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EDITORIAL

In Searc

Miracle

en years into the democratic South

Africa our field and our sister

occupations are attempting to
realize a child rights culture in South Africa.
The miracle of the peaceful transition to a
democratic society brought with it rights
and responsibilities — for both children and
adults. Many of us have struggled at very
deep levels with expectations that have
been introduced in respect of the rights of
children. Again and again people working
with challenging young people insist that
such young people not only have rights
but responsibilities, a point most succinctly
underlined by Mahatma Ghandi when
he spoke of a “charter of human duties”.
Nowhere is this denied. However, what we
often overlook is the fact that the children
and youth with whom we work, often have
not had the advantage of being taught
such responsibilities. For a myriad reasons
many challenging young people are in fact
challenging to us because they are not able
to manage themselves in responsible ways.
In the context of working developmentally
and therapeutically with such young people,
it is the responsibility of all who intervene to
provide young people with opportunities to
experience themselves as responsible; to
teach them to behave responsibly.

So often we get stuck in a mindset that
comes not from the ‘new’ South Africa, that
tells us (rather illogically) that these children
‘should’ behave responsibly. If they are not
doing so, we feel justifiably annoyed. The
old medical analogy applies here. Would
medical staff be justified in reacting with
irritation to people presenting with ill-health
in a hospital? Young people come into our
programs because they need to learn from
us about this issue of being responsible. ..
we are there to teach them such skills.
Simply expecting and demanding
responsibility could well be a demonstration
of irresponsible behaviour on our parts!

It seems to me that often the plea for

responsibility in children comes from a
very helpless place in ourselves. We lack
the capacity to provide effective learning
opportunites for young people. We do not
know what to do - so we blame the children
or we blame the ‘system’ in an effort to
protect our sense of our own professional

competence. And we look for the quick-fix...

that Behaviour Management course that will
teach the staff all they need to know about
discipline; that new colleague or employee
who will put things right; that program that
if implemented will be the answer to the
discomfort that we feel in the face of needs
of the young people in the program. The
careers of consultants, trainers, activists
and academics alike flourish in this context.
It provides fertile ground for pontificating,
for crash courses and for reworking of old
ideas into fashionable format.

But there is no quick-fix. There is no
wand to wave. Injections of more funds
are often disappointingly without impact.
But miracles can be made to happen.
In their article “Putting Principles into
Practice: Five Foundations of Successful
Re-Ducation” published this month, Freado
and DeSalvatore provide an overview of all
the elements that together can result in us
running successful programs. No one thing
can be done to make this transformation
occur, but concerted effort towards
implementing all of these aspects (here
described in relation to Re-EDucation but
applicable to programs of any theoretical
orientation, in most contexts) is the way to
create environments in which children’s
rights are protected — and where they
are able to learn to be responsible. In my
experience this is the only way to enshrine
a child rights culture in our programs. If we
are fulfilling our obligation to be responsible
adults, we will seek this route to developing
responsible children.

Merle Allsopp
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Practice

Putting Principles
into Practice:

Five Foundations of Successful Re-EDucation

By Mark D Freado and Gino DeSalvatore

his article provides a philosophical and
Toperational framework that can be used in
creating or refining a Re-EDucation-based

program. Re-EDucation programs are value based
and principle driven, meaning there is a set of defined
principles for working with children and youth woven
into the life of the program. A principle driven program
can be implemented for any type of service delivery
model, including residential-based care, day treatment,
alternative school programs, or school-based services.

The twelve principles underlying Re-EDucation
(Hobbs, 1992) are:
Life is to be lived now
Trust is essential
Competence makes a difference
Time is an ally
Self control can be taught
Intelligence can be taught
Feelings should be nurtured
The group is very important to young people
Ceremony and ritual give order, stability and
confidence
10. The body is the armature of the self
11. The use and benefits of community must be

experienced
12. A child should know some joy in each day and look
forward to joy tomorrow.

© ® N OOk N

How do we put Re-ED principles into action? Here we
describe five basic components essential to a
Re-EDucation program'’s functioning:

* safety and containment

* staff skill support

e structure and organization

* youth involvement

* validation of individual worth.

All 12 Principles of Re-EDucation are explicitly involved
in how these five components can be constructed.

1. Safety and Containment

Of all the elements that are crucial for any successful
program, safety and containment are the most critical.
This component refers to the ability of the program to
contain and address
those behaviours

that led to the youth’s
identification as troubled
or troubling. A program
cannot be successful

if a resident believes
that aberrant behaviour
can “destroy” a facility
or disable staff, or if

the setting’s culture

is laden with unsafe practices that are physically or
psychologically damaging. Regardless of the “acting
out” reasons they are sent to us, these youth are victims,
as well. As a result, many have learned to be survivalists,
developing strategies that hinder them from addressing
those very needs that have motivated them to survive.

A youth cannot
channel emotional

Of all the elements
that are crucial

for any successful
program, safety and
containment are the
most critical.

Youth cannot

channel emotional and psycth'OQiCaL

. energy in doing what
an d p S_V Ch OI Og I cal it takes to improve
energy in doing what  and engaging in the
it takes to improve  ‘=er=pe !
and engaging in the her safety. If kids are
treatment process if Fotksa,fs‘ fhieh muzt

. . ook sideways an

anxious abm” hIS or backward, nyot forward
her safety. to the future.

4 « February 2004 - Child & Youth Care < Volume 22 No. 2



Practice

In either the initial development or the re-tooling

of a program, the following elements should be

contemplated, addressed, implemented and continually

evaluated in order to make the program safe. The goal
here is to increase each youth’s ability to make safe and
healthy choices to get what he or she wants and needs,
and not rely on acting out to satisfy their demands.

Safety and containment require we do the following:

* |dentify which youth we serve and follow through with

services they need. Program integrity makes us ask

these questions: Are we who we say we are? Are we
serving the youth that the system/community needs

us to serve? Are we doing what we say we will and are

we doing it well? Do we have outcome measures to

determine consumer well-being and satisfaction?

Assure physical safety of the milieu and physical

management of dangerous behaviour.

Ensure psychological safety with freedom from verbal

abuse, neglect, and emotional abuse.

Provide rules as guidance for interaction and

accountability.

* Employ standard protocols for prevention and
management of unsafe behaviours, such as: suicide
precautions, destruction of property, aggressive acting
out, and running away.

Involving youth in decision making about their physical

environment helps them invest in both the culture and

its surroundings. We must not only effectively supervise

residents, but also give them strong reasons to stay;

every positive experience contributes to those reasons.
While providing the necessary elements to ensure

a safe program, the potential pitfall is too much

containment that can curtail and suppress creativity,

staff initiative, and the thinking outside the box that often
is necessary for success.

