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Tmuelling lighttne an
oImG [ossible in futute
GniH anil youth care
u0slammes
When I see news and pictures of
new child and youth care facili-
ties and programmes being
planned or built, the most de-
pressing sight possible is the im-
age of a large building being
officially opened or of a hotel-
sized kitchen being tiled!
These are signs of programmes
which wil l  be hanging the mil l-
stone of inst i tut ional isat ion
around their necks at the very
time when we are looking for
something leaner and less expen-
sive.
The minute we throw concrete
foundations and start putting
bricks one upon the other, we are
in danger of buying into a daily
domestic routine of cleaning up,
meal t imes, school hours and
homework, laundry and l inen,
electr ici ty bi l ls and "l ights out".
These things (which I suspect are
based on our desperate need to
make inst i tut ions look as "nor-

mal" and "homely" as possible)
can f i l l  our days with meaning-
less and repeti t ive tasks, leaving
no t ime at al l  for the essential
developmental, re-educative and
rehabilitative rvork tbr which the
chi ldren and youth were referred
to us.

Pure programme
Mark Gamble has iust returned
from two months'work in a pro-
gramme which deals with dif f i -
cult youth offenders - yet which
completely avoids the dreary do-
mestic encumbrances and expec-
tat ions of large inst i tut ional
buildings. Turn to the back page
to see the possibi l i t ies of a fo-
cussed programme which has the
courage to separate out the core
tasks from the unnecessary and
unhelpful clutter.
As I talked with Mark I came to
the realisation that the whole
physical plant of the Ohiopyle
Village he described could burn
to the ground tonight, and the
programme would survive intact!
They may lose a few items of
clothing and a cooking pot - but

tomorrow morning the pro-
gramme and i ts content u'ould be
able to pick up where it left off.
Perhaps that is a good test of a
new programme in South Africa:
would it survive a good fire?!

Home base
I t  is no doubt necessary that a
programme such as that which
Mark describes would need the
support and back-up of an expe-
rienced organisation. This or-
ganisation would knorv the f ield,
have read the l i terature, be famil-
iar with the cl ient group, har,e
developed the phi losophl '  and
buil t  the systems for this u'ork.
Nobody is going to send a bunch
of people out into the rvoods
wi thout  some ver) 'c lear  ideas as
to what is needed and verv
highly developed methods to
achieve this.
There's an object lesson here for
those who wi l l  dev ise bet ter  sub-
sidy systems -
r As long as change in the

present system continues to
be neglected, lve are in dan-
ger of losing the experienced
organisations capable of set-
t ing up such progrdflr l l€s:

r As long as change in the
present  system conl inues to
be neglected, nobody wil l  be
in a posit ion to develop from
their home bases these nerv
non-residential programmes
which are needed.

The reports on the IMC's Pi lot
Programmes aroused consider-
able interest at the recent NACCW
Biennial Conference.
But pi lot programmes are just
that - their purpose is to chart
the waters and show the wa1'so
that others may replicate their
work and apply what the pilots
have discovered.
We must get the timing right: if
everyone else can only stand idll'
by and look on, without being
enabled to study and apply the
new learning, and thus partici-
pate in the transformation of our
child and youth care system,
then the pilot programme is in
danger of being wasted.

Edntor[aI Messages of hope
Set  against  th is ,  the Min is ter
of Welfare del ivered a rnost
posit ive message at the
NACC\\t 's Bienn ial Conference
th is  month (see page 4) .
The Min is ter  makes the ven '
impor tant  po in t  that  good
fr-rundations of change har"e
f i rs t  had to  be la id  a t  the con-
s t i tu t iona l  and leg is la t ive
le'el,  and that yer), good be_
ginn ings have been made in
our  f ie ld  in  par t icu lar  through the
I \ 1C  and  i t s  p i l o t  p ro  j ec t s .
I n  pass ing  t he  respons ib i t i t l '  on
no\ \ '  ro  the p13611gg leve l ,  the \1 in-
is ter  assures t rs  that  she has
heard the concr ' rns  o f  those in  the
f ie ld  and that  the gL1\ 'ernnrent  is
commit ted to  deal ing u ' i th  those
concerns.
NACCW Director l ler le . \ l lsopp, orr
her return from Cont-erence.
noted: "Prof 

f  im Anglin referred to
the Cont-erence in  h is  opening ad-
dress as 'a  gather ing o f  sp i r i ts '
and as I said goodbl 'e to people at
the end of Conf'erence I thought
that  that  rvas exact lv  rvhat  that
ferv davs had turned out to be -

a t ime u'hen \ve \\ 'ere t i l led up b1'
the r ichness of  the sp i r i ts  o f  or l r
co l leaguc 's .  . \nother  f r iend rvas
pleased rhat she had et 'r tne tt ' r
cL-\nference because i t  l tad qiven

her  the insp i ra t i r rn  to  gr r  back to
her  ou 'n  p lace of  u 'ork  and
pract ise cor l rage.  "

Given oppor tun i t r ' ,  q iven a rc 'a l is -
t ic  and chal leng ing subs idr  svs
tem,  that  is  exact lv  u 'h ; r t  rn t - rs t
people  in  our  f ie ld  are kcen anr l
lv i l l ing to  do r ight  r tou '  tc r  r r rar -
t ise cotrrage -- to de\e lr)p l tr- \ \
programntes ancl contt ' i t rute t. . .
change and dt ' r  e l r rpnrcr l t .
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New addresses
for Web Sites
As f rom 1  August  1997 the  URLs
of these web si tes wi l l  be chanoed
to the fol lowing -

nAccw
http ://www. pretext.co.zalnaccw
All e-mail addresses remain as in
the left-hand column on this page.

n'l ln Ivuv-nfr,- t -

htlp://www.prelexl.c0.zalcyc- nel
Are you connected? lf you send
e-mail to cyc-net@iaf rica.com
you will be connected to a net-
work of child and youth care col-
leagues world wide. 0r sign on at
the web site. You are welcome!

Chtldr,,Yo'uth Care
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Michael Gatfley

Michael Gaff ley is Prin-
cipal of Lel iebloem
House, a chi ldren s
home in Belgravia,
Cape Town. Chairperson
of the Western Cape Re-
gion, he was recently
confirmed as National
Vice-Cherperson of the
Associat ion.
Michael started his
child care career ten
years ago at Bonnytoun
Place of Safety when
Ashley Theron was
Principal.  Within a
month he was asked to
fill an unexpected va-
cancy at the wirwaters-
rand Place of Safety in
fohanneburg for 18
months before return-
ing to take up the posi-
tion of Principal Care
officer at Vredelus, a
new place of safety in
Cape Town.
In 1991 he was appoin-
ted Principal of Lelie-
bloem House.

Gommunity
Michael's first job was
with a firm of account-
ants but he felt called
to the ministry and
completed hus theologi-
cal training in 1978.
His experience as min-
ister to the congrega-
tion in Bonteheuwel
opened his eyes to the
pain and struggle of
people and communit-
ies - dislocation, aim-
lessness, divorce, delin-
quency, overcrowding,
unemployment, drug
abuse - these issues
challenged him.

Building, re-building
Much of Michael's ex-
perience has been re-
lated to developing new
things. Bonnytoun un-
der Ashley Theron was
in a process of radical
change. The Witwaters-
rand Place of Safew

went through much re-
direction during his
time there. and his task
at Vredelus was to start
the programme and see
to staff training before
the first children were
referred.
His years at Leliebloem
have been a time when
the whole profession
has been challenged to
look beyond the con-
fines of the campus to-
wards families and
communit ies.
It was important to
measure up practice at
Leliebloem against the
criteria of permanenry
planning, and the team
aimed for features such
as family-like settings,
least restrictive pro-
grammes, as well as de-
velopmentaland
ecological principles.
lncluding families in
work with the children
required workshopping
with the parents, with
the staff team and also
with the outside family
welfare agencies, reach-
ing agreed and shared
goals with which all felt
comfortable.

Personal glouth
These practice develop-
ments are backed up by
Mike's on-going per-
sonal development. He
has completed many of
the NACCW's courses
(including the PPA and
the Supervision Course)
as well as the UNISA
Certificate in Child and
Vouth Care. More re-
cently he has gained
his Master of Science in
Child Care Administra-
tion through Nova Uni-
versity in the US and is
presently engaged upon
hts doctoral studies at
the same institution.
He is a registered Child
and Youth Care Admin-
istrator.

Michael was born, the
last of six children. on
the day Elizabeth II was
crowned Queen of Eng-
land. He is married to
Desire6, and they have
four children - fohn
(17), Michaela (7),
Timothy (5) and Ste-
phen (19 months). I t
se,rems Michael's life
has been filled with
children even without
joining our profession.

A JOURNAL FOR THOSE WHO WORK WITH
TROUBLED CHILDREN AND YOUTH AT RISK
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Our comrnon
lor.lrney tl-rrougt-r

tronsforrnotion tn
child ond youtl-r
core

The address by Minister llaser.Moleketi read on her
behalf at tlre NAGGW's Biennial Gonference in Durban
on 3 luty 1992.

cllonge ond

Chairperson of the Conference
and the NACCW internarional
visitors (Canada, USA, Austra-
l ia), child and youth care work-
ers, colleagues ...
Two years ago in Cape Town I
had the honour of meeting with
you for the first time. You will
remember that we were about
to launch into a major change
process for children and the
system that supports and pro-
tects them. Today I am glad ro
be with you again, to have the
opportunity to join you for a
brief while in these days of
learning and growth and once
again to share with you on the
journey of change for the child
and youth care system.

Train tdp or roller-coaster
We have two eventful years of
travel behind us and I wanr to
reflect on this journey with you
today. f im Anglin said two
years ago that the "future is
not what it used to be". Well I
want to tell you this tiip we
embarked on has not been
what journeys usually are ei-
ther!
It has not been a train ride,
where you get on at one station
and get off later having trav-
elled on railway tracks all the
way - a predictable, safe jour-
ney of relaxation and fun. This
has been a roller coaster ride
with dark tunnels, unpredict-
able sharp curves, and steep
hills which take forever to
climb - only to find that you
virtually drop over a cliff when
you reach the top!
There have also, of course,

been the thr i l ls  and the fun, the
joy and the chal lenge, which
makes you buy' the next t icket
and climb back on when a feu'
minutes before you swore you
would never do this again as
long as you lived!

Goming along lor the dde
It was in response to the crisis
in the residential care system
and the release of children in
pr ison in 1995 that the Cabinet,
as you knoq established the
Inter-Ministerial Com mittee on
Young People at Risk (lMC) to
design and facil i tate the trans-
formation of the child and
youth care system. I have
chaired this committee and it is
this process of transformation
upon which I would l ike to re-
flect, because it is the process
which makes the most impact
onJ/our work andyour field -
and it is the process in which I
would hope to have you all par-
ticipate to the fullest degree.
Roller coaster rides are only
worthwhile if you're sharing
the ride with others - one or
two people doing it alone
would make it terri$zing, would
take the excitement out of it,
and would probably mean clos-
ing the ride altogether for lack
of interest!
I want to start, therefore, by
thanking all the child and
youth care people who have
participated and assisted over
these two years, and I particu-
Iarly want to pay tribute to the
NACCW for the central role you
have played in the process to
date. You have not only trained

L

many child and youth care
workers and others in residen-
tial care, but the NACCW staff
through Zeni  Thumbadoo and
Merle Allsopp have consistentl l '
g iven of  their  t ime and energy
to support  other components of
the Ii\,lC rvork.
I  am impressed by the work
you do and I  want to express
my appreciat ion on behal f  of
our government for  the cr i t ical
role you have played over the
past 22 vears.  and cont inue
now to play wi th in the t rans-
formation process.

Going nowhele?
I read the NACCW journal edito-
r ia l  a month or two back which
suggested that the transforma-
t ion of  the chi ld and youth care
system had gone nowhere. I 'd
l ike to pick up this and ref lect
wi th you now on the chi ld and
youth care t ransformat ion pro-
cess, as wel l  as the wider pro-
cesses of  reconstruct ion and
transformation in South Africa
and in wel fare.
I  do bel ieve that we cannot see
the chi ld and youth care system
in isolation from other more
comprehensive programmes oI
change, and yet I  do under-
stand how much this part icular
process means to you and the
children you serve, and how
important i t  is  to you that you
see significant progress as soon
as possible.
I understand very well your
frustrat ion wi th the facts -
r  that  roo l i t t le has changed

for chi ldren and chi ld care
workers directly,

r  that  the chi ld and youth
care Personnel  Administra-
tion Standard (PAS) has yet
again to be changed,

r  that  the subsidy system for
residential care has yet to be
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addressed,
r that children continue to await trial

in our prisons, and
r rhat the general response to the

problems highlighted in the Cabinet
investigation into residential care
last year has been almost non-
existent.

