri c a. com I nac cw
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Happy New Yean

The Cape Town members oJthe Editorial Board - Annette Cochburn, puntla

Mncqyi, Merle Allsopp and Brian Gannon - up and readyifor anorhcr-yc'ar.

(Drrce upon a tlme. there v{as
a bo1 rnrned Calvin,uhoalwa\s
war*ed lhuqs his vray. Orre.
day hrs daq qot sickcfi it and
locked h\m rn tfn- DQsenent
con rhe fest of h\s \\$e.
Evec\ol: e\se l\ved fnpg\t1
erer'after.
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I DON'T L\KE TUESE
STOR\E VITTU IFRNS
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Ann Skelton

Ann is a member of the
Editorial Board of Child
6t Youth Care. and,has
contributed a number
of articles in recent
years. She remembers
herself as something of
a rebellious teenager -
but one with an enquir-
ing mind who ques-
tioned everything and
read widely. Ann gradu-
ated with a BA LLB
from the University of
Natal in 1986 and was
admitted as an advo-
cate of the Supreme
Court of South Africa in
1988. She is currently
employed by LHR -
the NGO Lawyers for
Human Rights - as
National Co-ordinator
of Child Rights.

Youtfr Jusffcc
Her work in the field of
youth justice began in
1987 when she was a
prosecutor in the fuve-
nile Court. She became
strongly aware of the
plight of children and
young people caught
up in the criminal jus-
tice system: What was
going wrong and what
could be done about it?
This experience in-
spired her to leave the
prosecution service and
work towards reform of
youth iustice in South
Africa. After joining
LHR, she created and
ran a two-year project
in the f uvenile Court
providing direct assis-
tance to arrested youth.
Ann was involved in an
active campaign to
transform the way in
which South African
law deals with young
offenders. She ran a na-
tion-wide campaign in
1992 called, "Free a
child for Christmas" in
which lawyers and so-
cial workers were mar-

shalled to release 260
children who were
awaiting trial in South
African prisons.
In 1993 she published
a book entitled Children
in TTouble with the
Law - A Practical
Guide and has also pre-
sented numerous pa-
pers and published
afticles on the creation
of a new youth justice
system for South Af-
rica. Togetherwith
other NGO represent-
atives she contributed
to the document/uve-
nile /ustice : Proposals

ifor Policy and Legisla-
riveChange- are-
storative justice model
with family group con-
ferencing as a central
mechanism.
In 1994 she gave a pa-
per at a united Nations
expert meeting on juve-
nile lustice in Vienna,
and she also spoke on
youth justice within a
restorative framework
in Geneva in 1995 at
the United Nations
Committee on the
Rights of the Child's
special focus on fuve-
nile |ustice.

rrc
In 1995 the child and
youth care field faced
the crisis precipitated
by the sudden release
of many hundreds of
dtildren from prison.
At this time Ann was
appointed deputy man-
ager of the Working
Group of the Int€r Min-
isterial Committee on
Young people at Risk
(lMC) working on the
transformation of
youth justice within the
context of the wider
child and youth care
system.
In late 1996 she was
appointed as the pro-
ject leader of the f uve-
nile fustice project
committee under the
South African Law
Commission which is to
develop a legislative
framework for a new ju-
venile justice system.
This group is hopeful
that a restorative ius-
tice system will result
- rather than a puni-
tive system.
Ann is married and
lives in Pietermaritz-
burg with her husband
and nvo young sons.
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Youtlr at Bislr Ptognmmes

South Africa's Inter-Ministerial Gommittee has strongly suggested that child and youth care agencies
identify more clearly the services they can olfer, while the Minister of Welfale has announced that

subsidies based 0n programmes are to be discussed with agencies soon. Whal specilic programmes

willyour olganisation be able to otler? Here are some ol the proglammes which the USAs Youth at
Risk Recognition Awards acknowledged, lor excellence and effectiveness, as 1996's winning

i l r
Childh*#outh

A Goalltlon At Work Building
Gommunity Unl'ty
This programming effort origi-
nated as a solution to some com-
muni ty  p rob lems wh ich  are
believed to place young people at
risk. The "Kids Matter" after-
school enrichment program was
developed and implemented origi-
nally to meet the needs of impov-
erishedyouth in Dallas County. By
involving interested members of
the community, the idea generated
extensive community support. It
created the springboard from
which the Selma/Dallas County
Youth-at-Risk Coalition grew. The
target audience included youth
who are at risk or have the poten-
tial to become at risk, their fami-
lies, and concerned community
leaders. The Coalition was devel-
oped to address community con-
cerns  about  youth ,  fami l ies ,
community leadership, and eco-
nomic development. Thousands of
youth and their families have been
positively affected by the pro-
gramming efforts of the organiza-
tions who form the coalition.

Peer Goaching
The "Peer Coaching" program is a
unique, educational, train-the-
trainer program where adoles-
cents serve as teachers, tutors,
c o u n s e l l o r s ,  a n d  f r i e n d s  t o
"adopted" middle school classes
of pre-adolescents. It emphasizes
life skills, leadership skills, and
the improvement of academic per-
formance and social skills for pre-
adolescents while increasing their
own self-perception, interpersonal
communication and leadershiP
skills. The method has been the
use of adolescents to serve as
positive role-models for pre-ado-
lescents in 50o/o of the school dis-
t r i c ts  in  Per ry  County .  Peer
Coaches worked in teams of three,
on a monthly basis, teaching a
basic life skills curriculum to their
"adopted" middle school class
while helpingyouth learn to make
positive choices in spite of the
many negative factors impacting
on their lives. A self-perception
profile entitled, "What I Am Like"
by Susan Harter, Ph.D. Universify

of Denver, was administered as a
pre-post rest for the adolescents.
Results showed increases of 6.9oh
in self-perceptions related to Scho-
lastic Competenc?; 3.2oh in Social
Acceptance; 2.7o/o in Athletic Com-
p€tence; ll.60/o in Physical Ap-
pearance; 7 .3o/o inf ob Compet€Ilc€;
5.4o/o in Romantic Rppeal; 7.9o/o in
Behaviour Conduct: 1.8% in Close

Friendship; and 1.9% in Global
Self-Wonh.

Feedlng Hungry Runl Youth
In Adams Counfy in Wisconsin,
federal, state, local agencies and
community volunteers teamed up
to provide nutrit ious meals to
youth during the summer of 1995.
Adams County is one of the poor-
estcounties in the state of wiscon-
sin. The 16,816 inhabitants are
isolated in677 square miles. Over
507o of the youth in schools are
eligible for free or reduced school
lunch. But in the summer months,
with no meals provided bY the
schools, many children were with-
out regular nutritious meals. 880
youth up to the age of 19 were fed
over 9,00O meals at 5 feeding sites
around the county. The Youth were
fed at summer school, Bible Pro-
grams, swimming lessons, job
training sites, 4-H activities, com-
munity recreation - any location
where youth were "naturally gath-
ering" and the host organization
was willing to provide volunteers

to transport and distribute the pre-
pared meals from the central
kitchen. Although Summer Food
Service is a well utilized program
i n  m o r e  u r b a n  c o m m u n i t i e s ,
Adams Counry was the first rural
community to provide the pro-
gram and initiated the "transpor-

tation of food to the recipient"
approach. University Extension
enabled organizations Providing
education and activities for youth
an opportunity to provide the
much needed sustenance for them
as well.

Pinal Parent Ptoiect
The goal of the Pinal Parent Proiect
is to build healthy self-sufficient
families and prevent child abuse.
The primary role of the project vol-
unteers and parent aides is to pro-
vide in-home and smal l  group
educat ion to at  r isk fami l ies,
many who are in the Child Protec-
tive Service System (where abuse
has been substantialin the home).
Family educat ional  needs are
identif ied through a family as-
sessment tool used by volunteers
and parent aids. Most in-home
education falls into the following
categories: colnffiuttication and
parenting skills, home manage-
ment, budgeting, nutrition educa-
t i o n ,  a n d  p e r s o n a l  g r o w t h .
Training is held on a monthly ba-
sis. A great deal of co-ordination
and collaboration is needed to as-
sist these families in becoming
sel f -suf f ic ient .  Volunteers and
parent aides work with families in
their local communities through-
out Pinaland Gila Counties.

Youth Actiue in Leadership
Erperiences (YAtEl Program
This group have developed skills
in communication, problem solv-
ing, decision-making and group
process over the past two years.
They have formed partnershiPs
with communiry and business
leaders where they have learned,
practised and applied leadershiP
skil ls in their home communities.
They have also gained an under-
standing of global and local social,
political and economic systems
and how they can affect those sys-
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tems. The youth have experienced ropes
training, met with a youth group in inner-
city St. Louis, a college leadership group at
Universiry of MO campus, dined with Leg-
islators and state officials at the MO State
Capital, walked the Halls of Congress in
Washington, DC, visited their Congress-
man, saw the House of Representatives in
session, and participated in a mock legisla-
tive workshop. Building on previous expe-
riences they added another piece to the
growing foundation of their leadership po-
tential when they were put in the middle of
the Mexican culture in Guadalajara, Mex-
ico. The trip to Mexico gave our youth an
opportunity to see an assortment of Mexi-
can culture and industry that effects their
l ives in rural Southeast Missouri. These
young leaders have truly grown and devel-
oped, which is evident in their acceptance
of leadership roles in the YALE group, as
lvell as in their schools and communities.

4-H Gaileens
In 1987, a juvenile court judge approached
Extension about developing an educational
program for traffic offenders. The judge
was concerned about the number of juve-
nile traffic offenders and wanted a method
to provide them with safety education. Re-
search has shown that peer led teaching
can increase knowledge and provide a posi-
tive means of teaching. Teens (ages l4-18)
provided input into development of a pro-
gram model for teaching their peers about
traffic safery education. The CARTEENS
program has expanded to 30 other Ohio
counties and is conducted through a col-
laboration of the f uvenile Court judges, rhe
Ohio Highway Patrol and other agencies
across the state. As a result of this collabo-
ration with the teens, there is presently a
72o/oreduction rate in the number of second
time offenders.

Teen-Get-Away Prognm
Previously thought of as an urban phe-
nomenon, gang activiry is increasing in
small towns as well. In Bernali l lo, New
Mexico, youth highly susceptible to the
pressure placed on them to participarc in
gang activiry were selected for the Teen-
Get-Away Summer Program. The program
teaches the youth self-confidence, self-es-
teem, team work,  and communicat ion
skil ls through outdoor activit ies. The pro-
gram used an init ial supportive atmos-
phere and later added pressures and
stresses in an environment where they
would succeed no matter what course was
taken. These youth were also exposed to
gangs and the consequences, with a way
out if they chose. This was the first year of
the progranr, however, due to the positive
impact on the youth, it has alreadv been
adopted as a year-long proeram.

Project Gare
Project CARE is the innovative workforce
development program designed and cre-
ated by Extension working in partnership
lv i th Community Resource Development
Advisory Council members, and students at
Grenada High School .  The tu 'e lve session

program was designed to involve students
in the process of increasing self-esteem,
building a sense of responsibility, and to
give them a realistic view of what it takes
to get a job and keep it. Participants were
selected to participate on the basis of three
criteria: 1) failure of three or more subiects,
2) thirteen or more absences in first semes-
ter, or 3) for causing discipline problems.
These students were, in the words of the
principal, "fall ing through the cracks".
Three hundred and sixfy-seven volunteer
hours were provided by community volun-
teers at a value of $5.138.00. Local contri-
butions and sponsor in-kind grants netted
an additional $1,228.00 for program ex-
penses. Thirry-five students are enrolled for
1996.