2. Staff Skill Supports

Teacher/counselor and supervisor training and
development are essential, ongoing elements. Nicholas
Hobbs (1982) emphasized the importance of selecting
the right staff for positions in our programs. Hiring
“natural” teacher/counselors makes programs more
effective than any training process alone. Those teacher/
counselors have certain innate abilities to create and
sustain meaningful relationships with students, can
share their creativity with others, and have the resilience
to restore their focus and energy regularly.

Preparing staff: Starting from a point of order means
having pre-service training in place that prepares workers
with what to do before they are alone with kids. Aside
from organizational orientation and personnel issues,
the pre-service training provides the foundation for
understanding the philosophy and principles of Re-ED.

The initial interaction between the teacher/counselors
and their students must start not only from a point of
order, but also from a point of basic staff of competence.
Whether pre-service training occurs as a separate
component or in the context of on-the-job training, the
following specific elements should be included:

Values and Principles:
* Organization’s principles mission and values
* Re-ED philosophy overview and Re-ED principles

Orientation to Youth and Families:

* Nature of youth and referral sources

* Description of current youth and families

* Relationships with youth and families (professional
and responsible)

The Therapeutic Process:

* Treatment assessment, planning, implementation, and
evaluation

 Student and family involvement in the process

Foundational Skills Training:

* De-escalation skills

* Psychological worlds, the Conflict Cycle, and Life
Space Cirisis Intervention

* Listening and communication skills

* Opportunities to practice skills (video models,
role-play, feedback, supervision)

Counter Aggression:

e Understanding aggression (origins, functions, and
forms)

* Our own buttons (staff triggers and reactions, how to
objectify our responses)

* Skills to minimize and avoid power struggles

Building Team
Strength: In addition
to the awareness
and skills necessary
to begin with

For supervisors,
and to some extent
administrators, it is

a matter of “‘being

competence and
a part of the team, confidence in
rather that being lemselves iinis

also important for
new staff to have

the opportunity

and means to become part of a strong, supportive
professional community. For supervisors, and to some
extent administrators, it is a matter of “being a part of
the team, rather that being apart from the team.” The
task is to establish a culture where crisis is seen as
opportunity and used to help both staff and youth grow.

apart from the team”.
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Practice

Accomplishment involves including literally everyone on
the premises in the “team” seeking those same ends.
Relating to Youth: Identifying student needs and
providing them with support before a crisis occurs
reduces the need for intervention. There is a delicate
balance here, however. Prevention is not always
desirable; if we “control” an environment too effectively,
students do not have a chance to learn and practice the
skills necessary to succeed in other environments. It is
not enough to teach them to “be good” in our presence;
we are responsible to
teach them to do well
wherever they are.
Staff must recognize
that in areas of their
lives, these children
and youth are within
the range of normal
development.
Relationship building
requires reinforcing
where things go well, teaching what is needed, and
supporting youth throughout. Staff are expected to have
meaningful personal and professional connections with
youth. Training elements preparing staff to build positive
relationships include:
* Developing one’s personal qualities (leading to
increased understanding of how to mesh the need for
limit setting with the needs of the students)
Providing skill-based interventions (such as Life Space
Crisis Intervention, curricula for social skills and anger
management, and crisis prevention and de-escalation
strategies)
Taking initiative to connect, get to know youth as
individuals (begin to build rapport and plant the seeds
of trust, create opportunities for belonging)
Sticking with youth through their problem behaviours,
without giving up on them
Establishing and maintaining program limits for
consequences of extreme behaviour, without ejecting
youth from the program
Providing a process for transition that maximises a
student’s chance for successful return
* Making program values explicit and shared.

Identifying student
needs and providing
them with support
before a crisis occurs
reduces the need for
intervention.

3. Organization and Structure

Structure and organization provide the program’s
operational form and define the way in which staff and
clients will participate, interact, and address the issues
facing all youth in the program. Types of structure
range from oppressive and controlling, to guiding and
teaching, where the student is a part of the process.
Structure makes the environment less amorphous,
defining the “laboratory” in which youth work and

live, where they perform the “experiments” necessary
to grow. Without structure, staff must spend a great
deal of time and

Without structure, Rieigylceiiiallie
staff must spend e oo e
a great deal of described for safety
time and energy i”j:s‘;ff;”:f;ts
controlling problems.  added time spent on

maintaining safety
decreases the time left to seek growth.

In a principle-driven system, structure and
organization should be flexible, allowing programs the
freedom to develop treatment components that enhance
opportunities for youth to change. In addition, structure
and organization are dynamic processes that must be
constantly evaluated and changed to accommodate
the degree of problems and changing needs of all
youth and their families. One way to provide ongoing
assessment of the structure is through “program
development” meetings where professionals and
youth who are involved in the program come together
to discuss issues that deal with structural elements.

In a Re-ED program, structure and organization are

designed to:

* Emphasize teaching

* Promote change in children and youth, rather than
control of them

* Address symptoms and needs, while maintaining
focus on strength

* Help maladaptive patterns of behaviour change to
new patterns using skills gained

* Assist youth to consider consequences of actions

e Help youth learn control of impulses through analysis
of choices

* Allow for creativity and adaptation of the program to

meet all youth’s needs

|dentify, support and strengthen each child’s

strengths, skills and competencies

e Provide an atmosphere of openness to new or

different interventions that are philosophically

consistent

Develop the ritual and ceremony that are crucial to the

success of a structure, providing predictability for both

staff and youth

* Handle problems and celebrate successes

4. Youth Participation and
involvement

Re-ED programs place a great deal of emphasis
on teaching and creativity. Experiential learning is
accomplished by what we do with youth in our care,
rather that what we do to them. We involve youth in
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our programs in a variety of ways. Services in all Re-
ED programs are based on the individual needs and
interests of each youth and family. Some of those
programs emphasize group process, while others

operate in
We believe that the |nd|V|du.a||zed
. ways with youth
behﬂVlOUl‘ manageme”t participating in
system, as it is typically ~ s°ec'ic
groups. All

implemented, should not
be viewed or promoted
as the program.

Re-ED programs
do emphasize
the importance
of building
relationships as
the cornerstones for change, but many things can help
set the stage for relationship building. Daily activities are
the critical stage for any movements toward growth, and
much energy is placed into proactive planning for each
day.

Almost all programs have behaviour management
systems in place to direct and evaluate youth progress.
We believe that the behaviour management system,
as it is typically implemented, should not be viewed or
promoted as the program.

