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EDITORIAL

The Second Decade of Freedom

n his address to the nation on the

occasion of the 10th anniversary of the

democratic South Africa, our president
eloquently spoke of where we have come
from: “[f]or too long our country contained
within it and represented much that is ugly
and repulsive in human society”. He spoke
of what has been achieved and should
be celebrated about the first decade of
democracy as “the determination of all
our people, regardless of race, colour and
ethnicity, to work together to build a South
Africa defined by a common dream”. He
emphasized the importance of committing

ourselves to working hard and wisely to deal
with one of apartheid’s legacy — poverty - in

the coming years.

When someone gives a good public
speech, it is as if the listener feels that they
themselves are being spoken to directly.
When | heard the president speak on
Freedom day, | thought he was speaking
to us — to the South African child and youth
care fraternity! His admonition to turn
“human despair” into “human hope” is

something which we as people working with
children and youth at risk can and (I believe)

should take to heart.

So often we hear these kinds of speeches

on these kinds of occasions but fail to

take the next steps of translating them into

action. Perhaps the following constitute
some ways in which each and every one
of us can contribute to building our nation
from our little corner:

* Through reading, studying, and talking
to others about our work. Through
participating in discussion groups,
attending meetings, studying and
generally growing in our personal
capacity to do the work that we are
required to do. Many of us are still busy
shooting ourselves in the foot by refusing
to develop ourselves - because we feel
that ‘the authorities’ are not appreciating

the development of the field in general.
When we give up the ‘what’s in it for me’
attitude, miraculously there is something
in ‘it’ for us!

Through giving up ideas of how the
relevant authorities ought to be and
finding ways to work with how they are.
Many programs complain about ‘the
department’ and yet when it is pointed out
to them that their particular experience
may not be shared by all, and that

they themselves are playing a role in
maintaining a negative relationship, this is
dismissed. Focusing on what we can do
to form partnerships with government is
our challenge.

Through implementing policy. There are
programs all around the country that have
taken policy requirements to practice
level. Others are either dismissive of
policy or somehow feel themselves

not bound by it. It is amazing how

many dusty moth-eaten copies of the
‘Minimum Standards’ document | have
seen! Policies are designed to guide

and regulate what happens with children
within the system, not to be added to our
shelves so that we can say that we ‘have
the document’!

Through respectfully checking out the
collective sum of human endeavour
encapsulated in research, legislation and
other programs when we design new
services. Re-inventing wheels is a waste
of everybody'’s time, and failing to engage
in research often leads to this.

Through standing together to provide for
children and ceasing to protect our turf
and operational area. In one village a
social work agency will not talk to a child
and youth care agency — a ridiculous
situation causing pain to those involved in
service delivery, but causing far more pain
for those in situations of dire poverty who
desperately need to access services.

us. That may indeed be correct, but

it is also likely that we will remain
unacknowledged unless those of us in
this situation rise above the definitions
that others (rightly or wrongly) put on us.
e Through using every opportunity that

“For too long our country contained within
it and represented much that is ugly and
repulsive in human society.” Let us, each
one of us, as child and youth care workers
contribute our tireless efforts towards
realizing the vision of our President in this
Second Decade of Freedom.

comes our way, no matter how small,|
to do the best we can to assist in the
growth and development of others - and

Merle Allsopp
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Fatherhood:

Promoting men’s care and
protection of children

Linda Richter, Riashnee Pather,
Julie Manegold & Andy Mason

Child, Youth and Family Development
Human Sciences Research Council

father or even a father figure in their lives. For

many young people, the care and protection
associated with the presence of a father is an alien
experience. Even when men are present in the lives
of children, the prevailing view is that they are the
perpetrators of domestic violence, sexual abuse and
emotional and physical neglect of children. The AIDS
epidemic is exacerbating an already difficult situation,
particularly with regards to the breakdown of families
and support networks.

One of the consequences of these developments
is that young people have little idea of what a father is
supposed to be or the responsibilities and commitments
associated with fatherhood. Despite the recognition of
these problems, most programmes that target children,
women and family support, fail to include men or
fathers. In light of this situation, the Child, Youth and
Family Development programme at the Human Sciences
Research Council has launched an action research
project called The Fatherhood Project to promote men’s
care and protection of children.

In a country where the image of fatherhood has taken
a beating, where the absent father is the rule rather
than the exception, positive images of fatherhood
nevertheless remain alive in the minds and yearnings
of people, young and old. Cultural frameworks, stories,
and events which form children’s identities, include the
idea of a father, creating in all of us the expectation, and
longing, for the nurturance of a caring older man.

The project seeks to elicit, reinforce and encourage
these positive images of fathers and fatherhood, thereby
encouraging men to aspire to become more involved
and more responsive fathers. The project aims to make
people realise the impact of a positive father figure on
children, and the importance of children in the lives of
men.

Research has shown that children who have been
exposed to an involved father-figure are healthier, tend to
fare better in school and are more confident. Young men
learn from father-figures about this important role and

I arge numbers of children in South Africa lack a

are prepared for when they become fathers themselves.
In addition, intervention projects in the United States of
America have shown that young men in high risk drug
and crime environments, are more likely to avoid risk if
they have strong connections to their children.

The Fatherhood Project has been envisioned in three
phases.

Phase one involves primarily the creation of an
advocacy base, which has been achieved by partnering
with various organisations that have pledged their
support and resources. Our partner group has
expanded rapidly and now includes The South
African Men’s Forum, UNICEF, VSO-RAISA, the Moral
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Regeneration Movement, SAFM, Soul Buddyz, Men as
Partners, the Volunteer Child Network, and others.

The pivotal activity in this phase and the one around
which this part of the project is built is the travelling
photographic exhibition. The exhibition consists of
approximately 140 photographs which have been
selected to reveal the many aspects and moods
of fatherhood and to give visual expression to the
possibilities and benefits of men’s closer engagement
with children. Some of the best-known photographers in
the country have submitted their photographs, student
photographers were asked to contribute. The project
also recruited children between the ages of ten and
twelve years, to take photographs of their experience
of men who take on the father role in their lives.

Using disposable cameras, these children produced
some of the most profoundly moving images, which
demonstrated clearly the important role played by
men who are not necessarily their biological fathers.
In addition to the photographs the children were also
asked to write essays about the “father” in their lives.

A ten-year-old boy in KZN wrote:
The name of my father is Mpiyabafana. He died when
| was very young, but | still remember him very well.
| remember the smile on his face. He liked to joke
with me. He used to hold me and brush my head
with his hands. | could feel that he loves me. He
made me a wirecar. He used to say that he wanted
me to grow up to be a strong man. He was a good
father. He helped my mother with house chores. He
used to work in the garden. He used to sit with us at
night and pray. He used to give us good advice on
how to look after ourselves and respect other people.
My father was a good teacher. He used to teach us
hard work. He said that if you have that skill, you will
never be hungry even if you are not employed. He
promised to organise my birthday party on the 5" of
November. That promise was not fulfilled because he
died before my special day. My mother died shortly
after my father. We were taken to relatives. Now we
have a new home and a new father. This home is not
like the first one but the new father also loves us. He
teaches me different things. He is a builder. | help
him when he is building houses. He helps me with my
homework.

A young girl wrote this story about “my father”:
| call him uncle because he is not married to my
mother, yet he is a father to me in all respects. He
is a nice person to my family. My mother calls him
Nicolas. Though he lives in town he supports our
family in every possible way. He buys food for us and
also gives my mother our transport money. He buys
us proper school unifoms. He plays a very important
role in my family. When my mother is not okay we
just wish father could come. When he comes we can

Research

see my mother’s smiling face. He is a loving person.
When he comes home he hugs and kisses us but not
the way he kisses mom, he holds her for a long time.
| can see that they are in love. He is a responsible
man. He cleans the yard when he is at home, he
makes sure that | am there to see how it is done.

He teaches me how to say a prayer every night he
says that the prayer is the best way to communicate
with God. He helps me with my homework, he is

my best friend, | talk, | play, | laugh with him. | will be
happy if he marries my mother then builds a house to
accommodate the whole family. He is my hero.

Phase two of the project is geared towards the
dissemination of information and the flagship product
of this phase is the publication of a book entitled Baba?
Men and Fatherhood in South Africa, edited by Linda
Richter and Robert Morrell. The volume will emphasise
African understandings of social fatherhood expressed
in the title, a term of assumed reciprocity, used to denote
respect and simultaneously, to anticipate care and
protection. The authors will explore diverse meanings of
fatherhood and examine key determinants of fathering
behaviour. A positive and flexible concept of responsible
and responsive fathering will be revealed through
innovative approaches to advocacy, as well as policy
and legal reform.

The Fatherhood Website (www.hsrc.ac.za/fatherhood)
is being developed and it is envisaged that it will
become a major source of information as well as a
forum for news and exchange.

The third phase of the project will comprise research
and scholarship on fatherhood, conducted both
by the HSRC, as well as by partners in universities,
other research institutions, and in community-based
organizations. The seeds for this have already been
sown with a few post-graduate students embarking on
dissertations on the topic. A convention is being planned
for the end of the year, in which various individuals and
organisations will have the opportunity to present their
work among men and the promotion of fatherhood and
their ideas about the way forward. The third phase of
the project will also involve monitoring and evaluation of
projects started up to effect men’s care and protection
of children.

The Fatherhood Project aims to trigger changes in
intermediary processes that have the potential to result
in widespread public awareness, attitude and behaviour
change. It is directed at the media, at funders, at
policy makers and social programmes. The campaign
coincides with the United Nation’s International Year
of the Family (2004) and it is hoped that the issue of
fatherhood can be planted firmly on this agenda.

Khaya Maseko’s poem “Dads, dads everywhere” was
performed at the Pietermaritzburg and Pretoria exhibition
openings.
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Restorative Practice

" A Restorative
Approach to
Residential
Treatment

A theoretical background

Zeni Thumbadoo

/

The Importance of a guiding
philosophy in residential care

“The aim of residential treatment is
that the young person and his or her
family should be able to experience
themselves as competent and
successful. Itis through this
process that they may develop a
new view of self, which will allow

for the ongoing discovery of more
helpful, acceptable and successful
behaviour” (Durrant,1993:28).
Residential treatment has been
described as a rich tapestry

— a unique intricate interweaving

of threads. The philosophy is the
background against which all the
richly coloured threads will be
woven as it provides the substance
to the overall fabric (Fahlberg, 1990:
10). A consistent philosophical
approach provides the opportunity
for the different components of a
residential treatment programme

to be integrated. It allows all staff

to function without fragmentation,
conflicts and personal approaches.
In residential treatment it is through
the total environment that treatment
and developmental work is provided
—referred to as the milieu treatment
approach. All elements of the
environment affect and influence the
child’s growth and development.

It is essential therefore that all
components integrate or the ‘power’
of residential treatment will be
diminished by inconsistencies and
contradictions. It is the overarching
philosophy that provides the
common bond of shared
convictions between different team
members.

The restorative approach

Restorative work is fundamentally
different from retributive work as it
puts energy into the future, not the
past. It focuses on what needs to
be healed, repaired, and learned
in the face of wrongdoing. It looks
at what needs to be strengthened
if wrongdoings are not to happen
again. Restorative work reflects a
belief that justice should (to the
greatest degree possible) achieve
five things:

¢ Invite full participation and
consensus

Heal what has been broken

o Seek full and direct accountability
e Reunite what has been divided
Strengthen the community to
prevent further harm

‘Although the term restorative justice
encompasses a variety of programs
and practices, at it's core it is a

set of principles, a philosophy, an
alternative set of guiding questions.
Ultimately restorative justice
provides an alternative framework
for thinking about wrongdoing”
(Zehr,2002:5).