These are very real concerns and I want
ro assure you that they will continue to
remain on our agenda until they are re-
solved appropriately.

liuing through change
Change, as we are learning in our coun-
rry' is not simple, it is not necessarily at
the speed we all long for, and it is not
l inear. Change is complex, sometimes
painfully slow, and tends to move in the
pattern of three steps forward and rwo
steps back.
Change in the child and youth care sys-
rem reflects these same elements. Also,
the period of transition in this country
is a very difficult rime for all - when
nothing seems to be happening, yet eve-
rything is happening - a period of
chaos and frustration.
We know what the new paradigm
should mean for children and youth,
but we cannot make it happen instantly
or by magic. At this conference I believe
1'ou wi l l  hear about the var ious pi lot
projects which are test ing out aspects of
c.rur n€'w child and 1'outh care svstem.
From these I am sure yr')u r,r, i l l  hear a
story of great struggle mixed u'ith in-
credibly hard work. You r,r ' i l l  hear of
endless frustration and wonderful suc-
C C S S ,

Eeginnings
New paradigms in theory are great -
but putting them into practice is the
painful challenge, and we do not
achieve that easily and instantly.
Although Horace said (and I quote): "He

has half the work done who has made a
beginning."
I believe we have indeed made
important beginnings -
r within this country we have a new

government, and a new Constitution
- a constitution which clearly
places the child at the centre. "The

best interests of the child shall be
paramount" as stated in our Consti-
tution, is a profound move towards a
new dispensation for children in
South Africa.

r We have signed and ratified the UN
Convention on the Rights oJ the Child
and this year we report to the UN on
our progress. I and the government
are deeply committed to the imple-
mentat ion of  th is Convent ion,  and
however slowly we may get there, we
are intent on l iv ing up to our com-
mitment.  I  am part icular ly commit-
ted to ensuring that young people at
risk do not suffer at the hands of the
system, and do not have their rights

violated.
Within welfare we have a new poliqt
and approach which focusses on the
development and empowerment of
families and communities, and
which seeks to provide equal access
to resources and equal opportunity
to all.
Within the child andyouth careifreld
we have a newly designed system -
a new framework and a set of para-
digm principles which the Cabinet
has supported and which we can im-
plement immediately. This new
framework will fundamentally trans-
form the system over the next five
years. The sooner we start imple-
menting it, the sooner we will have
the changes which we all so badly
want to see take place.
We have many hundreds of proba-
tion officers and child and youth
care workers who have received new
training.
In spite of the difficulties at the
'auxil iary'level, we have, since fuly
1996, the first ever PAS for child and
youth care workers - and thus we
have full recognition that child and
youth care is indeed a discipline in
its own right.
lVe ha'r'e secure care programmes in
South Africa for the first t ime ever
- facil i t ies - nor prisons - rvhich
rvi l l  contain y 'oung people in t rou-
ble with the lar,r '. which wil l pre-
serve the digniry of youth and
provide developmental pro-
grammes.
We have six pilot projects which are
proving each day that the new ap-
proach works and that we can do
things differently for children and
their families.
These projects alone have positively
reached more than 2 000 young peo-
ple at risk and their families in the
past 12 months.

r We have government depart-
ments working together
for the first time - in
the best interests
of children -

have been the changes and growth
which has taken place in individuals -
individuals in government at various
levels, in NGO's, in communities, and in
families. Individuals who are influenc-
ing other individuals each day and who
in their own way, are, inch by inch,
each making the transformation hap-
pen.

Maintaining the momentum
We have indeed made a beginning!
Whether that beginning becomes an un-
folding of a vision and eventually leads
to a transformed child and youth care
system, depends on a number of factors
and I'd like to highlight some of these
before I close.
Firstly, the fulfilment of transformation
will depend on how effectively we deal
wirh endings. Blockages in the change
process seem to be linked back to the
fact that many of us do not in fact
choose to break with the old paradigm,
with our familiar comfortable ways of
doing things. We may not be happy
with the system, but we choose to stick
with the "devil we know". Somehow we
perceive that change is 'but there"
somewhere but not "in here". Every-

ISSN 0258-8927 Yol.l5 No.7
luLE 1997 PAGE 5

and we
have gov-
ernment
depart-
ments
working
in part-
nership
with
NGO's -
another
first.

And then,
perhaps
most impor-
tant of all
(yet the
hardest to
measure),
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thing else and everyone else must.
change -but we dorlt need to end
anything.
t wouldlike to challenge us all to look
closely at what we are choosing to
hold 6n to. We must indeed have better
salaries for child and youth care work-
ers, and better working conditions. We
must have an effective subsidy system
and we must have more staff. All of
these and manY other issues are ex-
tremely imPortant BUT at the same
time -
r We must, for example, end our Prac-

tices of hitt ing children, isolating
children, leaving children unpro-
tected and unsuPervised.

r We must end the fact that pro-
grammes for children are so often
iheoretical concepts or just ideas on
paper.

r We must end the fact that we are
quicker to advocate for our own
needs before we stand uP and fight
for children.

r We must end the fact that we keeP
children isolated from the families
and communities and sPend more
time Punishing everYone than
building on their strengths.

r We must end our anxieties about
power, ownershiP and territory.

r We must end the susPiciousness
and criticism which exists between
government departments and NGOs.

. We must end our intolerance of di-
versity and our unwillingness to re-
spect the individual needs of every
child and familY.

r We must end our willingness to re-
main spectators to change. Don t
wait for someone out there

-change starts with You and me as
individuals.

Individual change
That is the second Point I rvant to
make - the transformation of the
chi ld and youth care svstem is a io int
enterpr ise but each indiv idual  and
each organisation has to go through
the ending and the bir th for  them-
selves.  There is nothing col lect ive
about giv ing bir th to a babr ' -a l -
though many can enjol . the chi ld and
many wi l l  contr ibute to his c ' r r  her de-
velopment.
Bridges, in his lvork on rrc?n-sirt.'n-s.
says some interest ing th ings abotr t  be-
ginnings and change - I Qtlc'tt€:
; l t  is  when the endings and the t imc'  r t
fallow neutrality are finished that rt c'
can launch ourselves out ane\\ '
changed and renewed b1' the destr t r .
t ion of  the old paradigm and the iotrr
ney through nowhere. This s imPle
truth goes against  the grain of  t . \ t l r
mechanist ic cul ture.  We l ive in a con
text where things start rvith a ss'itch
or a key. If things don't start properlr.
there are procedures to follorv in order
to discover what is wrong. These as-
sumptions even influence the u'af in
which we deal with that primal begin-
ning - child to birth. Although there
is evidence that attitudes are chang-
ing, birth has usually been regarded as
a surgical procedure and pregnancv as
a form of disabil ity. The implicatiors tri
these attitudes are far-reaching - for
as a society views birth - so it rvil l
view re-birth or transformation. \\ ' i th-
out fully realising it, we tend to imag-
ine that somewhere there are
psychological obstetricians who knort'
how to get us out, whack us on the
back, and get us functioning in the
new way."
There is nothing mechanical about the
transformation of the child and 1'ottt lt
care system and we don't have ps1'ch.' '-
logical obstetricians waiting in the
wings. We can provide the frameu'ork
and the guidel ines,  and we can provide
support and capacity building, bttt rte
wil l each need to go through this birt lt
and the first unsteady steps of learn-
ing how to l ive and work within a ne\\
paradigm. And as we have learned in
the IMC, you wil l probably have to give
birth on a roller coaster!

The vision
In closing let me saY again that our
government is fully committed to the
iransformation of the child and yottth
care system, and to the vision for chil-
dren, youth and families in South Af-
r ica.
The process of transforming welfare in
South Africa is l ikely to be a long and
hard road and, within that, the trans-
formation of the child and youth care
system will be equallY tough.

There wil l be no quick fixes and no
short cuts. I want you to be prepared
to fall pregnant and give birth to this
new baby called the new child and
youth care system - whatever that
may mean for you specifically and as
an organisation or dePartment, and
then I want you to stand together as
an extended family to this baby as you
provide nurturance and support, devel-
opmental opportunity and plenty of pa-
t ience!
From the side of government, we wil l
continue to refine policies, review the
funding, improve the PAS for child and
vouth care workers, and deal directly
rvith the problems and blockages in the
resident ia l  care component of  the sys-
tem. This lat ter  aspect wi l l  be receiv ing
prr t icular at tent ion in the next fot t r
n l r rnths and the IMC wi l l  need the ful l
. t r -oPe rdt ion of  governnlent depart-
nrr '11tS, chi ldren's homes, shel ters and
\cOs to faci l i tate the plan that chi l -
Jrc 'n are assessed and moved through
ihr '  sVStem. and that we create place-
rnr 'nr  cpportuni tv for  the young people
ir  h. .  arc '  prr 'sent lV await ing t r ia l  in
n ! ' t i , 1 n \

Xurturing
Thc' bat 'r  " cal led the transformation
r f  t hc '  ch i l d  and  vou th  ca re  sys tem i s

.1urs f.'{c'fllc'r $'e tteed to provide for

r rs  f r . r l l  and heal thv  b i r th  - 'and to '

5'c ' t t3' , ' \ rc '  I lc 'c 'd 1.-r plan tor i ts develop-
n ' rc 'o t  t . .  matr l r i t r .  I  have no doubt  that

rhc '  dc ' i i bc ' r l t i ons  a t  t h i s  con fe rence
s t l l  eJ , l  p . ' rs i t iveh '  to  the process.  I

l ru : i  lh . t t  ( ' \c ' l l  here 1 'ou rv i l l  n take de-

v t i l r ' f l s  . l t r r lu t  cnd inqs and how yot t
' , r  r l l  : i t t i J r t  th t '  b i r th  o f  ne 'uv processes

.1n.1 nc '$  pract ices.  I  $ 'ant  to  express

agJrn n l \  apprec ia t ion for  t 'our  in-
r . . l ' ,  cn tent .  \  r . r t l f  pat ience,  the da i ly

I tar* '1  r r t  rk  rvh ic l t  vou do,  and vour
u r l l ingnc 's :  t t ' r  I i l l k€  a  d i f fe  rence to  the

.h t i .1 : 'c ' t t  and r . . t t th  in  Sot r th  Af r ica.

l> : : t . r ' rc i , ,  111-rpg fs- r1 .  and I  personal l l '
, . r  r i l  i r  or i . .  i . ' rgethc.r u' i th t 'ott .  towards
t i tc  { . . . i1  . ' r l  h . t r  i t tg  a  " todd ler"  on ot l r

i r . l l r . ls  ' , r  t th in  t l t t '  t lex t  t \ \ 'o  Years  -  a

. iul . i  . i l te1 \ ' t-r t t th care s) 'steln rvhich is

. i t  i r . t s t  " ua l k i ng "  and  " t a l k i ng " .

I  kn, - .u  t l ta t  u ' t 'u ' i l l  have n lan l '  l i t t le

s t rugq les  t o  ge t  t h rough  i n  t h i s  t ime

and I knc'rn'  that r, l 'e rvi l l  al l  no doubt

har  c '  tc - t  dea l  u ' i th  the f rust ra t ions and
pain  r - r f  a l lo rv ing the process to  unfo ld '
i  hc ' 'pc '  t l ta t  we wi l l  keep an open l ine

r ' \ t  communicat ion and a sense of  par t -

r rc ' rsh ip  as \ \ 'e  do meet  these chal -

le  r tge s .
F ina l l r ' ,  le t  me leave Y 'ou wi th  th is  say ' -

ing f rom Andre Gide.  a  French Novel is t
u'ho sa1's:
"One doesn ' t  d iscover  new lands 'uv i th-

out  consent ing to  lose s ight  o f  the

shore for  a  verY long t ime."
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" Kimberley recruit" Sabitha Samiee
arrives home from Conference with a
sense of renewal - in her programme
and in her self.