Behaviour management systems are primarily sources
of feedback. The information we derive from them
generally tells two things: (1) How the youth is doing
in that part of the program, and (2) How the program
is working for the youth (specifically, that part of the
program). If a youth cannot rise above the lowest level in
the system, we can conclude he is not doing well in the
behavioural areas addressed by the system. We must
also conclude, however that the program is not doing
well by the youth either. It is easy for an organization to
fail to attend to this critical second part.

Principle-driven organizations (like Re-ED programs)
do pay attention to what data tell us about our
own effectiveness, and respond by adapting the
program’s approach to better meet the needs of the
youth. Program adaptations include lowering initial
expectations to allow the youth to experience some
success, and

Program adaptations then gradually
include lowering initial ~ """
i as the youth’s
expectations to allow competence
the youth to experience ~ "°eases:
Another

some success, and

adaptation is

then gradually raising o ensure that

5 where the system
them as the y OU”) § demands certain
competence increases. performance

(such as speaking respectfully to adults), those
behaviours are being modeled and explicitly taught by
teacher/counselors working with the youth. Once taught,
opportunities are devised that place youth in positions
that require positive practice of those skills in a variety
of situations, encouraging healthy development to
proceed.

Where behavioural systems are used, we believe
it is worth considering a level system in which youth
earn levels that cannot be lost. Instead of moving up
and down in a system on a daily or weekly basis, youth
work through a series of skills to meet identified criteria
to attain a level of competence. Once that level has
been attained, both youth and staff know the youth'’s
capabilities and that the status has been earned.
There may be times that privileges of a level are not
available to the youth because of their actions. When
sanctions are imposed, they are temporary and the
level is maintained. Staff help youth analyze difficulties
and work to regain the privileges of their rank. In Re-
ED programs, any management system or strategy is
aimed at facilitating relationship building. Relationships
with teachers/counselors are recognized as the basis
for most meaningful positive changes that youth
experience.

5. Validation of Individual Worth
Developing a sense of one’s own validity and worth

is essential to our human growth. Many youth in our
programs lack the ability to self-evaluate and have
lowered self-esteem and a flawed self-concept, often as
a result of neglect, abandonment, and poor adult role
models. In such cases, a youth’s sense of self must be
nurtured, rebuilt and supported. Often youth can find this
nurturing foreign and uncomfortable because it does not
fit with what they are accustomed to or with what they
have been led to believe about themselves or others.

As a result, they may sabotage our best efforts at praise
and rewards. Finding the right time and opportunity to
challenge a youth’s self-esteem by identifying their good
qualities is sometimes difficult.

The process of validation is built on trust and developed
over time. This process usually moves from an external
locus of control (where positive reinforcement must

use concrete and tangible systems) to an internal locus
of control (where youth reward themselves and find
intrinsic satisfaction). The process of validation occurs
on an hour-to-hour, person-to-person, and group-
by-group basis, carried out through group process,
schedule activities, reinforcement systems, and in
spontaneous and unconditional positive events. It
should occur from the time youth get up in the morning
to the time they go to bed, implemented by all adults in
the facility.
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A number of key elements must be part of the process
of validation, if we are to build and maintain a positive
and rewarding culture within the milieu. An aura of
respect, good feelings, and success should permeate
all aspects of the program, fostering an image of a
place where change and positive growth takes place.
Validation involves self-esteem, feedback, and positive
relationships.

Youth in our programs often come lacking a lasting,
meaningful connection with a caring, trusted adult;
their developmental Circle of Courage is broken at
“Belonging” (Brendtro, Brokenleg & Van Bockern, 2002).
Gaining trust can enable them to progress through
the four quadrants represented by the circle, from
“Belonging” through “Mastery” to “Independence,”
and on to “Generosity.” Teacher/counselors and youth
spend much time together engaged in a wide array

of circumstances involving teaching and learning,

fun, problem solving, and crisis resolution. There are
numerous opportunities and ways for relationships to
be created and many tests through which they can be
sustained.

A sense of mutual respect developed between each
professional staff and youth enables the youth to trust
that the adult will both help them and teach them to help
themselves. Part of validation that must be emphasized
is that no matter what type or level of problems that
come with the youth, staff must respect and embrace
them.

Outcomes and Evaluations

A crucial component in any Re-ED program design is

measurement of outcomes and other areas that can

make the difference in a program'’s effectiveness. This

leads a program to ask:

* How effective are we in our work with youth and
families?

* Did we do what we said we were going to do?

* What are the long-term effects of our services?

While there are many ways to measure program
effectiveness, a good Re-Ed program evaluates how
well youth do internally while part of the program
and how well they do after discharge back into the
community.

Conclusions

Successful programs that serve children and youth
require planning, skill, and a sound values-based

and principle-driven foundation from which to work.

We believe that the goal of a successful and effective
program is to have the components outlined here woven
seamlessly with intuition, creativity, resilience, and
tenacity. Guided by principles and values, programs

can and should promote, enhance, and teach healthy,
successful, and positive growth as a way of helping all
youth experience as normal a developmental experience
as possible — lifelong. b
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Interview

In South Africa to teach on the pilot program
of the Masters: Child and Youth Development,

Dr Thom Garfat

esteemed Child and Youth Care Worker, and
author recipient of the Governor General’s
Gold Medal at the University of Victoria in
1996 for his doctoral research in the field,

speaks to Child and Youth Care.

C&YC: You have a long and impressive career in
Child and Youth Care - what can you tell us
about it?

“Well, my career in child and youth care started when

I was 14 years old. | had broken into a store and a
policeman came to arrest me. In the small town jail
where he put me (we had no juvenile facilities then)

| was ranting on as adolescents will do, when the
policeman dragged a chair over to the cell and sat and
waited until | calmed down. Once | was calm, he started
talking to me. This was the place where | began to learn
about engaging with and being with kids.

| started my Child and Youth Care career working in
a reception and diagnostic centre for a year. It was a
place where workers placed youth and then hoped for
the best for them. Over time | became concerned about
the fact that no-one seemed to be making decisions
about these kids — they just stayed in the program and
nothing really seemed to be happening for them. So,
| decided that | wanted to be a decision-maker and
went to get an education to enable myself to do this. |
studied for an MA in Clinical Psychology and got a job
running a community-based family treatment program
where we began to develop outreach programs. Then
at one point | was invited to lecture students at the
University of Victoria on family work and from that arose
a position with the School of Child and Youth Care, just
at the time it was becoming a school. Like so many of
us in this field, most of my career has been accidental
and | learned to take the opportunities that presented
themselves.

My beliefs and philosophy about child and youth
care have evolved from my own experiences. Most
people feel like child and youth care is home or that
they ‘belong’ to the field. | certainly have always felt this
about my profession.”