Restorative justice takes the
form of a process involving those
who have a stake in a specific
wrongdoing, in the collective
identification and addressing of
harms, needs, and obligations in
order to heal and put things as
right as possible (Zehr, 2002:37).
Residential treatment is an attempt
to bring about directed change in a
child through individualised attention
within a milieu. Thus residential
treatment can be strengthened
and enhanced by the approach
of restorative work in the areas of
the team, and the management of
behaviour.

The Team Component

Individual team members are

responsible for implementing

the philosophical approach

within residential treatment. The

seamless functioning of the different

components will only occur when
there is agreement between the
team - administration and staff - and

a commitment to the philosophy.

The adoption of a restorative

approach can result in a work

environment where staff members
experience:

e A focus on errors of judgement
and the harm of mistakes, rather
than a focus only on rules being
broken. This requires a full
understanding of circumstances
in order to teach and heal, a
critical aspect of supervision.
Workers cannot function
effectively in the life space of
troubled young people through
the application of rules alone.

e Equal concern and commitment
to all team members and the
involvement of all involved
in dealing with a situation of
disagreement or conflict. Here the
team has the opportunity to hold
the individual accountable and
express how his or her behaviour
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Restorative Practice

affected the functioning of others.
This would for instance be a
useful way to deal with a team
member who is regularly late

in coming to work or frequently
absent.

o The restoration of those harmed
and affected, and a response to
their needs. This would mean that
compensation for late-coming
would be negotiated to ensure the
other team members feels heard.

e Support to those team members
who have made mistakes while
encouraging them to understand,
accept and carry out their
obligations. This will ensure
that accountability and healing
amongst team members does
take place.

e Obligations that may be difficult
for erring team members, but are
not harmful, and are achievable.
An inexperienced worker cannot
be expected to achieve at the
same level as a well trained,
supervised and experienced
worker. These considerations
must be explored in the
obligations agreed upon.

e The provision of opportunities
for direct or indirect dialogue
between the different team
members.

e Collaboration and integration of
all parties (both those erring and
others) rather than coercion and
isolation.

e The erring team member giving
attention to the unintended
consequences of his/ her actions.
The value of self-reflection and
commitment to the deep and real
consequences of behaviour in
the restorative approach allows
for workers to develop and grow
in character and become more
considered in their actions.

e Respect being shown to all team
members. This value has been
identified as the supreme value of
restorative work and is the core
to addressing difficulties and
conflicts and yet maintaining a
positive team spirit.

In a residential treatment context, a
strong restorative basis will make

itself evident in the relationships
between board, administration,
and other staff - all team members.
More serious violations and

labour conflicts can be addressed
restoratively by involving the board,
a lawyer, the child and family, the
supervisor, the child protection

unit — whoever necessary. Any
issues of violations of children’s
rights, or the rights of workers
versus the rights of children, are
bound to be controversial in this
approach with staff. However

if the team is committed to a
restorative approach, then the core
components in the approach such
as accountability and re-integrative
shaming will play a critical part in the
disciplinary processes with staff.

Zehr (2002) notes that there
are degrees of restorative justice
practices - from fully restorative
processes, mostly restorative,
partially restorative and potentially
restorative to pseudo or non-
restorative. It is important in dealing
with violations by staff to consider
the degree of restorative practice
or strategy to implement. It is
also important to recognise the
difference between charging and
sentencing. In situations where the
legal rights of children or other staff
have been violated, management
may need to legally charge a
staff member - and yet support a
restorative sentence. Where children
are involved, the decision must be
taken in the best interest of children.
The best interests of the child are
often served by promoting and
demonstrating (role-modeling) an
approach to wrongdoing that is
healing and forgiving.

The philosophy adopted in any
residential treatment program will
only be reflected in practice if the
team practice it at every level.

The staff team themselves must
experience the approach applied

to them and their work situation to
embrace and practice it fully with the
children. The restorative approach

in the present climate of the
professionalisation of the child and
youth care field holds the promise

of team members holding each
other accountable for professional
functioning, by being empowered
to initiate and participate in varied
restorative processes, and by
being confident about reporting
team violations in a restorative
climate. The restorative approach
is in synergy with the new science.
This style of team functioning

has the potential to demonstrate
“...a seamless web of mutual
responsibility and collaboration

..., a seamless partnership, with
interrelationships and mutual
commitments” (Wheately,1994:140).

Behaviour Management

Behaviour management within the
residential treatment milieu can
be enhanced by the adoption of
a restorative approach. There are
many restorative practices which
can be used in relation to both
serious conflict as well as daily
occurrences.

The Social Control Window

The social control window as
described by O’ Connell et
al(1999)is an effective tool to utilize
in understanding the restorative
approach in the context of behaviour
management. Punishment has
been seen as the most appropriate
response to wrongdoing. However
it is critical to understand that
“punishment is toxic to children
who have suffered rejection and
abuse and in child care a more
complex and viable understanding
to the concept of punishment is very
helpful” (Bentro et al.,2001:32).
Those who fail to punish children
are often considered permissive.
O’ Connell, et al. (1999) explains
that those who punish and those
who do not are often seen on a
punitive/permissive continuum.
The only variable is the severity

of the punishment. These authors
posit that a more useful way of
looking at social control should

be to consider the interplay of two
variables — control and support.
Control is defined as discipline or
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limit-setting. Support is defined
as encouragement or nurturing.

A high or low level of support can
be combined with a high or low
level of control. This establishes
four general approaches to social
control: neglectful, permissive,
punitive and restorative. The
permissive approach represents
low control, high support, a scarcity
of limit setting and an abundance
of nurturing. The punitive approach
represents high control and low
support. A third approach where
there is an absence of both limit-
setting and nurturing is neglectful.
The fourth possibility is restorative
- the approach to social control

is high in support and high in
control. The restorative approach
confronts and disapproves of
wrongdoing while supporting the
intrinsic worth of the wrong doer.
“Control” suggests high control
of wrong doing, not control of

the child in general. The ultimate
goal is freedom from the kind of
control that wrong doers impose
on others. Restorative approaches
are authoritative not authoritarian,
and re-integrative whilst not being
stigmatizing.

This provides a clear framework
within which to understand and
respond to behaviour. It is also in
synergy with other developmental
approaches to behaviour
management. It is further helpful
in assessing parenting styles and
can assist parents change their

behaviours to restorative responses
to their children.

Conferences and the Restorative
Practices Continuum

O’Connell et al (1999) refers to the
restorative practices continuum
which can be applied in creating

a restorative milieu. On this
continuum restorative interventions
become increasingly formal,
involve more people, planning,

and time, and are more complete
in dealing with wrongdoing They
are more structured, and due

to all of these factors, may have
more impact on the wrong doer.
The continuum involves affective
statements, affective questions,
small impromptu conferences and
at the more formal extreme large
group conferences. The common
central issue is affect. Consider the
following as a restorative behaviour
management strategy in life space
work:

On the soccer field Muse kicks
Sipco purposely because Sipco
missed scoring a goal. Sipco is
a new boy. He begins to cry and
Thomas laughs at him. Muse
joins in. At this point the child
and youth care worker stops the
game and calls the team together
in a small informal conference.
He asks Sipco how he feels and
he tearfully responds that he
feels angry and hurt. The child
care worker asks Muse how he

feels about what he did. Muse
responds by rationalizing what
happened and the child and youth
care worker emphasises that it's
feelings that he wants to hear.
Muse then responds by saying
that he feels bad about what he
did. The worker asks a few other
children what they feel about

the incident. Sandra feels angry
with Muse for always spoiling the
game by bullying others. Marlin
feels sorry for Sipco as he is a
new boy. Sandra says that Muse
should say sorry. Others agree.
By this time Sipco has stopped
crying, and looks a little hopeful,
Muse looks a little shamefaced
and quickly says sorry for what
he did. Sandra suggests that
they shake hands so they can
go back to the game. Muse puts
out his hand, Sipco reaches out
and accepts the handshake. The
game resumes.

It is not always as straightforward
a process as described here.
Nevertheless, it is my contention
that this is a powerful approach,
and is relatively simple to practice if
everybody is in the culture of using
restorative circles as a behaviour
management strategy.

According to Tomkin's affect
theory, conferencing works so
well because it provides a setting
which allows for free expression of
emotion, minimizing expression of
negative emotion and maximizing
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Restorative Practice

expression of positive emation. In a
family group conference there is a
natural progression from negative
emotions to positive emotions
fostered by free expression
(Wachtel,1997:60-88).

Those who have harmed others
need a justice or management
strategy that is accountable
— that addresses the resulting
harms, encourages empathy and
responsibility, and transforms
shame. They need encouragement
to experience personal
transformation including; healing for
the harms that contributed to their
offending behaviour, opportunities
for treatment for addictions and or
other problems, and enhancement
of personal competencies. They
also need encouragement and
support for integration into the
peer group/community and partial
restraint (Zehr, 2002:17). Those
who have been harmed need
information to help understand why
this happened. They needed to feel
empowered and in some control
and they need restitution and
vindication (especially in the form of
an apology).

Re-integrative Shaming

The concept of re-integrative
shaming is central to the restorative
approach. “Re-integrative shaming
is shame that while maintaining
bonds of respect and love sharply
terminates disapproval with
forgiveness” (Braithwaite, 1999:12).

In a positive community those
who act disrespectfully suffer
serious consequences. If social
bonds are strong, even mild
criticism can produce shame and
motivate corrective action. But
hostile and disrespectful criticism
causes angry pride and defiance. In
a respectful climate people confront
behaviour while accepting the
individual. In a climate of disrespect
individuals feel violated (Bentro et
al.,, 2001:13).

Shame is a basic emotion
occurring spontaneously when
those who have done wrong (and
their families) understand the

implications of what was done. No
matter how a society addresses
wrongdoing, the act of addressing
it has the potential to foster shame.
Braithwaite advises that the
experience should be re-integrative
not stigmatizing. It should separate
the deed from the doer so that
society clearly disapproves of the
crime or inappropriate behaviour,
but acknowledges the intrinsic worth
of the individual. If not, people react
to and express their shame in four
ways — they attack others, they
attack themselves, they withdraw or
avoid (O’'Connell et al.,1999: 27).
Young people attack others
by turning the tables, blaming
the victim, lashing out verbally
and physically. Or they display
avoidance through denial, abusing
drugs and alcohol or distraction
through thrill seeking. Alternatively
they attack the self. They put
themselves down and engage in
masochistic behaviour. Or they
withdraw by isolating themselves
or running and hiding (O’Connell,
et al.,1999: 27). Although these
are normal responses to shame
they are harmful and need to
be addressed. The value of
restorative conferencing is that
they help people to move beyond
shame through acknowledgement
and expression of shame to
reintegration. Conferences affirm the
intrinsic worth of the wrongdoer and
condemns only the objectionable
behaviour. Those who have been
harmed often blame themselves for
the abuse or offence. They often
lash out at the people closest to
them who are not responsible for
the harm. Conferences provide an
outlet for expression of feelings
and move beyond shame to
resolution and re-integration. In a
residential treatment context where
the restorative approach is the core
philosophy, the risk of stigmatising
shaming should be non-existent.

Obligations and Compensation
The issues of obligations and
compensation are valuable
considerations in behaviour

management strategies in
residential treatment. Young people
are not just passive recipients of
care and management. They are
active accountable individuals with
the capacity to give generously if
guided.