Gid Talk
Girl Talk was designed to bring a mother
and daughter (ages 9-12 years) together in
a non-threatening setting to learn to com-
municate about sexuality, values, peer
pressure and decision making. Each par-
ticipant receives eight hours of educational
training. The primarygoals of the program
are: togive factual information about sexu-
aliry, to promote sexual abstinence during
teenage years, to help develop good deci-
sion making skills, and to create a bond
and communicat ion l ink between the
mother and daughter. The classes have
been taught in local hospitals, Extension
offices, communiry club rooms, housing
projects, churches, schools, and on a mili-
tary base. Approximately 95o/o of those
starting the class completed all four ses-
sions. As of December 1995. 1 ,624 mothers
and daughters in West Tennessee attended
the Girl Talk program. Over 350 profession-
als (Extension home economists, health
educators, nurses, federally funded project
directors, state funded project directors)
across the state ofTennessee have attended
a Girl Talk training session. Classes are
now being taught across the state of Ten-
nessee as well as in other states.

Bryan Gounty Youth Goalition
The Bryan Counry Youth Coalition was or-
ganized by Bryan County 4-H to address

specific youth issues (teenage sexuality,
teenage drug and alcohol abuse, self-es-
teem, family relations, etc.). Initially, mem-
bers ofthe 4-H Teen Club developed a "Teen

Talk Show" which consists of 4-H teens
role-playing as teenagers that have had to
deal with these specific issues. The Talk
Show audience discuss openly these issues
and debate possible solutions. As a direct
result of the Teen Talk Show Bryan Counry
4-H Teens joined in a co-operative effort
with the Bryan County Health Department
and Rockcreek School to conduct a five
week program for junior high students,
promoting sexual abstinence. In addition,
Bryan County 4-H Teens have conducted? 
outdoor adventure activities building self-
esteem and teaching life skills. To date,
Bryan Counry 4-H Teens have reached over
1400 youth and adults with these pro-
grams.

Partners in Parenting
Partners in Parenting is a parent education
program targeting parenting adolescents.
The customized curriculum is taught dur-
ing weekly home visits during a six- to
nine-month period. The program's goal is
to build th skills and resources of teen
parents to reduce the risk of child abuse
and neglect of their children. Partners in
Parenting was originally funded by a grant
from the Nevada Conimittee for the Protec-
tion of Children to reach adolescents in
foster care. It was further expanded as part
of a national collaboration benveen Co-op-
erative Extension and the National Com-
mittee to Prevent Child Abuse. Impact
evaluation of teen parents showed signifi-
cant changes in parenting knowledge, un-
derstanding of child development norms
and health/safety information. The teens'
knowledge of infant emotional develop-
ment increased and they experienced a de-
crease in parental stress. More than 90/o
reported the program to be helpful or very
helptul.

Backpack Buddies
Reaching parents with educational infor-
mation is an ongoing challenge. The de-
manding and complicated circumstances in
which many parents are raising their chil-
dren not only increases the value of provid-
ing them with practical information and
strategies, but also increases the difficulty
of doing so. Traditional classes are valu-
able tools, but not a practical method for
reaching many parents. In response to this
concern, Family and Consumer Science
Agents in Adams, Brown, and Highland
Counties developed a newsletter series in
1995, entitled Backpack Buddies. These
were distributed to parents of Kindergarten
children enrolled in public schools. In 1996,
they continued to distribute the newsletter
to Kindergarten parents and developed a
series for first grade parents. Like the first
year of a baby's life, a child's entry inro
elementary school provides a window of
time in which parents may be especially
receptive to new knowledge and strategies
to aid in their parenting during this transi-
t ion.
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Spokane Family Focus
The Spokane Family Focus School-Age
Child Care Project helped reduce risk factors
for youth, while stabil izing and strength-
ening families in the West Central Commu-
niry of Spolen, Washington. The project
enhanced a communiry child care program
in the Holmes School neighborhood with
esteem and skil l  building enrichment ac-
tivities. Designed to build on, and supporr
the efforts of a collaborative multi-agency
effort, the program tackled risk factors
through a youth development program, life
skills classes for parents, and a communiry
development effort. This project has dem-
onstrated results. Parents spend more time
with their children. The student turnover
rate decreased at  Holmes Elementary
School. Significantly fewer abuse cases are
reported to Child Protective Services. In
three years, the crime rate fell from the
highest to the lowest of Communify Devel-
opment neighborhoods in the ciry. Young
people know that they live in a communiry
that cares about them.

Teens Getting Involued for the Future
(TGrFl
More than half of the 656 twelve to four-
teen-year-old panicipants in the TGIF pro-
gram said that they have decided to wait to
have sex. TGIF is a teen pregnancy preven-
tion program in West Alabama conducted
in partnership with the schools and com-
munity collaborators. Results of a Teen
Assessment Program (TAn revealed that
81o/" of ninth through nvelfth graders in
Sumter and Choctaw Counties have had
sexual intercourse and are at risk for preg-
nancy, STD's, AIDS, and other health re-
lated risks. TGIF utilizes teen role-models
to teach a researched abstinence-based cur-
riculum toyounger teens. over the past two
years, 81 carefully selected and trained
TGIF Teen Leaders have reached 656 sev-
enth graders.

The Youth at Risk Recognition Awards are
sponsored by the Dewitt Wallace-Reader's Di-
gest Fund in co-operation with: National4-H
Council, Extension Service/U S Department oJ
Agric ul tu re, Na tiona I Associa tion oJ Exte ns ion
4 - H Agen ts, N a tion a I As socia ti on oJ Exten s ion
Hom e Econom is ts, Na tion a I As soc ia ti on oJ
Counry Agriculrural Agents, Epsilon Sigma Pi.

The Johannesburg
Children's Home

CHILD CARE WORKER
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$ome
Powefful
Programme
PrinciRles
It is helpful to draw some
lessons from the accompa-
nying art ic le.  What are
some of the factors which
made these winning pro-
grammes -  and which
can make our programmes
effective?

Peer leadership
Common to many of these
winning programmes was
the training of peers to
work with clients. rather
than professionals doing
t h e  d i r e c t  w o r k  t h e m -
selves.  There are many
positives to this approach.
Peers have special access
to people of their own age
and with whom they can
identiff. Better sti l l  is the
fact that we train people in
the community to under-
stand and help with prob-
I e m s  a n d  s o  w e
strengthen and empower
the communities.

Uolunteers
We have talked a lot re-
cently about using volun-
teers in our programmes.
This was a common fea-
ture in these winning pro-
grammes. Project Care (see
previous page) attached
some price tags to the con-
tributions made by volun-
teers  wh ich  i l l us t ra ted
their good value. But as
w e  p o i n t e d  o u t  w i t h
trained peers above, vol-
unteers also remain in
their communities as re-
sources, even when they
stop working in your pro-
gramme.

Partnerships
Our organisation and staff
may have special skil ls
and experience in work
with children and youth
and their families. Often
these resources are maxi-
mised when we work with
other organisations with
complementary strengths.
Some of the programmes
you devise may be best
tacked in partnership with

a health service, a youth
club, a universit.v depart-
ment.  a communiry wel-
fa re  o rgan isa t ion  -  o r
',r'hatever. When you de-
v i s e  c o m m t r n i t r ' - b a s e d
progranlnles vou often see
more clearly those agen-
cies which wil l make good
partners.

Functionality
Sensible programmes aim
at keeping people able to
cope with their  dai lv l ives.
They do not tr)/ to achieve
unreal ist ic and ideal ist ic
goals. We can achieve a lot
by getting alongside peo-
ple where they are - and
we do great harnr when we
convert the status of a per-
son from one who is man-
aging (even though with
difficulry; to one who is a
dependant or a 'pat ient ' .

Notice that the Feeding
Hungry Rural Youth pro-
gramme (page 4) worked
"where youth were natu-
ral ly gather ing" and in
partnership with other or-
ganisations - not back at
headquarters!

Tracing ploblems back
to sources
Many of  these winning
programmes, rather than
trying to eradicate some
problem, took the trouble
to identiff i ts causes -
and then tackled these
causes. Most such preven-
tive programmes develop
awareness, skil ls and sup-
ports in both communit ies
and ind iv idua ls  -  and
t h u s  c o n t r i b u t e  t o  t h e
avoidance of the problems
back where they usually
start.
Child and youth care or-
g a n i s a t i o n s  g e n e r a l l y
h a v e  a  g o o d  u n d e r -
standing of  the c i rcum-
s t a n c e s  w h i c h  b r i n g
chi ldren into care,  and
would therefore have a
sound sense of where to
ta rge t  the i r  p revent ive
programnles.

Demonstrable results
The impressive thing in
these brief reports on win-
ning programmes, is that
their results are quanti-
fied. CARTEENS achieved
a72oh reduction in second-
t i m e  o f f e n d e r s :  P e e r
Coaching showed measur-
able increases across a

number of factors which
\,r'e knolv are associated
with resi l ience: Gir l  Talk
involved 350 prof'ession-
als and 1624 mothers and
daughters  in  the i r  p ro-
grarnme . . .  and so on. This
is what funders and subsi-
disers wil l need to knor,r'
about the programmes we
w i l l  d e v e l o p  i n  c o m i n g
years.

Your organisation
Programme subsidy does
not mean that one agencv
will be expected to offer
one programme. On the
contrary, it is the hope of
the lnter-Minister ia l  Com-
mi t tee  tha t  ex is t ing  or -
ganisat ions r , r ' i l l  become
chi ld and ) /outh care cen-
t res  n 'h ich  can o f fe r  a
number of services - pre-
vent ive .  ear l f  in te rven-
t i o n ,  r e s i d e n t i a l  a n d
rei n tegrative (after-care).
No doubt i t  wi l l  take some
admin is t ra t i ve  ab i l i t y  to
keep a number of  bal ls in
p lay  s imu l taneous l l '  -
and flor different groups of
c l ients and their  fami l ies.
Teams wil l be challenged
to develop inventive and
strategic planning exper-
t ise alongside their  c l in i -
ca l ,  g roup,  fami l -v  and
community pract ice ski l ls .
But th is wi l l  be more exci t -
ing than the "hotel-keep-

ing" which is impl ied by
the present unimaginat ive
subsidy system.
When the Department in-
v i tes input f rom chi ld and
youth care organisat ions
o n  t h e  s u b j e c t  o f  p r o -
gramme subs idy .  make
your  v iews known and
part ic ipate in the discus-
s ion .
Prepare for your team's
participation now by talk-
ing about and planning
t h e  p r o g r a m m e s  y o u r
agency might wish to of-
fer.

fvou would like dt'rails oJ
the winning programmes

,from the,years beifore 1996,
tequest theseifiom thc Editor
at PO. Box 23199. Clare'-
mont 7735 - or e'-mail qt
pretc'xtk r icAfr ica.co n
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tal kon drugs
In this interview, a young South African man recently rehabilitated
after a serious drug addiction talks honestly about his experience

As a drug user and one who has become
addicted to clack cocaine, you haue
recently been through the erperience of
what is called leaching "tock bottom". This
was a maiol motiYation lowarG your
needing-to sort t0u1 problcm out. llo pcople
genelally haye to go that far -reaclrrock
lotlotl before they recognise the grayity of
their situation?
For many people, yes. Lots of people may
use drugs, experience some problems, stop
for a while - and then get back on their feet
and continue using drugs. I t 's only when
things are so bad that you know you can do
nothing and have nowhere else to turn that
you have to think about this and real ise that
you real ly have do something about i t .
Six months ago I may have gone through pe-
riods, after a binge maybe, when I thought
drugs were no good, but I wouldn't have
said they were really bad news. Today, after
this experience, I  can sa.v drugs are real ly
bad.

ls this, do tou think, at the loot ol much
conflict between parcnb and theh children
-that parenb (who may not know much at
allabout drugs anyway) warn aboutthe
dangerg but the kids haye not yet reached
this awareness tot themselyes?
Partly. Often the kids will tell their folks to
chi l l  out. But the danger is also part of the
attract ion: one way you get your thri l ls is to
play around with something dangerous. So
the thing berween parents and chi ldren is
probably more complex. l t  could be in some
cases that emphasising the dangers or ex-
pressing strong disapproval increases the at-
tract ion of drug abuse - and that giving
objective facts about drugs rvithout the mor-
al ising and the threats might be more help-
ful.

lloq I know you as an intelligent and
articulate person, and you suggest that
objective drug education is probably better
preuention than moralising and demonising
dlugs - tet tou went into drugs and went-
all the way to the botlom before tou tulned
alound?
Yes. it depends on the person and on other
things - and it's not simple. I started using
drugs very young, I experimented, I enioyed
using drugs, I knew it was disapproved of.
But also in my day there was no drug educa-
tion, like at school. Prevention needs to
cover all the bases: the experimentation
phase, good information, opportunity, alter-
natives .. .