F'rom
r  = a

IVIINC

Shaft to
Mind Shift
This was the tit le of our workshop held
in Kimberley on the 14th fuly and pre-
sented by the NACCW's International
Consul tant Prof .  J im Angl in.
f im conjured up this most appropriate
tit le as he was driven on a guided tour
rhrough the township 's mine dumps
and one of Kimberley's famous tourist
at t ract ions,  "The Big Hole".
f im's presentation focussed on the re-
lat ionship between paradigm shi f ts
and sel f  t ransformat ion in our rvorki-
ing towards a meaningful change in
the chi ld and youth care svstem. His
audience was a mixture of  chi ld and
youth care workers, social workers,
pr inciples and super intendents and
D.D.G 's .
Kimberley's community, and the child
care world in particular, is making
every effort to work intersectorally
with consultations at every level.
Many are involved in developing early
intervention strategies, in particular
for young people at risk of removal
from their biological families to resi-
dential care.
Kimberley in the Northern Cape is the
first region in the country to have
taken on the challenge of working with
the I .M.C. pi lot  project  on Professional
Foster Care.

Mission ol the project
To design and implement a model of
community-based care to place chil-
dren and youth wi th emot ional  and be-
havioural problems between the ages
10 and 1 7 years in short- term commu-
ni ty based developmental  environ-
ments,  moulded on the pr inciples of
the White Paper and the proposed chi ld
and youth care system.
A delftnition; Professional foster care
provides substitute care and protection
for children who are at risk of removal
from rheir biological parents/families
to residential care facil i t ies by a highly
trained and skil led group of people.
Professional foster care is an early in-

tervention stratesi, preventing chil-
dren and young people at risk being
placed inappropriately in care facilities
such as places of safety, children's
homes and correctional services.
This pilot project focuses on short-term
substitute care with the goal of family
preservation and re-unification.
In the transformation of child care and
in building a continuum of care, we
need to consider the spirit of Ubuntu,
which is the principle of caring for
each others'well-being in an attitude
of mutual support and respect.

Getting olf thc ground
The embryonic stage of our pilot proj-
ect has been the most difficult and
brain draining phase, which has in-
volved marketing and building commu-
nity awareness - convincing the
communiry that (in the words of the
African proverb) 'lt takes a whole vil-
lage to raise a child".
It's a pleasure to be able to report that
we are now in the 'adolescent stage'of
this pilot project, which involves the
recruitment and training of foster par-
ents and the multi-disciplinary team.
We would welcome ideas and sugges-
tions from the child care field and
other discipl ines in contr ibut ing to-
wards the success of the programme.

Barrierc and strategies
Now back to Jim Anglin's 'mine shaft
to mind shift 'workshop. Groups work-
ed on two questions:
L Bariers in the sJstem towards
t ra n sifo r m a ti o n p ro c e s s .
2. Strategies to overcome the barriers.
It was interesting to note commonali-
ties in the groups. Transformation of
self emerged prominently as a barrier
Many people admitted that self trans-
formation is a rocky road - a painful
and slow process.
The recommended strate$/ was that
we should embark on a national cam-
paign of training and awareness pro-
grammes, to sensitise people and to
eradicate myths.
Further, it is imperative that these
training programmes reach all sectors
and all levels, including our judicial
system, magistrates, the education
system, etc., to create a deep under-
standing of the needs of children and
young people at risk in our country.

Chief Social Worker Lizette Standaar.
in thanking Iim Anglin, rounded off
the workshop most beautifully with
the thought provoking challeng€: "lf

we have been part and parcel of apart-
heid and if we have been victims of
apartheid, then we are in the struggle
together and have a responsibil i ty in
rebuilding our country together."

Child Care Worker
EPWORTH CHILDREN'S VILLACE
believes in integrity and compassion
for all people.

Doyou have these qualities and are
you prepared to ioin a team that is
making strong headway in breaking
the cycles of abuse and despair? We
are only interested in individuals who
have positive attitudes towards life
and children in particular.

We offer residential care and sup-
port to children from our rainbow
nation between the ages of 4 and 2l
years. Our houses are situated in a
middle-income suburban area on the
East Rand in Cauteng. A driver's li-
cence is essential and Matric
+BQCC certificate is a minimum re-
quirement.

Please call Thabang or Megan for an
appointment at (0 | l l  827-5732 be-
tween 09:00 and l2:00 week days.

Position tilanted

Situation required either in
Pietermaritzburg or other Kwa-
Zulu Natal town for' l ive-in'child
care worker who has completed
the diploma from the Ethelbert
College and has spent the last 18
months doing temporary work
including looking after a young
child on a Free State farm and
has also worked at a Day care
Centre.

Please contact TenJ Calmqter
on Te(fax o39- 695- I 998.
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survive under di f f icul t  c i rcum-
stances. A f i rst  step in solv ing
these problems was the sett ing
up of a shelter-centre where the
parking boys could get a meal
and a place to sleep.

Reintegntion
It soon became clear that the
boys using these facilities
wanted to continue: a logical
step to re-integration could be
basic, and later more formal,
education. In this way, they
might be able to survive later
on their own. After this idea
was born, it became clear that
also something had to be done
about the circumstances which-
caused the children to come
onto the street.
ln i t ia l ly  i t  was the intent ion to
give the parking boys a better

view of themselves, and that
the communities from which
they came would get a better
impression of  them. But when
the communities became in-
volved it was clear how ex-
tremely diff icult the
circumstances are in the slums.
It was obvious that the appear-
ance of the parking boys was
only one aspect of  a much more
basic problem: that  whole com-
munit ies were l iv ing under very
bad condi t ions in the s lums.
Since then, Undugu has broad-
ened i t 's  scope and has started
to st imulate the sel f -
consciousness of  whole com-
muni t ies ,  encourag ing  in i t ia -
ti l 'es emerging from those
communi t ies .

The dynamic character of  the
slum society forced Undugu
cont inuously to change i ts ap-
proach to its work in the slums.
With the constantly increasing
and changing populat ion,  i t  is
diff icult to see clear successes
or resul ts.  So Undugu has
aimed to cont inuously improve,
change and experiment, based
on the l i fe c i rcumstances and
exper ience of  their  target
groups. Undugu tr ies to inf lu-
ence the complex factors which
impact on the people l iv ing in
the slums and to improve them,
and on  th is  bas is  has  bu i l t  i t s
own development model. The
model aims for sel f  re l iance of
communit ies,  which impl ies
they have to care for their own
social  and economic progress.
Working on communit ies '  own
ideas and offering training in
managing programmes appear
to be basic elements fbr durable
development.  Also,  looking for
rvorkable solut ions to under ly-
ing quest ions such as unetn-
ployrnent and appropr iate
hous ing ,  i s  beh ind  Undugu 's
theme'  "He lp  peop le  to  he lp
themselves. "

Source: leaf let  "Ontstaan en
geschiedenis Undugu Society cr f
Kenya"
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Undugu's primary working
area is the Kenyan capital Nai-
robi. The philosophy of this or-
ganization is based on the
principles of "respect, involve-
ment and helping each other".
The word "Undugu" means in
Kiswahil i "solidarity" - 3pd
that is exactly what it is about.
Undugu was founded in 1972,
when father Arnold Grol arrived
in Nairobi. As member of the
"white Fathers", he was asked
to work in the poorer areas in
densely populated areas of Nai-
robi. Soon he broadened his
scope of work and made con-
tact with the street boys, the so
called "parking boys". These
were treated as non-members
of society, but Father Grol came
to the conclusion that they
were victims of circumstances
beyond their power. He got
some help from others and in
1975 Undugu was subscribed
as a society named "The Un-
dugu Youth Centres". The cur-
rent name "Undugu Society of
Kenya" (USK) became official
in 1978 when the organization
reorganised according to the
rules of the Societies Act of the
Laws of Kenya. Up to now Un-
dugu has grown to an organi-
zation of more than 150 people,
led by a Kenyan director. Un-
dugu today does not care only
about the rehabil itation of the
street boys and girls. lt is a de-
velopment organization which
targets the many poor groups
with l itt le hope in the slums of
Nairobi.

The'parking boys'
It started with the parking
boys. Searching for workable
methods with which the park-
ing boys could get a place
again in the Kenyan society, Fr
Grol  started to organize sport-
ing and games act iv i t ies.  In
this way the (now famous) Un-
dugu jazzband was founded.
As more youngsters became in-
volved in this, there was more
opportunity to get in touch
with them and to talk about
their actual problems: how to

Chtld Youth tare



4Nil,&Wu,,N4N%,,NFather Arnold Grol retired in 1995. Writing of his vision for street children, Executive

Director of Undugu, Aloys Opiyo, said: "lf there is a bottom line to the complex and
growing problem"of street children, then it might read-somet_hing l ike-this: that un-

Ir,ss children are able to go to school, all eff6rts to"eliminate the street children phenomenon wil l be futi le. That the key is

rion which brings self-reiiance and employment and which would make them responsible for themselves and the society -

.,clucarion for l i fe." Grol's Mathare eolyteihnic and later the undugu Basic Education Programme (UBEP) offered alternatir

c;rrion and training to children who could not get a chance in the ordinary schools. There-lvere

r'\ 'en rhose who co"uld not f it into the UBEP schools, and a further type of school, the Machuma

schools, were founded. "lt wil l be remembered," sais opiyo, "that even when Undugu began to es-

rablish institutional care programmes to proviude love, food and medicine among other things, Fr

Grol maintained that such institutions must be avenues through which children with no homes

can paSS to acquire education and training. Anything else was secondary."

John Ochieng Obado of the Undugu Outreach Programme writes: "lf i t were not for Undugu
rvhere would people l ike us be? Undugu has been so helpful to us. I am speaking as.a beneficiary

e-rf rhe outreach piogramme where trips l ike the one to outward Bound Mountain School in Loi-

roktok was of gieaibenefit. The self-discovery course provided not only certif icates to put in our

fi les, but also a manual for l iving and boldness to face l ife."

The Seeds
of a Plan
A student observes
need - and thinks oJ
a solution. Is this how
good programmes are
born?

Walk down the s t reet  in
downtown Nairobi,  and you
wil l  be approached by a lot of
street chi ldren, rvi thout much
food, clothing, or shelter. For-
tunately, the Undugu SocietY,
as the largest organization in
East Afr ica (perhaps al l  of Af-
r ica) serving the urban street
populat ion, provides chi ldren
wi th  the i r  most  bas ic  needs.
The root of the Nairobi street
chi ldren problem is the mod-
ern state of the city 's econ-
omy. On the Afr ican
continent, over 70 percent of
the populat ion is desti tute.
Several years ago, Kenya's
populat ion growth rate sky-
rocketed to 4.1o/o, the highest
of  any nat ion in  the wor ld .
Many Kenyans are f looding
urban cent res in  search of
employment  and a more mod-
ern l i fe. Nairobi 's grou'th
ra te ,  as  o f  August  1992,  rvas
lOo/o.

One extreme result of a
poverty-str icken economy is
ch i ldren who no longer  l ive
wi th  the i r  parents .  I t  is  es t i -
ma ted  t ha t  as  man) ' as
130,000 s t reet  ch i ldren ex is t
da i ly  in  Nai rob i ,  o f ten h igh
from snort ing glue, rvho sleep
in the streets and in al ley-
ways, who panhandle and
scavenge for food, shoeless
and barely clothed. A count-
less number  o f  these ch i ldren
grow up with severe physical,

for the
ch i l -
dren,
pri-
mar-
i ly
voca-

social,  or psychological prob-
lems, as thel 'are left  to fend
for themselves in societ l ' ,
without anyone caring and
prov id ing for  them.

A plan
The Undugu Sociery takes in
chi ldren off the Nairobi street
and into their Dandora ReceP-
t ion Centre. I  intend to f i l l  a
void at the Reception Centre,
where the students stay for a
period of t ime (no more than
several months) before being
taken to a more permanent
Undugu shelter. My plan is to
develop educa-
t ional projects

expanded to be a sort offun-
ior Achievement, sel l ing the
shoes to shoe stores in the
Nairobi area. A small  busi-
ness project such as that one
will not only help the children
to gain a better understand-
ing of Nairobi businesses, but
also will help fund the project
- and perhaps contribute to
the Reception Centre as well.
The goals of the project focus
on developing life skills.
First, the project presents and
challenges the children with
an education in a fun envi-
ronment.

The chil-
dren who
are able
to at-
tend

school of-
ten do not do verv well.