C&YC: You have been to SA three times - tell us
about your experiences and impressions.

“My first contact with the NACCW began about 20 years
ago when | met Brian Gannon at the First International
Child and Youth Care Conference in Vancouver where
he spoke about NACCW. Of course, we knew little about
South Africa then and | was very surprised to see this
white man arrive from South Africa but soon realised that
this was a non-racial association. Brian and | developed
a connection at that conference.

| first came to SA to the 8" Biennial Conference 18
years ago. The conference was held in Johannesburg.
It was my first invitation to speak somewhere else and it
still remains one of the best experiences | have ever had.
It was the most generous accepting child and youth
care experience. | felt appreciated, welcome and useful.

My friendship with Brian developed over time and
eventually we began to talk about how we could help the
field be more connected and from this we began talking
about CYC-NET which was at first developed for 12 -15
people to talk together about child and youth care. It
now reaches over 2000 people around the world. | came
back again in 1999 for Brian's 60" birthday and attended
another NACCW conference. This is my third visit to SA
and | really like it here. | like how it feels to be here.”

C&YC: What changes do you see in SA?

“There are certainly changes in SA but it would be
presumptuous of me to give any opinions about this. |
like it here and respect you. | can only imagine what it
must be like but this is your world and | can only bring
what | can bring, offer it up, and hope that it is of some
use. | can't tell you what to do.”
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Interview

C&YC: What are the differences between
Canadian child and youth care and SA?

“In North America there are pockets of great things
happening but not all over. It is difficult to judge. So, it
would be a mistake to assume that this is representative
of all North American Child and Youth Care practice. For
whatever reason, there are these small pockets of voices
which are being heard, but there are many other voices
which are not heard. |imagine that from outside of
Canada, for example, one might think that all Canadian
Child and Youth Care is well advanced, but this just isn’t
s0. There are places with no opportunities for education,
no associations and no access to other child and youth
care workers. There are programs in Canada which are
still practicing what we might call an old form of Child
and Youth Care where families are uninvolved, workers
are controlling and authoritarian and where there is

little respect for the worker. So, while there are voices

of Child and Youth Care from Canada which are heard
outside of the country, it would be a mistake to think that
these voices represent the state of Child and Youth Care
in Canada as a whole. And the people | have met this
past week in the Master’s program are as advanced as
those | have met anywhere.

| want to come back to CYC-Net for a moment,
because it originates here in South Africa and is
probably the most important forum available right
now for connecting people, providing information and
providing the opportunity for other voices to be heard.
But | wonder sometimes why so few women write on
CYC-NET, or for other publications for that matter? Our
field is dominated in numbers by women, yet their voices
are less present in the writing of the field.

Men think in a more linear fashion and then get to
write about it. Would it be different if women wrote? The
classic traditional model of writing is a masculine one
but in child and youth care it is changing, as the style of
writing is changing. We need to encourage more women
to write.

Ultimately, | believe that women are better at this
relationship focus than men are. They live in the world
differently to men. Most of the relational influences in
my life have been through women. They taught me a
way of being in this world that is different than the way |
was taught by men. As the field moves more and more
to a relationship based focus, | think we would benefit
from hearing more of the voices of women. Just as we
need to create ways for all of us to hear the voices of the
newer generations of Child and Youth Care workers.

| learnt about “voice” from women and | believe that
people find voice over time. | encourage people to
describe what they want. This way they will eventually
find their voice. But then again what is voice?

C&YC: How do you see the Master’s Degree
in Child and Youth Care Development
contributing to child and youth care in SA?

| find it interesting that the participants on the Master’s
are talking about finding a SA model or approach to
child and youth care. In reality you do have a SA way of
doing child and youth care and what you need to do is
to articulate what this is, rather than asking what you
are going to do or should be doing. During this class
this past week, for example, there were at least two
examples of very South African ways of thinking about
Child and Youth Care practice which, although bearing
some resemblance to other forms of Child and Youth
Care practice, were distinctly different. So, some of your
models are there, and they just need to be articulated.

| am also fascinated, for example, by the fact that you
have a whole bunch of people from different cultures
and places in the same room discussing and reflecting
on things rather than complaining about cultural
representivity.

The Master’s class will be altered by this whole
experience, and you all have a wonderful opportunity to
shape the Master's program for the future. Itis a very
unique experience and reflects a very different culture.
You seldom, in my experience, get all the Master’s
students gathering and learning together as you are
doing. This is a different, perhaps a South African,
approach in and of itself. I\

Supported by the Royal Netherlands Embassy in South Africa, a long-
held goal of developing a Masters program in the field of Child and
Youth Care is being realised in South Africa. A pilot student group is
participating in the course and contributing to the development of a
local curriculum for the MA degree through UNISA (former TSA) to be
used for future cadres of students. Seen here with course co-ordinator
Lesley Du Toit are students from left to right, back row: Dr Thom Garfat
(lecturer), Sbongile Manyathi, Lesley Du Toit, Jackie Winfield, Jacqui
Michael, Merle Allsopp, Verosh Nadesan. Front row left to right: Karen
Hector, Zeni Thumbadoo, Geeta Somasundram, Lesiba Molepo, Kathy
Scott and sitting in front is Mirriam Siluma.
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Research: Street Youth

Changing Paradigms for
Working with Street Youth:

The Experience of Street Kids International

The third of a 3-part series from Stephanie Sauvé provides a case study on SKI's work in the

Former Soviet Union.

ne part of the world beginning to receive more
O international attention is the cluster of Newly

Independent States (NIS) that stretch along
the southern border of the Former Soviet Union (FSU).
These countries share the common characteristics of
having gained their independence in the early 1990s,
of having suffered profound economic and social
upheaval during the transition from Soviet rule to full
self-government, and of having more than 50 percent of
their population under the age of 24. These countries are
historically Islamic and have seen both a resurgence in
religious practice and a rise in extremism.

The population under the age of 24 has been
particularly hard hit by the social upheaval and
economic dislocation brought on by the collapse
of communism in the early 1990s. In 1999, UNICEF
published a groundbreaking study of “the impact of
ten years of transition” upon children and youth in the
27 Newly Independent States of the FSU. Findings
across the FSU were disturbing, but nowhere more so
than within the Central Eurasian countries of Tajikistan,
Kyrgyzstan, and Azerbaijan.

In these three countries, a generation of young people
find themselves significantly less healthy, less educated,
and less likely to be employed than their parents. In
Tajikistan, for instance, where 61 percent of 15-18 year
olds were enrolled in school in 1989, by 1998 enroliment
had dropped to 24 percent (UNICEF 1999). Young
people all too often find themselves left off the agenda,
and socially and politically alienated. Not surprisingly
in light of this profound social dislocation, the UNICEF
study also documented a dramatic rise in depression,
suicide, violent juvenile crime, and street involvement—
along with significant increases in the interrelated issues
of drug use and HIV/AIDS.