Restorative theories of justice
recognize that balance has
been affected by wrongdoing.
This means that there must be
some compensation — those who
have been harmed need and
deserve something and those
that have harmed owe something
(Consedine,1993: 11).

Restorative theory argues
that what truly vindicates is
acknowledgement of the needs of
those harmed, combined with an
active effort to encourage those who
have harmed to take responsibility,
make right the wrongs, and address
the causes of their behaviour. In a
restorative therapeutic milieu the
value of the restorative approach
in managing behaviour can be
summarised (Wachtel,1997:60-61)
as follows :
¢ Wrong-doing and conflicts are
defined as harm that is done to a
person or community.
The focus is on solving problems
and how to repair harms.
Those who have been harmed
experience their rights and needs
as being fully recognised.
Those who have harmed are
encouraged to take responsibility.
They are held accountable
— demonstrating empathy and
helping to repair the harm.
The focus is not on the past
behaviour but on the harmful
consequences of the behaviour.
The stigma of the harm caused
is removable through appropriate
action by the wrong doer.
Repentance is encouraged and
forgiveness is possible.
There is direct involvement by all
who have been affected.
There is free expression of
emotion — which is both allowed
and encouraged. b
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Practice

care workers are becoming more and

more part of the admission team. This
inclusion affirms the central role that child
and youth care workers play in intervention
work during the young person’s period
of stay in the program. The inclusion not
only confirms the status of the child and
youth care worker as a professional but also
gives the worker a perfect opportunity to
understand more deeply the type of young
person that he or she will be dealing with.
The assumption here is that the reports
presented by the outside referring agencies
are a true reflection of the young person’s
situation and challenging behaviours
— i.e. neither exaggerated to secure the
placement nor understated due to fear
that the placement will be turned downed.
(Some organisations, of course, might use
these reports as an excuse not to admit the
young person.)

According to Brendtro, Brokenleg &

Van Bockern (1990:64), trust develops
over a period of time in three predictable
stages. During the first few days, weeks or
even months — the casing stage — the
young person is likely to behave well to
the extent that the child and youth care
worker may doubt some of the information
shared in the admission reports. As time
goes on, the young person may start
showing some worrying behaviour — the
stage which is referred to as /imit testing.
This is the period when the worker needs
to demonstrate not only his or her skills
and knowledge but also an awareness of
self. The worker needs to be aware that the
way he or she makes meaning of things
(interprets behaviour in this instance) may
to some extent be part of who the worker is.
McMahon and Ward (1998:34) warn that we
may sometimes also bring to the situation
feelings derived from our own personal
experiences. They further suggest that we
need to understand our own inner world as

I tis good to see that child and youth

a child, adolescent and adult if we are to
appreciate the world of a child with whom
we are working. Therefore, the worker needs
to be consciously asking the question:
Which part of me is dominant in making
these interpretations? Is it my own values
or experiences? Finding an answer to these
questions will hopefully help the worker to
realize that not everything that is happening,
such as the behaviour of the young person,
is about that young person but may also

be about the worker or other aspects of the
youngster’s environment.

Should the worker reach this level of
introspection, the chances are that the
young person will continue to be cared for.
Through this process, hopefully the young
person will reach the final stage of trust
called predictability. By this we mean that
the young person will know what to expect
from the worker, and the worker will know
what to expect from the young person. It
is at this stage that the real intervention
work can take place — even if it means the
young person displays the ‘worst behaviour’
ever imagined. This ‘worst behaviour’
should not be viewed in isolation. Rather,
the behaviour occurs within the context
of what has been happening through the
casing and limit testing stages during
which we have “come to know each other,”
and it should also serve as a reminder of
the reasons for admission. This behaviour
needs to be seen as part of these themes,
and our responsibility as practitioners
should be to help them build new themes.
Durrant (1993:35) noted that a new theme
provides a different description of the
situation, which gives it a different meaning
and so counters the previous sense of
hopelessness.

But not all of the adults in the
organisation are able to easily move into
this difficult stage of the work. Some may
have the over-simplified expectation that
in stages 1 and 2 the young person should

Discharged for the
same reasons as
admission?

Lesiba Molepo writes from South Africa

have been “fixed” and can now behave
“normally” and positively ...

While our hearts go out to children who
hurt, when their behaviour disturbs others,
concern can be quickly replaced by blame.
Such youngsters are given fault-finding
labels like disruptive, disordered, and
disturbed. The most seriously troubled
kids are often treated as damaged goods to
be discarded. (Brendtro, L and Du Toit, L,
2003)

The organization may now be challenged
by the question should we discharge the
young person as a result of his or her
behaviour? And, if discharge is considered
as an option, the question is who failed
— the organisation or the young person?

My wish is that before any discharge
can take place, child and youth care
organisations will ask themselves whether
they are not discharging young persons
for the same reasons which were given
for admission! My greatest wish is that
someone in the team, preferably the child
and youth care workers, if they are part of
the discharge team (which | believe they
should be — but | sense that child and
youth care workers are likely to be wished
away at this emotional stage), will speak on
behalf of the young person and remind the
other team members of why we admitted
the youth in the first place.
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Practice

ABOUT
A BOY

by Sue De Nim

Connections

Child and youth care workers build relationships with young
people. Each relationship is different and unique. Sometimes
we struggle in our relationships with children and youth.
Sometimes they push us away in fear and anger, and
sometimes we pull ourselves away — often as a response
to our own fear and anger. Yet it is often those children and
youth with whom we struggle most that become a part of us.
Long after they have left us we reminisce about how “tough”
they were, smiling at the memories of the times when we felt
connected to them. Long after they have left us, the invisible
connection remains, sometimes deep inside. | wonder
whether those young people continue to feel this connection

too?

Reflections about a boy ...
| saw Sylvia at the market recently. | hadn’t seen her for
about fourteen years but | was sure it was her. | was keen
to speak to her because | wanted to know how your life had
been since she and her husband, Dan, had fostered you.
As | approached her, | thought about you...
| met you shortly after | started working at the children’s
home. You were about nine years old and | was twenty-one
with no experience in working with children and youth at risk!
You were a beautiful boy, tall and strong, intelligent, shy and
athletic - an excellent swimmer. You looked sad, probably
from grieving for your dead mother. You were also angry and
aggressive, rather like your violent, alcoholic father. Many of
the children and possibly even some of the staff were a little
scared of you. | remember the time you cut yourself from smashing
a window during one of your regular temper tantrums. | remember
the time | held you to prevent you beating up a smaller boy who
sat down in your seat in the lounge when you had gone to the toilet
during a break in a television programme. | remember how you
enjoyed being with animals - dogs, cats, snakes - and how kind you
were to them. | remember finding one of your snakes in my bathroom
and | having the courage to pick it up because you had shared your
knowledge of snakes and | knew this one was harmless. | remember
hearing a knock on my door in the middle of the night and you
were standing there vomiting and asking for help. | remember how
you loved the stories | told you before you went to sleep, and how |
stroked your back for a few minutes to calm you before | said “good
night”. | remember you.
I remember meeting Sylvia and Dan and telling them about
you. They were eager to foster a little boy to join them and their
daughters. | felt happy that there was a caring family where you
could belong. You spent weekends and holidays with them for a while.
Sylvia and Dan were in constant communication with the staff at the

children’s home. Of course there were challenges, but Sylvia and Dan
were strong and committed. After some time you moved to live with
them permanently. We exchanged small gifts and notes and said our
“goodbyes”.

| wonder ...

For a couple of years, | would occasionally hear something about you
from the social worker. The news seemed positive and | was pleased
that your placement had been successful. After | left the children’s
home | stopped hearing about you but | still thought of you often. |
wondered ... what does he look like now? Where is he? Does he still
swim? How is he coping at school? How tall is he? How did he do in
matric? Does he still have a relationship with his father? Is he OK? Is he
happy?

| saw Sylvia at the market recently. | hadn’t seen her for about
fourteen years but | was sure it was her. | was keen to speak to her
because | wanted answers to my wonderings...

Sylvia didn’t recognise me when | called her name. When | told her
who | was, she smiled and hugged me. | waited eagerly to hear the
news of your successes, how you had grown from a sad little boy into a
confident twenty-five-year-old man.

Some answers ...

Sylvia’s eyes filled with sadness and pain. She told me that you grew
much taller and stronger in adolescence and girls were attracted to

your good looks. You started using alcohol and drugs and threatened
Sylvia and Dan with violence. She said that when you were in matric you
“divorced” them - you took them to court so that they were no longer
your foster parents. She told me that you live “somewhere around here”
but that there is no contact. She said that she was scared of you. Her
eyes filled with tears and | said, “I'm sorry.” We said “goodbye” and |
walked away.

Questions
The market was bustling with activity and | rejoined my family who had
walked on ahead. | was distracted. My head was full of thoughts and
memories about you. My stomach churned with emotion - sadness,
pain, disappointment, even guilt. | remained distracted for days. Even
now, several weeks later, my thoughts turn to you regularly. | have
S0 many questions and no way of finding answers. Why didn’t the
placement work out? Was the family appropriate for you or were we so
intent on finding you a placement that we overlooked important issues?
Was everyone properly prepared? Should there have been more efforts
to reunite you with your father or other family members? Were you
fully involved in the decision to be fostered? Did you or Sylvia or Dan
need more support? Should | have made an effort to contact you? Did
I do everything | could to contribute to a successful placement? Did |
fail you? Did the system fail you? How many others are there out there
- children, youth, adults, people full of potential - broken, lonely and
disappointed? What could we have done differently? | have so many
questions about child and youth care work, the services we offer, the
programmes, the staff, the policies. | have so many questions about
you. | have so many questions about me.

| know that you will probably never read this or even hear that | met
Sylvia at the market. You will never know of the tears on my cheeks as |
have written these words. You will never know that | still remember you.
You will never know that long after you left, the invisible connection
remained, deep inside. b
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Leadership
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The author shares with us some of his favorite principles on leadership that he
has collected from various sources over the years.

This is a simple, one-word
description that places leadership
within everyone'’s reach. Leadership
isn’'t about titles, positions, or
flowcharts. It's about one life
influencing another.

Most of us learn the hard way that
leadership is not merely having a
vision. Anyone can dream. Effective
leadership is knowing how to lay
down the action steps for yourself
and the organisation so that the
vision can be realised. This requires
us to be practical and to understand
the process along the way.

This principle beautifully combines
the necessity for both relationship
and vision. You must live with the
people to understand them and
earn their trust. However, you are
only their “buddy” if that's all you
do. To be a leader, you must move
beyond the people. If they are to
follow, you must be ahead of them.

One of the principles to practice is
to be well-read. To enter a meeting
without preparation and good
information means you cannot
easily assume a leadership role.
Knowledge is power. As the leader,
you must know about the options in
front of you. Reading helps leading.

Too many leaders make the mistake
of thinking that when they reach

the top it means they can use their
position and power to force certain
behaviours from their subordinates.
We've all made the statement, “If
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| were in charge - things would be
different .....” However, leadership
is not about a power trip, but about
giving power to the people under
you. It's about giving them the tools
they need to do the job.

Leaders are learners. Once a
person feels they have a firm grasp
on all the answers, they have
stopped being teachable and will
soon cease from leading. Their
thoughts and methods will become
dated, and eventually stale. Good
leaders are hungry for learning all
the way to the grave.

Walt Disney died before the Grand
Opening of Walt Disney World. Mrs
Disney was asked to appear on the
stage at the Opening Ceremony.
When she was introduced to come
to the podium and greet the crowd,
the master of ceremonies said to
her, “Mrs Disney - | wish Walt could
have seen this!” Mrs Disney simply
responded, “He did!”