Few children would pass uP
the opportunity to learn prac-
t ical ski l ls that can immedi-
ately be used in their daily
lives. In addition, these chil-
dren often have low self-
esteem.
The success of using one's
hands to make something
that is worn on a daily basis
can only serve to build self-
confidence. The project also
aims to provide exciting ac-
tivities to any street child
who is willing to go to the
Undugu Society. Often, chil-
dren will come to the Recep-
tion Centre and leave shortly
after, within a few days. This
project aims to retain more
chi ldren by helping the Recep-
tion Centre become a more ex-
cit ing place where the
benefi ts of staying are imme-
diately recognizable.

Small beginnings
There are also ecological as-
pects implicit in the used tYre
project. Certainly, the used

ryre shoe-making project
presents the children with a
creative rechild and youth
careling of used resources.
With junk heaps increasingly
appearing along Nairobi
streets, such a lesson is an
important one for the children
to understand at an early age.

In December 1992, having
completed a semester of study
with a St. Lawrence Univer-
sity program in Nairobi, I vol-
unteered in the Reception
Centre wearing a pair of used
tyre shoes that I had bought
several weeks earlier. Several
of the children were en-
thralled by my shoes. I no-
ticed that few of them had
shoes of their own. One day
later I returned with a Swiss
Army Knife. I told the kids
my plan to start a used tyre
project, and they were quite
excited. We all walked to a
place where we bought a used
tyre and went back to the Re-
ception Centre. The shoes did
not work out too well. A
Swiss Army Knife is not a
sufficient tool to cut a tyre,
no one in our group making
the shoes had ever made
them before. and I was sched-
uled to leave Kenya within a
week of starting the project.
Needless to say, the shoes
were not masterpieces. How-
ever, there is little question in
my mind that, using appropri-
ate resources, such a project
can work, and the skills the
children could learn are valu-
able ones.

The Undugu Story, by Ezra
Mbogori.
Experiences in CommuniA De-
velopment, Biennial Report of
the Undugu Society of Kenya
(  I  990- l  99 1) .

t ional ones. I  wi l l  start by
creating a program to teach
the chi ldren how to make
shoes out of used tyres.
While I  rvi l l  ini t iate the proj-
ect and i ts organization, long
term planning wil l  be over-
seen by 'a  Steer ing Commit tee
of current and former street
ch i ldren.  Such a commit tee
rvi l l  give the chi ldren power
over their orvn l ives, as well
as  organizat iona l  exper ience.
It  is verf important to the
project that the chi ldren are
engaged in activi t ies that
thev u'ant to be involved in.
Thus.  the ch i ldren themselves
rv i l l  p ick  and p lan them. The
program s' i l l  be establ ished
wi th  the input  o f  the Kenyan
chi ldren themselves,  and wi l l
eventual l l '  1w' i thin one y'ear)
evolve inro a project ful ly run
by the Steering Committee.
In addit ion, the used-tyre
shoe project (and perhaps
other projects as well)  can be
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Adolescent
Sex
Offend.ers
Adolescent sexual offending is
a deeply complex issue, one
which poses fundamental chal-
lenges to us on a personal and
a social level, and one which
has the potential to expand
upon our understanding of
what is going on in our societr'.

0nly huil and pain
For me, sexual offending has
always been a deeply personal
issue, one steeped in contradic-
t ions,  confusion, and emot ions.
Until very recently, sexual of-
fending meant only hurt and
pain to people close to me. It
has been about individuals,
and really only individual vic-
tims. I could not and did not
want to consider individual
perpetrators beyond blaming
them for the pain they had in-
fl icted. Yet my understanding of
sexual offending has changed
and begun to evolve. As I have
matured and become more ex-
posed to its occurrence and its
effects, I have begun to under-
stand the offending as a social
issue, a community issue, with
causes and effects that reflect
upon us as a society.
As an adolescent girl, I under-
stood sexual offending as
something that strange men
might do to me. It was about
unclear warnings from my

mother  and s t i l ted .  con fus ing
discussions in mv sex educa-
t ion c lasses. \ \ 'hat  these
strangers might do to n1e \\ 'as
ne\rer made erpl ic i t .  and al-
though I  d id  n t r t  unders tand i t  I
kneu'  that  i t  \ \ 'as \ \ ' r r rng.  The
strongest emot i r ' \ns I  can re-
member in relat i r - rn t t ' r  S€\u; l l
o f fend ing  are  emt  a r rassment
and shame:  i t  u 'as  s r rmeth inq
secre t .
In high school  I  understood
sexual  of fending as being
about sex.  I t  was about strang-
ers forcing young \\ 'omen to
have intercourse. It was about
men who could not control
their  urges. I t  was rape in a
back alley. Sexual offending
also began to be about my
friends. It was rumours of a girl
in class who had been raped; a
"friend" who had gotten drunk
at a party and ignored the quiet
"no" uttered by the girl he was
with;  the confusing whispers
about incest and abuse in
fami l ies.

Powel
At universi t " ' I  began to under-
stand sexual offending as more
about power than about sex.  I t
was an expression o[u 'omen's
oppression, an inevi table part
of a patriarchal societ\ '. It \r 'as
fear of  the campus at  n ight.  an
awareness of  acquaintance
rape, "no means no" cam-
paigns. I began to understand
i t  as something that happened
between individuals who knew
one another, not strangers on a
dark street.  At  the same t ime
that my understanding was be-
coming more polit ical and more
social ,  i t  was also becoming
more personal. Sexual offend-
ing was happening to my
friends, and it was only from
this perspective that I could un-
derstand it. I understood it in
terms of effects in that sexual
offending was about the vic-
t ims, about the pain and hurt

and dest ruct ion wi th in  the i r
l ives. On many levels t  f 'el t  t
cou ld  not  and d id  not  want  to
see i t  f ronr  the perspect ive o f
the of fenders .  I  cou ld  not  un-
ders tand i t  in  ter rns o f  causes.  I
perce ived the of fenders  as s ick
and  ev i l  i nd i v i dua l s .  as  soc ia l
dev ian t s .  I  cou ld  on l v  desp i se
the people  n ,ho had of fended
against  people  c lose to  me,
rvanting them to pay somehorv,
to  fee l  the same pain  they had
inf l icted. As such, I  r ,r 'as unable
to  reconc i le  my abst ract  under-
s tanding of  sexual  o f fend ing as
soc ia l  and po l i t ica l  w i th  my
personal  exper iences and sub-
sequent  b iases.

Flom Yictims to sulYivols
This  one-s ided unders tanding
began to change as I rvatched
my fr iends grow from vict ims
to become surv i l 'o rs  and then
fu l l v  t h r i v i ng  human  be ings .  I
u 'a tched these ind i " ' idua ls  rvho,
despi te  fundamenta l  a t tacks on
the i r  t rurs t ,  love,  and in tegr i t r ' .
con t i nued  t o  deve lop  i n to
k inder .  gent ler ,  more c i i r ing and
lov ing  be ings  t han  I  cL ru ld  pos -
s i b l , r  imag ine .  Th i s  e r cep t i ona l
res i l i ence  has  he lped  me  to
mo\/e beyond being angrv and
vengefu l .  I t  has he lped me to
look at  the o f fend ing behav iour
and to  t ry  to  unders tand rvhat
may mot ivate  such behav iour
and how we can he lp  ind iv idu-
a ls  move beyond i t .
I  continue to struggle to recon-
c i le  mv soc ia l  unders tanding
rv i th  my personal  and emo-
t iona l  b iases,  to  reconc i le  mv
commitnrent  to  mv f r iends wi th
m, , "  ob l igat ions to  the o f fenders .
te t  th is  s t r t rgg le  has enabled
me to  look more honest ly  a t  the
pe rsona l .  soc ia l ,  and  po l i t i ca l
d imens ions  t ha t  t he  i ssue  ho lds
for  me.  My unders tanding has
evolved so that offenders are
no longer  s imply  ev i l  dev iants
but  ra ther  soc ia l  be ings who
are a ref lect ion of the societr ' '
that  I  l i ve  in  and act  to  perpetu-
ate .  Th is  evo lu t ion has enabled
me to move f lrom embarrass-
ment and secrecl ' ,  bey'ond anger
and labe l l ing,  to  a  p lace where
I  can  t r y ' t o  unde rs tand  and
work to  address the complex i t l '
o f  the issue f rom many per-
specti \ , 'es.

Melissa Innes is a private con-
su l tant  assoc ia ted wi th  the Cen-
t re  fbr  the Study of  Sexual  and
Communi ty  V io lence at  Woods
Homes in  Calgary ,  A lber ta .  Th is
art icle reprinted from the /ournal
of Child and Youth Carc', Canada.
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South Africa is not alone in its crime-ridden and stressful society. In this article by Karen
DeBord and Marilyn Gore of the University of North Carolina, we l isten as others seek to

understand and find solutions to struggles and challenges faced by youth today.

Facing Life-Sized lssues:
Empowering Teens with
Problem Solving Skil ls

Being a teenager todav is r isky '
business. Among the r isks are
alcohol  and drug dependency,
pregnanc)', sexually, transmitted
diseases. and violence.
Consequent ly,  h igh r isk acts
may lead to s ingle parent ing,
prolonged poverty. or physical
danger.  The real i ty of  the l ives
o f  vou th  in  our  count rv  a re  ev i -
denced in  s ta t i s t i cs  such as :
r  The f i rearm homicide rate

fbr ten- to fburteen-\ 'ear-
olds more than dcrubled be-
r \ \ 'een  1985 and l9 r l l  \Car -
neq ie .  I  995\ .

I  Fr t rn t  198t1 ter  1r ] .12.  the ra te
r-rf  str iciclr.  at l l r) l ig \  r-runq
adr ' r lc 'scr 'n ts  i  ncreasr 'd  1  l0
pr ' rc t ' r t  t  lC. r rnegic .  I  9 .15 ' \ .

r  Onr '  in  l5  tcc 'n . lgcrs  s ; r1  the1 '
r r l r rent  l r  r rs r '  br - r t l t  a lc r - rho l
and  i l l ega l  t l r ugs  qCh i l d ren ' s
Dr ' f  e  r t c t '  F r rnd .  1 ! )o  l \

r  . . \ l r t t os t  i .E  rn i l l i r r n  t r ' enS
tvcr t ' t ' i c t in ls  t - r t  r  ic - r l t ' r t t
c r imes  i n  l ' r 88 .  and  . . . 1  n t i l -
l io r t  rvere v ic t inrs  t r t  thef t

iCh i ldren 's  Det r 'nc( '  F t rnd.
1  r ) 9  1 ) .

The prob lents  l 'ac ing \ r ' \ i l th  are
so  i n rmense .  manv  ac l r r l t s
t h rou '  up  t he i r  hands  i n  f ' r us -
t r a t i on .  , \ nd  i n  n l an \  c r r r nn run i -
t ies ,  teer ts  are u ' r i t ten t - r f f  as
"unsalvageable  bv the i r  sc l tocr ls

1prp.  r ' i i ,  Ch i lc ' l ren 's  Det 'ence

Child Youth Care

Fund,  1991) . "  Ear ly  ado les-
cence, however, is recognised
as the last best chance for com-
munities to ensure that youth
have the coping mechanisms in
place to prevent their entry into
high risk practices (Scales,
1  996) .
Answers to many complex so-
cietal problems are costly, but
professionals are working di l i -
gent lv to discover solut ions.  In
response to glar ing stat ist ics,
pol i t ic ians and others are cal l -
ing upon fami l ies and commu-
ni t l '  organisat ions to address
human values. But even this
does not represent a c lear cut
response.
There is controversy over am-
biguous def in i t ions between
rvhat values to teach and
whose values are taught.

Gomments by youth
This br ief  ar t ic le uses com-
ments made by 15 urban North
Caro l ina  youth ,  14-17  years  o f
age. Their  col lect ive comments
address the issues that concern
them the most.  They were
asked to respond to one open-
ended quest ion in a non-
random sample.  Their  com-
ments,  gathered as part  of  a
teenage needs assessment,  pro-
vided the impetus for  youth

professionals locally to begin to
rethink their practices with
adolescents labelled as "at

risk" of failure in the social,
economic, and educational
world. Their responses to
"What issues are youth facing
today?" focussed not only on
issues of concern, but were
sprinkled with concerns about
growing up and being exposed
to high risk environments.
Each youth comment is fol-
lowed by examples of how a
preventive or educational or-
ganisation can recognise and
respond to their expressed con-
cerns. A programmatic frame-
work - based in the "caring"

literature - is offered. The car-
ing framervork can undergird
training programs for adults
working with youth in schools,
fami l ies,  and community or-
gan isa t ions .