Beyond the economic upheaval caused by the shift
from centrally planned to market economies, the newly
independent countries of Central Asia and the South
Caucuses have also faced episodes of armed conflict
over the past decade that have had a profound impact
on the lives of the region’s children and youth.

Out of school, out of work, dislocated and
disconnected youth in the region are just the kind of
population that extremist groups turn to when recruiting

new members. As one young Tajik observed to a SKI
staff member during a 1999 assessment mission:

“You have heard about ‘war affected children’- the
orphans, the homeless, the refugees. Well, my friends
and | are ‘peace-affected youth’- when the civil war
ended and they did not need us to fight, they forgot
about us— no schools, no jobs, nothing. They will only
think about us again when they want to fight the Uzbeks
or the Kyrgyz or someone else we must hate...”

There is a broad consensus within the youth-serving
sectors in many of the transitional countries that they are
witnessing a disturbing convergence of two phenomena.
First, the collapse of long-standing centralized political
and economic structures leaves youth aged 12-18
facing acute social upheaval during a life stage when
personal support, social stability, and guidance from
family and community are crucial.

Second, while witnessing such social alienation
and related risk behaviors among these youth, the
institutions that serve them (both government and non-
government) are themselves experiencing significant
instability and uncertainty.

Although the focus of most policy and advocacy
initiatives is at the level of national governments, SKI
and its lead local partners have come to realize that
when it comes to addressing the needs of marginalized
youth, perhaps the most important public policy makers
reside at the municipal level of government. While broad
macro policy is debated and conceived of at the level
of national governments, the really pertinent meso-
level reform initiatives most often occur where policy
rubs shoulders with practice in municipal level school
boards, police departments, public health programs
and vocational initiatives. SKI and its lead partners
have begun advocacy work at the municipal level on
the themes of drug use, sexual health, and economic
empowerment, and are putting in place the structure
for leading broader debate about the holistic needs of
marginalized youth with these same stakeholders. This
work is a new and necessary branch of its Street Rights
programs.

(see Volume 21 No11 and Volume 22 No 1 for the first two parts
of this document and for all references.)
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Zambia works together with the
NACCW for the betterment of
services to children in Africa

In December 2003 Barrie Lodge visited Lusaka in
Zambia to share the NACCW experience and vision and
to develop a working relationship with Child and Youth
Care Workers in Zambia. He writes of the significance
of this partnership from an African perspective.

rofessional associations for child and youth care
P have networked with each other world-wide in

an interesting and predictable historical pattern.
North America has structures of child and youth care
associations which link together. They meet in regular
conferences and lean on each other when they put
together significant policy and practice criteria.

The same can be said of the United Kingdom and of
Europe. Europe became a special area of focus for the
networking of professional associations in the field of
child and youth care when the International Federation of
Educative Communities (FICE) created a special forum
of organisations in Europe. History and geography have
perhaps determined that FICE is somewhat European
in its focus. However recently, Francophone Africa is
making an attempt to develop a forum linked to FICE on
the same lines as the European Forum.

Australia has a national association similar to our
NACCW which networks well with their Universities
nation-wide.

What is apparent is the lack of a cross-continent
structure to network professional child and youth care
associations (and therefore workers) across Africa.
Some pan-African organizations do bring some
structure to the field in Africa. The Association for the
Prevention of Child Abuse and Neglect (APCAN) has a
pan-African network as does SOS Children’s Villages
and Child Hope. These are valuable pan-African
links, as is UNESCO and therefore to an extent FICE
which is UNESCO related. However, most of these
organizations do not have the same objectives or
concerns as the NACCW in South Africa or the networks
of professional associations on the other continents.
The only professional association with a focus on the
professionalisation of child and youth care in Africa
appears to be the NACCW (South Africa).

For many years the NACCW has been advocating
for what is unique in African child and youth care to
be made known to the world-wide field — because we
believe that Africa has a special and unique contribution
to make. The NACCW has also been advocating for the
development of African networks of child and youth care
associations. Already significant African connectedness
has been developed through the distribution of Child
and Youth Care to over 200 addresses in Africa North
of the Limpopo. All-Africa Conferences hosted by
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the NACCW were initiated by the Gauteng Region in
1993 and since then NACCW Biennial Conferences
have promoted all-African delegations. Our African
connections have grown over the last years,
precipitating requests for collaboration or partnerships
from Ghana, Cameroon, Togo, Burkina Faso, Ghana,
Mozambique, Zambia, Namibia, Uganda, Kenya,
Tanzania, Burundi and Gambia.

Training in the BQCC was provided in Namibia and
an initiative seeded to start a Namibian Association
of Child Care Workers but changes in governmental
appointments was said to have slowed the process
down.

A start toward an African network began in Zambia
at the end of last year and must be regarded as most
promising.

NACCW provided BQCC training in Lusaka resulting
in a significant number of graduates. These graduates
together with an existing committee called the Network
Committee were mandated to carry forward a process
to establish a Zambian Association of Child and Youth
Care Workers and work in partnership with work with the
NACCW to:

» develop skills

* create exchange programs

* frain trainers

* develop links with the international networks of Child
and Youth Care Associations

 develop business plans to fund the development of a

Zambian Association of Child Care Workers
» develop an electronic resource team around the

process to help towards professionalisation and policy

making in Zambia.

The issues facing the NACCW and the Zambia

Africa Network

Network Committee (apart from funding) are the issues
of finding a suitable basis upon which to formalize

our network or collaboration, and then to find a basis
upon which a wider African network of professional
associations can be formulated.

The city of Lusaka has a head-start in a journey
towards the professionalisation of Child and Youth Care
in Zambia. The process has the pledged support of the
Department and Minister of Community Development
and Social Service as well the Ministry of Sport and
Child Development. They have the declared support of
UNESCO, of funders and of local government in Lusaka.
More especially there is leadership and a will among
child and youth care workers in Lusaka.

It leaves us now with the task of ensuring that the
seeds of a professional association of Child and Youth
Care Workers sown in Zambia are carefully nurtured
toward fruition and later used to grow a formal network
across Zambia — which can then be used as a model
for networking the rest of Africa. I

VVVVVYVY
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HIV/AIDS

Beliels
determine
pehaviour!