This statement was made by Helen
Keller, a woman who was blind and
deaf all of her life. She said this in
response to the question: “What
could be worse than being born
without any sight?” Vision is non-
negotiable for anyone who wants to
succeed.

When something is freely offered for
long enough, it is human nature to
become dependent upon it. People
get comfortable with the helping
hand, and soon believe they can'’t
live without it. Good leadership
empowers people by providing the
resources they need to get started,
but the goal is to teach them how to
be resourceful themselves.

Success is not an event. It is an
ongoing process we engage in, time
and time again. Artistotle says it in a
profound way. Anyone can succeed
once or twice. And anyone can fail
or lose a battle or two along the way.
What we must focus on is the habit
of excellence; practicing success,
repeatedly, day after day.

Someone once said: “We only

learn what we already know.”

When we get beyond a superficial
understanding of an idea or concept
the truth really sinks in.

Our reputation is obviously
constructed from our track record,
not our intentions. When you meet
people most of them know the

right principles, talk the correct
language, and lay the proper plans.
Unfortunately, it takes more than
that to build a dynamic organization.
Success is about what we've
produced, not what we've planned.

Whatever field you may have
chosen, success will follow you if
you consistently do the things and
provide the services that others
refuse to do and fail to provide. This
makes for outstanding leadership
and creates a demand for you and
what you do.

Toumr

Once again, Henry Ford’s simplicity
strikes me. Failure was never final to
him, nor was it fatal. He expected
failures on the way to success. It
was all part of the learning process.
He allowed failure to tutor him, then
he continued down the path smarter
and wiser.

Leadership

Ideas alone cannot harness a group
of people. We can only move to
accomplish a goal when the vision
is cast clearly, and consistently.

We've all seen this statement on

a plaque or poster somewhere.
What a great reminder it is that
safety, security, and survival are

not meaningful goals for our lives.

If we're going to get anywhere,
we're going to have to risk venturing
into the unknown. Life is about
adventure not maintenance.

One of the weaknesses of many of
today’s leaders is our compulsion
to take surveys. A leader must go
beyond being a people-pleaser.
Leadership sometimes means doing
what’s unpopular.

One of the least talked about
prerequisites for leadership is a
strong sense of personal security.
Without it, you sabotage yourself
and the organisation. With it,

you can handle mistakes with
perspective - have the ability to
admit them, profit from them, and
correct them.

Volume 22 No. 3 ¢ Child & Youth Care « March 2004 13



KwaZulu Natal

BQCC 2000

88

Abigail Magwaza

Alexia Ntombikhona Zuma
Alice Mdlalose

Barbara Khoza

Barbara Nomvula Ndaba
Beena Himathram
Bhekizitha Eric Majola
Busisiwe Mildred Ntuli
Busisiwe Ngobile Sicini
Cindy Ngcobo

Dolly F. Dlamini

Dolly Naidoo

Dorothy Mhlongo
Duduzile Gladys Ndlovu
Edney Thembisile Gasela
Euphemia Mankalimeng Ntliziyo
Fisani Phyllis Mavundla
Fortunate Mahlaba
Hlengiwe Nicky Mthiyane
Hlomisile Ngubane

Jabu Judy Mpungose
Jabu Judy Mpungose
Jabulani Hadebe
Jabulisile Getrude Lukhozi
Jilleth Moyo

Joyce Bhala

Joyce Thembisile Shezi
Khosi Dlamini

Lizzie Ndlovu

Lucky Cele

Lungile Mgwaba

Martina Hlengiwe Themba
Maureen Dudu Sithole
Maya Rachel Pillay

Maya Rachel Pillay

Mbali Hlambisa
Mbongwa Mthiyane
Melusi Shange

Muntu Tryphina Msomi
Musa Bless

Musawenkosi Mbanjwa
Nishal Gopaul
Nokukhanya Fortunate Mkhize
Nokuthula Millicent Shezi
Nomathamsanqa Zakisa
Nompumelelo Lucy Makhanya
Nomsa Faith Hadebe
Nomsa Faith Hadebe
Nomusa Annatoria Ngidi
Nomusa Octavia Mchunu
Nondumiso Damoyi
Nonhlanhla Sikhakhane
Nozipho Gratitude Gumede
Ntokozo Goodness Sithole
Philisiwe E. Mthembu
Prisca B. Nzimande

Sam M.Sokhela

Shongile Majozi

Shongile Mchunu
Shongile Moloi

Shongile Winnie Khanyile
Sharmla Rajballi

Sitha Kissor

Sizani Thengisile Nzimande
Thabile Happiness Khanyile
Thandekile Beatrice Hlongwane
Thandiwe Peggy Mbanjwa
Thandiwe Ralane
Thembani Agnes Radebe
Thembani Janet Mthembu
Thembeka Mdluli

Thembi Judith Gasa
Thembinkosi Mlotshwa
Thembinkosi W. Mashishi
Thobile G. Mkhize
Thobile Princess Nsele
Thokozani Miya

Thulani Jeremiah Mtetwa
Thulisile Charity Mngomezulu
V. Naicker

Vasie Maya Maistry

Vusi Mnomiya

Vusi Mnomiya

Vuyisile Dlamini

Zandile Gabuza

Zodwa Angeline Mkhize
Zodwa Mathonsi

Zonke Basi

Hacc

20

AR. Ally

Antoinette Stuart
Beauty M. Goge

Betty Ndwalane
Christopher Mtshali
Florence Ndungane
Jabulile Metrude Makhaye
Jane Busisiwe Dlamini
Lindiwe Mthabela
Lorraine Zaca
Mlindeleni Sibiya
Petrosin Madlala
Prisca Thandi Phewa
R.D. Chetty

Rejoice Nene

Sheila Munthree
Sithembiso Jiyane
Thembalihle Hlongwane
Thokozani Mkhasibe
Zimanga F. Mnyandu

Training of Trainers
8

Dolly Zama

Laila Ramnarayan

Lulama Mandisa Duze
Sibongile Gule

Thulile Cleopatra Kunene
V.C. Ncwane

Velile Moses Mangamelana
Wendy S. Ndlovu

Life Skills:
20

Bongiwe Buthelezi

D.D. Ravichand

D.M. Mthabela

Devaraj Govender

M.J. Qwabe
Musawenkosi C. Thabede
N.S. Msibi

Nkosinathi Khumalo
Ntombenhle Hlatshwayo
R.R. Gayaparsad

S. Moodalear

S. Ndlela

S.D. Ramlaul

S.S. Zuma

Salma Leach

Shiela Cyril

Sunil Singh

TE. Mbuyisa

T.J. Shabangu
Thembisile Sibiya

Activity Programming:
20

Bongiwe Buthelezi

D.D. Ravichand

D.M. Mthabela

Devaraj Govender

M.J. Qwabe
Musawenkosi C. Thabede
N.S. Msibi

Nkosinathi Khumalo
Ntombenhle Hlatshwayo
R.R. Gayaparsad

S. Moodalear

S. Ndlela

S.D. Ramlaul

S.S. Zuma

Salma Leach

Shiela Cyril

Sunil Singh

TE. Mbuyisa

T.J. Shabangu
Thembisile Sibiya

Behaviour Management:

25

Devaraj Govender

Dhipa Devi Ravichand
Dumazile Mavis Mthabela
Elizabeth Xoliswa Mulauzi
Faith Phumzile Nyembe
Gugelihle Khonjelwayo
Jabulani Ephraim Mpungose
Mndeni Oscar Khumalo
Mzwakhe Jeconiah Qwabe
Nhlanhla Shadrack Msibi

NACCW Graduation

Nkosinathi Aleck Khumalo
Rameela Devi R. Gayaparsad
Renila S. Chetty

Salma Leach

Sanderagasen Moodalear
Sibusiso Ndlela

Suminthra Ramlaul

Sunil Singh

Thabiso Happy Mathekga
Thoko Josephine Shabangu
Thulani Emmanuel Mbuyisa
Thulani Victor Mncwango
Thulebona Simon Msimango
Usha Singh

Xolani . Mbatha

Western Cape

BQCC 2000

58

Agrinette Matho
Alexander Fred Kampies
Alicia Shakhane
Angeline Martin
Anne-Marie Skippers
Anwar Jantjies

Aquina Mathews
Beverley Eunice Maralack
Brenda Piennaar

Cecilia Less

Celeste Visser
Charmaine Joseph
Charmaine Viviers
Colleen Dicks

Daphne Afrikaner

Denzil Moses

Deon Peter Alexander
Elizabeth Beukes

Eltena Dirks

Famia Cana

Fanisa Ggebenya
Farlane N. Nsanile
Gaynor Gheel

Hazron Williams

Ingrid Losper

Jerome Vencencie
JosyIn Fillies

Jullian Masika

Juna Albertus

Lorraine Daniels

Lucil Herdricks
Maputuke Florah Mphanga
Mary Lottriet

Maybrey Moses
Melanie Keyster
Michelle de Wet
Mphakamisi Daweti
Nelson Franklin
Nompucuko Patricia Gonyela
Patricia Hartogh

Patricia Sias

Pharrel Alexander
Phumzile Doyisa

Rina Lucas

Sabelo Nkohla

Sandile Shabalala
Sarah Warries

Sindiswa Hlatuka
Sindiswa Sithole
Sivuyile Kohlela
Sydney Dicks

Tembela Nongauza
Thamsanga Cecil Daweti
Thandile George
Thandiswa Blie

Vuyani Maphuma
Welcome Vukile Mtengwana
Zelda Gerbach

Higher Qualification in
Child Care

24

Alexander Peterson
Carmenita van Rooy
Claire Beukes
Denise Kozer
Desiree Ernstzen
Dorothy Ebel
Felecia Frolick
Jane du Plessis
Jennifer van Neel
Jenny van Eyssen
Kathy Blom
Khunjulwa Tom

Lea Willemse

Lita Franken
Patrick MKhawulezi
Paul Hendricks
Rita Landman
Sindiswa Mlilwana
Sylvia Hamman
Violetta Muller
Vuyiseka Rilityana
Wilmon Kgotso Mankayi
Yusuf Davids
Zanele Nkohla

Training of Trainers
6

Edwin Thesen
Johanna Boshoff
Lungelwa Mthwethwe
Patricia Andersen
Vincent Hlabangana
Yvette Rogers

Behaviour Management
13

Achmat Emandien
Anthea Jansen
Baronise Isaacs-May
Charlene Nel
Claudia Van Niekerk
Daphne Afrikaner
Enid Petersen

Kent Lingevelt
Kirsten McConkey
Lydia Africa

Nomha Mnyantsi
Theodore Fisher
Ursula Lewis

Consultative Supervision
11

Alan da Silva

Deon Rhode

Elizabeth Kluyts

Jenny Van Eyssen
John Morgendal

Lita Franken

Lungelwa Mthwethwe
Mary-Anne Christoffels
Maureen Solomons
Rita Landman
Rose-Veronica Rezandt

Restorative Conferencing
27

Anthea Jansen

Edwin Thesen

Elsabe Pretorius

Eric Hofmeyer

Eve Bryant

Felicia Cleophas
Gavin Makapela
Heather Goble
Jeanne Rogers
Johanna Boshoff
John Palm

Jolene Joshua

Kevin Peterson
Kirstan McConkey
Lita Franken
Lungelwa Mthwethwe
Mary-Anne Christoffels
Nellie Moos