Adolescents genemlly are going to trythings
out - driue fast, climb mountalns, play
sport. tThy drugs?
Hard to answer. I find myself thinking of
other factors. Peer pressure. I think I wanted
to rebelagainst my parents and do some-
thing they didn't want me to do. If I had
played sport or climbed mounrains, my fa-
ther would have been pleased. I didn't want
to please hinr. I don't think I was looking for
approval from him .. .

You mention peelprcssule, something of
interest to us as child care wolkers lhere
ale tuo sides to peel ptessute: 'push'
plessule where othel kids say "Go on, do it,
what's the mattel? Ale you scaled ...?" and
there is 'pull' plessure where tou arc
attracted to the other kids because you
need them, pelhaps lol belonging, inclusion,
acceptance. tthich wele you?
There was a bit of both. My chosen friends
at school were rather a rebellious lot - they
say birds of a feather flock together - so a
lot of our talk was about doing stuff which

was taboo to authority figures and adults in
general. But they probably offered me some-
thing I wanted. I remember my father as
someone who was very critical. He had very
high expectations of me ... but on the other
hand he never really spent any time with
me. He was quite busy at work, I suppose,
but we didn t really do things that fathers do
with their kids ... yeah, I probably was look-
ing to friends to make up for something I
needed ...

As a parent should I be more uorlod about
my llds dolng ecstast at a rauc ol ebout
them dolng crack Gocalnc?
I think that crack is just much more destruc-
tive - and more quickly destructive, but I
have no experience with ecstasy, only what
I've heard. I know that ecstasy, just like
crack, gives you a high that when you come
off it you want to get back up there, and
that's what's behind the psychological addi-
tion to any drug. I have seen crack take peo-
ple down very fast - even people with lots
of money, it will just use you up. The life-cy-
cle of a crack addict in the "trade" is six
months. I don t mean they die after six
months, but in six months they're no longer
in the market; they've lost everything. you
can use Rl000 a day, and soon everything's
gone. It's that kind of drug: you may think
that you've got money in your pocket so
you'll iust go for one 'hit', you know, but
then you end up spending days rhere. Ir be-
comes the priority of your life. You come
away with nothing.

We often hear the warning that glass may
not be so dangercus in itself, but that lt
leads to other drugs 0r euen that clgarettes
-cin leadlogq$ atd grass to other drugs ...
How reallstic is that waming?
It might have been true in my case. I used
grass and the attraction to other recrea-
tional drugs was quite great. I wasn t into al-
cohol because alcohol was legal. And then
again I smoked cigarettes before I smoked
grass, so the one could have led to the other.
though cigarettes didn't inebriate. There
was no kick in cigarettes, no high, and
that's the main attraction. You can take the
happiest person in the world and given them
a hit of crack and they'll have a great high
- but then, what goes up must come down,
so there's always a bad feeling at the end of
it. You feel depressed, or you want more ...

But do peoplc usc drugs lor the hlgh - or do
they use drugs to escape tte "lows" ol
unhappincsses of their llues?
Quite a big proportion to escape the "lows" I
would say. When you talk prevention, this is
a big factor - minimising the " lows" in a
person s life. I think that when a person is
basically happy and well-balanced, they're
not really going to take drugs - at least
they're less likely to want to.
I don't blame anyone else for what has hap-
pened to rn€: I made the choices. But if I had
felt really significant to my parents I would
have valued what they said more, wouldn't
have needed to rebelso much. If I felt more
included at home I might not have looked
for 'home'somewhere else. Maybe I
wouldn't have got started on drugs in the
first place. r

lfJou have a questionyou would like to ask oif
this-voung man, contact the Editor.
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Leadership Strategies

What leadership strategies do you use - hierarchical, transformational, and/or

facilitatiue? This Digest from the Educational Resources and Information Cenhe

suggests that the choice might be a flexible one including all three.

Geologists tell us that every few
hundred thousand years or so
the earth's magnetic field flips
oV€r; coffipasses that today point
north will some day point south.
Something similar happens in
the leadership of schools and
children's organisations, though
the cycles are measured in mere
decades.
Ten years ago, principals were
asked to become "instructional

leaders," exercising firm control
by setting goals, maintaining dis-
cipline, and evaluating results.
Today they are encouraged to be
"facilitative leaders" by building
teams, creating nenworks, and
"governing from the centre."
Lynn Beck and f oseph Murphy
(1993) observe that the men-
phors of leadership have
changed frequently over the
years; no sooner have leaders as-
similated one recommended ap-
proach than they are seemingly
urged to move in a different di-
rection.

SEategies leaderc Gan use
Such rapid shifts in philosophy
can be frustrating for practitio-
ners, especially if they are search-
ing for the "one best way" to
lead. However, a different per-
spective emerges when contrast-
ing approaches are viewed as
complementary strategies rather
than competing paradigms.
As defined here, a strategt is a
pattern of behavior designed to
gain the co-operation of follow-
ers in accomplishing organiza-
tional goals. Each stratery views
the organisation through a differ-
ent lens, highlighting certain fea-
tures and favouring certain
actions.
At present, school leaders can
choose from at least three broad
strategies: h ierarchical, translfor-
m a ti o n a l, anQfaci I i ta tive . Each
has important advantages; each
has significant limitations. To-
gether, they offer a versatile set
of options.

How do leaderc use
hierarchical strategies?
Historically, organisations like
schools have been run as bu-
reaucracies, emphasizing author-

iry and accountabiliry. Hierarchi-
cal srraregies rely on a top-down
approach in which leaders use ra-
tional analysis to determine the
best course of action and then as-
sert their formal authoriry to
carry it out. Terrence Deal and
Kent Peterson (1994) refer to this
as "technical leadership," in
which the principal acts as plan-
ner, resource allocator, coordina-
to( supervisor, disseminator of
information, and analyst. Hierar-
chical strategies provide a
straight-forward, widely ac-
cepted way of managing organi-
zations, offering the promise of
efficiencyl control, and predict-
able routines.
However, Dealand Peterson also
point out that hierarchl'tends to
diminish creativiry' and commit-
ment, turning the employee-or-
ganisation relationship into a
purely economic transaction.
Moreover. in schools, for exam-
ple, the act of teaching doesn t
march to administrative drums.
foseph Shedd and Samuel
Bacharach (1991) note that
teachers' roles are extraordinar-
ily complex, requiring instruc-
tion, counseling, and super-
vision of students who are
highly variable in their needs
and capacities. Teaching in-
volves great unpredictabiliry, call-
ing for sensitive professional
judgement by the person on the
scene rather than top-down direc-
tion by a distant authority.

How do leaden use
translormational strategies?
Transformational strategies rely
on persuasion, idealism, and in-
tellecrual excitement, motivating
employees through values, sym-
bols. and shared vision. Princi-
pals shape schoolor institution
culture by listening carefully for
"the deeper dreams that the
adult and pupil community
holds for the future." In the proc-
ess, they play the roles of histo-
rian, poet, healer, and
"anthropological detective" (Deal
and Peterson).
Kenneth Leithwood (1993) adds
that transformational leaders
foster the acceptance of group
goals; convey high performance

expectatiofl S; cr€zlt€ intellectual
excitement; and offer appropri-
ate models through their own be-
havior. Transformational
strategies have the capaciry to
motivarc and inspire followers,
especiall l '  when the organization
faces major change. They provide
a sense of purpose and meaning
that can unite people in a com-
mon cause. On the other hand,
transformational strategies are
diff icult. since thel' require
highlv developed intellectual
skil ls (Leithwood). Moreover, an
exciting, emotionally satistying
workplace does not automat-
ically result in the achievement
of organizational goals (Deal
and Peterson).

How do leaders use facilitatiYe
strategies?
David Conley and Paul Goldman
(1 99 4) definelfac i I i ta rive leade r-
ship as "the behaviours that en-
hance the collective abiliry of a
school to adapt, solve problems,
and improve performance." This
is accomplished by actively en-
gaging employees in the decision-
making process; the leader's role
is not to solve problems person-
ally but to see that problems are
solved.
Like transformational leader-
ship, facilitative strategies invite
followers to commit effort and
psychic enerry to the common
cause. But whereas transforma-
tional leaders sometimes operate
in a top-down manner (foseph
Blase and colleagues 1995), fa-
cilitative strategies offer teachers
a daily partnership in bringing
the vision to life. The leader
works in the background, not at
the center of the stage.
Conley and Goldman say princi-
pals act facilitatively when they
overcome resource constraints;
build t€?ms; provide feedback,
co-ordination, and conflict man-
d$€ffi ent; create communication
nerworks; practice collaborative
polit ics; and model in their own
words and actions the organisa-
tion's vision.
Facil itation creates a collabora-
tive, change-oriented environ-
ment in which staff members
can develop leadership skil ls by
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How should leaders choose strategies?
Although much of the current l i terature
seems to advocate transformational and
facil itative approaches, rhe l imited re-
search evidence does not permit strong
conclusions about which strategr is
"best" (Edward Miller 1995). Some re-
searchers urge leaders to use multiple
strategies. Dealand Peterson argue that
effective principals must be well-organ-
ized managers and artistic, passionate
leaders. Robert Starratt (1995) says prin-
cipals must wear nvo hats-leader and
administrator. As leaders, principals nur-
ture the vision that expresses the organi-
sation's core values; as administrators,
they develop the structures and policies
that give concrete shape to the vision.
We know relatively little about how princi-
pals make strategic choices, but some ba-
sic guidelines can be inferred from the
literarure.
l. Leaders should use strategiesiflexibly.
Thomas Sergiovanni (1994) suggesrs rhat
organizations, like people, exist at differ-
ent developmental levels. For example, a
school that has traditionally operated
with strong top-down decision-making
may not be ready to jump into a full-
blown facilitative environ ment.
2. Leaders should balance short-term and
long-term needs. Miller cites research sug-
gesting that principals who act hierarchi-
cally can often implement major changes
quickly but that shared decision-making,
while time-consuming, is more likely to
gain staff acceptance. Conversely, he
notes that teachers sometimes tire of
shared decision-making and yearn for a
responsive principal who wil l simply con-
sult them and decide. The leader may
have to choose between short-term
teacher satisfaction and long-term organ-
izational development.
3. Strategic choices must setve institu-
tional values. At times, attractive ideas
like empowerment must take a back seat
to organisational goals. One usually
democratic principal says, "My responsi-
biliry as a principal really is to the chil-

dren, and i f  I  see areas that are ineffec-
[ive, I've got to say that we're not effec-
tive here and that we have got to change"
(Blase and col leagues).
4. The same action can serve more than
one strateg/. Deal and Peterson urge prin-
cipals to develop "bifocal vision" that im-
bues routine chores with transform-
ational potential. Transport supervision,
for example, serves an obvious hierarchi-
cal purpose, but it also presents an oppor-
tunity for greeting students, establishing
visibility, assessing the social climate,
and reinforcing key school values. In
short, running a school does not seem to
require all-or-nothing strategic choices.
Effective leadership is multidimensional.