Youth concerns and
society's response

All you hear anymore is
some "certified doctor"
tell ing why there are so
many problems with our
country. Everybody
blames everything on
someone else. What
they need to teach is re-
sponsibil i ty and real
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fami lv  va lues .  I  rh ink  rhar  the
nat ion is too concerned rv i th
deal ing u ' i th issues and not con-
cerned enough about the family.'

I hese s'c-rrds exhibit a concern rvith in-
: rabi l i tv  in communit l '  leadership and
:r'\\ solutions to daily concerns. Teach-
t  rs drd parents are seeking solut ions.
\s communit l 'educators in North Caro-
i ina.  professionals who teach using the
research-base about children and fami-
l ies have experienced an increase in re-
quesrs for information about the
Jevelopment of family values and youth
e  rh ics .
The traditional work of scholars such as
Kohlberg, Piaget and Freud have long
been theoretical supports to undergird-
ing practices in communities. But this
research base may not be enough to
guide practice when youth express
heartfelt concerns such as:

"On the news there's nothing
but kids (12-17) getting shot.
When I'm home alone I worry
that someone will rob the house
while I'm alone and if they have
a gun, I'm afraid they will kill
me."

leYels of stress
The level of stress is different for youth
today. Their stress is a picture of life or
death viewed through an incomplete de-
velopmental lens. Reality for children is
different from reality for adults. There
are major concerns today that were not
present in generations past. Children
are exposed to adult decisions at earlier
stages in their l ives (Elkind, 1994).
Youth views are not only affected by an
i ncomplete cognitive understanding,
but also the context of the environment
comprised of individuals l iving, work-
ing, and surviving in neighbourhoods
and communities.
Multiple communiry systems interact ei-
ther to create a violent unsafe setting or
to form safery nets to build resiliency.
Community organisations offer services
but often fail to interact efficiently; in-
stead forming barriers in a segmented
system that does not adequately serve
families. Thus families and youth are
faced with complex decisions just to
meet their basic needs.

Right and wlong
From a moral standpoint, just knowing
what is 'r ight' is not enough. In his re-
search on moral development, Law-
rence Kohlberg (1969) implies that
moral knowledge is sufficient for moral
behaviour (Noddings, 1992). But, from
an ecological approach (Bronfenbrenner,
1979), it is unmistakable that re-
sponses - including moral responses
- vary according to contexts in which
the individual is placed at almost any
age. For example, a 12 year old youth
said:

"When I grow up, I'm going to
try my best not to do the wrong

thing. When I get old enough to
make my own decisions, I 'm go-
ing to try and make the right
choice for living."

Simply wanting to do the right thing
does not take into consideration the
situations in which youth may be
placed in neighbourhoods or communi-
ties. Professionals working with youth
must be aware of the combination of
KNOWING what is right, with the con-
text in which youth are placed to make
decis ions.
When children are in the early learning
stages, who is teaching them right from
wrong? One child said:

"The parents are not teaching
their children right from wrong. I
know all about it because I see it
every day in school."

Many community organisat ions and
agencies have begun to recognise the
importance of  teaching problem solv ing
ski l ls .  teaching responsibi l i t i '  and bui ld-
ing human resi l iencl ' .
Resi l iencv is the process of  heal thv hu-
man development,  whereby'  rhe indiv id-
ual dynamicallf interacrs r,r ' i th the
environment. What results is deter-
mined by the balance among risk fac-
tors, stressful l i fe events, and protective
factors (Werner 1990).
For communities to build protective
safety nets, relationships with families
can not only be defined by the services
and programs offered - but rather in
resources of people and organisations.
A resource-based model emphasises for-
mal and informal supporrs using com-
munity resources valued as rich,
expandable,  and renewable.  Solur ions
are defined from within the people com-
prising the community and supportive
human organisations. Manv profession-
als recognise that an active collabora-
tion between families affected and the
support services available are a po\\'er-
ful combination. Even youth recognise
that the families who are affecred di-
rectly by problems should be involved
in making the decisions. One yourh
said:

"If we could all just come to-
gether to be one, we people
would have nothing to worry
about."

Relationships
In addition to building resource safety'
nets, professionals must realise that the
development of human potential re-
quires more that simple policies and
practices. Youth need time with caring
adults who can assist youth in explor-
ing their own developing sense of right
and wrong, good and evil. Adults, in-
cluding teachers, parents, and policy
makers, can't assume that children wil l
learn their sense of values from the
school, at home, or in youth groups.
Collectively adults must provide multi-
ple opportunities for youth to exercise
their developing sense of caring.

The first component is
nodelling which remains

one of the strongest
teaching methods. As adults

model caling behauiours,
young children and others

learn this trait.

Understanding ' r ight '  and 'wrong'  -
'good'  and 'evi l '  -  is  developed out of  a
foundat ion of  car ing relat ionships.  Eve-
rvone wants to be accepted and to elicit
a response. Youth io in c lubs,  groups
and even gangs to el ic i t  a response and
to fu l f i l  their  need for acceptance dur ing
their  adolescenr search for ident i ty and
aff i l iat ion lElk ind,  1984).
Car ing relat ionships are developed by
exper iencing ful l  recept iv i ty,  one of  an-
other.  The act  of  car ing is a dynamic en-
counter,  br ief  or  long term. Loving,
trust ing.  car ing,  and developing rela-
t ionships play central  ro les in ethics
and moral  educat ion (Noddings, 1992).
Car ing is missing when yourh feel  com-
pel led to  cof f i t l l€nt :

"Youth are facing crimes and
drugs.  Cr ime is  in  the wor ld  be-
cause people are start ing to hate
one another .  So the person that
got  mad wi l l  go home and get
h is  gun to  k i l l  someone for
some th ing  s tup id . "

Four components of care
Fronr the perspective the work of Ne.
Noddings 11992), the development of
car ing has four  substant ia l  compo-
nen ts .
The f irst component is modellrng which
remains one of  the s t rongest  teach ing
methods.  As adul ts  model  car ing behav-
iours ,  young ch i ldren and others  learn
th is  t ra i t .
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\ \ 'hen parents exempt themselves from
ru les expected of  the i r  ch i ldren,  they '
. reate  confus ion and of ten rebel l ion.
e)ne youth makes an observat ion about
htr lv chi ldren learn negative behar'-
i r rurs  f l rom the i r  parents :

"Youth are facing drugs. Kids
are taking drugs because they
see their parents doing i t .  Kids
12-15 aren't  ful ly developed so
the i r  lungs can ' t  take i t . "

ln  addi t ion to  model l ing,  youth need to
br' presented with opportunitiesfor
dialogue about their concerns rvith
each  o the r  and  w i t h  ca r i ng  adu l t s .
This al lolvs ) 'outh to explore develop-
ing fee l ings,  and chal lenges ind iv idu-
a l s  w i t h  h i ghe r  o rde r  t h i nk ing  and
subsequen t  ac t i on .  81 '  de f i n i t i on ,  c l i a -
logue is  open-ended n ' i th  ne i ther  par tv
knowing the outcotne c ' r f  t l te  d ia logue
i rom the  ou t se t .  D ia l ogue  i s  p rac t i ce  i n
rece i v i ng  o the rs ,  u ' h i l e  a t t end ing  f  u l l r
and openl r ' .  Through d ia logue,  tnere is
a common search f lor  unders tanding.
empa thy ,  and  app rec ia t i on .  I t  can  be
playfu l .  ser ious,  i rnag inat ive,  or  goal
or iented (Noddings,  1992) .
Dia logue prov ides the oppor tun i tv  to
question wh-y. l t  connects us to each
other .  I t  is  the foundat ion for  car ing.
\\ 'hen ),oLlth have had the chance to
pract ise making wise dec is ions in  safe
s i ruat ions,  thev are bet ter  prepared for
rea l  l i f e  h i ghe r  r i s k  s i t ua t i ons .
I lanv t imes thet '  n ta l '  not  rea l ise the
reason fbr u'hat appears to be a sr 'r-
c ia l ly  accepted be l ta , . ' iour  among the i r

Lreers .  For  exarnp le  one tcen sa id :
" People get beat up because
they have on some shoes or
jacket  that  o thers  want .  That
has been a problem with ntr '
brother. "

Depending on the i r  l i f 'e  exprer iencr 's .

1 'outh  develop \ \ 'a ) 's  t - r f  react inq and dt ' -
rc ' lop sk i l ls  and at t i tudes t r ' r  f i t  a  ra l tgc
of  c i rcunts tances.  Some at t i turL 's  ar t '
eL)ns idercd inso ler t t  or  cock l ' ,  but  a t t r
t trclcs sltaptecl bv erper ience arr '  dt ' \  r ' l -
t r l r t ' t i  t l t r r ' rug l t  pos i t i tc  pract ice i t t
car . ing cnr  i r r ' r r t tnents  resu l t inq i r r
nr r r rc  car i r tg  ; r t t i t t t t les .  The c ; ipac i t r  t r - ' t
carc  is  a  rnark  o I  gooc l  n tora ls .  

' I 'h is  
bc-

ing the cAS( ' .  t r 'ac l ters  and parer l ts
nr t rs t  See k  \ \ .aVS tO i r tCreaSe r rpprr r tu l i l -
t ies tc-r shc-rn' l ton' to care. Often vottth
are not r 'mpo\\ 'ered u' i t l t  aprprr lpriatr '
r eac t i ons  f ' o r  s t r ess lu l  s i l ua t i o t t s  \ e t

there are indicat ions that they are
stressed and rvorr ied about the same
things adul ts worr ! 'about.  One 1'outh
sa id :

"l worry about crime and vio-
lence - that it wil l hurt or kil l
someone I love, or me. I worry
about my dad and grandpar-
ents.  "

Empowering youth with problem solv-
ing skil ls is one factor that contributes
to resi l iency (Bogenschneider,  Smal l ,
Riley, 1990). Problem solving through
dialogue is an area in which schools
rarely recognise achievement or give
credi t .  Many schools spend more t ime
on fact-based dr i l l  than on l i fe-s ized
problem solv ing s i tuat ions.
The third component of  the f ramework
crf' carinq is coryfirmation. Confirma-
t ion  is  encourag ing  the  bes t  in  o thers .
Conf i  rmat ion involves ident i$ ' ing
srrmerhing admirable and encouraging
the development of  that  t ra i t .  This l i f ts
) 'outh toward a v is ion of  hope for the
future and a positive view of self. To
bui ld f rom this point ,  cont inual  t rust
must ground the conf i rmat ion.
Caring and engaging in more dialogue
rvi th chi ldren, part icular ly adolescents,
rnav be one solution.
The impl ic i t  problems in our schools of
large classes and rigid attitudes to-
ward our youth can be shaped through
different ways of viewing youth and
providing opportuni t ies for  youth to

think about their developing feel ings,
explore their sense of values, and de-
velop a repertoire of solut ions. Practice
in adult caring is a ski l l  that expands
the conversation on values and mor-
als. The use of caring is a seemingly
easy application but a learned ski l l .

Bogenschneider, K. Small ,  S., Ri ley, D.
(1990). An ecological r isk-focussed ap-
proach for addressing youth-at r isk is-
sues. Presentation National Extension
Youth at Risk Summit, washington, DC.
Bronfenbrenner, U. (1979). Ecologt oJhu-
man development. Cambridge: Harvard
University Press.
Carnegie Report (1995). Great transi-
tions: Preparing adolescents.ifor a new
century. New York: Carnegie Corporation.
Children's Defence Fund (1991). The ado-
lescent andyoung adultifact book.
Elkind, D. (1994). Ties that stress. Cam-
bridge, MA: Harvard University Press.
Elkind, D. (1984). Al lgrown up and no
place to go. New York: Addison Wesley.
Kohlberg, L. (1969). Stage and sequence:
The cognit ive-developmental approach to
social isat ion. In D.A. Gosl in (Ed.) Hand-
book oJsocialisation theory and research.
Chicago: Rand McNally.
Noddings,  N.  (1992) .  The chal lenge to
care in schools, New York: Teachers Col-
lege Press.
Scales, P (1996). Working withyoung
adolescents and theiryfamilies: A na-
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Search Inst i tu te .
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sity Press.