Nomha Mnyantsi
Pam Stander

Patricia Anderson
Ruth Bantham

Sheryl Anne Zierrogel
Sindiswa Mlilwana
Tamsie Jelemsi
Vincent Hlabangana
Xolani Sampies

Gauteng

BQCC 2000
172

Abram Rantogelo Phatlane
Agnes Hlongwane

Albert Mbedzi

Angelina Nomovula Motaung
Anna Leshaba

Annah Molate

Annah Motlalepule Moholoagae
Azwifaneli Phanuel Madambi

2004

Bella Kgopa

Bennett Bongani Mokoena
Betha Ruth Morongwe Mtshali
Boitumelo Maria Marsharp
Busisiwe Prudence Mavuso
Caroline Lindelwa Nomjana
Charlotte Shongwe
Charmaine Kogomotso Mthetwa
Constance Mabaso

Daisy Monyela

Daniel Ledwaba

Daphney M Mazibuko

David Muleya

David Ndawonde Tshabalala
Debra Radebe

Desire Theresa van Jaarsveld
Dikeledi Magdeline Mokonyane
Dimakatso Gloria Thani

Dinah Marutha Moselakgomo
Diseko Frans Tabane

Dolly Sewela Lethole

Edith Mmapudi Petje

Elias Mashike

Elizabeth Makhoba

Elizabeth Rally Mgwenya
Elizabeth Shadi Tshabalala
Ella Mahlangu

Elsab Cloete

Elsie Aletta Hendrika van der Berg
Emily Pinky Ngubane
Emmerentia Davids

Epheniah Baatseba Setake
Ethel Elizabeth Rapatsa

Evah Mpelegeng Serokong
Ntlantleng

Florence Duduzile Buthelezi
France L Moselakgomo
Francina Selemela

Godfrey Solly Makhubela
Grace Makgoba

Grace Sizani Buthelezi
Hlongoloaane Johannes
Makhubela

Ida Ndlovu

Irene Tsoamotse

Jabulile Thusi

Jana du Plessis

Jeanet Raesibe Galane

Job Podumo Moleko
Johanna Madumo

Johannes Majola

Johannes Thabo Mashego
Josephine Maidi

Kate Marothodi

Katrina Paulina May

Kgabo Wilfred Moloto

Kgotso Dawid Sello

Kidibone Isabella Mabapa
Klaas Lizeke

Kukie Clara Masimala
Lebogang Lorraine Mbewe
Lenah Seetelo

Letta Theresa Ngake

Linah Ngope

Lindiwe Berlina Skosana
Lizell Olivier

Lizzie Masegampu Mothoagae
Lydia Makie Keamogetse Matlwa
Magdalena Petronella Johanna
Pieterse

Magdeline Molope
Makhosonke Johannes Dhlamini
Mandla Johannes Nkambule
Maphuti Gladys Monyebodi
Mapule Nelly Mokobe

Maria Eunice Simela

Maria Moropa

Maria Ntsamayeng Hlakanyane
Marlene Florence

Martha Hester Margaretha Botes
Martha Khululwa Ndhlazi
Martha Motaung

Mary-Jane Mavis Seloma
Mashego Lettie Shaku
Maureen Abrahams

Maureen Mbanjwa

Meshack Dijoe Kau

Michelle Peters

Miranda Admire Matlou
Mirriam Lindiwe Masilela
Mirriam Milazi

Mirriam Mwendane

Mmantho Annie Monamodi
Mncedisi Madi

Monica Makhuto Mokwape
Mooketsa Bernard Montsho
Mottie Veronica Mthombeni
Ncamisile Mkize

Ndo Charlotte Msiza
Nelisiwe Lorraine Majola
Neliswa Nketshe

Nhlanhla Zondo

Nompe Ivy Leeu

Nomsa Martha Jiyane
Nonceba Maithian Modungwa
Ntombifuthi Khanyile
Ntombizodwa Elisa Mkaji
Ntshiuwa Julia Moffat
Octavia Nomsebenzi Khechane
Oumama Mbatha

Pauline Hobyani

Percyval Eugene Pulumo
Phelliah Dulamo
Phendukani Hlongwane
Phindile Elizabeth Hlatshwayo
Phindile Gladys Masheola
Pinky Gloria Mameshi
Pitso J Kgotse

Poppie Annah Mahlangu
Portia Nolovuyo Zimo
Prescilla Mpitso Suping
Primrose Dlamini

Promise Tsholofetso Maselela
Ramaisela Sophie Mohlala
Ronald Zakhele Mazibuko
Rufus Ray Masanabo

Sally Jantjies

Samuel Linda Mtaung
Samuel Mzimunye Mahlase
Sarah Motebo Maphutha
Sarah Thandeki Kabini
Selaelo Kenneth Edward Matsha
Sello Lucas Mokoka
Sherna Roma Raff
Sibongile Evelyn Msweli
Sibongile Gama

Sibusiso Mohapi

Sindiswa Thabethe
Siphiwe Gladys Zuma
Sipho Prince Nhlapo
Sophia M Tshabalala

Sr Thrse Pietersen

Stella Koning

Susan Kathleen La Camera
Suzan Elizabeth Maritz
Sylvia Makamo

Tahiyya Hassim

Tevhedzeni Ethel Maluleke
Thandi Elizabeth Moeti
Thembisile Ngubeni
Thenjiwe Audrey Khumalo
Thoko Sana Khumalo
Thomas Mkhacani Sithole
Thomas Phillemon Makondelele
Tinah Mpungose

Tryphinah Nkadimeng
Venessa Kunene

Violet Tlhokammoni Keetse
Vivian Mokonyane
Welheminah Kailane Baloyi
William Mosehla

Winnie Farida Dube
Winniefred N Zuma
Xoliswa Patricia Sozoyi
Yoland Cathy Esterhuizen
Yvonne Bhengu

Zodwa Margaret Miya

HQce

27

Joanie Maritz

Adele Pillay

Annie Lucy Mashiba
Cynthia Mashaya

Dinah van Rhyn

Florence Shonisani Mulaudzi
Frans Kekana

Gillian Judy Grootboom
Gladwin Vuyo Matshoba
Jane M Shikweni

Jermina Metja Madubje
Joseph Machaba Mabasa
Lydia Kgolale Mfolo
Mapula Cynthia Shaba
Margaret Ngcubuka
Marjorie Hoff

Mashao Bushman Modiba
Mercia Riddles



Nomathamsanqga Dlamini
Regina Lesito

Rosina Tabane

Samuel Chauke

Shaun Viljoen

Sibongile Gloria Sesing
Stanley Ndlovu

Vernon L Marimete
Welheminah Malose Ramanna

Behaviour Management
23

Connie Leshaba
Deon Moore
Elizabeth Putlela
Felani Masilela
Goodman Ngoloba
Hamilton Ngubo
Jennifer Matjeding
Jonathan Maptje
Leonie van Wyk
Lucas Moramagi
Mathapelo Sylvia Mooki
Naomi Mugwambani
Nellie van der Westhuizen
Phillip Tshabalala
Precious Hlengethwa
Ramon Fredericks
Rene Botha

Samuel Masombuka
Shawn Arendse
Sibongile Msimango
Sipho Mogale
Solomom Masina
Tshepo Makgoke

BQSC

37

Aaron Mohlakoana

Albert M. Merementsi
Alson Mpilo Ntanzi

Andrew Lentswe Merementsi
Anthony Tseliso Moabi
Apolous Dumane Matlhabe
Aubrey M. Molefe

Azwi Hangwisi Mmbengwa
Benswell Tshimane Somo
Brian Emmanuel Figland
Cyprian Chiya

Daniel Dirathola Lekubu
Elly B. Bhengu

Eric T. Bhengu

Gabothusi Jeremiah Moagi
Ignatius Mkhabela

Jimmy Shimane Mills
Johnson Lekoma

K.L. Makeng
Mandlakapheli David Lomo
Mashego Semmy Phala
Mcebisi Welcome Mpange
Mduduzi Petros Langa
Molantoa Kleinbooi Khasu
Monica Kefilwe Masilo
Nato Luckyboy Kuduntwane
Nigel Yawathe

Nteseng Frans Pule
Obakeng Simon Motaung
Olebogeng James Kgwanyape
Sibusiso Mzwandile Nene
Sipho A.M. Sikhakhane
Stephen Segomoco
Sthembele Thurston Madikana
Thabang Samuel Mokoena
Tseko J. Motaung

Wanda Better Mhlongo

Training of Trainers
13

Darlene Cigarmoney

Girly Hleza

Moses Dollypope Makama
Nellie Sandy van der Westhuizen
Nkwapa d Moloto
Nonhlanhla Nhlapo

Pamela Jean Davies

Phillip Gugulethu Shabalala
Phyllis M Maluka Hleza
Reginah Lesito

Rosinah Felane Masilela
Seani Bridget Ramaite
Stanley Ndlovu

Core Concepts

14

Belnah Phindile Nkuna
Dorothy Andronica Moselantja
Modise

Giovani Divito

Johannes Jacobus Roos

Josephine Matebedi Matsaneng
Lydia Shila Moloi

Maditebele Julia Mtshamba
Manono Minah Ramalope
Mirriam Selloane Matlaletsa
Nonkomo Meriam Mosia
Ntombizodwa Felicia Sithole
Ntsoaki Lisbeth Nkemele

Paul Pule Mothibi

Stephanus Johannes Louw

Consultative Supervision
9

Busie Teresa Msomi
Elsie Molaba

Mamaloka Phyllis Hleza
Nyanale Joe Sigela
Obopeng Mosesane
Pamela Jean Davies
Stanley Ndlovu

Thembile Euginia Masina
Yvonne Deonarain

Mmabatho

BQCC 2000
13

Andronica Sarieki Baas
Betty Dedikano Chweu
Coliwe Emily Mzonyane
Dideka Dora Sam

Disebo Martha Lekgetho
Dorcas Lala Pheko
Kegaisamang Vivian Mothibi
Kehilwe Elizabeth Molale
Mmapula Sylvia Motlhamme
Ruth Seadimo Monnatlala
Sarah Mamotho Modisane
Semakaleng Suzan Motale
Tebogo Joyce Sefakwane

North East Cape

BQCC 2000

5

Mfundo Maikela
Nomawenda Mehlomakulu
Nomvuyo Nobanda
Nosandiso Gxididi
Ntombikayise Duma

Hacc

10

Advocate Saunders
Grace Mantyi
Khunjulwa Mdlalana
Kutala Ngxukume
Lindani Mbuli
Lindelwa Mdyeshana
Morgan Enoch
Nomathemba Sibulawa
Thandiwe Tyesi
Thobeka Mdlamza

Eastern Cape

BQCC 2000

53

A. Pepese

Alinda Strydom

Anele Mbengo

Ann de Beer

Azelma Rowan

B.M. Mbilini

B.T. Xelwa

Charmaine Oosthuizen
Christopher Thanduxolo Nakani
Codell Tembisa Magxaki
Esterie-Helene Oelofsen
Fezeka Mzalazala

Funeka Jeannette Speelman
Gimani Elizabeth Ntete
Heidie Emerald Syse

K.B. Mati

Karliena Jafta

L. A. Phiri

L. Mtongana

Letitia Gilbert

Lindiwe Kanise

N.C. David

N.E. Danster

N.R. Ndzandze
Nomathamsanga Antoni
Nomathamsanga Msutwana
Nomfundo Gloria Ntshontsho
Nomkita Jennifer Nggawana
Nomvuyiseko Patience Joseph
Nomvuyiso Lillian Ndedwa
Ntombekhaya Ella Zondi