Beck, Lynn G., and foseph Murphy. Under-
s tanding the Principlship: Metaphorical
Themes I 92Os- I 99Os. New York: Teachers Col-
lege Press, 1993.
Blase, Joseph;fo Blase;Gary L. Anderson; and
Sherry Dungan. Democratic Principals in Ac-
tion: Eight Pioneers. Thousand Oaks, Califor-
nia: Corwin Press, 1995.
Conley, David T, and Paul Goldman. Facilita-
tive Leadership: How Principals Lead Without
Dominating. OSSC Bulletin Series. Eugene, Ore-
gon: Oregon School Study Council, August
1994.
Deal, Terrence E., and Kent D. Peterson. The
Leadership Paradox: Balancing Logic andArt-
istry in Schools. San Francisco: Jossey-Bass,
1994.
Leithwood, Kenneth. "Contributions of Trans-
formational Leadership to School Restructur-
ing." Paper presented at the annual meeting of
the U niversity Council for Educational Admini-
stration, Houston, October 29-31, lggT.
Miller, Edward. "shared Decision-Making by It-
self Doesn t Make for Better Decisions." ?"fte
Harvard Education Letter I l, 6 (November/De-
cember 1995): 1-4.
Shedd, foseph 8., and SamuelBacharach. ?"an-
gled Hierarchies: Teachers as prolfessionals
and the Management o1f School. San Francisco:
fossey-Bass, 1 99 1 .
Sergiovanni, Thomas l. Building Community in
Schools. San Francisco: Iossey-Bass, 1994.
Starratt, Robert l. Leaders with Vision: The
Ques tifor S choo I Renevval. Thou sa nd Oaks,
Califomia: Conpin Press. 1995.

" ... wheleas tlansfolmation-
al leaders sometimes operate

in a top-down mannel,
facilitatiue stlategies olfer
stafl a daily partnerchip in

bringing the yision to life. The
leader wolks in the

background, not at the centre
of the stage."
-

pursuing common goals, producing a
workplace that embodies the highest do-
mocratic ideals (Blase and col leagues).
l- lowever. faci l i tat ive strateqies may cre-
ate ambiguity and discomfort,  blurr ing ac-
countabi l i ty and forcing employees to
adopt  new ro les and re la t ionsh ips.
Fac i l i ta t ion takes t ime,  f rus t rar inq adnr in-
is t ra tors  who are constant lv  be ing pres-
sured to act immediatelt , .  l t  may create
great  exc i tement  and h igh expectat ions,
un leash ing  mu l t i p l e  i n i t i a r i ves  t ha t
stretch resources. drain energf,,  and frag-
ment  the co l lec t ive v is ion (Conle i 'and
Goldman) .

Applications are invited from ladies (25-49) without dependents as

Housemother/ Child Care Worter
to take care of the physical nurturing of 12 girls. Ages of the children in each
household unit range from toddlers to matrics. Previous experience in child care-
and any training courses completed through the NAccw a necessity.
This is a live-in post and a furnished single flat with free meals are provided.
The salary is competitive in addition to an advantageous leave package during
school holidays. The normal medicalaid and pension benefits apply.
Please apply with with copies of your C.V., l.D.
and a recent testimonial. Commencement: As
soon as possible.

Andrew Murray
Children's Home
Welllington, Phone: (021 ) 873-3834/5
or 873-2654. Fax'. (021) 873-3834
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TheWayof Inkundla

Whereas the present system of cr iminal just ice focuses on retr ibutive punishment, the

concept of restorat ive just ice concentrates predominantly on seeking methods through

which young of fenders can learn to be accountable for  the i r  act ions and be act ive ly

inc luded in  the decis ion-making process concern ing thei r  fu ture.  For  th is  purpose the

concept of the Family Group Conference has been proposed as a l ink between community,

cu l ture and the cr iminal  just ice system, as the of fender  and h is  or  her  fami ly  are requi red

to face the vict im and together decide on appropriate penalt ies for the offending

behaviour as well  as a means of securing compensation for the vict im.

Karen van Eden of the University of Cape Town Department of Criminology,

outl ines the indigenous court system is known as lnkundla

The way in which our society is
structured limits the alternatives
available for the rectification of
offences. It precludes the ele-
ment of resolution inherent in in-
digenous methods of dealing
with conflict and criminal behav-
iour. Within many indigenous
communities throughout the
world, a philosophy of reconcili-
ation is practised.
This philosophy ultimately re-
places vengeance with forgive-
ness, alienation with healing,
and punishment with education.
This philosophy is termed Re-
storative f ustice.'
The African Tradition Traditional
African customary practice that
dates back to pre-colonial times,
applies a form of restorative ius-
tice. Research recently conducted
in the Eastern Cape showed that
within the Thembu communitY it
is the responsibiliry of all adults
to guide and educate the children
with regard to their behaviour.
According to Chief Holomisa, the
chairperson of the Congress of
Traditional Leaders of South Af-
rica,

in the rural areas anY adult
is regarded as resPonsible
for the conduct of anY other
child, conduct that occurs in
the presence of that adult. 2

Communiry life also involves in-
terdependence among its mem-
bers and great emPhasis is
placed on sharing and mutual
support. From a very young age
children are encouraged to Par-
ticipate in this extended familY
nerwork in order to contribute to
communiry living. AccePtance re-
lies on good behaviour. For exam-
ple, a mother says of her child-
r€fl: Ert 5 years I will encourage
my boys to be able to milk cows,
and girls should have something
to carry to the river to fetch
water. These responsibilities will
increase as they get older.'

This offers her children the
chance to develop skills that helP
to keep the family going. Glenn
and Nelsen refer to this as "on-

the-iob training".4 This parallels
Native American practice where
from very young, children Partici-
pate in important every daY work
which i4volves the making of de-
cisions.s If, for example, a Young
boy forgets to milk the cow or
chooses not to, the whole family
will suffer the consequences. In
this way, children are taught tra-
ditional African values of orderli-
ness, discipline, respect and
tolerance, but most importantlY
they are given a sense of belong-
ing. As one young person illus-
trated:

It is always difficult when a
problem concerning us has to
reach our parents. PreferablY
what we would do is consult
a neighbour. It should be an
adult who is close to our Par-
ents who will share the Prob-
lem with them.o

This sense of belonging and guid-
ance extends to controls within
peer groups as well:

What we normally share with
our friends are our affairs,
our love relationshiPs, and
we become very close friends.

We can even criticize each
other constructivelY, correct
our friends. We spend a lot of
time correcting our friends.'

Inkundla: the prccess
In terms of customary practices
or law in the former Transkei in
the Eastern Cape, a child re-
mains a minor unti l he or she is
in a position to set up his or her
own homestead or family. As
long as one does not have one's
own homestead, one remains
subject to the discipline of one's
parents or guardian. In a case
where, for example, a child has
offended an adult member of the
community, the parents would
be expected to accompany the
child to apologize to the offended
person. If properry has been dam-
aged or stolen, negotiations take
place between the parents of the
child and the offended familY in
order to decide how to correct the
problem. ln situations where the
two families are unable to reach
an agreement, the case is taken
to a higher authority within the
community:

tf the offence has been com-
mitted against a member of
the same family then the Par-
ents or the guardians of the

Child*+aYouth Care
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offending chi ld wil l  reprimand the
chi ld, and i f  i t  has to do with another
family then the heads of the two fami-
l ies come together and they f ind a
way of  rehabi l i ta t ing or  d isc ip l in ing
that  ch i ld .  But  i f  i t  i s  an of fence of
such magnitude that i t  requires the
attention of a higher authority '  then
the sub-headman of the given local iry
has to deal with i t ,  he has to preside
over that case. The sub-headman is
someone who is responsible for the
families or homesteads living in a par-
ticular locality. He is usually the most
senior of the families that live in that
particular area. But if it is an offence
of a more serious nature that requires
someone higher than the sub-head-
man then it is referred to the head-
man. Now the headman is
responsible for the areas over which
the sub-headman has jurisdiction so
offences that, for instance, are com-
mitted across borders of the areas
over which the two sub-headmen
have iurisdiction will be referred to
the headman who also sits in council
with the sub-headmen. The sub-head-
men constitute the council of the
headman and all of the sub-headmen
will have a say in the manner in
which the case has to be dealt with. If
a matter calls for another higher
authority the case goes to what is
known as the chief.o

' l  
his indigenous court system is known as

tnkundla and i t  has existed since "t imes

imnremorial".e Todayl chiefs and head-
men may s i t  for  both c iv i l  and pet ty  cr imi -
nal offences; however, serious offences
rvhich range from murder and rape to pre-
rended wi tchcraf t .  do not  fa l lw i th in  the i r
jur isdict ion lalthough may have in the
past). In an interview with the headman
rrf 'a small  vi l lage in the Eastern Cape, he
said  that  -

I am the one who would report the
case when lnkundla is si t t ing [ in this
vi l lagel. I  would stand up and tel l
them that there is a case of this na-
ture. Then someone would stand up
and make a thanks giving for the re-
port I  have made. Then the vict im wil l
have to state the case: what hap-
pened, who was there, how it  hap-
pened. Then the accused wil l  put his

[or her] case as well .  There wil l  be a
sort of prosecutor who wil l  ask ques-
t ions to  both o f  them.  I t  can be any-
body who is si t t ing in the case. We
usually have about four people to ask
questions, just to throw questions at
al l  the persons involved. After and be-
fore the f ine is given, the people wil l
be warned. They wil l  be encouraged to
start fresh again, to l ive in har-
mony. to

A procedure of this nature rvas u' i tnessed
in Engcobo in the Eastern Cape in lune
1995 when a young man.  accused of  mak-
ing a schoolgir l  pregnant, appealed to a
Chief 's court in the hope of avoiding par'-
ment o[ a f ine. Payment of a f ine to the
young gir l 's father would compensate for

In runl Africa, traditional ualues haue been passcd down lrom
genemti0n t0 generation thlough a plocess of Intelaction.

These ualues became impoilant because thel added signlficant
meaning and puryose t0 euer!-day llfe.

the loss in 'labola'due to her pregnanry.
In this respect, the problem was really a
matter between the nryo families rather
than berween the young couple. The hear-
ing was held in a room which resembled a
schoolroom, and at one end sat three peo-
ple. namely the Chief, the headman and a
scribe. Benches surrounded them in the
form of a semi-circle on which sat the
complainant, the accused and their re-
spective families. Behind them were
chairs for anyone else in the community
who wished to attend. Everyone present
was given an opportuniry to be heard if
they had something to contr ibute. '  '

A lot of the time was spent questioning
people who had seen the young couple to-
gether during the time when the preg-
nanry was likely to have taken place as
the young man denied that he was re-
sponsible for the young girl's pregnancy.
The girl's twelve-year-old sister had, how-
ever, rvitnessed the young man's late
night visits to her hut and testif ied to
this. Both the young man and his father
quest ioned the young gir l 's  s ister and one
of the many members of the community
present at the hearing sug.gested that she
\\'as not old enough for her evidence to be
admissible. The Chiel however, ques-
tioned her about various matters concern-
ing l ife in the communiry, and her
answers showed that she understood
what she was saying. Her testimony was
accepted. ' '

The proceedings took approximately one
hour, after which the Chief, the headman,
the scribe and two other people of impor-
tance in the communiry left the room to
confer. Aflter some time they returned to
present judgement: the young boy was

found guilty. As a result, the father of the
boy was required to pay a fine of six
cows, five to the family of the young girl
and one to the court. In closing, the Chief
asked those present if there were any ob-
iections; however there were none.tJ
bon Pinnockla suggests that -

looking at this case as a microcosm
for a bigger process, it becomes appar-
ent that in the formal courts of law
we are dividing. All judgements tend
to divide: they will divide family
against family, they will divide ac-
cused against victim, they will divide
the process against the larger process
of law - primarily in the way that
they operate.''

In contrast, the way in which Inkundla
works, the way in which restorative ius-
tice works, allows the families to bond. In
the case concerning the young girl's preg-
nanry the father of the accused was re-
quired to pay the fine of six cows.
However, this did not mean that the son
did not have to take responsibil iry. The
onus is on the son to eventual ly 'pay
back' the cows b1,', for example, working
for his father "r'hiclt ensures that the son
is bonded to the father over a long period
of t ime. This concept could be viewed as
'asymmetrical reciprociry' whereby the fa-
ther carries the punishment unti l the son
is able to reciprocate at a later stage. Such
asymmetrical reciprociry acts as a sort of
socialglue which "expresses and symbol-
izes human social interdependence ...
[which] is enmeshed in systems of kin-
it'tip utia . . . reinforces their structure.tu
Another example of a case that required
the decision of a higher authorify was
given by one of the young boys in a vil-
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lage near Cofimvaba in the Eastern Cape:
There was once a quarrel between the
youth in this area of rwo different re-
gions. Now what actually happened
was we engaged in a fight and some
of us were iniured. The elders discov-
ered it and we were taken to the head-
man's place. They called for a
meeting, a gathering at the head-
man's place. We were warned not to
fight again and some people whose
possessions were taken had to be re-
turned. And we were told not to be
seen fighting anpvhere in the village
again.