Writ ten by Karen DeBord, State Exten-
sion Special ist,  Chi ld Development and
Mari lyn Gore, Area Extension Special ist
for Children, Youth and Famil ies, North
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The Natal Regional Office is Moving ...
AsJront Ist August the Natal ffice will be located at

1O4 Gounden House Telephone: (O31) 305-3872/5
2O Moore Road (corner Sidney Rd) Farc (031) 305-3855
Berea, Durban 4001 e-mail remains: naccwdb@iafrica.com

At O9:30 on 22nd August there wil l be a Bring 'n Share "do" to launch our
ne\ / premises. (Welcome 'house-warming' gifts would be chairs for our
Training Room and crockery,  etc.)

C.rl l rc' enquirc alrout the Diversity TraininEl Gourse to be held from 09:00 to
i5 :J r , r  on  t l te  l3 th  i tnd  20  August ..?fi{tfu rrAc*wt
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Ir TnKEs
5O LITTLE
In the marketplace of Dakar, Senegal,
amid the welter of vegetables, chick-
ens, dried fish, and shouting women, a
small boy leans against a crumbling
wall staring into space.
His bare toes knead the sand; rags flop
around his skinny frame. A
gang of older boys push and
shove their way past him,
turning to jeer. The boy leaps
into a Ninja position, hands
like scissors, knees bent on
rigid legs. He must have stud-
ied the nearby movie
poster where a Ninja
film had been show-
ing. His eyes are
fierce and belong
to a world of war-
riors. The older
boys laugh and walk on as
the child glares after them
balefully. His dirt-coloured
pants have two rips down the
back.
At the back of his neck, a
tender hollow lies be-
tween the two tendons.
The sight of that babyish nape brings
tears to my eyes.
Keeping the boy in sight, I cross the
dirt road to a stall where used chil-
dren s clothes hang, and ask the ven-
dor for a pair of shorts, cheap, 200
francs. He drags out a cardboard box
full of old clothes and flings a pair of
white denim shorts onto the counter.
"Four hundred francs!" he barks.
We haggle about the price for a few
minutes before I give him a long look
and tell him I'll be right back. I find
the boy and ask him to come with me.
He stares at me for a moment, then
docilely puts his hand in mine.

I wonder briefly what I 'm doing as I
lead the child across the crowded
street. I should mind my own business
instead of making a fool of myself, I
think. But I am propelled by an in-
stinct stronger than my' fear of embar-
rassment. Some sort of truth has me in
its irresistible grasp. I can make no
mistake.
I present the boy to the shopkeeper.
"Look at this child," I sa\', and turn the
boy around by his bonl'shoulders so
that the shopkeeper can see his ripped
shorts.
"He roams the marketplace Like this,
nearly naked. Are you not ashamed?

He is one of  your sons. Senegalese
people te l l  me that chi ldren be-
long to everyone. So he bele'rngs

to you, though you ma)' ne'rt knos
his name. How can 1'ou argue rvith

me over the pr ice of  these shonsl"
The shopkeeper squeezes his eres

shut and clenches his jarv. as if I
were trying to pull his

teeth.
"Eh, bien" he gre'rrvls

"Al l  r ight!" He thrc. 'rrs
the shorts at me. "Take rhem '

"Merci,"l smile. "Thank vou."

I hold the shorts against the bor' 's
hips. Perfect f it. ne rakes rhem.

smiles up at me, revealing a
gap where his front teeth

should be. His permanent ones
have not grown in yet.
He dashes away waving the shorts
above his head. He stops to jump high
into the air and click his bare heels ro-
gether. The boy turns to wave before he
disappears into an alley.
The shopkeeper has been watching the
boy, too. He shakes his head slowly
and closes the flaps of the cardboard
box.
"lt takes so l itt le," he muses, "to make
a child happy."
"So litt le," I agree. "Make no mistake."

Lefta Kaldl, writing in the Monitor
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PRELIMINARY PROGRAMME

Sunday: Registration
6  0 0  -  1 9  0 0
Cocl 'ctai l  Party 19:00

Monday: Evaluation
Varrables rn the diagnosis and assess-
ment 0f chrldhood disturbances

Tuesday: Treatment
Vanables rn the therapeutics of chi ld-
hood drslurbances

Wednesday: New directions
New advances, luture directions and
tmDact of current events

OVERSEAS GUEST SPEAKER
Dr Srmon Davidson. Ottawa. Canada.
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Child Care Worker
sct 'ks rteu chal lengcs. Experiencccl in
clcrelolt i l rg programn'les in Entcr-
geno ;rncl Rcspite Carc. Conrplct ing
l)rpkrrrr;r  in Clr i ld Carc ,\clnt ir t istra-
t r on  i r t  1997 .

Interestecl artcl expericrtced irr rvork
$'ith [{[\'/AIDS affcctcd children, ancl
in n'ork u' i th fanri l ies atrd conrn'turt i tr ' .

Contact Marian Murray, after
office hours, on (021) 47-7901
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St Anthony's Home cares for boys and girls aged 0 to I 8 years - orphans and
semi orphans, abandonded, destitute and neglected children, and children await-
ing commital .

The Home invites application for the position of Social Worker

The ideal applicant wil l have experience in the field of social work, be Zulu speak-
ing, be committed to working in a team, and embrace the values of the Home.

Interested persons should fax their applications/CVs to (043 | ) 23950 or
post to St. Anthony's Home, P O Box | 824, Newcastle 29+O.
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Chil,Cren ond Youth l iving on the
Streets ond the Educotion System

liebe Kellen oddresses o recenl consultqtion workshop on Vision, Principles

ond Strofegies for lhe Fufure

' t t ) : :

A quotat ion b t ,Paulo  Fre i re
seems apt  for  a  Paper  be ing
presented to  educators ,

"No education is ever
neut ra l .  Educat ion is  e i -
ther designed to main-
ta in  the ex is t ing
s i ruat ion ( i .e .  domest i -
cating people, as one
tames an animal to obeY
its master 's wi l l )  or edu-
cation is designed to l ib-
erate people, helPing
them to become cri t ical,
creative, free, active and
responsible members of
society."

This paper focuses on two
broad aspects, namelY, the role

of education in preventing chi l-
dren and youth from coming to
the s t reet  in  the f i rs t  P lace.  and
the educat iona l  needs oI
ch i ldren and 1 'outh l iv ing on
the s t reets .

PleYention
\ \ 'h i le  schools  ma) 'not  be ab le
to prevent ever) '  chi ld or 1'outh
at r isk from coming on to the
street, they do have the Poten-
t ial  to reduce the incidence of
this phenomenon substantial lY.
In the past, the schools that

had adequate facil i t ies and re-
sources (both material and
human) were able to Provide a
safetl' net for children who ex-
perienced problems at home.
Schools have the Potential to
enable children and Youth to
experience success and achieve-
ment, and to develoP a sense of
self-worth.
Schools can be exPerienced as a
nurturant environment, and so-
cial as well as familY values
can be learned vicariouslY
through methods such as story-
tell ing and drama.
There is a high correlation be-
tween school drop-out rates
and the incidence of children
and youth coming to the street,
and therefore we need to take a
closer look at what contributes
to children and youth droPPing
out oI  school .
Dropping out of school is often
a process. A tYPical scenario is
that of  a chi ld not coPing with
his or her schoolwork, being in
trouble for poor performance at
school, truanting, being Pun-
ished at home because of the
poor school report, increased
truanting - and then finallY
no longer attending school.
The factors that contribute to
poor performance at school in-
c lude: learning problems; lack
of remedial education; large
and overcrowded classes; and
inadequate nutr i t ion.
Children whose Parents are un-
able to afford school uniforms
and proper school shoes are
also l ikely to exPerience school
as a stressful environment be-
cause they feel different from
other pupils and because of Pu-
nitive attitudes towards them
from teachers and PrinciPals.
The problems outlined above
can be addressed through
measures such as remedial as-
sessment and remedial educa-
tion, a reasonable teacher/PuPil
ratio, feeding schemes at
school and schemes for assist-
ing families who are unable to
afford school uniforms.
Not all parents are informed
about learning Problems and
therefore theY are not in a Posi-

tion to undersmnd their chil-
dren's difficulties at school.
These are often the Parents
who do not attend Parent/
teacher meetings at school, and
consequently they remain un-
aware of the possibilitY that
their children may be in need of
remedial education.
Information about learning
problems needs to be made
available to a broader spectrum
of parents. One method of do-
ing this is through television
programmes. Other methods of
sharing this information also
need to be explored.
The home circumstances of
many children and Youth are
not conducive to their being
able to do their homework. Fa-
cil i t ies such as CommunitY Cen-
tres could be helpful in this
regard.
However, it is important for the
staff at such centres to be
aware that an authoritarian
and overly regimental aPProach
to after school programmes
could be met with resistance.
Children also need the oPPortu-
nity to play.

Educational needs
The second aspect that this Pa-
per focuses on is the educa-
tional and training needs of
children and youth l iving on
the streets. This is a comPlex
issue because we are not look-
ing at a homogenous group.
While these children and Youth
may share similar survival
strategies, there are differences
in terms of the ages at which
they left home, their reasons
for leaving home, the amount
of schooling they maY have had
prior to leaving home, the
length of time theY have been
out of school and differences in
terms of interest and abil it ies.
Those who have alreadY com-
pleted several years of school-
ing and have been out of school
for less than a Year are likelY to
adapt to mainstream schooling
with relative ease. However, it
is important for reachers to be
supportive of their return to
school. A peer support system
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or a 'big buddy' system could also con-
tribute to their reintegration in the
school environment.
The ones who have had little or no
schooling will need to acquire literacy
and numeracy skil ls.
It is important to bear in mind that the
methods of teaching these skil ls to
young children are not appropriate for
older children and youth. An Adult Ba-
sic Education Training (ABET) approach
could be considered, where the contents
of courses are geared towards the in-
terests of youth.
The principles of adult education need
to be incorporated in terms of method-
ologr.
These principles include:
r to learn, people need to be active

not passive; the experience and
knowledge of learners must be re-
spected;

r learners need to be able to l ink new
information to what they already
know;

r people learn through doing, thinking
about what they did, getting new in-
formation, using new information to
do better;

r learners need to understand the pur-
pose of what they are learning.

An example of an approach that incor-
porates several  of  these pr inciples
would be to use the games the children
are already familiar rvith in order to fa-
cil i tate the acquisit ion of numeracy
skil ls. A participatory approach is very
important in terms of engaging youth in
the learning process and in terms of
their taking ownership and responsibil-
ity for their learning.
Vocational training can and should play
an important role in preparing youth for
independence. This needs to be accom-
panied by programmes that encourage
self-reliance and independence.
The interests and abilities of youth
should be assessed in order to ensure
that suitable courses are chosen and
that the skil ls gained are used.
Vocational training may also need to be
accompanied by ABET courses because
literacy and numeracy are vital to youth
functioning independently in society.
Hopefully this paper has presented
challenges to you as educators and peo-
ple who are concerned with education,
and has stimulated ideas in terms of
approaches and methods.
The role of education in preventing chil-
dren and youth from coming to the
streets in the first place, and then in
maximising their abil ity to function in-
dependently in society, needs to be re-
garded as a prioriry. t

Hope, A.,  Timmel,  S.  and Hodzi ,  C. (1984).
Trai ningifbr Translfbrma tion. A Handbook

ifor Communigt Workers, Mambo Press,
Gweru,
Human Awareness Programme (1993).
Adult Learning. Educator Manual.