Ntombomzi Skiti

P Pongolo

PN. Bulana

PN. Hlati

PV. Jola

Pearl Nomalanda Mgwadleni
Signoria Qolani
Simphiwe Isaac Msizi
Simphiwe Stanley Vubela
Sylvia Mqulwana

TN. Dulwana

Tembakazi Matika
Thandiswa Makalima
Veliswa Jontana

Veronica Sims

Vuyani Soldati

Vuyelwa Iris Nggokoto
Vuyiseka Hillonia Mkwente
Vuyo Michael Tshafa
Xolelwa Queenie Ncinitwa
Zongezile Vice

Zukiswa Mbuseli

Consultative Supervision
15

Anne Brown

C.L. Wilson

Darryl Viljoen

Hazel Barlow

Heather Schambreel
Jonathan Gelderbloem
Joyce Solani

Karen Scholtz

Marian Murray
Mzwandile Sokapase
Norman Mandisa
Rosaline Claasens
Thembakazi Mtywaru
X.M.G. Mafongosi
Yasmien Gamieldin

Hace

17

Althea van Briesies
Ashwell Gavin Campher
Bernard Bergens

Brato Malgas

Claudette Nosikhumbuzo Mlatsha
Delia Jonck

Hazel Barlow

Heather Schambreel
Lillian N. Ncula

Makkie de Lange

Milna Grootboom
Nozuko Befile

Sanet Kapp

Santa la Grange
Thamsanga H. Peter
Thandeka C. Hena
Willian N. Nodonti

Southern Cape

BQCC 2000
7

Denise Eksteen

(Gail Grootboom
Hendrik van Rooy
Marlene Fourie
Michelle Solomons
Ronald Davidson
Suzette Empedocles

Free State

BQCC 2000

43

Adelinah Sekobile
Angelinah Olifant
Anita de Villiers
Annatjie Barendse
Barenda Ackerman
Chabaseile Molkume
Collen M. Mohanoe
Cynthia Ranthako
Daphne Minopetros
Denise Macdonald
Elizabeth Tshabalala
Elize Reynecke
Estelle van Huysteen
Godfred Lebogang Montsitse
Hannetjie Rautenbach
Ishmael Molotsi

Jean Loots

Joanitta Jafta

John Bakies

Julia Mopedi

Karin Rossouw
Kelebogile Scheepers

Leah Nzimazana Mokwa
Lee-Ann Uys

Lizahn Wilken

Louisa Saila

Louise Prinsloo

M.L. Lydia Letsosa
Magdeline Dasheka
Maki Mohobo

Maria M. Shopane
Marinda Cilliers
Martha M. Mzizi
Martha Mosala
Martinette Esterhuizen
Matlakala Harriet Nyatshoba
Meshack M. Mosia
Michael Molutsi

Nellie Reynders
Sewahodimo Jan Marema
Surina de Winnaar
Trudie Venter

Yolinda Steyn

Hacc

33

Alphoncinah M. Skenjana
Annastacia Mohatla Mofokeng
Arcilia Dieketseng Marou
Cynthia Smit

Cynthia Smit

Daphne Minopetros
Doreen Viljoen

Elisha Mophete

Elisha Mophete

Elizabeth Kelebogile Scheepers
Ellen M. Makoanyane
Elsje de Jager

Henock Bapela

Hettie Fourie

Ivy Mantso

Izak Fourie

Jean Sharon Loots
Kebitsamang Ellen Mosala
Lodewikus Pretorius
Martha M. Msizi

Mickey Peter Maraba
Miranda Khumbane
Miranda Khumbane
Mokete Simon Nathane
Nomvula Sanah Thukane
Ntsapho Schwababa
Ntsapho Schwababa

Rina du Preez

Susan Nel

Tefo Ishmael Molotsi

Tello John Bakies

Tsietsi Daniel Thakeng
Winnie Diyeketseng Motloung

Foundations CYC
23

Catherine Monyake
Christine Khumalo
Disebo Temeku
Elizabeth Mashou
Emma Mohlakoane
Hilda Mokhale
Jacob Rapuli
Lebohang Khumalo
Lerato Nchabeng
Limakatso Mofokeng
Makgala Mdakane
Mamaki Mokoena
Mamosele Koenane
Maria Temeku
Masetshaba Dlamini
Merriam Mohapi
Monica Lephoi

Nolo Motshedisi
Nontsikelelo Moletsane
Paballo Maketekete
Rebecca Malefi
Rina van Tonder
Thabo Tuba

Border

BQCC 2000

15

Bulelwa Mgqoyiyana
Connie Sodede
Jeffrey Sivelile Gojela
Khuthala Patience Kutu
Liziwe Zothe
Lungiswa Solani
Nandipha Naai
Nkosinathi Maseti
Nontobeko Gojela
Ntombizodidi P Kutu
Phumla Gojela

Pumza Kota
Similo Zote
Tiny Nyamakazi
Zukiswa Gojela

Hace

29

Abegail Magenuka
Beatrice Cross
Bervely Miles
Bukiwe Nzuzo
Fezeka Gaulani
Joannette Poultney
Joyce Maswanganye
Khuthala Kutu
Leonie Casper

Lisa van Tonder
Luyanda Lusizi
Madoda Mayipase
Mandisi Jekwa
Michael Nomtoto
Nobantu Malibiji
Nokuzola Madikane
Nomonde Busha Makehle
Nomonde Dingiswayo
Nomthandazo Gaqaliwe
Ntombizodidi P Kutu
Phumla Ggomfa
Pinky Zoya

Priscilla Mkosi
Pumela G. Bani
Rosemary Ker-Fox
Thandeka Bonase
Vuyelwa Solundwana
Wendy Lindie
Xoliswa Mboxela

Behaviour Management
38

Aritha Lucas

Beatrice Cross

Brian Geyer

Bukiwe Nzuzo
Engelinah Genu
Fezeka Gaulani

Joyce Maswanganye
Landezwa Henge
Leonie Casper

Liziwe Rmncwana
Lydia Solomon
Madoda Mayipase
Mavis Gude

Mildred Dume

Nancy Snobolo
Nobantu Malibiji
Nobesuthu Qwememe
Nomonde Dingiswayo
Nomsa Tantiso
Nomthandazo Gaqaliwe
Nondumiso Dukwa
Nontando Jurie
Nonzaliseko Krishe
Nosiphiwe Mqozi
Nozipho Mbopheni
Ntombizodwa | Mtw_Mtyobo
Olive Lottering
Patience Dukashe
Phumla Madikizela
Priscilla Mkosi
Pumza Kota
Rosemary Ker-Fox
Thozama Dume

Val Brown

Veronica Slater
Wendy Lindie
Xoliswa Mboxela
Zoliswa Wanga

Northern Cape

Foundations CYC
46

Angela Coetzee

Annetjie Chepape

Annetta Samuels

C. Feni

C. Sibondana

E. Booysen

E. Oor

Eliza Kesebamang Gaorwe

F. Jacobs

Flippie Lewis

J. Kwes

Kebitsamang Lizzy Selomyane
Kedibonye Elisa Thupaemang
Kediemetse Maria Zacharia
Kelebogile Martha Klaas
Keotshepile Idah Tikane
Keseabetswe Englinah Senye

M. Busakwe

M. Nceza

M. Springbok

M.B. Williams

M.C. Babu

Magdalene KaNguwe
Magdalene Miekie Kenosi
Maggie Moitsi

Marie Meyers

Mario Williams

Martiens Asnak

Nancy Sebati

Norah Gohelemang Lekgadi
Obakeng Lokame
Olebogeng Selabe

P Lonake

Regina Bosman

Ricardo Tanga

S. Britz

S. Janson

S. Mapalla

S.van Zyl

Sarah Sebele

Seipidi Agnes Chabaeman
Silas Nthebi

Susan Lokame

TA. Molupe

Tracy Sibiya

Vincent Davids

Hacc

20

Christina van Wyk
Daniel Maupa

Desmond Mackenzie
Dingaan Sohlezi

Erfina du Plessis
Florence Xhamela
Horatius Mbaliso Billy
Joyce Nontsikelelo Tose
Kenosi Joyce Moalahi
Kereeditse Maria Solomon
Leah Mokeng

Lorraine Phengo

Lucy Eland

Mary Pholo
Nomathamsanqa Portia Jika
Patience Seleka
Priscilla Tose

Sylvia Manyungwana
Thandeka Pretty Sonaba
Zelpha Herbenkerzen

BQCC 2000
13

Anna Bezuidenhout
Bernard Engel
Derrick C. Bezuidenhout
Hamilton Wilson
Henrietta Opperman
Johannes Hendriks
Joseph Ntuli
Leornard V. Cloete
Magrietta Diergaardt
Magrietta Wilson
Maureen Boyce
Maurlene Cloete
Stanley Cathi

Limpopo

HQce

17

Aron Lucas Shivambu

Eddy Hatlani Makhubele
Esther Nedzamba
Goodman Euclide Mabasa
Hlayiseka Ernsest Shirindza
Irene Nhlalala Ngobeni
Judith Mphephu

Lillian Linky Rikhotso
Maphuthi Mabel Mulangaphuma
Nkateko R. Manganyi

Nyiko Lowan Ryle

Peter Lebake Mabotja
Rachel Ramarou

Robert Chuma

Shumani Richard Ligege
Talenta Mathebula

Tinyiko Victoria Mabunda



Graduation

Care Alicedale Graduation
on BQCC Training
by NACCW

Pumla K

KwaNonzwakazi Community Hall. The presentation of certificates was facilitated by

Francisco Cornelius, the NACCW National Chairperson and 13 child care workers
graduated. The function was well attended by parents of children, teachers, other local
stakeholders and community members and was a great success. The graduation followed training
in BQCC 2000 by NACCW facilitators, Kathy Scott from Cape Town and Pat Heyman from King
Williams Town.

In terms of services we are providing as Alicedale Community Attempt Reaching Empowerment
(Care Alicedale), BQCC 2000 training is very relevant to our mission statement and objectives.
However, it also addressed the our workers on the role the parents need to play in order to
understand and improve the quality of children’s lives. The practical implication of the training
manifested in the programs being amended to suit children with special needs. It also gave us
guidelines on what to do, how when, how often and to whom. It also challenged us to explore
the ecology of a child which is know to have an impact on the child’s behaviour thereby providing
the child and youth care workers with answers on the correctness of our activities. From these
answers emerged an evaluation on whether we are the right people suitable for dealing with
children especially those experiencing difficult problems.

We also discovered that children seem to have uniform behavioural patterns. This was
confirmed by the school teachers as they seem to benefit a lot from our programs and notice
change from children with uncontrollable behaviour. Therefore we link this training with Outcome
Based Education. The Life Orientation subject contained in the O.B.E. curriculum is very much
in line with the BQCC training because it deals with the social being of a child and how the child
reacts and responds to this ecology.

The community also benefits a lot from the programs we render through this training because
we conduct educational talks so that they can understand that we all belong to the human family
irrespective of race, colour, gender,or religion. We always ensure that they understand our
traditional customs and values to be respected by children. In the past they used to be enforced
with the aim of keeping the culture, irrespective of how harmful that particular custom is to a child.

But now we reinforce that children’s rights are supposed to be linked with these customs. We
ensure that they understand that children put their trust in us as adults, and have a great need

to feel safe, secure, valued and cared for. The training received gave us confidence to equip the

community with all the skills of dealing with children whether there is a problem or not. Through this

intervention the community is beginning to realise that it is real that those who commit crime against
children are prosecuted and punished appropriately and they are beginning to know the do’s and
don’ts of parenthood.