Through this approach these youth were
educated by a caring community. They
were encouraged to take responsibiliry for
their actions by having to face the disap-
proval of the community. They were re-
quired to repair the damage done by
returning belongings which they had
taken, calling a truce and apologizing to
the community. In this way, they were ac-
tively involved in the restorative justice
process - a process that taught them the
values of responsibility, respect, caring
and knowledge. The youth involved in the
fight described in the quote above, went
on to form a choir group as a diversion
that brought the two opposing groups to-
gether in common interest.

Reintegmtive Shaming
f ohn Braithwaite of the Australian Na-
tional University describes this restora-
tive process as "reintegrative shaming".
Reintegrative shaming focuses on the of-
fence itself and the harm it has caused
the victim and the victim's family, and in
this way "communicates shame to the of-
flender". Braithwaite gives this process
the followi ng characteristics :
r Disapproval while sustaining a rela-

tionship of respect.
I Ceremonies to certify deviance termi-

nated by ceremonies to decertiff
deviance.

I Disapproves evil of the deed without
labelling the person as evil.

I Deviance not allowed to become a
master status trait.

Central to this approach is an attempt to
get the young offender to take responsibil-
iry for his or her actions. Young people
seek acceptance from those whom they re-
spect and thus reintegrative shaming pro-
vides the opportuniry for the communiry
as a whole to maintain social control
through,the "healing of social relation-
s h i p s " . ' '
Parallels of this process can be found in
other countries as well. In New Zealand,
contrary to European belief, the Maoris
still employ a system of pre-colonial jus-
tice whereby the needs of the victim, the
offender and the communiry are ad-
dressed. It involves helping the victim,
helping the offender and helping the im-
mediate and extended families. The fam-
ily of both parties in a case are invited to
a gathering where the accused is required
to admit what he or she has done wrong.
The entire family is responsible for solv-

ing the issue and this is taken seriouslv
as their reputation is on the l ine. This is
followed by a consultation between both
parties involved as to an acceptable
means of repairing the damage done and
restoring harmony between the two fami-
l ies. This usually means that, for exam-
ple, stolen or damaged goods would be
replaced or compensated for, and the of-
fender would alsg be required to do some
form of penalry.t8
The Solomon Islanders traditionally prac-
tise a similar form of justice. All members
of the communiry are involved in the deci-
sion-making concerning the offender and
his or her actions and what is to be done
about them. Mediation involves compro-
mise which settles disputes, and the vic-
tim is compensated by the offender for
the damage or harm caused. This compen-
sation is proportional to the offence com-
mitted. In the Solomon Islands today, this
indigenous philosophy has greatly inf.lu-
enced the modern tocitcouri syst-em.le

Ihe Ualue ol Tradition
In rural Africa, traditional values have
been passed down from generation ro gen-
eration through a process of interaction.
These values became important because
they added significant meaning and pur-
pose to every day life. However, with wide-
spread urban immigration, many of these
traditional values have been discarded.
Within our urban environment, social re-
lations have become superficial and im-
personal as traditional systems of the
extended family have crumbled.
What this suggests, perhaps, is that the
problem lies not with urbanization alone,
but rather with the way in which the ur-
ban transition has been made. During
this process, various important cultural
factors have been compromised. Ex-
tended family and supportive social net-
works have been lost which means that
instead of looking to adults for guidance,
children turn to their peers for "behav-

ioural points of reference". For example,
gangs provide the validation and support
systems that young people need. As a
member of a gang, a young person feels
as though he or she is taken seriously
and is therefore significant. Outside of,
the gang, the urban culture fails to satisfy
these needs and, as a result, the young
person feels^"lonely, discounted and in-
adequate".'"
Another factor lost in the rural/ urban
transition is that of "meaningful roles".
Young people born into an urban culture
today do not receive any validation or re-
inforcement of their cultural roles which
indigenous traditions and rituals provide.
This is not only true for South Africa, but
occurs wherever colonialism has eroded
indigenous culture. Speaking of native
Americans, Brendtro, Brokenleg and Van
Bockern find that:

The evolution of [western] culture has
placed young people in a powerless
situation, in which they have no
meaningful role in sociery. Fersons
without a sense of autonomy come to

see themselves as pawns in a world
where others control their destiny.
Children who lack a sense of power
over their own behaviour and their en-
vironment are developmental casual-
ties whose disorders are variously
label led as learned helplessness, ab-
sence of an internal locus of control,
and lack of intrinsic motivation. Such
young persons are scarred by aliena-
tion and school failure, and often
seek alternate sources of power
through chemicals or membership in
a youth counterculture. While some
children are deprived of autonomy,
others are pushed toward premature
independence.'t

As a native Indian of North America once
said of our western civi l izat ion: "You are
a one man tr ibe".22
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Child Care Behind Bars
Students Vicky Walsingham ond Fathima Khan with children at Westville Prison

'All the children hold a special
place in our hearts. Some have
come andgone, otherc have
been with us since the begin-
ning and ma4y have le1ft an im-
pression on our livet."

rFheir smiling races await us
t as they look through the
! bars, waiting for us to come

down the ramp each morning.
We are two third year residential
child care students studying at
Technikon Natal. When given the
to choice of a placement for our
six-month practical, we decided
to spend it at the Weswille
Prison. This surprises many peo-
ple, as they are unaware that
there are babies and toddlers in
prison - not for crimes that they
have committed, but for the
crimes of their mothers.
As we made our way down to-
wards the section on the first
day, we were unsure of what lay
ahead. We were shown the room
that would be our workplace for
the next six months. There was a
carpet in the middle of the room,
murals of carbon characters on
the walls and a few toys.
Realiry hit us! Here we were,
amongst women who were crimi-
nals in the eyes of the law At
that moment we realised the
challenge we had undertaken.
This would be the day we would
look back on for the rest of our
careers.

We went about setting up some
structure which included rou-
tines, a stimulation programme
for the babies and a developmen-
tally appropriate programme for
the toddlers. Our routine consists
of book time, physical play, crea-
tive activities, morning ring, pre-
tend play, puzzles, blocks,
playdough and free play. On Fri-
days, we also have bubble-bath
time and give biscuits to all the
children.
There were many stumbling
blocks that needed to be over-
come. We needed donations to
buy toys appropriate to these
children, a crash course in Zulu,
the building of trusting relation-
ships with the inmates and an
understanding of the system we
were working in.

I A te were introduced to
YY three "gogos" who were
I I responsible for taking

care of the children of the sen-
tenced mothers who work in the
workshop. At first there was ten-
sion and a lack of trust benveen
the prisoners and ourselves. Our
breakthrough came when we
role-modelled better feeding
methods and discipline tech-
niques to the gogos. Instead of
feeling threatened they wel-
comed the ideas and trust
seemed to develop as a ripple ef-
fect from this incident. The
mothers started participating ac-

tively in our programme and be-
gan to approach us for advice.
Even though we were so much
younger that they were, they re-
spected the knowledge we had
about children.

ive months down the line,
we walk into the criche and
we can see the progress

that has been made. Corners for
books, blocks, pretend play, crea-
tive activities and physical ac-
tivities have been set up. Music
is always playing in the back-
ground. Colourful posters and
charts fill the walls. There are
photos of our visit to the Animal
Farm as well as examples of the
toddlers'art.
We often fill the plastic clams in
the playground with sand and
water. It is wonderful to see the
childrens' excitement as they
splash around in the water.
So often the things people take
for granted are new experiences
for the children in this place. We
find it hard to imagine not see-
ing a flower or a motor-car, and
not knowing the meaning of the
word'home'. Prison is home to
these children. The word'prison
will conjure up unpleasant im-
ages for most people, but we
have seen the impact of the work
done here so that the children
down in the child care section
are happy and loved.
As the sixth of December draws
closeq feelings of sadness fill our
hearts. Although it has only been
six months it seems as though
we have spent a much longer
time at the prison. Workingwith
children in such an environment
has been an altogether new expe-
rience for us as child care stu-
dents - something we will
always remember as a learning
and growing one.

"Some people come lnto our
lives and quick(y go; otherc
strylfora while and leavelfoot-
prints behind them. Andwe
arc niler the same."
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Children in South Afri ca
Backgrounds of Street

An investigation into the lifestyle, activities, experiences and background of street children tn
pretoria is reported Qualitative rather than quantitative interviews were conducted to gather

information as possible on the total life situation and subjective experiences of these children

JOhann le Roux focuses specifically on the children's background and compares

responses with other research done in the past on South African street children.

The average age of the respon-
dents was between 13 and 14.
Figures in Cape Town differ only
slightly in that the mean age of
runaways was reported as 12.9
years while the mean age of ad-
mission to The Homestead was
13.6 years (Cockburn, 1991).
Richter (1991) found street chil-
dren in South Africa to be be-
tween 7 and 18 years of age,
with the majority between 13
and 16. She further found that
the ages of street children in
poor Third World countries (l I to
16 years) differ significantly
from those in rich First World
countries (older than 16 Years).
Linda Zingaro, a director of an
agency in Vancouver, Canada,
which serves the needs of street
children in a First World country
confirms Richter's findings: "The

kids that I predominantly deal
with are benveen 15 and 16 and
up to 24 or 25" (1988, P. 9).
A quote from Schaefer (1989) de-
picts the life of a street child: 'As

a bitter highveld winter wind
whips through the suburbs of
f ohnnesburg, ten-year-old
Moses, huddled in the doorway
of a shop in Hillbrow, pulls an-
other piece of cardboard over his
body and takes a sniff from his
glue bottle, hoping it will block
out the cold and bring him some
sleep" (p. 19).

Race and gendel
All the street children involved in
the present investigation were of
African origin and all were boYs.
According to Ross (1991, P. 70),
the street child phenomenon in
South Africa is merely the out-
come of the political system of ra-
cial segregation that has been in
place since the 1948. Street chil-
dren are simply described as the
victims of the former policy of
apartheid. Ross illustrates her
shtement as follows: "The vasl
majority of an estimated 9,000
street children in South Africa
are black. There are virtually no
white street children in South Af-

rica, but there are 1O,OOO white
children in 160 state-registered
and subsidised children's homes.
In contrast, there are no state-
administered children s homes
for African children in the urban
areas. The 12 existing private
homes accommodate iust under
l,OOO African children. Although
the existing I 1 places of saferY
for African children can accom-
modate 1,400 children, only 700
children were harboured there
dur ing  1991. "
The present ratio of Africans to
whites in South Africa is aPProxi-
mately 5:1 .  I f  the whi te commu-
niry produces 10,000 children in
need of care, the sntistical Pro-
jection is that there are at least
50,000 black youths in need of
care. Ifone considers the Present
high levels of violence and Pov-
erty in the black townshiPs of
South Africa, this proiection of
needy black children seems to be
unrealistically low (Le Roux,
rees).
Ross (1991) reached the follow-
ing conclusions: "lf it is self-evi-
dent why there are no white
street children, it is also obvious
why there are so many black
street children. White children in
need of social care in South Af-
rica have been adequatelY Pro-
vided for by the communiry and
by the state. Black children in
need of social care have been
sorely neglected ... South Africa's
street children are an uncomfort-
able reminder of this country's
racial legacy: theY are Yet more
of apartheid's victims" (P. 7O).
According to Hickson and GaY-
don (1989), "what is unique
about South African street chil-
dren is the role that apanheid
ideolory has played in their
lives. For this reason, fohannes-
burg's (black) 'twilight children
must be located within a Political
context" (p. 85).
Swart (19S8) noted: "street chil-
dren in fohannesburg are almost
exclusively black children; a few
are coloured.'This is PartlY be-