CREATING POSITIVE ]ilOilENTS

Coming
bock for
more
Well-known family therapv rvri ter l ,1i-
nuchin observed twent) ' \ 'ears ago that
"theiftrst rule oJ therapeu(ic strarcgl is
to leave the;family willing tc't cotnc
again to the next sessiLln."
How usefu l  that  idea is  in  ch i ld  care
work l  Ins tead of  a l rvavs rvan l ing t t r
achieve some inten'ention qoal. tr- ' '
make some poin t  or  reach a "break

through"  u ' i th  a  voungster  mosr  t in res
i t  is  enough that  he or  she \ \ ' r ru ld  \ \ 'an l
to come back and spend sorn€ r i l r-rrc'
t ime u ' i th  us.
The po in t  is  that  manv ch i ldren at  r isk
have not been successful in relat ing te- ' '
o thers .  One of  our  tasks as ch i ld  care
workers is simply to demonstrate that
rhey can be successful in relating to
people. We don't always have to tel l
them what  they are do ing wrong or  in-
struct them as to what they should be
doing;  jus t  by  spending t ime wi th
them, l istening to what they have to
say, they suddenly real ise that they are
alreadlt doing what they so much want
to do - gett ing on with somebody, be-
ing of interest to somebody, being val-
ued by somebody.

l(eeping kids functional
Brendt ro  (1969,  75)  quoted a care
worker who said: " l  was standing bv
the waterfront, chatt ing u' i th tr lac
about canoeing, f ishing, and things in
general.  As Mac seemed very'open and
communicative, I  suggested that in-
stead of standing we 'go and sit  dou'n
on that log over there'.  He gave me a
funny look and said: 'Oh no you don't l
You can't pull any of that psychologl'
stuff  on me!'  He turned and walked
away, avoiding me for the rest of rhe
day."
Hold ing h is  own in  a  conversat ion u ' i th
an adult was probably a very aff irming
experience for a troubled kid. Mac must
have felt  good about himselI having
something to contr ibute to such a dis-
cussion, being l istened to. I t  n'as rhe
kind of experience he would probably'
want to repeat - tomorrow, on the
next outing. I f  the care worker had f in-
ished off by saying: " l  real ly enjoy'ed
talking with you," he would have con-
f irmed for Mac that he was capable and
interesting, and this would have made
him more confident in his next encoun-
ter with someone else.
The care worker was on a rol l ,  but he
didn't  recognise this. Brendtro goes on
to warn: " l f  the chi ld thinks that the

worker is 'zeroing in'  on his personal
problems, i t  is not unusual for him to
become fr ightened."
Why go backwards and try to focus on
the past and on problems, when you
have spent some while with a young-
ster who is experiencing some posit ive
achievement?

Strengths
The so-cal led "strengths" approach
suggests that we look for the quali t ies
and ski l ls which enhance a yol lng per-
son's abi l i ty to function, and encourage
and reinforce these, rather than being
preoccupied with the problem behav-
iour  which brought  h im in to  your  pro-
gramme in  the f i rs t  p lace.  The pos i t ive
experiences have the capacit) '  to'ove-
rbalance' the negative ones, and both
of  vou wi l l  suddenly  d iscover  that  the
voungster  is  a l ready pract is ing the
pro-social behaviour )/ou were seeking.

Some t ime todal , rve,  the ch i ld  and
routh care u 'orkers ,  rv i l l  be spending
sr . rme t ime u ' i th  ch i ldren or  adolescents
in  our  programme.  At  the end of  our
t ime together .  no mat ter  how shor t ,
s 'hen \\ 'e part compan\' .  rvi l l  the young-
s ters  be fee l ing hopefu l .  reassured,
rve lcome.  insp i red.  a i f i rnred.  cncLrr l r -
aged ,  sa t i s f i ed .  capab le ,  a r ccp ted ,  un -
ders tood,  for rvard look ing,  u  i l l inq,
s t rengthened -  or  rv i l l  u 'c  mess i t  up
by remind ing them of  what  the l '  do
wrong, of their past fai lures and rveak-
nesses,  o f  our  rn is t rust  o f  them and our
negative expectat ions? In short,  wi l l
they be somewhat rel ieved to get awav
from us - or wi l l  they want to come
back for more?
The in terest ing th ing is  that  the wav
thq, v'1i11feel is usually' the rvav u,r will
feel after an encounter. t f  rve leave
them dou'n, rve lvi l l  feel discouraged,
depressed,  inef fec t ive;  i f  we leave them
up, \ \ 'e rvi l l  feel capable, helpful and
encouraged - wanting to come back
for more.
Find a way to create a posit ive moment
for a chi ld today - and thus create one
for yourself  at the same t ime. - BG
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tu p eoples' socialisation :
Enhancing young

Some key elements
Coping u, i th voungsters who
display'  problems in personal
and social  adiustment can be
frustrat ing.  Success in teaching
problern students of ten requires
extra t ime, energl ' ,  and pa-
t ience. Recent research re-
vieu'ed b_r '  f  ones i  1996)
ind ica tes  tha t  teachers  rank  in -
d iv idua l  s tudents  u 'ho  have se-
i ious or persistent behaviour
prob lenrs  as  rhe i r  ch ie f  cause o f
stress.  Hou'evet teachers can
take direct  act ions toward mini-
mising classroom conf l ic ts by
social is ing students into a
classroom environment condu-
cive to learning.
Kel '  e lements oI  successful  stu-
dent social isat ion include:
r  rnodel l ing and instruct ion of

prosocial  behaviour:
r  co lnmun ica t ing  pos i t i ve  ex-

pec ta t ions .  a t t r ibu tes ,  and
soc ia l  labe ls ;  and

r reinforcing desired behav-
iour  1Dix ,  1993;  Good & Bro-
ph) ' ,  1994,  lees) .

Succc'ssful  social  isat ion [ur ther
depends on a teacher 's abi l i ty
to adopt an author i tat ive reach-
ing sty le for  c lassroom man-
agement,  and to employ
eff lect i r ,e counsel l ing ski l ls
u'hen seeking to develop posi-
t i ve  re la t ionsh ips  w i th  ind iv id -
ua l  s tudents .

Model l ing
I lodel l ing prosocial  behaviour
is the rnost basic element for
en l ranc inq  s tudent  soc ia l i sa-
t iorr ,  because teachers are un-
l ikc l i  tLr  be successful
s r rc ia l i sers  un less  theV prac t ice
n hat ther preach. N, lodel l ing,
accorn pan iecl  b1'  r 'erbal  isat ion
r ' r t  rhe sel f - ta lk rhat guides pro-

Teachers and child care workers have much in common - they work with children and are
concerned with teaching and guiding them towards healthy and independent function.

In this Digest from the Educational Resources Information Centre we listen in on a helpful
seminar for teachers. and see what we can learn for our own work.

social behaviour, can become a
very influential method of stu-
dent socialisation because it
conveys the thinking and deci-
sion making involved in acting
for the common good. In situa-
tions in which prosocial behav-
iour is diff icult for students to
learn,  model l ing may have to
be supplemented with instruc-
t ion i including pract ice exer-
c ises) in desirable social  ski l ls
and coping strategies. Note that
such instruction should convey
to the child three kinds of
knowledge:
. propositionalknowledge

(description of the skil l  and
an explanation of why it is
desirable),  but  a lso

t procedural knowledge (how
to implement the ski l l )  and

t conclitional knowle,lge
lwhen and why to imple-
menr  i r ) .

Projecting positiue erpectations
Consistent projection of posi-
tive expectations, attributes,
and social  labels to students
mal,have a s igni f icant impact
on fostering self-esteem and in-
creasing motivation toward ex-
hibi t ing prosocial  behaviours.
Students who are consistently
treated as if they are well-
intentioned individuals who re-
spect themselves and others
and who desire to act responsi-
bly, morally and prosocially, are
more l ikely to develop these
qual i t ies than students who are
treated as if they had the oppo-
si te incl inat ions,  especial ly i f
their  posi t ive qual i t ies and be-
haviours are reinforced through
expressions of  appreciat ion.
When delivered effectively,

such reinforcement is likely to
increase students' tendencies to
attribute their desirable behav-
iour to their own personal
traits and to reinforce them-
selves for possessing and act-
ing on the basis of those traits.

Authoiltatiue teaohing
Teachers, as the authority fig-
ure in the classroom, need to be
authoritative rather than either
authoritarian or lai s s ez-ifai re.
Teachers have the right and the
responsibility to exert leader-
ship and to exercise control,
but they increase their chances
of success if they are under-
standing and supportive of stu-
dents and if they make sure
that students understand the
reasons behind their demands.
Focussing on desired behaviour
(stressing what to do rather
than what not to do) and fol-
lowing up with cues and re-
minders is also effective.
Teachers should be prepared to
supply objectively good reasons
for their behaviour demands.
When situations call ing for dis-
ciplinary interventions arise, it
is important for teachers to
handle them effectively. Gen-
eral principles for doing so can
be identif ied: minimise power
struggles and face-saving ges-
tures by discussing the incident
with the student in private
rather than in front of the
class;  quest ion the student to
determine his or her awareness
of the behaviour and explana-
tion for it; make sure that the
student understands why the
behaviour is inappropriate and
cannot be tolerated; seek to get
the student to accept responsi-
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bil it l '  for the behaviour and to make a
commitment to change; provide any
needed modell ing or instruction in bet-
rer ways of coping; work with the stu-
dent to develop a mutually agreeable
plan for solving the probleffi; collc€ll-
rrate on developing self-regulation ca-
pacities through positive socialisation
and instruction rather than on control-
l ing behaviour through the assertion of
power. Teachers who employ effective
student socialisation strategies can de-
velop genuine solutions to students'
chronic personal and behavioural prob-
lems rather than merely inhibit ing the
frequency of misconduct by applying
sanctions.

Gounselling skills
Basic socialisation and counsell ing
skills may be needed for working with
individual students, especially those
who display chronic problems in per-
sonal development or adjustment.
These basic skil ls include developing
personal relationships with problem
students and reassuring them of your
continued concern about their welfare
despite their provocative behaviour;
monitoring them closely and, if neces-
sary intervening frequently but briefly
and non-disruptively to keep them en-
gaged in academic activities during
class; dealing with their problems in
more sustained ways outside of class
time; handling conflicts calmly without
becoming engaged in power struggles;
questioning them in ways that are
likely to motivate them to talk freely
and supply the needed informatior; us-
ing active listening, reflection, interpre-
mtion, and related techniques for
drawing them out and helping them to
develop better insights into themselves
and their behaviour; insisting that the
students accept responsibility for con-
rolling their own behaviour while at
the same time supportively helping

them to do so; and developing produc-
tive relationships with their parents.

Attdbutes of successlul teachers
Good and Brophy (1995) have identif ied
some general attributes of teachers that
contr ibute to their  success in social is ing
students. These attributes include:
r Social attractiveness, based on a

cheerful disposition, friendliness,
emotional ntaturity, sincerity, and
other qualit ies that indicate good
mental health and personal adiust-
ment;

r Ego strength, exhibited in self-
confidence that allows teachers to be
calm in a cr is is,  l is ten act ively wi th-
out being defensive, avoid win-lose
conflicts, and maintain a problem-
solving orientation;

r Realistic perceptions of self and
students, without letting perceptions
become clouded by romanticism,
guilt, hosti l i t l ' .  or anxiety;

r Enioyment of students, rt 'hile main-
taining their  ident i t l 'as an adul t .  a
teacher. and an authorit) '  f igure: be-
ing f r iendl l 'but  not  over lv fami l iar :
and being comfortable u'ith the
group without becoming a group
member;

r Clarity about teacher roles and
comfort in playing them, which en-
ables teachers to explain coherently
to students what they expect;

r Patience and determination in
working with students who persist in
test ing l imi ts;

r Acceptance of the individual,
though not necessarily of all of his
or her behaviour, and making this
attitude clear to students; and

r The ability to state and act on firm
but flexible l imits based on clear ex-
pectations, keeping rules to a mini-
mum and liberalising them as
students become more independent
and responsible over time.

Developing these personal  qual i t ies and
using research-based pr inciples for
managing the classroom wi l l  set  the
stage for student social isat ion and wi l l
go a long \ \ 'av toward minimising the
need for discipl inary '  intervent ions.

Gonclusion
Teachers are asked to take responsibi l -
i ty  for  an increasingl l 'd iverse popula-
t ion of  students in s i tuat ions r , r , l tere
indiv idual  d i f ferences are to be expected
and accepted. An at t i tude of  car ing and
an or ientat ion to students is crucial  to
success  in  soc ia l i s ing  s tudents  in to  a
classroom cul ture that  fosters learrr ing.
Interact ing wi th students for  several
hours each day in 'u,ar iot ts s i t t tat ions
puts teachers in a posi t ion to take direct
act ion in l re lp ing students cope with
their  problems.
Research shows that teachers '  feel ings
of confidence are correlated with their
effectiveness ratings. Developing the
ski l ls  for  enhancing student social isa-
t ion represents an expansion of  the
teacher 's role bevond that of  instructor
or c lassroom ntanager.  Teachers who
bel ieve that t l tev pc-rsSeSS, or at  least  are
developing. good management and stu-
dent social isat ion ski l ls  rv i l l  be able to
remain pat ient  and focussed on seeking
solut ions when confronted with di f f icr t l t
problems. In contrast ,  teachers who
view management and social isat ion
skil ls as talents in which they are lack-
ing may tend to become frustrated and
give up easily. Through developing their
role as faci l i tators of  students '  social i -
sat ion into the learning environment,
teachers can create the potential for
ha'u ' ing a s igni f icant impact on the l ives
of problem students.