CARE ALICEDALE is very grateful to NACCW for bringing this bright light after 4 years of operating
without funds. We survived through local fundraising from our small place where there are very limited
employment opportunities because of a lack of resources and infrastructure. Without NACCW we

would not be where we are today. We are recognized because of their intervention in our programs.
The fact that we operate without funds is unbelievable to other stakeholders because of the physical
appearance of our resources and our dedication and commitment to our services. Although funding
is needed, that does not make us turn our backs on the organization. We are proud of our voluntarism
because at present we are achieving our objectives. b

T he BQCC 2000 graduation for Care Alicedale took place in February in Alicedale
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A participant in the recent training offered by
NACCW in Zambia, Lucille Mudenda, provides

a contextualization of
some traditional Zambian
child-rearing practices in
the Circle of Courage

In traditional Zambian society we had no orphans. When
a person died there was no question as to who would
look after the children as this came naturally. Every child
knew who their ‘grannies, fathers and mothers were
and so it was expected that any of these would take
in the children. We had no uncles and aunts because
children belonged to everyone and it was everyone’s
responsibility to look after the children. Children already
had a sense of belonging with these kinsfolk and did
not need to develop new relationships with people
thereby losing their earlier sense of belonging and along
the way picking up bad habits as they move from one
place to another. Now things have changed so much
that in Zambia. | have read the names we have given
to children who have lost one or both parents. They
lose their sense of belonging and attachment through
being called ‘single orphans’ if they have lost one parent
and ‘double orphans’ if they have lost both parents.
We have even classified children further by finding out
which parent died. If it is the mother then they are now
‘maternal orphans’ and if it is the father they are called
‘paternal orphans’. Where is our African Heritage?
Once the sense of belonging and attachment has been
removed we have broken the circle of courage of this
child because they become orphans, do not belong to
any family and anyone can adopt them.

In our centres that is one of the first things we have
to establish with children.We should first cultivate a
relationship with them based on love and trust. It is not
fair to tell children they are lucky that they have a place
to sleep, food on their plate and keep reminding them
they come from poor families or are orphaned. Once
we make a mistake of not accepting these children they
will look for Jove elsewhere and will find it. They may join
gangs where they end up in drugs because they feel
they have to belong and fit in.

| belong to a tribe which is a polygamous pastoral

and agricultural tribe that is not nomadic. When the
ploughing season begins the older people in the village
would go to the fields very early in the morning and
return just before sunset or just before lunch. Normally
they would leave the younger children five and below

in the care of a girl-child about 10 or so and one of the
wives or older person came back early to prepare a
meal for those in the fields. While the elders are away
this child is expected to sweep the place, cook for the
smaller children and prepare a fire so when the elders
come they just cook. This child grows up already
knowing how to look after other children because as

a child herself she was looked after by a young child.
Accidents are very rare because the children will have
mastered the art of looking after fellow children, cleaning
the outside, and making fire. She would know just

by looking at the sun about what time the others are
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expected back from the fields. If there are any elderly
people or infirm it was her duty in ensure that these
people are fed and given water to drink. This child would
encourage the other younger children to play near the
hut.

The boy-child is also given duties to look after the
cattle. The children know that during the ploughing
season their duty is limited to freeing the cattle to go and
feed on their own and the children then go to the fields
to help the elders. Because there is a lot of green grass
around the cattle do not go far to look for food. They
are called back by the same children just before dusk.

In the summer though it is different. The older children
between ten and fifteen look after the fully grown cattle
while those children between about five and ten look
after calves. They ensure that these calves eat. Since the
calves are small and can not go far, the children too do
not go far. The calves feed near the water wells where
the children and mothers can keep an eye on them.
These children learn and master the art of looking after
cattle. They start from a tender age until they graduate
to milking them after the age of fifteen. The children also
know when it is time for milking they take the calves to
the cows and they suckle. The poor calves only suckle
to “call the milk” they are stopped so the older boys

can milk them. While out looking after the cattle children
are encouraged to wrestle. Wrestling among the boys
was common and so was boxing (without gloves) as a
means of being taught self defence.

The children in our society learnt how to carve stools,
plates, cooking sticks, drums, etc. and how to build
their own houses. When it comes to mastery, the African
society knew how to train their children in skills they
used for the rest of their lives.

In our centres today our children are given different
skills and sometimes almost none at all. They have
washing machines for their clothes, dish washers for the
dishes, and vacuum cleaners to clean the floors. Their
main entertainment is the television set, they microwave
their food and it is ready in the twinkling of an eye. When
these children return to their homes they have problems
adjusting back to the routines of their old life since we all
prefer luxuries. We should avoid this mechanised kind of
life and assist our children. When one machine breaks
down the children have a problem because they have
not mastered the art of doing their laundry, cooking, and
sweeping.

However there are centres that offer very good skills
training. Children learn to bake and decorate cakes
and they are able to do it on their own and make a
living. Other centres give children the skill of carpentry,
knitting, typing etc. Centres that look only after small
children give them confidence in themselves. They teach
them to judge right from wrong, to speak properly, and
recite poetry in public without shying away. Children
are encouraged to interact with others and play our
traditional games.

As we know independence is all about decision making,
problem solving, inner self-control, and empowerment.
It is very easy as adults to forget what it felt like when
decisions were made on our behalf as children. In my
tribe children were free to choose in which hut they
wanted to sleep, and which ‘mother’ they felt more
comfortable with.

When the girl referred to above remained at home to
look after the children this was a way of preparing her
for the future. The child grew up knowing that the onus
was on her as to what time to prepare the meals, to look
after the children left in her care etc. She was taught and
empowered with these skills and so was the boy-child.
The boys had to decided on their own how far off to go in
the bush with the cattle. Ours is also a hunting tribe and
so children would accompany elders hunting and in the
process also learn the skill of hurting without being hurt.

In most of our centres we draw up a time table for
children and impose on them what they should do. We
tell them when to eat, what to eat, how to eat, where
to eat and never give the children the opportunity to
choose what they want to do. While routines are good
because everything is predictable, why not sit with the
children and discuss the menu they want. Just because
you as the care giver loves jungle oats does not mean
you impose that on the children! Give a chance to the
children to make the rules and you will be a guide and
let them give you the consequences they expect if
they break that rule. In my working with children | have
discovered that most of them will just tell you “beat me
if | break the rule” as this is the only form of discipline
they know. Children should be given leadership role at
centres and avoid criticising these leaders in front of the
other children. Empower the children to make good and
calculated decisions.

Most African people would have no problem in
understanding the word ‘Ubuntu’. There are many ways
of describing the word in our local languages in Zambia.
The Bembas say ‘Ubuntu-nse’, the Tongas ‘Muntu-susu’,
and the Chewas ‘Ubuntu’.

When a stranger arrived in a village in my tribe they
were first given either chibwatu or water to drink. Then
they were interviewed as to where they came from and
where they were going. One key thing which was asked
was the clan of this person. If you were of the Mudenda
clan you were referred to the Mudendas in the village
who looked after you as their own and you did not feel
out of place. Chibwantu is a traditional home brew and
is a very refreshing drink. It is not an alcoholic drink but
quite satisfying. In the absence of chibwantu there is
always water. The host would apologise, but insist that
you drink the water to show that if they had chibwantu
then they would have given you. In all this the children
had a role. When the guest arrives it is the duty of the
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children to see that the visitor has somewhere to sit by
offering them stools or a reed mat. After the lengthy
greetings the children again know it is time to give the
chibwantu or water. The children through all this learn
the spirit of generosity and sharing. They are not left out
in providing hospitality to visitors. When the maize is
ready for eating the children are given cobs of maize to
share equally.

In our traditional African Society people sat down on
a circle to eat. You put only one or two big dishes in the
middle and you all ate from there. Usually the adults
would only put the maize in basins and the children are
told to share. They do it equally even if there was a child
or more from another village. In our modern African
society things are different and everyone eats from
their own plate alone. Our centres have adopted this
and many children have problems again when they are
re-integrated back into their families. They may make
others feel dirty by refusing communal eating and eating
alone. Children learn to be generous by sharing with
their friends. Some centres do encourage communal
eating and sharing of beds which has advantages
and disadvantage. Children in some centres share
clothes while in others they are personal to the holder.
While hygiene is a very important aspect in human
development, children can share beds and sometimes
lend each other clothes. It should be emphasised that
it is not only material things that can be shared but time

as well. Children can help others

in small ways, even when playing
games, drawing water, and teaching
each other their languages.

The Intact Circle

In the Eastern part of Zambia
among the Nsenga people, there

is a lot of dancing there. Every
evening people go out and dance
in different age groups. No one
among the Nsenga can not

dance because it is an everyday
routine. No one needs to grant you
permission as it is an acceptable
routine. During celebration days
when the nation gets together you
can actually see these children out-
dancing most of us from other parts
of Zambia. They have Mastered

the art of dancing, are independent
enough decide to do it in public
without being shy or afraid and
generous enough to share it with all
of us. We all know they belong to
the eastern part of Zambia by the ¢
way they dance. \

Personality Profile
HAROLD SLABBERT

A young boy stood next to the table in the
large dining hall of the boarding school and
looked in awe at the posters surrounding
him. One of these was a picture of two
children running over a green meadow and
had these words written on it, “Feel the
dignity of the child, do not feel superior to
him for you are not.”

Now nearly thirty years later | still see
that picture in my mind and remember my

hostel master, Brother Paul and the stories
he used to tell me about his days working in
a variety of settings for children with special
needs. On reflection | can say that although |
seemed to end up in childcare by chance in
1988, there was some guiding force at work
that has kept me there.

My early years were not easy years and |
often felt that there was something missing
but | was unable to articulate just what it
was. When in 1997 | finally made up my
mind to study in the field in which | had
been working for eight years, things just
seemed to fall into place. The commitment
to the code of ethics and the membership
of the NACCW were just the beginning of
aroller coaster ride that has had me going
places and doing things | never would have
dreamed of otherwise. This happened at the
time of the transformation of the child and
youth care system and | was in a position to
experience the changes and bring these into
my own work place.

In 1998 | was appointed by Ashley
Theron as vice chairperson for the
Eastern Cape region and attended my first
conference in 1999. That was an amazing

experience! To feel part of such a large
group of people passionate about making

a difference in the lives of young people
was truly tremendous! Other big moments
for me were the 2001 conference in Port
Elizabeth that tested the ability of our
collective human resolve - but was a huge
success. Then there was the achievement of
my Diploma, the nomination for chairperson
of the region in 2002 and achieving the
Training of Trainer’s certificate.

As we near the fulfiliment of the dream of
the pioneers who got together to talk about
childcare issues some twenty plus years
ago, | feel honored to have been allowed
to play a small part in the achievement of
professionalization in the field. We all need
to have a cause, and | have found mine
in the striving for improving the services
to children, young people and families.