cause, despite the fact that black
people outnumber whites by 5: I
in South Africa, racially segre-
gated institutional care facil i t ies
for children have been dispropor-
tionately provided at a ratio of
9:2OO" (p.34).
Although the above remarks re-
flect the problematic situation of
the contemporary black South Af-
rican child, drastic reforms have
taken place since the former
State President EW de Klerk's
opening address in Parliament
on February 2,1990. These re-
forms wil l eventually also im-
prove the black child's situation.
The economic, polit ical, and so-
cial reform process is under way
and is making a positive contri-
bution to the emergence of a non-
racial, democratic society,
committed to uplift ing the broad
underprivileged and deprived
masses in South Africa. On APril
27 , 1994 the first non-racial
democratic election took Place in
South Africa to bring a free
democratic dispensation to all
people in South Africa. Proof of
these changes was the awarding
of the Nobel Peace prize to Mr. De
Klerk and President Nelson Man-
dela in December 1993.
It would thus be unrealistic to ex-
plain the phenomenon of South
African street children in a sim-
plistic way by ascribing it to an
isolated factor such as a Pre-
vious unacceptable political sys-
tem. The problem should rather
be explained and addressed
holistically (Van Niekerk l99O),
considering all social, economic,
political, cultural, and educa-
tional realities. Like anY other
country in the world, South Af-
rica's problems, including its
street children, are unique, and
should be approached as such.
Simplification regarding any spe-
cific matter or contentious issue
often leads to unrealistic concep-
tualization and ineffective man-
agement (Le Roux, l99S).
According to Gebers (1990), the
main reason South African chil-
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11r t .n  are predominanth,  male is  the g i r ls '
re  spons ib i l i t l '  to  s tay honre and look a f ter
snra l le  r  ch i ldren.  Geber 's  s tudv has
shou'n street chi ldren to be 8l .  I  o/, ,  f i rdl€
and r rn l r '  16.99;  f 'emale,  u 'h i le
Se  ha r f  11988 )  f bund  t ha t  on l v  l 0% o f
stre et chi lclren in Cape Tt1\\ 'n \ \  crt '  f 'crnalc..
Sna r t  11988 )  exp la i ns  t he  p redon r i nance
er f ' rna le  South Af r ican s t reet  ch i ldren as
f  1 ' r l le \ \ 'S :  " In  

Iohannesbt r rq ,  as  e lservhere
in  the ' ,vor ld ,  s t reet  ch i ldren are predonr i -
nant l - r '  n ra le  . . .  i t  appears  that  g i r ls  are
abandoned less f requent lv ,  and u 'hen the
larn i lv  d is in tegrates,  re la t ives and ne igh-
bt ' r rs  are more u, i l l ing to  take them in  than
bcr- r 's ,  s ince the g i r ls  ass is t  w i th  house-
ho ld  tasks and ch i ld-mind ing.  When g i r ls
clr i f  t  ontc'r the streets in their teens, ther, '
t r 'nd to  beconre prost i tu tes and f  ind ac-
ccrnrnrodat ion ra ther  than renra in  on the
s t ree t s "  t p .  34 ) .
The t ind ings of ' th is  research ver i f r .  pre-
r  ious data,  n ; imely ' that  South , \ f i . i can
st reet  ch i ldren are predominant l l ,  b lack
rna les.

Time on the streets
ln  thr .  present  s tudr ' ,  a l l  the s t reet  ch i , -
dren interviewed had been on the streets
s ince  1991 .  R i ch te r ' s  1 l . e  Roux ,  1993 )  p ro -
l i l c  on South Af r ican s t reer  ch i ldren
5[6rn 'S that  about  a  th i rd  o f ' the ch i ldren
rr . run l  home u, i th in  a  shor t  per iod o f  t in re .
. \nr r t l rc r  th i rd  s tay on thc s t reets  f6r  per i -
r . rds  o f  6  to  l8  months,  u 'h i le  the renrarn-
ing th i rd  renra in  on thr '  s t reets  fc ' r r  nrore
thAn tu ,o  vears .
' l 'he 

nra jor i tv  o f .s t reet  ch i ldren in  r ich
[ ' i rst \ \ tor ld cr-rurttr ies return honre lvi thin
a rnonth o f  r t rnn inq awa\ ' .  In  cont rast ,
I l . i ch te r  11991 ' t  t bund  t ha r  abou r  ha l f  r he
st r r ' ( ' t  ch i ldren in  her  sanrp le  had been on
thr '  street fbr at least one vear.
\ lanv s t reet  ch i ldren do not  have a c lear
concept of t ime. Thev often do not knort '
htrn'cl ld thev are or hon' long thev have
becn on the s t reets .  Thev can ta lk  on lv  in
t r ' rn ls  o f  spec i f ic  events .  l i ke  how'nran, r ,
Chr is tnrases thev have eaten on the
st rcc ts .  Gebers  11990)  in ten, iewcd l59
st reet  ch i ldren in  a  cross-sect iona l  s tudv
in  order  to  exanr ine the i r  hea l th  prof i les
in  ins t i tu t iona l  carc  and on the s t reet  re-
spe'ct ivelv. Of'  those i  n ten' iewed, 59. 6,rn
had not  been in  an ins t i ru t ion or  she l ter
rv l r i le  27.2oh o i  rhe ro ta l  group had been
c-rn the street [or rnore than t l tree vears.
I t  u ,ou ld  appear  thar  the longcr  c l i i ld ren
are exposed to  s t reet  l i fe .  the lnore thev
are d is tanced f rom poss ib le  rehabi l i ta i ion
rcsor l rces and thus becorne absorbed inrcr
the s t r r 'e t  l i f 'e  cu l turc .
The f ind ings o[  the presct l r  s rudv cor re-
spond lvi th those of previrrus rr.search. lrr
a  Th i rd  \ \ tor ld  counrn ' l ikc  South . \ f r ica ,
ch i ldren tend to  s t? \ ' t r f l  the s t rcet  t i r r
longer periods than drr chi ldren fronr Firsr
\ \ / r r r ld  count r ies  - -  pr inrar i lv  because thev
have no a l ternat i r  t '  accr rnu l l r )dat i r rn  or
tcas ib le  fanr i lv  set t inq.

Reasons for being on the streets
Chi ldren in tcn ' ie \ \ 'ed c i ted rhe fo l l r r lv ine
reasons for  leav ine home,  tami lv  v io-

Although some children flee in sealch ol ercitement, adventure,
perconal freedom and self-fulfillment, a comfortable,

independent, and financially secure life, and to become pail ol
the "action" in society (personal factorc), the majoilty leaye as

a result ol socio-economic and other factors within the family
ol immediate enuitonment.

lence. parental alcoholism, abuse, pov-
ertr ', and personal reasons.
Kecn i  I  g90t quoted a srreer chi ld 's
n'ords: "\\ 'hen mv mother drank she
skelled uS ogt, she said \\ 'e were-l lt
\r 'as so uqh,rve cotrldn't take it an)'more.
She used to chase out of the house and
u'e had to go and find somewhere to
sleep. Then she started to sleep with the
man next door and they used to skel
e\/ery dav. We became ashamed, my sister
and I .  and I  thought,  'No, I 'm not going to
stav here anvmore' ."  (p.  l1)
This is a description of a broken home
characterized by alcoholism, violence,
and desertion by family which accolding
to Keen's study. cause gOoh of street chil-
dren to leave home. Although some chil-
dren flee in search of excitement,
adventure, personal freedom and self-ful-
f i l lment, a comfortable, independent, and
financially'secure l ife, and to become pan
cf the "action" in society (personal fac-
tors), the majority leave as a result of so-
cio-cconomic and other factors within the
famill '  or immediate environment. These
farnilv factors may include: abuse of alco-
hol and drugs; f inancial problems and
poverry; family violence and family
breakup; poor family relationships; paren-
tal  unemployment and resul f ing stress;
ph-vsical andior sexual abuse of children;
pare nts absent from home for personal or
f lnancial  reasons (e.g. ,a migrant labour
svstent); collapse of family structure ; col-
lapse of extended family; and emergence
of vulnerable nuclear fami l ies in urban ar-
r'as ([-e Roux. 't993).

According ro Fal l  (1986) reasons for chi l -
dren leaving home can be cateqorized as

"push" and "pull" factors. pull factors in-
clude: excitement and glamour of l iving
in great cities; hope of raising own living
standard; and financial securify and inde-
pendence. Push factors include: natural
population increase above carrying capac-
iry; international trend of urbanization;
cost of living; search for additional in-
cotll€; child abandonment and neglect;
family size; and disintegration of the tra-
ditional family.
Many children come from structurallv dis-
advantaged homes where poor living con-
ditions result in many diff iculties.
Parental loss through death or abandon-
ment and/or family conflict or shortage of
housing may force children onto the
streets. In many cases the move to street
life is an adaptive response to the stress
and severe oppression experienced by
families living in a sociery of conflict.
Thus, the move to the streets often repre-
sents a desire to take control of one's life
and displace old values and conditions
with new ones (Hickson & Gaydon, 1989).
According to Cockburn (1991) "ln extreme
circumstances street children are the ne-
glected, abused and rejected offspring of
parents and communities benumbed by
the minimal conditions of their l ives ...
8Oo/o of all children we see have a histon,
of abuse - physical, sexual or emo-
t iona l "  (p .  13) .
Swart (1988) also refers to the above rea-
sons why children leave home. The street
child phenomenon is directly l inked to
rapid industrialization and urbanization
with the concomitanr breakdown of ex-
tended family ries: "Harsh or neglectful
treatment of children by their families fre
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quently derives from parental depression,
anger, anxiety and frustration at life cir-
cumstances" (p. 34).
Other reasons mentioned by Swart in-
clude the political systems such as mi-
grant labour and racial segregation, as
well as unrest and violence in black resi-
dential areas in South Africa. Other
authors (Richter, 1991; Swart, 1988;
Cockburn. 1991; Peacock, 1989; Scharf,
1988; Ross, 1991; Keen, 1990; Swart,
1990) gave more or less the same reasons
for children taking to the streets. The pre-
sent research confirms these findings.

Gonclusions
It needs to be emphasized that street chil-
dren represent a worldwide phenomenon
despite cultural differences. Examination
of the literature also indicates that the
backgrounds of street children, despite
some differences, are remarkably similar.
Although findings presented in the pre-
sent study reflect aspects of the South Af-
rican street child's condition, most of
these are common among street children
internationally.

Cockburn, A. (1991). Street children: Charac-
teristics and dynamics of the problem. Chitd
Welfare, 17 (1), 6-7 .
Fall, M. (1986). Street children. Street Children'
13,47-  53.
Gebers, PE. ( 1990). Health of street chi ldren in
Cape Town. The Child Care Worker, 8(9), 1 I - 14.
Hickson, f  . ,  & Gaydon, V (1989). Counseling in
South Africa. The challenge of Apartheid "Twi-

light children": The street children of f ohannes-
burg. /ournal oJ u ulticu ltu ral Coun seling and
Development 17,85-89.
Keen, f  .  (1990).A window on the inner world of
street children. The Child Care Worker,8(5), 1 I -

12.
Le Roux, | . (Ed.) . ( I 993) . The black child in cri'
sis (Vol. I). Pretoria: f .L. van Schaik.
Peacock, R. (1989). The masculine black street
c h i I d. An exp I o ra to ry psyc h oc ri m i n o I og ica I i n -

vestigation. Unpublished M.A. dissertation.
Pretoria: Universiry of Pretoria.
Richter, L.M. (1991) . Streetchildren in South
ffi ca : Genera I t heore ti ca I i n t roduc tion : S oci-
ety,.lfamily and childhood. Part 1 of a paper pre-
sented at the First National Workshop of
Street-Wise. April I990. f ohannesburg.
Rose, C. (1991). The street children: Survival
strategies. Indicator SA 8(4), 69 -7 2.
Schafer, P (1989). The twilight world of street
children. Reader's Digest, 134, 19-24.
Scharl \,V ( l98S). Street kids: Past achieve-
ments and future challenges. Child Care
Worker 6(8), 13-15.
Swart, l .M. (1988). "street-Wise": Opening the
way to self-actualization for the street child.lf-
r ica Insight l8(1), 32-41.
Swart, l .M. (1990). Street chi ldren: Their
heal th  and wel fare.  Chasa, l  (1) ,5-12.
Van Niekerk, PA. (1990). An educationalper-
spective o n st reet childr en. / o u rn a I oJ Pedagog'
lcs, I  l  (2), 90- 103.
Zingaro, L. (1988). Workingwith street kids'
The Child Care Worker 6, 9- 1 I .