In the context of the HIV/AIDS crisis
David Patient and Neil Orr strongly challenge
the origins of the painful issue of stigma.

t the core of any behaviour you will find a belief
A(or series of beliefs), that support individuals

or groups, to behave in a specific manner.
More often than not, these beliefs are presented as
facts, however, they are simply beliefs. At the core of
stigma are a set of beliefs, presented as facts, that
are creating discrimination. It is not possible for us to
influence any long term changes in behaviour unless
we have the courage to challenge people’s core beliefs.
All too often we are so busy worrying that we might
offend a community’s sensibilities that we do them a
disservice, simply by being too scared to take the risk
of challenging these beliefs. For years apartheid was
the law in South Africa, based on the fact that specific
groups believed that they were superior to people of
colour — so much so that it became part of the scriptures
taught in churches and schools. Even the bible of the
ruling party reflected that people of color were inferior
and second class humans, never mind citizens! The
belief that white people are superior to people of color
started as a belief and quickly moved into ‘factual reality’
which determined the behaviour of many white people
towards people of color.

In many parts of the world, the belief around those
of us living with HIV is that we are sinners, sluts and
degenerates. At the end of the day, we deserve what
we have. And where were these ‘beliefs’ born? In the
annals of morality and culture. Everybody and their
grandmothers in the world of organized religion all had
their five cents to add about how we, the infected, are
deserving of our infections. We have done something
to anger God and therefore our retribution is living with,
and dying from, HIV. Sadly, religious communities,
globally added fuel to the fire and 20 something years
later, here we sit, with stigma that is rampant. Many
religious leaders assumed the role of the God they
worship and in this case, they became egomaniacal,

hugely insecure and tyrannical in their condemning of
the infected. And when the likes of people like us have
the gall to question their superior knowledge of God,
we are either labeled heretics or accused of being
insensitive to religious customs and or long standing
traditions of any given group.

Culturally we are no better. We simply follow ‘what
people like us’ do/have/be without questioning the
origin of these norms. It’'s just what we do and have
done for years. Often cultural norms were born out
of survival, but more often than not, out of a need to
control. Many norms were based in myths and legends
and have become part of a culture and many follow
blindly, without question as they lead into the abyss of
ignorance and manipulation. The only way to end this
21t century ‘dark age’ is the open questioning of what
we hold to be true in our cultures. | was doing a talk a
few weeks back to a largely Black audience and during
the question and answer section, a lady, who had taken
a cell call while | was speaking, put her hand up and

said, ‘It is not in my
culture to discuss sex

We must challenge i my chiigren. My
people ’s beliefs. response? “It is also
When we can not in your culture to

. carry a cell phone, but
dO thIS, we can you've adapted to that
then make a real with great ease.” The
impact on stigma, cultural card is a pretty
d. .. t. lame excuse to do

ISCT lmlna_ on, nothing.

and associated In order for us to
behaviour change be effective, we must,

repeat must, challenge

people’s core beliefs.
We have spent 20 years trying to fix everything except
what really needs to be fixed. We are addressing
everything except our core beliefs and it is these beliefs
that are creating the problem, which in this case is HIV/
AIDS, poverty, gender inequity and food security.

There is only one solution if we hope to make any
difference at the social level. We must challenge
people’s beliefs. When we can do this, we can then
make a real impact on stigma, discrimination, and
associated behaviour change.

Why don'’t we start by discriminating against those
who discriminate and stigmatize? It's been working in
SA for almost ten years. Try using a derogatory name or
connotation to describe a person different from yourself
and see what happens in South Africa. At the very least
you'll get a glaring look of disapproval, and at worst
you'll end up in court. This process came about when
we as South Africans, changed our beliefs. This in turn
directly impacted on our behaviour. So it is not only
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Letter

possible, it's probable! At the end of the day, HIV is no
different.

One more very important issue we must consider...
We also need to look at the role of those who are
stigmatized or discriminated against. What is their role in
all of this? One thing living in the USA taught me is that if
anyone violates my rights, there are legal ramifications.
Eight years ago, upon my return to SA, | applied for
a bond on a piece of property | wanted to buy. At the
eleventh hour | was turned down because | am HIV

What was on my side was that | not only know the laws
around discrimination, | am willing to use them to protect
my rights. | made the head office of this bank very aware
that | would sue them on the grounds of discrimination
and would do so publicly. To-date | have bonded several
properties all with the very same bank and | still do not
have life insurance. So it's al very well and good that we
the infected are discriminated against but we have to be
fully aware of the fact that people will treat us in a way

in which WE TEACH THEM TO TREAT US! If | was self-

positive and couldn’t get insurance to cover the loan. loathing I'd still be renting a home versus owning one.

J

Worker Rights, Children’s Rights and
Pr anZl D Zi? S
L to Child Youth Care Workm

As the Principa, Ltt}rm}/refpm%ﬂiyfow{—tﬁwtmmgwfawdy Oﬂmwﬁmmmwrafauﬂiy
Mnmwc/w'{dm)/owth care worker, tfwreka,éreaz,g/m ethos or climate ov culture that is in

place. In movti—mmﬁrmedfawémef,tﬁm Wemmekwyﬂefmtm tmﬁp’bie. The
WMWWWQWMﬁfDﬁfWOWWW&WWW&
Hwemmdmtoammwgv’fmﬂfmmtkeﬂwﬁ{eto tmmfwm,thkha/fmyei—ém
established. It is my responsibility to develop this Zﬁmfwrwml culture at our facility.
ZWWWMMWW{;‘W&W,WIW&WMWCWW Youth Cave
fretd. I have been in this freld for many years and can stand before you and confidently say that Child
and Youth Care work is not a job — it is a career. M/jﬁtoymkmw@ﬁmmﬂﬁﬂww
thomwet/mt)/mdew{opto}owﬁ»d/ﬂmw OWMWMWWWMW
complex Child and Youth Care programumes to our most troubled childven and youth. If you do not
develop, then we cannot transform as an ovganization to meet these complex weeds of children. Do take
note that you too Mehddrapmwdékﬁrywmﬂaj’QﬁMjrowtdeeMo])mM.
WewMW:hwmlwwmmw%ﬁM}mwwkh«ffy Guen
my position and expertise, the Board ofMa,Mﬁmmed the PVWL}M expedis this 7fme Theve ave
definitely issues that will not be neqotiable. Debate will not be entertained avound some a]’fthem
These velate touflwiah}ﬂﬁt/wrg/ttmj’fthe c/w'ld,wfw’chkwwwm our work. Workerm'ﬁ/btrwp'él
beadoérmed&nt%wcomfeﬁﬁfc/w’ld R'@Mfmhowtlwy(the children) are protected.
YmMWWwWW;WWaym%WWMm.lf)/oudmfe_qa/dwdea&ém
mmc/tWWw‘o{atet/w@Mr#%mlwﬂ%kﬁktom&m)ﬂeﬂwmwﬂm
nocamfwom/mf.IamWb/ﬂﬂ%ﬁwmaodeﬁffmmwe&stfwwwlm.I
doWhmapwwmlagm@a.Ihmmo%{gaﬁmtomwethuyourmt/wé%fmﬂeﬁm
Wwftohmfowcmmﬁmﬁ Mkw@dvxpmb%qtowfmmﬂwﬁm
a]’fdu}ldémd Youth Care.
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Family Preservation

Gloria Luthuli’s case summary
report illuminates the process of
Family Preservation: Intensive

Family Support

Introduction

Judging by the number of successes witnessed, the
intervention of the Intensive Family Support (IFS) team
has made a difference in this family. The goals the
family had initially set have been accomplished. The IFS
team thus had achieved their chief aim, of keeping the
family together, thereby helping them to overcome their
crisis and preventing the removal of Nokuthula to an
institution.