My family and friends, colleagues and
members of the national executive who
have supported me are owed a huge debt of
gratitude. You have brought out the best in
me and | hope that | can do the same in the
years to come for the field on this path that
was shown to me. b
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SAQA

Skills Development,
Workplace Skills Plan and the
Child and Youth Care Field

Sandra Oosthuizen

African government took up the

challenge of putting in place
various structures to bridge the
education and skills gap brought
about by the apartheid education
system. These structures needed
to be grounded in legislation.
Today there are various pieces of
important legislation, which form
the foundation on which this bridge
is built. Two of these important
pieces of legislation are the Skills
Development Act 1998 and the
Skills Development Levies Act 1999.
The overall aim of the Skills
Development Act is (as it seems)
to improve the skills of the people
of South Africa. The dilemma is
the availability of funding to train
people requiring skills and training.
The Skills Development Levies Act
was the bridge built to finance skills
development. The diagram below
illustrates the following process:
Employers pay a levy to the South
African Revenue Service, which pays
the levy in to the National Revenue
Fund. The funds are then transferred
to the Department of Labour, which
then distributes 20% of the fund
to the National Skills Fund and the
other 80% to the relevant Sector
Education and Training Authorities
(SETA), another statutory body
involved in the process of skills
development.
Employers who contribute to the
skills development fund can apply
to a SETA for grants. The problem
for the field of Child and Youth Care
is that most of the organizations are
Non-Profit and therefore are exempt
from paying the Levy as required by
the Skills Development Levies Act.

I n 1994 the democratic South

How do these Non-Profit
Organizations in the field apply
for funding for training and skills
development?

For this group of organizations the
SETAs made available discretionary
funding. The SETAs developed

a Wokplace Skills Plan (WSP),

which organizations can access by
registering with a SETA. The WSP
can be requested from the SETA

or you can download it from the
various SETA websites. Every SETA
has variations of the WSP. The South
African Qualifications Authority
(SAQA) office can be contacted (see
details at end of article) to obtain the
contact details of the various SETAs.
It is essential that organizations that
train employees complete a WSP
annually and submit it to the relevant
SETA. It is the only way to access

the discretionary funding to develop
skills and train child and youth care
workers in the organization.

It is important that organizations
contact the relevant SETA in order
to access funding for training of
employees and building skills in

the organizations. (Please note the
Health and Welfare Sector Education
and Training Authority advert on
page 21. It affects organizations in
this field in South Africa.)

Most of the documents referred to in
this article can be accessed on the
SAQA website — www.saqa.org.za or
you can contact SAQA at 012-346
5808)

Please submit any questions and
queries to The Director, NACCW, PO
Box 36407, Glosderry, 7702. b

The process looks like this:

Employers South African National
payalevy L__ |Revenue | Revenue
Service Fund
Department
?\los"{; to -¢—— of Labour
The WSP allows
organisationsto _ _ _ _ o 80% to the
access funding SETAs
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“BRIDGING THE SKILLS GAP”
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3 Vision: The creation of a skilled
workforce to meet the health and

Health and Welfare Sector i
Education and Training Awthotity social development needs of all

people in South Africa.
HWSETA Mission: The HWSETA endeavours
-0 o0, to create and implement an integrated
’—ﬂ\,. “Qv approach for the development and
' provision of an appropriately skilled
workforce that will be empowered to

render quality health and social development services that are comparable
to world-class standards.

ot

Reminder To all registered HWSETA employers
Application for mandatory grants

The HWSETA has met most (and in some cases exceeded) of its targets
as set out in its Memorandum of Agreement with the Department of
Labour. Greater stakeholder participation has led to an increased number
of Workplace Skills Plans (WSP) and Annual Training Reports (ATR) being
received, which in turn impacted positively on the disbursement of grants.
Inthe financial year 2003/4, R65,5 million of skills development levies have
been disbursed in grants to stakeholders. This represents an increase of 42%
on the previous year.

The closing dates for submission of mandatory grants are as follows:

Type of Grant Submission | Disbursement | Extension

Date date Date
Workplace Planning | 31 August 30 September | 30 September
Grant for the period | 2004 2004 2004

1 April 2004 to

31 March 2005

To qualify for this
grant, companies am
required to submit

a Workplace Skills
Plan and register a
Skills Development
Facilitator.

CHILD AND YOUTH
CARE WORKER

Boys Town Youth Development Centre Macassar has a
vacancy
for a “LIVE OUT” Child and Youth Care Worker

REQUIREMENTS:

e Minimum of matric with at least Basic Qualification in
Child Care

e Valid driver’s licence (with PDP)

e Prepared to work shifts — including night shift

e Experience in working with adolescent youth
presenting with challenging behaviour

If you meet the above requirements, please fax a 2-page
abridged CV, for attention:

Derrick Groep

Fax nr. 021-857 1168

Closing date: Friday, 07 May 2004

Boys Town S.A. SUBSCRIBE TO THE EMPLOYMENT
EQUITY ACT

Workplace 31 May 2004 | 30 June 2004 | 31 July 2004
Implementation
Grant for the period
1 April 2003 to 31
March 2004

To qualify for this
grant, companies are
required to implement
their Workplace Skills
Plan and submit

an Annual Training

Report to HWSETA.

LEVY EXEMPT

Levy-exempt employers registered with the HWSETA are encouraged to submit a
Workplace Skills Plan in order to qualify for discretionary funding.

Please note: Implementation of training must not commence until approval at the
discretion of HWSETA is obtained.

Applications for an extension must be submitted to WSP/SDE Manager at
e-mail: reneew@hwseta.org.za or fax: (011) 616-8939.

The criteria for completing the documents and templates are available for downloading
from the HWSETA website at www.hwseta.org.za

The Workplace Skills Plan and Annual Training Report can be submitted via
post, e-mail or captured on-line using the stakeholder log-on facility on the
website. If you select to capture your reports on-line, please ensure that you
click on submit when you have completed the reports and fax through a copy
of the signature pages to the HWSETA offices on (011) 616-8939.

For postal submissions, please send to HWSETA, 2 Bradford Road, corner
Bradford Road and Smith Street, Bedfordview, far attention: Edmond Palmer.
For more information or enquiries, please contact Edmond Palmer- SDP
Administrator on (011) 607-6900 or e-mail him at: edmondp@hwseta.org.za
Website: www.hwseta.org.za
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“Die KINDERS kom alfyd EERSTE"‘
“The CHILDREN glwage eome FIRST”

Weekend child carers required for SA Children’s Home
in Gardens, Cape Town from Fridays 08:00 to Sundays
18:00, preferably with NACCW qualifications or proven
experience at a children’s home.

Please fax your application and CV to Johan Marais,
Fax: 021-422 4129.
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Every day is new

Brian Gannon

procedures ... in short, to become institutionalising. For then it develops a set of standard reactions — rather
than unique responses — to each day’s eventualities.

The seductive ideas behind this are that the organisation has “matured”, has become “fair” and “consistent”. In
reality, standard routines simply save such an agency from having to think. They save us from having to think.

And, in reality, every day is new, and every event is new.

I was once sharply corrected by a colleague. “O Lord,” | lamented. “It's George's birthday thing this afternoon. If |
have one more thirteen-year-old’s birthday this month | shall go nuts!” My colleague replied quietly: “But for George,
it is going to be the only thirteen-year-old birthday in his life.”

This is the level of alertness which we are called to when we work with children, an alertness which demands that
we constantly recognise the significance of events and people, no matter how many we have seen before. We have
to “walk around” the thirteen-year-old birthday so that we can see it from all angles, in all lights, from everyone’s point
of view. And instead of becoming bored by them, we thus become experts at thirteen-year-old birthdays. This is what
child care workers are — experts at understanding the significance of people and of life events. Experts at knowing
the possibilities and the pitfalls. Experts at connecting the sequences of events into meaning, the participants into
relationships ...

In this way we become useful, not only with birthdays but also with all other developmental milestones and rites
of passage, with all transitions and dead-ends, with all celebrations and crises. This is not just another tantrum (or
runaway, or graduation, or unwanted pregnancy, or new job, or suicide attempt, or first date, or separation ...) but a
potentially momentous event which must be “done” with empathy and with proficiency.

So child and youth care workers approach these events with the confidence of the plumber with his toolbox — our
theory, our skill, our reading, what others have taught us, and our own past experience. As with the plumber, our first
burst pipe is quite a challenge and trauma — but our tenth burst pipe is not boring, just something we have become
better at.

The worst thing that can happen to any agency is for it to fall into a rut, to settle into a routine, to rely on rigid
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Spotlight on Students

10
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By Kathy Scott

| was asked to write the column
and initially felt rather pressurized
due to time constraints. Then |
realised that time is what it is all
about for students, especially for
those undertaking distance studies.
As a student how you use your
time is critical to success. It is your
responsibility as to how you use
your time and in so doing either
manage your studies positively or

 Learn to distinguish between what
is important and what is urgent
and priortise those issues that are
important, not always those that
are urgent.

* Plan your life and not your time.
Remember that your studying will
affect your life and who you are,
especially as a professional child
and youth care worker.

* Manage your time according to

out for yourself. You will need to
make choices around your use of
time and will have to sacrifice time
spent on other pleasures especially
when you are required to write

your assignment, attend contact
sessions and labs, and learn for
exams. Start now by looking critically
at your calendar for the year and
plan your studying time carefully. b

negatively.

So often we hear the cry “I don't
have enough time” - there are
pressures from work and family,
and now you are trying to fit in your
studies as well!

So what is the answer to this?
Here are some ideas that may
help you as you start the contact
sessions and labs and have due
dates for assignments and exams
looming:

* Ask yourself who or what
determines the pace of your

life? How much responsibility do
you take for deciding what you
can or will do and when you do
these things? Recognise that you
have the power to make these
decisions in many instances.
Reflect for a minute on how you
spent your time in the last week.
Consider the extent to which you
made decisions in this regard, or
whether there are other factors

in your life forcing you to spend
time on issues not of your own
choosing.

Are you happy with your use of
time? How can you use your time
better?

how you best operate. If you are a
“morning person” then plan your
studies for the early morning and
vice versa if you are an “evening
person”.

Try to slow down and take time to
reflect. | once had the privilege
of working with Ernie Nightingale
- an elder in the field of child and
youth care — he taught me to “buy
time” and not always rush in and
do.

Don't always watch the clock as
it then becomes the master and
we become the servants of time.
Learn to control your time and
take charge of your time.

Plan your studies so that you

can still have time to be with your
family and friends. Don't allow
your relationships to suffer. There
is a time for everything. Maybe
now is not the time to be studying
if it impacts too much on your
relationships. Perhaps wait until
your children are older and then
begin again.

Remember above all that this is your
life and future that you are mapping

TWO POSITIONS:
SOCIAL WORKER/
CHILD CARE
WORKER

The Crescent Haven Children’s
Home based in Lenasia,
Johannesburg is looking for a
qualified and suitably experienced
male or female social worker and
child care worker to commence
duties as soon as possible. The
Home runs according to the Islamic
ethos and thus requires the services
of muslim persons who would also
be able to provide the resident
children with Islamic instruction.
Interested persons may forward
their enquiries or their C.V.’s with

relevant documents and contactable

references for the attention of
The Principal :

Rashieda Jhatham

Tel: 011 854 5729

Cell: 082 817 5099

Closing Date: 25 May 2004
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Dads, dads everywhere!

But fathers few and far between
I remember you,

I remember you said you would, but you never will.

I touch you in crystal clear nostalgia

I remember you running your fingers through my hair

and before your mouth said a word,

your hands told me that you love me.

I remember that morning when you held me

as tight as a breath and told me you’d be there.

Now, I clutch the pieces of a promise once made.

They stole you from me before you could.

Now, memories of you are cheap now,

I sold them to my unforgiveness a long time ago.

But I will forgive you, for you were a father when you could.
You said you would, but now you never will

But you did, when you could, and I remember

I want to wrap the memories of my father around my son.
When “dads” are everywhere,

fatherhood will be his winter’s shield.
Truth, honesty, faith, love and being there;

being there being there.
Beyond the “dad”, lives a father.