Enjoy workingwith children and
a professional staff team?
Principal Required
A unique opportunity exists for a Christian with experience in leading a professional
staff team who work directly with children.

The ideal candidate will haue:-
. appropriate tertiary education:
' organisational and administrative skills
' leadership & peopleipublic relations skills
. an ability to think and plan strategically

Knowledge or experience of childcare would be an
advantage. This exciting residential position offers an at-
hactive salary package.

Applications together with o t'ull CV should be submitted to
The Chairmon.
NI or sh IvI emorlal H omes for Children,
PO. Box 88, Rondebosch 77OO.

Social Worker: Pa rt-Ti me
Pan-time socialworker to work in an expanding street children's proiect.

Please contact the Human Resources Depaftntent,
Child Welfare, Cape Town.
Telephone t02 I  )  7 6t-7 130
Fax [02 t) 797 -3390

Applications close on | 5 February

Clil*A Wdfon Sais{y

lMi
Fa|lragvrlotti9ia9

Manager: Social Work DePartment
St Joseph's Home for Children seeks to appoint a dynamic person with strong
leadershrp, communrcation and inter-personal skrl ls as Socral Work Departmen-
tal Manager.
The incumbent wil l report to the Dtrector and the Board of Management and
will be required to lead and manage the department in a visionary and develop-
mental manner. He/she should have the capacrty to negotiate, plan strategt-
cally and act with diplomacy at all levels
Experience at a managerial level and an approprrate qualifrcation are essential.
Exposure to Social Work in a residential care settrng would be a distinct advan-
tage.
An attractive benefit package including basrc benefits, a highly negotiable sal-
ary a thirteenth cheque and generous leave rs offered.

Applications accompanied by a curriculum vitae should be addressed to.

The Director, 5t Joseph's Home for Children, P.O. Box 29238, Mellville
2109. Tel :  (011) 673-51 26n .  Fax (01 1) 673-8s92

Child and Youth Care Trainers
The NACCW seeks registered professionals working with children and youth,

who have a commitment to the profession, tolerance, patience, seli-awareness,
available ttme and self-presentation skil ls to be trained as Child and Youth Care
Trainers. Cood language skil ls, active involvement and awareness in the field, and
some exper ience in t ra in ing wi l l  be considerat ions.  Training wi l l  be pr ior i t ised ac-
cording to the Regions where need is greatest.

Enquire: Merle Allsopp, NACCW 47 Kromboom Road,

Rondebosch 77 OO. Phone: 02 l'59 5-4247 tax: 697 -+ | 23

e-mail: naccwct@iafrica.com

NIICCW
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Chifd fabour is the main focus 0f UI{IGEF's 1997 report 0n fhe State of the World's
Children What are the potentials and limitations 0f education to counter this?

The path from the village school
leads dorvn across the creek from
which the local crocodile emerg-
es at night. As I l -1'ear-old Sala-
matu approaches her home - a
compound of thatched huts in
the Bissa region of Burkina Faso
in West Africa - she bursts into
an enthusiast ic reci tat ion of  a
poem she has learned in school.
With her satchel swinging be-
hind her and her ey'es bright,
Salamatu radiates enthusiasm
for learning.
Back home is her half-sister
matu,  just  a few months
you nger, u'hose response
to school was entirely dif-
ferent. For weeks she left
home with her satchel as
though she were going to
school. but in fact she hid
in the bush all day to
avoid i t .  Eventual ly the
school expelled her. and
she nor,r' spends her days
engaged in the everydal'
tasks of  the household -
t 'etching water, pounding
gra in, gathering fi reu'ood.
The stories of these half-

Ras-

sisters capture both the po-
tent ia l  and the l imi tat ions of  edu-
cation as a safeguard against
child labour.

Ghild labour
Children who do not attend
school, either because they
choose not to or because they are
not permitted to attend, wil l
work instead, in low paying,
dead-end iobs that offer them
nothing on which to build their
l ives as adults and parents. Such
ch ildhood employment perpetu-
ates the cycle of poverfy into
rvhich so many are born.
Keeping children in school is dif-
f icult, however, when the educa-
tion available may cost the
family dearly and be irrelevant
and of poor qualiry. For every
Salamatu who can be inspired by
education despite the crowded
classroom - her class numbers
64 chi ldren -  and the lack of
books and learning materials,
there is a Rasmatu, who finds
school forbidding, alienating and
unconnected with the realit ies of
her l i fe.
"Education has become part of
the problem." says the report. "lt

has to be reborn as part of the so-

lut ion."
In developing countries, at pre-
sent. there are 140 mill ion chil-
dren aged 6- I 1 who do not
attend school, and perhaps an
equal number who drop out of
schoolearly. If all those under 18
are included, the number of chil-
dren out ofschool surpasses 400
million. Many of these children
work in jobs that are disabling
and dangerous. Millions more
are trying hard to balance the de-
mands of work and schooling on
their time and enerry, and this

.,r,it,*+.:,. .+*,#?

iuggling act is a particular prob-
lem for girls.
According to UNICEF's report,
education is underfunded and
the quality of schooling is in de-
cline. "Governments must rededi-
cate themselves to ensuring that
all children receive high-quality
primary education, regardiess of
race, gender or economic status,"
says the report.

Other budget pdorities
Many of the problems stem from
skewed national priorities that
pump money into the military. ln
addition, many developing coun-
tries incurred large debts in the
1980s. To comply with structural
adjustment programmes and
thus qualify for new loans from
international lending agencies,
countries made deep cuts in so-
cial spending.
"Sub-Saharan Africa pays more
than $ 12 bil l ion in debt-service
charges annually and owes ap-
proximately $8 bil l ion more that
it cannot pay. In comparison, just
about 10 per cent ofthat total
would provide the extra educa-
tional resources needed each
year to give all the region's chil-

dren a place in school," says the
report. It notes the World Bank's
current view that primary educa-
tion is the largest single contribu-
tor to the economic growth rates
of the high-performing Asian
economies. "Giving priority to
education is not only a way of
combating child labour, it is a
sound economic investment. "

Low status
TEachers'wages and status are
too low to keep talented, edu-
cated people in the profession.

Many teachers have
been forced to take jobs
or pursue businesses
outside school simply
to survive. The report
makes a number of sug-
gestions on improving
teacher training within
the confines of existing
national budgets. tt
cites the example of the
Zimbabwe Integrated
National TEacher Educa-
tion Course, a four-year
course in which only
the first and last terms
involve college atten-

dance; the rest is spent at work
in schools. ZINTEC has been suc-
cessful in combining qualiry
with low cost; troiring a teacher
this way can be done for less
than half the expense of conven-
tional training.
Money is not the only problem,
however. To attract and keep stu-
dents, educational systems must
change. Schools in developing
countries frequently pursue
courses that are irrelevant to the
needs of the local community. All
too often they do not teach stu-
dents in their mother tongue, but
use the foreign language of the
former colonial power, as was
the case with Salamatu's school
in Burkina Faso. Neither are
school schedules flexible enough
to accommodate the children
who try to combine school with
work.
What working children them-
selves have to say about school
is very telling. The 50 girls and
boys, aged 10- 1 7, enrolled in the
Namma Shale alternative educa-
tion project for working children
in the south Indian state of Kar-
nataka described the abuse, dis-
crimination and frustrations
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they had encountered in the formal sys-
tem. "ln school, teachers would not teach
well," says 11-year-old Sudhir. "lf we
asked them to teach us alphabets, they
would beat us. They would sleep in the
class. If we asked them about a small
doubt, they would beat us and send us
out. Even if we did not understand, they
would not teach us. So I dropped out of
school."
Narayan, a boy of ts, complained: "The

teachers would not beat the children of
the important people but only beat the
children of the poor. The children who
could not read would be made to sit on
the back benches. We would not under-
stand the lessons they taught."

tlore practical education
Distance and time can pose enormous
burdens to children, as one child ex-
plained: "The school is far away from
home and the bus facilities are not good.
The class would start at eight in the morn-
ing but there was no bus at that time."
"schools have to move towards children,"
says the report, "particularly in rural ar-
eas. Small multigrade classes can bring
education within easy walking distance."
UNICEF studies in Bhutan, Burkina Faso,
Myanmar, Uganda and Viet Nam showed
the costs to families of supplying uni-
forms, textbooks, school building funds
and parent-teacher association contribu-
tions were so high - lO-2O per cent of
per capita income - that they discour-
aged school attendance. And those fig-
ures do not reflect payment of any tuition
fees. "When I was promoted from the fifth
to the sixth standard,"says Ganesh, "l

had no money to buy the books, so I left
school."
Informal educadon programmes are pro-
viding viable if limited alternatives. The
IQrnataka children are happy with the
Namma Shale programme, which adapts
schedule and subiect matter to the needs
of the local community and aims to foster
creativity, independence and equality.
As in a number of such proiects, the mix
of basic education subjects with relevant
vocational training such as weaving, agri-
culture and carpentry appeals to the chil-
dren. The life of Tangraj from Indiranagar,
for example, has been altogether changed
by the programme: "[] enrolled for the
training in construction ... I have also
learnt to read and write. Now I am em-
ployed and am working. I have work at
hand. I have the confidence to construct a
house at a low price. I look after my fam-
ily members."
Nevertheless, children know that atten-
dance at government schools is necessary
for some qualifications. Hema, 16, said,
"lf we need certificates, we should go to
the formal schools. To make use of any of
the facilities of the Government, certifi-
cates are essential."
The challenge is to mala the education sys-
tem more flexible and responsive, leaming
from the non-formal programmes to de-
velop schools that will cater for the rights
and needs of all children. I

TECHNIKON HIGHER CERTI FICATE:

Child and Youth Development
Option l: Child and Youth Core

Option 2: Youth Work

From January 1997 Technikon SA in co-operation with the National Association
of Chitd Care Workers (NACCW) and the Youth Practitioners Advocacy Group
(YPAG) proposes to offer the above-mentioned Higher Certificate, which witt
onty be avaitable at Technikon SA.

OPTION 1: CHILD AND YOUTH CARE
Yeor I
Chitd and Youth Care | '

Apptied Devetopment for Chitd and Youth Care and Youth Work | .

Communication Skitts I
Two choices from a number of subjects..

Year 2
Chitd and Youth Care ll *

Apptied Devetopment for Chitd and Youth Care and Youth Work ll .

Two choices from a number of subjects*.

OPTION 2: YOUTH WORK
Year I
Youth Work | '

Apptied Devetopment for Chitd and Youth Care and Youth Work | .

Communication Skitts I
Environmental Studies I
Community Devetopment Facititation | *

Year 2
Youth Work ll .

Apptied Devetopment for Chitd and Youth Care and Youth Work ll .

Social Psychology
One choice from a number of subjects..

' These subjects are not ovailable during 1997
" A list of subjects to choose from is ovoiloble from Technikon SA. Examples ore Sociol Psychology, En-

vironmentol Studies, Community Development Focilitotion, Computer Usoge, etc.

CLOSING DATE FOR REGISTRATION
15 March 1997. (A second registration period wilt possibty be avaitabte from
Juty/August 1997.)

B.Tech: Child and Youth
Development: Child and Youth

Care/Youth Work
Technikon SA, NACCW and YPAG are currentty ptanning a nationat degree quati-
fication, namely the B.Tech: Child and Youth Development: Child and Youth
Carelfouth Work. Shoutd this degree be approved by the Department of Edu-
cation, students witt be able to enrol as from 199819 for this quatification.
Credit witt be given to students who have compteted subjects in the Technikon
Higher Certificate in order to encourage them to convert to the degree course.