Adapted f l rom Brophy, f  ere.  (1996).
Teaching Problem Srudents. New York:
Guilford.

Some Key Words and Concepts

authorltatlve, authorltarlan. An au t hori ta tive person is
one who is in control of him/herself and knows what they
are doing; an authoritarian person tries to be in control of
others and does not tolerate any individual differences or
choices in others

chronlc problems. Problems which have existed over a
long time.

controlllnglstyle. When an adult makes a child behave in
an expected way, instead of encouraging the child to de-
velop the behaviour himself.

lalssez-faire. The opposite extreme of an authoritarian or
controlling style - "letting things happen by themselves."
The phrase usually indicates someone who avoids taking
any responsibiliry.

modell lng. Showing by one's own behaviour what one ex-
pects from the children. Leading or teaching by example.

posltlve expectatlons. when we let the child know that
we expect the best from him, he wil l more often give us his
best.

prosoclal behavlour. Behaviour which is co-operative
and productive (the opposite of anti-social behaviour.)

reinforcingJ. Following a child's acceptable behaviour with
an appropriate positive experience, which has the effect of
encouraging further acceptable behaviour.

socialisatlon. Teaching a child what society expects of
him; teaching the attitudes and behaviours which help him
to interact harmoniously with others. Socialisation is also
about teaching a child what he can expectifrom the society
in which he is learning to l ive.
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, \ '1 r ,  7- r 'ear -o ld  daughter  E l izabeth
dunrps her  sc l too lbag on the k i tchen
tab le  and  pu l l s  ou t  a  ba t ch  o f  s l i gh t l l '
cn rn rp led  p r i c t u res  she  d reu 'a t  schoo l .
She la1 's  15s1.11 r . r i l  the tab le  and looks
at  me expectar t t l r ' .
So  beg ins  a  r i t ua l  I  t i sed  t o  l ove  bu t
havc cornr'  t tr  dread. . ' \s I  consider her
c l r au ' i ng  o f  a  f an r i l r  o f ' g r i nn ing  bea rs
danc inq  n ' i t h  he r  i n  t l t e  f b res t ,  I  am en -
chan ted .  I  n ' a r t t  t o  e r c l a im .  " l  l ove
t h i s l  I t ' s  p r e c i o u s l "
But I  sn'al lou' nrv u'ords and stand
there l ike  a  nrumnl \ ' .  search ing for
son re th ing  l ess
effusir,'e.
You see, for the
past  severa l
nronths I  have
f 'elt  bombarded
bv u 'arn ings
f ronr  ch i ld  devel -
clpl l ' l€ot expertS
of  the c l i re  conse-
quences  o f  ove rp ra i s i ng  mr '
daughter .  Or ,  heaven forb id .
pra is ing her  T l te  \ \ ' rons \ \ 'a r
s t - r  p?18nt? l  ter ra in  l r - r t lCe
strol led rvith cortf ict ' r tcr '  I  I ' t t  tr
rva lk  as i f  i t  rvere a  t ie ld  r ' r t  \  c ' r
ba l  l and  rn i nes .
, \  poor ly  -p thrasr 'd  r -11nr l l i -
t l1€ot  1 l  a l l ' l  to ld \  r r l t l l t l
I u rn  r l t \  da t rg l t t ( ' r  i n t r r . l

i r ra ise junk i r '  t t  h r :  a l -
\ \ 'avs lorrks tr ' r  r ' r thc'rs tor
apprr rva l  i r ts t r 'ad r - r i  her -
se l t ' .  Or  I  cou ld  t la t ter
hr ' r  so mtrch that  s l te
u ' i l l  f ee l  i nadequa te  and
spend  he r  l i f e  t e r r i f i ed  o f
no t  measu r i r t e  up .
Bt i t  r ig l t t  nLr \ \ ' .  she 's
qr r r \ \ ' i  nq i  nr  p ;111911 1.
" \ \ 'hat  dr r  \  r rU
r h i n k ?  

"  s h c '  a s k s .
I trV to rr ' lnr ' l t l l ter
t i tr '  Pc'r l  i t ical l1'  Cttr
f r 'c r  Pra ise lPCP\
char t  tapr 'd  to  nrv
rct 'r igeratr 'rr .  Fi-
i r a i l r  ; i  p l t r a : ; c
r -cr l l l r 'S t r r  I l l  i  I1d.
" \ \ ' l ta t  dt . r  \  t ru

t h i n k l "  I  r t ' c i t r ' .  
" l t ' s

r v h a t  r t u  t h i n k  t l t a t ' s

i r n p c r r t a n t .
" l  l i ke  i t .  s i r c -  r ' ep l i es .  Then ,
aga in ,  " \ \ ' ha t  do  YOU th ink? "
"Those Lrc'.1rs lo.rk real lv happy.
I f inal l t  t tr i i r l i lgc' .

When d id  " l { ice ! "  become a
four-letter word?
I 'm angrr ' .  t l t r . i ig l t .  \ \ 'hat
shou ld  be  an  i r t a l i e r t ab l r '
r ight  o f  parenth. . . .d  br ' i t tg
madl l ' .  ind iscr i r t t  i r ta tc 'h  in
love u ' i th  n t r  r laug l t tc . r 's
ar twork ,  s tc ' r r ic 'S.  s r r tg ing and
danc ing -  is  suddc ' r t l r  Lre ing
v i e r t e d  a s ' b a d '  c h i l d - r e a r i r t g  s k i l l s .
Hon 'd id  \ \ 'e  qet  her r ' l  ln  thr '  'o r ' l s ,

psychologists found that children
whose parents bolstered their self-
esreem gor better grades and had more
confidence. So parents heaped on the
accolades, to the point where they
ceased to have meaning. Enter the
'90s, ',vhere the praise pendulum has
swllng the other rvay'.
The subject  came up at  our grammar
school 's Winter Sing-Song when I  sat
next to an outspoken mother of four.
"oh, I  never praise m1'chi ldren."  she
said,  pronouncing "praise" as i f  i t  were
a four- let ter  u 'ord.  "The most I 'd sav

about a drawing
is.  'That grass is
really green."'
Ho',v do they re-
act?" I  asked.
"They've

stopped show-

ing me
their draw-

ings,"  she said,
without a touch
of regret.
I 'd regret that
plenty. I 'm
thril led when
my daughter
wants to share
her efforts.
When she pres-
ents me with a
stapled-together
book she has
written and il lus-

trated, is it a sin

"0h, I neYel praise my
childlen." she said,

ptonouncing "ptaise" as
if it were a four-letter

word. "The most I'd say
about a drawing is. 'That

gtass is really gJeelr."'
How do they react?" I

asked. "They'ue stopped
showing me their

drawings," she said,
without a touch of

leglet. I'd regret that
plenty.
I

to say, "What a wonderful book"? I
don't think so. She doesn't need me to
be her crit ic; she needs me to be her
mom, looking at her accomplishments
through my uniquely short-sighted vi-
sion. She knows what's good and what
isn't. And if she doesn't, a day wil l
come when other people wil l tell her.
Don't misunderstand: I 'm not suggest-
ing I should say, "That is the best book
I have ever seen." or "You are the

world's greatest painter." Constant,
overly lavish praise does make
its recipient cringe - whether
she's a child or an adult. But
there must be room for sponta-
neous delight, like the way I felt
when my daughter read me a
book for the first time as we cud-
dled on the couch. "l 'm so proud
of you," I said, beaming. Oops.
That comment could make her
want to read only to please
me, not herself.
Eventually I mastered PCP
After another reading ses-

sion. I said. "You've learned a
lot of new words." It was true.

But the words tasted art i f ic ial
and unsatisfying as i f  I  had chosen

them from a phrase chart - which I
had!
I 'm tired of praising from this prepared
chart. I 'm ripping it off the refrigerator
and untying my tongue. The next time
my daughter dances up a storm to my
old Saturday Night Fever album or
paints a charming portrait of her
stuffed bear, I will draw my comments
from the best source around - mv
heart!

Marla Paul, writing in Parents maga-
zine, is a freelance writer who lives in
Chicago.
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COVER STORY

Mark Gamble has just returned from a two-month
practice study with the Pressley Ridge Schools in
Pittsburgh, where he focussed on the Ohiopyle vil-
lage programme for youth offenders. He talks to
Chtld &, Youth Care about the experience.

success. It is obvious to the visitor
within five minutes that the boys are
contained by this structure - not im-
prisoned by it but secured, focussed,
guided, channelled
The structure reaches every aspect of
their day - from the way the tables
are laid, who takes duties, how people
are greeted, to routines for showering,
etc. The structure ensures that things
are done, and also that the underpin-
ning resources for doing them are in
place. It is reliable.

Activities
A wide range of healthy activities is al-
ways on the go - but central to these
is a regimen of productive work -
learning to organise things, build
tents, repair outhouses, cut and strip
trees. tie knots. A remarkable feature
of the six camps is that they have no
permanent buildings. Lean-to's and
'tents' are made with untreated wood
cut from the surrounding forest, so
that all structures are constantly in
need of repair and replacement. The
boys are thus coming into contact all
the time with adults who have various
skills - or maybe adults who do not
have specific skills and may even have
to learn something from the boys.
Running through it all is the structure:
each segment of each task is talked
about, planned, put into practice,
evaluated and celebrated.
Three or four times ayear there is a
major activiry, such as a two-week
river expedition, which requires con-

siderable planning and
preparation.
An important goal is to
move youngsters back
into school routines,
and so they may move
from the first camp to
another one where
schooling fills more of
the day.

Relationships
Everything stands or
falls by the quality of
the relationships be-
tween adults and bovs.

The day isjlled with productive activiry/,
learning new skills, doing things to-
gether - and then talking about it.

These are facilitated by the long work-
ing hours of staff: five 24-hour days
on duty with two days off. This sus-
tained interaction moves relationships
along quickly to deep and productive
levels. It is essential that staff are ex-
perienced and enthusiastic about life.
No great emphasis is placed on their
specific human services education,
though new staff undergo intensive
training and there is on-going in-
service training. All counsellors are
graduates who will move off after a
year or so to careers in engineering,
law, education or whatever. Such a
staff turnover presents no problem
since the children's stay is also around
two years, after which it is OK for peo-
ple to move onwards in their lives.

Different
Of course there are a few glitches in
the programme - some staff become
demotivated, the good success rate
could be better. the after care and fol-
low up may need attention - but the
lasting impression is of how different
this is from the residential work one is
used to seeing.
For example, the programme really fo-
cusses on priorit ies: kids in need of
radical re-orientation probably need to
concentrate on this for a period rather
than keeping up with school; kids who
are busy with intensive activity and in-
teraction experiences probably don't
need electric l ights, TV and health de-
partment approved bathrooms; kids
learning to discover their skil ls and
their value, and how to relate to others
pro-socially, need a few ordinary, ac-
cepting people around.

Telephone Mark on (02 1) 761-8939 or e-
mail to educo@igfrica.com. In next
month's issue we talk with Dolly Naidoo
oJ Durban who visited another oJ the
Press lqt Rldge programmes.
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High-0ctane Progtamme
fotYouth 0ffenderc
The physical 'plant' for this pro-
gramme is a series of six camps, each
with ten youngsters and three
teacher-counsellors. set about a kilo-
metre apart from each other in state
forest land. 1Okm from the nearest
shop.
The kids are 10 to 77 years old, aver-
age 15, who have mostly been involved
in petty crime (shoplifting, car joy-
riding, housebreaking, etc.) and who
need a period of relearning.
For this brief report, just a few striking
features of the programme, but there's
lots more to talk about with anyone
who is interested.

Programme
First of all, there really ds a pro-
gramme! The youngsters do not merely
come to stay: from the first minute it is
perfectly clear that the place has a
function and a structure and no time is
wasted pretending that this is any-
thing else. Each day is filled from mo-
ment to moment, and each activity has
a beginning, a middle and an end.
First thing, the boys are grouped for a
'huddle' (a sort of team talk) which
plans how the 'tents' (see picture be-
low) will be tidied. As soon as this is
done, the boys are again huddled so
that the task can be reviewed.
In fact every activity goes through this
process of planning/motivation, execu-
tion, and then revieWdebriefing.A
prominent feature of the programme is
this repeated experience of planning,
activity, involvement, achievement and

Ctlld Yonth Car€