Summary of the intervention

Before the scheduled date for termination, the IFS
team received news of Alice’s collapse at work

and subsequent hospitilization. She had suffered a
miscarriage. The team could not terminate with this
family at this stage as it was felt that they required
emotional support. Whilst Mandy was in the hospital
the IFS worker received reports from Nokuthula’s class
teacher that she was performing poorly again at school
and had poor concentration. She was also reported to
have started to flirt with the boys.

The IFS worker then negotiated with the class teacher
to give Nokuthula some academic tasks and to give the
worker the days’ lessons so that the team could help her
at home. The IFS team rotated in assisting Nokuthula
with school work at home in the evenings. Nokuthula
was also accompanied on several occasions to visit her
mother at the hospital and she was happy about this
as she missed her mother. She even expressed that at
school she could not concentrate as she was afraid that
her mother was going to die.

Alice was discharged from the hospital two weeks
later and she took three weeks leave from work. The
team and the family mutually decided to give Alice some
time to fully recuperate and then hold the termination
meeting.

The team’s concerted effort to help Nokuthula with
school work seemed to have inspired Nokuthula’'s aunt,
Gugu as she began to participate in helping Nokuthula

with school work. The class teacher reported an
improvement in Nokuthula’s school work saying that she
even asked questions during a lesson. The team thus
complimented aunt Gugu on her willingness to help and
also praised Nokuthula on the effort she was putting into
her school work.

Nokuthula even disclosed that there were some
boys at school who were proposing love to her and
she realised that they were actually ridiculing her or
testing her morality. She revealed that she usually did
not think clearly when she was disturbed emotionally.
The IFS worker discussed with Nokuthula what was
disturbing her - her mother’s hospitalization and her
fear that she was going to die. They talked about a
person she trusted with whom she could share her
worries. Nokuthula mentioned the IFS worker, her aunt
Gugu and her class teacher as people she trusted. The
worker pointed out that that was very resourceful of her
as everybody needed somebody to whom they could
express their feelings. The IFS worker let the child as
well as the whole family know that the team admired
and appreciated their struggles and the strengths that
came from those struggles. This is substantiated by
Glasser and Glasser (1970), in their argument that
clients’ struggles to survive despite the chaos and
contradictions of the larger social environment in which
they are trapped should always be validated.

In the termination session, the family was reminded
that the brief time frame that the family was informed
about initially and throughout the course of IFS
team’s service had come to an end. The family was
also reminded of the previous session where they
prepared for this ending phase. It was stated that their
corresponding reports had also given positive reasons
for the termination, that they were satisfied with the
gains made and they were finding their problems less
stressful. The family was then asked to evaluate the IFS
intervention.

The great grandmother started by saying that she
remembered when the IFS team first introduce itself and
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Family Preservation

described the purpose of its intervention with the family.
She revealed that she thought that we were wasting our
time as she did not think positively about Nokuthula.
When she saw our commitment and patience she too
began to have a sense of hope, and was able to see
the small changes that the team kept capitalizing on.
She conceded that even the good and positive things
that Nokuthula was doing used to be overshadowed by
her negative behaviour, so that the family had tended to
focus on that negative behaviour.

Alice then expressed her gratitude for the team’s
unwavering support, especially when she was feeling
despondent. She revealed that there were times when
she had considered vanishing from home as she
had felt overwhelmed by anger and frustration over
Nokuthula’s behaviour. She disclosed that this was
also precipitated by the desire to fulfill her personal
needs which she felt were neglected as a result
of Nokuthula’s behaviour which demanded all her
attention. Alice conceded that she had harboured
feelings of resentment towards Nokuthula and even
towards the IFS team for persisting with work with the
family instead of removing Nokuthula. She maintained
however that, the way that the team had kept relating to
her and responding to her needs as well as those of her
child, had made her trust that they could help the family
cope with their situation. This had also made her realize
how much she loved her child and would not want to
be separated from her. Kinnelly and Haapela (1989)
summed up Alice’s sentiments when they argued that
by responding immediately to the family’s most pressing
needs, the worker demonstrates not only sensitivity
and desire to help, but also the

other people in general. She was no longer afraid to
let her feelings show and talk about them. As a result,
people were beginning to know what to expect of her.

Nokuthula shyly expressed that she was grateful to
the IFS team for helping her go back to school, and for
giving assistance with schoolwork as this was helping
her cope at school. She also expressed that she had
learned a lot about the facts of life and life skills from the
programs that she participated in.

Aunt Gugu, expressed that she had been impressed
by the team’s dedication and commitment in helping the
family. She had even developed an interest in helping
Nokuthula with school work, something that she had
taken for granted before. She also expressed that she
was touched by the team’s efforts to embrace her in the
family’s activities, despite joining the family at a later
stage of intervention. This had made her feel part of the
family to a fuller extent.

The team then discussed the issue of termination.
Alice expressed that she was sad that she was breaking
the bond with the team as she had come to regard
some of the team members as part of her family. She
worried about Nokuthula’s attendance of classes
being affected by termination as Nokuthula was used
to sleeping overnight at one of the IFS worker’'s home
after classes as they finished late in the afternoon. The
IFS worker assured the family that Nokuthula would be
welcome at her house any time she wished to visit and
this brought a smile to Nokuthula’s face.