ENQUTRTES
NACCW: MerteAttsopp: (0211696-4247/697'4123
YPAG: Christat de Satdana (0111674-5Q5/6
Technikon SA: Hettie de Jonge (0111471-2331

Marieta van Schatkwyk (01 11 47 1 -3408
Atsite Lekgetha (01 11 47 1-3078
Desir6e de Kock (0111471-2103
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Child\,,:
lbuthC.hB

lla[onal PmGtiGe Hrcellenoe
strategy
Chi ld and youth care u 'orkers across South , { f r ica wi l l  f ind themselves shar ing a
unique pract ice programme in the coming months.  The NACCW's Nat ional  Execu-
t ive Commit tee, meet ing in Durban on 18 f  anuan'wi th the professional  staf f  team,
drew r tp an exci t ing nat ion-\r ' ide strategl 'a iming at  pract ice excel lence in work wi th
ch i l d ren  and  you th .
I h r  a i r t t  i s  t t r  r ev i t i t l i s c  ae t i \  i t \  an ( l  r r r n t
r . I l r r r r ic ; t t io r l  pat t r ' r ' r . ls  $ ' i t l r i r r  Rt ' t i t ' r r rS ar ld
lrt '  tn' t 'crt  Rt 'girrrt  s. a rt  d bc tu r 'r 'n t  h r ' ,  \sst 'r
t i a t i on ' s  s ta f ' t ,  n re r r rbc rsh ip  and  rnanaqe -
ntcl l t  .qrrrups. Tlt trse' tvhcr tr i l l  l rr ' r t t ' l i t  rnost
t r t r rn  thc .  proqranrnc n ' i l l  b r '  thc  ch i ldrcn
and t  t - r r r t l t  n  i t l t  u  l t r ' r r t t  u t '  a l l  n ' r r rk .

Theme 1
I h r ' i dca  i s  t ha t  a  pa r t i cu la r  t hc rnc  re l a t cd
to  l ) ra( ' t icc  is  c l t r rscr t ,  arounc l  u ' l r ich  thc
\ssr - rc ia t i t ' tn 's  act iV i t ic 's  nat iLrna l l \
arr '  ccntrc'd f  crr a givt 'r t  pe r irrd.
' l 'hc  

s ta f  t  and [ ' - rec t r t iv t '  se  t  thc ' rnsc l r  es  a
r tur t t l rc r  r - r f  c r i t t ' r ' ia  f t r r  a  Sood t l te  nre,
I  r c l r ' r ' . t n t  t t r  S t ru t l t , \ f  r i ca  t oda r
r  a p p l i r a b l r ' t r r  a l l  i t t  t h c  t i r ' l d
r  va l t r t ' s -based
r  l r i n t l i r t g  a r t d  r r n i l r  i r t g
r  t hco r r ' - p rac t i cc  based
r  s i r l p l c  i i nd  "ge t - ; r t - ab le "

I  t ' \  ( ' l - \ ' t )nc  ca l l  l l i l r t i t ipatc
r  t  ha l l t ' r t q i r t q ,  u  i t l t  l ea rn inq  p r r t ( ' n t i a l
r  n t r ' ( t s t r r t r l r l e  c l ' l c c t s
I  : t t s t i t i t t a l r l r ' ,  r ) n -g r r i nq  bc r t e t i t s
I  C l l lp l ' r111 ' f  i l l t  t t r  \ t 'OrkerS and Cl iCntS
I  i r t n t r r a t i v t ' a n d  r r e a t i \ e  i n  l i n e

r r  i t l t  t h r '  t t t n  pa r i t t l i g t t t  i r t  c l t i l d  ca rc . .
I l r c  t i r s t  t hcn r t ' i r t  t l t c  l ] r r r q ran rnc ,  t o  be
pu l s t r r ' r 1  du r i nq  t hc '  l i r s t  ha l f ' r r l  l  c l 97 ,  i s
"Crcate Positive' ,|lorttcttts: ,l,lake a d!f-

1ft'rcnce'.for chilcln'n and_y,outh Norr,"
I r r  Sr r r t t r t tar r .  t l t t '  ln ( 'ssas,c  is  t l ta t  cve rV r 'n -
ttrLlntcl.  br ' t$'ccrt \ \  tr l 'kr ' fS artd r tr t tr tg perr-
p l e  o f  t ' c r s ; r  n r r r l ncn t  nh r t l r  ( . l n  l ) c  p ( r s i t i \ c
ar td  qr t - ru  t l t -c r t l ta r t r  i r tg ,  ' [ )qr  i t  / / , , r r '  . in t l
thc  \  r )ungstc l ' ' s  r r r r ' r l  n  i l l  [ .c  . l t t rn( lc ( l  t ( r
nr 'r \ \ '  . lnt l  r t tr t  le t t  tui lcstr l \  t ' t l  [)o 11 11o11
anr l  t t ' r rnor l r . r \ \ ' \ \  i l l  l rc  [ ' ' c t tc r  lo r  lh t '

ch i ld  er r  1 'outh  as wel l  as  for  the worker . "
[ : r 'e r - r 'ch i ld  care worket  whether  a  new-
conrer  or  exper ienced,  has the oppor tu-
n i tv  and the capac i tv  to  create a  pos i t ive
nlonlent fbr t ,ounq person.

Regional ploiects
Each Region is tr ' r  be asked to explore this
thcnre fbr  i tse l f 'and to  ar range pro jects  to
pr r r l l lo re  i t  as  a  Region,  as s ta f f  teams
u ' i t h i r r  va r i ous  i ns t i t u t i ons ,  and  as  i nd i -
r  idua ls .  The iourna l  ' ,v i l l  p rov ide mater ia l
r(r inf l rrnr and encourage, as well  as carry-
inq stc'rr ies and reports on what the Re-
git ' r11S are dc-r inq. The staff of the NACCW
i: corlnri t ted to t-rf ' fer rvhatever help i t  can
i r r  rcspt rnse t t r  rcguests  f rom Regions.
Rc 'g ional  Chai rpersons u ' i l l  be in t roduc ing
thr '  prt-rqrarnme to their nrembers person-
a l l r .  Th is  is  a  good t ime to  make sure yo l l
gt ' t  tr- t  i t r t  Nr\CC\\ 'meeting.

TeniaryGourse
GnangGs
, \s nrav be seen from the advert isement
on the fac ing page,  rna jor  changes are in
thc p ipe l ine for  post -matr icu la t ion t ra in-
inq i r r  ch i ld  and 1 'outh care rvork .  One of
the imrnedia te  consequences of  the nen '
l - ; rbour  Rela t ions leg is la t ion is  that
L IN ISA  u ' i l l  be  unab le  t o  con t i nue  n , i t h  i t s
t \ \ ' ( r - \ 'eAr  Cer t i f ica te  in  Chi ld  and Youth

Carr '  a f  ter  1999.  
' Ih is  

leve I  o f  t ra in ing is
l ike l t '  t r )  move to  the Technikons in

th t 'near  f t r t t t re .

NACCW Director Merle Allsopp is positive
about the changes. "Nobodv loses any-
thing by this change. Although the cur-
rent intake of new students at UNISA will
be the last, they wil l not be wasting their
time. The UNISA Certif icate is an excel-
lent  course, and i t  is  intended that al l
UNISA qual i f icat ions wi l l  cont inue to be
recognised, and credited for those wish-
ing to study further. "

Advantages
The advantages are that the Technikons
offer qualif ications not only at Certif icate
and Diploma levels, but can also offer de-
grees at the B.Tech, M.Tech and D.Tech
levels, and the NACCW is determined to
promote the development of training and
education at these levels in order to ad-
vance the child and youth care profession.
The NACCW is already working with Tech-
nikon SA to develoo coursework for a nvo-
year Higher Certif icate course.
"We regret the closing of the UNISA
course, which is beyond our control, but
with recent changes in the Technikons,
these institutions wil l provide a good
home for child and youth care training,"
says Merle. "lt is important to emphasise
that these changes wil ldisadvantage no-
body. Some names wil l change, but the
steady progress being made in child care
training is encouraging. "

lllinister on
ProgrammG
IinanGing

Geraldine
Fraser-
Moleketi,
Minister for
Welfare and
Population
Development,
has indicated
that pro-
gramme fi-
nancing (as
against per
capita subsi-
dies) should
be imple-
mented in a

h" phased man-
ner as frorn the second quarter o[ next
year  (1  998) .  A new set  o f  fund ing cr i ter ia
should  be f ina l ised by mid-  1997.  "Stake-

holders rvi l l  be given the opportunity to
make the i r  inputs  in to  the draf t ing proc-
ess to  cont inue the consul ta t ive sp i r i t
that has characterised',velfare pol icy for-
mulat ion, "  says the Min is ter .  Under fund-
ing of n'elfare services is a problem
recognised by the iVl inistry. "There is a
c lear  comnr i tment  on the par t  o [  the Min-
istn, to advocate for increased funding for
wel fare sen, ices. "
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The National Executive Committee of the National Association of Child Care Workers,
together with the Professional Staff of the Association, introduce the first of a series of practice themes

which it commends to all individuals and groupings within the NACCW

What can happen in youl
Region?
Regional Chairpersons will report
back to the Regions on their idea
of Themes in Practice Excellence
- and specifically on this first
theme: Create Positive Moments.
Regions may then decide how
$qwould like to explore and de-
velop the theme - using any or
all of the regional structuns such
as Forums and other groupings.
Workshops and think-tanks may
help to enhance our under-
standing of the concept and our
skil ls in implementing it.
Staff teams may want to follow up
the ideas within their own agen-
cies. Individual child and youth
care workers may wish to observe
and record the progress they
make in their own practice so as
to inform their colleagues.
Regional report-backs and presen-
tations will be an ideal way to
share experiences.

Everyone is included
Make a list of the resources you
already have in your Region to
build on this theme in your own
way. Then identify the additional
resources you may need, and the
National Executive and the profes-
sional staff will try to help. The
joumal will carry regular reports
and material on the theme. The
staff will contribute working pa-
pers and other documents. The
National Executive should be ap-
proached for their support.
Frorn the most experienced
worker to the newest staff mem-
ber, all can participate, because all
of us have this opportunity to in-
teract positively with the young
people we work with - today.

"The basis of the success of the
pioneers in this work was to be-
lieve in young people, expect
great things from them, build
positive relationships with them,
and try to keep the focus on the
needs ofyouth rather than the
desires of adults. In the end,
young people were more recep-
tive to adult influence than if
one had battled to control
them." [Larry Brendtro)
The children themselves are often
appreciative to hear that staff are
enrolled on courses to improve
their practice. Share this theme
with them too. When individual
workers try to create positive mo-
ments, they model a way of being
with people - something which
the children will learn to be of
value in their own relationships.

$.;gmm&ffi WffiS*$ee*"r*
ffiwmwme€s

Make a ditference for children
and youth - ilow!

NACCW

GRERT$ POSITIUE
MOME]IT$

tlale a ilifferGnGo lor childtGn and youtn - llow!

11 ccording to the Teaching

A[:#n ii".ii i l, i :TL:: ;i,T
or treatment opportunity.
Whether we are at work or at
play, whether we are dealing with
serious issues or helping with rou-
tine chores, child and youth care
workers are there with children
and youth, in the moment. And
in every moment we can make a
difference.
"The relationship of child to
child care workeD more than the
relationship to any other helping
professional, is characterised by
immediacy, intensity and inti-
macy; it is a constant inter-
change of selves at verA close
quafters over very long periods
of time." flhomas Linton and
Michael Forster)
Between now and June, child and
youth care workers throughout
South Africa will have the oppor-
tunity to explore the potential of
this aspect of their work. All of us
will be able to participate in this
Freate Positive Moments theme.

,Fhe very next time we ap-
I proach one of the youngsters
- in our care, we can make a

significant impact on that person.
"We must learn to involve, not
exclude. We must learn to invite,
not reiect. We must learn to
share, not restrict. We must
learn to respect differences, not
despise them." (David Austin
and Will iam Halpin)
When we consciously use these
principles now, today, we make
tomorrow better - for the
youngster and for ourselves. We
can make a difference for children
and youth - now!
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