Alice then assured the team that as she was feeling
more in charge of her life, and was also better able
to nurture and communicate with Nokuthula. She felt

capacity of facilitating a positive
experience in the family’s life.
Alice also remarked that
she had become very relieved
when Nokuthula was engaged
in a human sexuality program
as that was coincidentally the
time that she had started to
menstruate. She appreciated
the IFS worker’s help with
Nokuthula’s school work.
Alice revealed that the team
had taught her to always think
of the positives whenever faced
with a difficult situation and
this has helped her to make
informed decisions and be
resourceful in times of crisis.
She had learned to be more
loving and expressive towards
Nokuthula specifically, and to
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Family Preservation

confident enough to cope with problems or crises in
the future. She added that she no longer felt as isolated
as she did initially as she now could call a broad range
of resources from her extended family, as well as other
specialist agencies. She wished that the termination
session could have been held after she had gone back
to work as she wanted to do something like throw a
braai for the team to show her gratitude. Her thoughts
were greatly appreciated by the team.

The team members then expressed that they had
also enjoyed working with the family as they had shown
eagerness to work with the team. The team members
also expressed their pride in the family in having so
many strengths that had enabled them to weather their
crisis and thus remain together. The team also pointed
out that even though the family was no longer going to
be seen routinely, they should rather not hesitate to call
any IFS member if they needed additional assistance.
The team then brought up the issue of the parenting
skills workshop that the IFS group was contemplating
holding in the near future. Alice showed keen interest
and wanted to know the date.

We then discussed the issue of ritualizing our
termination as suggested by Alice. We brainstormed
all ideas of how to do that but eventually felt that a
braai would be convenient for all of us as everybody
would be able to participate financially as well as in the
preparation. The session ended on that jovial note.

Evaluation
The family was ready for termination. Much emphasis
had been put on the positives as a way of instilling the

sense of hope that their problems could be solved. They
had thus managed to achieve the goals that they had
set for themselves, and regain control of their lives by
becoming independent.

The IFS team had brought the empowerment philosophy
to practice by using the following techniques:
* Always being respectful and having good manners
* Creating a non-judgemental atmosphere
Paying attention to the details of what was important
to the family
Looking to the family for what was next and where to
go for it
Consulting with the family on all points, not making
decisions for them behind their backs
Listening actively to all what they were saying
Tapping on their dreams and strengths
Helping them to set goals and carrying out that plan
for change
* Giving them information on certain issues that
they needed help on linking them with appropriate
resources. (Coe and Duva 1991)

Although this family may have problems again (a
possibility they were aware of) they were now more
aware of their strengths and competencies and knew
about the resources at their disposal. This is in line with
Glasser and Glasser’s (1990) argument that termination
does not mean that the family will never have problems
again. Rather it means that the family has solved small
but significant problems, and in the process learned a
great deal about how to find solutions. Thus it is with
pride that the IFS team says
that this family successfully
completed the transition
from dependence on IFS to
independence. I
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Practice

Refle

on Relatin

Child and Youth Care Worker Vincent Hlabangana shares lessons learned

care field, | think of some at-risk young people

with whom | have spent long hours and days in
silence. At times there were long stretches when | could
not figure out whether my relationship with these young
people had any meaning at all.
Some were uncommunicative, seemingly indifferent,
relationship-reluctant and inarticulate. Most of those
young people had seldom affirmed themselves. They
had never in any meaningful way said, “I feel,” “I live,”
‘I have a right to be.” More often than not they had,
instead been passive recipients of life’s hurts.
How can we initiate positive relationships with such
young people? It takes great patience to wait for the
germination and budding of the will to assert, “l am; |
deserve to be”. One way to stimulate this is for child and
youth care practitioners to use the careful expression of
their own feelings in ways that do not impose on young
people. | remember as a child and youth care worker
myself, voicing such feelings as “| feel quite content
with our being silent today. Sometimes when we are
not talking, | feel sort of impatient and want to know
what is going on but today it feels good just to be with
you quietly.” With another relationship-reluctant child |
recall myself saying, “I feel that you are angry and you
shy away from me. | am not sure, of course, because
you haven't said so. But | keep on wondering if this is
s0?” | have experienced that such statements put child
and youth care workers as people into the relationship
without threatening the child with demands.
It has been important for me to repeatedly behave in
ways that say, “I am here, | am offering a relationship.
| am a person with feelings, with perceptions and
sensitive to you and anything you are willing to reveal
about yourself.” | have learnt to draw on my own
experience and find there an ever-present reservoir from
which | can draw, and with which | can initiate, deepen
and carry on an effective relationship — even with an
unmotivated, reluctant and silent young person.
Doing things with young people, having patience and
trust and allowing them to learn by making mistakes, are
for me, indispensable characteristics that have allowed
me to move toward allying with hidden, unrevealed
young people. How often do we hear young people say,

I ooking back at my years in the child and youth

“ just do not care.” It is an ongoing challenge for all
child and youth care workers to behave professionally
and in ways that demonstrate consistency, care and
acceptance of young people.

| have discovered that many young people in care crave
for and fear deep human relatedness. Moments of real
relatedness with at-risk young people are the essential
reward for all of us as child and youth care workers. I
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SAQA

Child and Youth Care
Work and Learnerships

The term “learnership” has emerged in previous
articles on SAQA. This month’s discussion seeks
to begin to clarify this concept in response to
readers questions. A further article will appear in
next months issue on this subject.

What is a Learnership?

Learnerships are new paraprofessional and vocational
education and training programs. They combine theory
and practice and culminate in a qualification that is
registered on the National Qualifications Framework
(NQF). A person who successfully completes a
learnership will have a qualification that signals
occupational competence and which is recognised
throughout the country.

What makes a learnership different?

Learnerships will include traditional apprenticeships,
but will also go beyond them in important ways. As in a
number of other countries, traditional training programs
are not proving to be sufficiently flexible to meet
changing needs.

Learnerships are important because:

* The emphasis of the programme is on its oufcomes.
The success of a learnership is whether at the end
the learner can practically use the skills that s/he has
been taught.

A learnership combines both theory and practice. A
learner is trained in how things are done, and this
training must be undertaken in normal workplace
conditions. But a learner is also taught the “why”
and must understand the theory that lies beneath the
practice.

At various stages the learner is assessed to see if
s/he is progressing and is able to perform the tasks
for which they have been trained. This assessment will
have a strong practical element.

Learnerships are intended to help us meet the skill
shortages that our country faces.

Apprenticeships tended to be for younger people
starting their working lives. Although learnerships will
be available for young people, they will also provide
training for more mature people as well. Learnership

programmes will also be designed at different levels
on the National Qualifications Framework, and will
range from introductory to paraprofessional levels.

How will the new training programs work in
practice?

Employers will enter learnership agreements with
learners and training providers. They can be both large
and small employers and a group of employers might
join together to provide learnerships. An employer

need not just be in the private sector. Any public entity,
for example a government department, can provide
learnerships. So can a non-governmental organisation
(NGO).

In most cases an employer will provide the practical
part of the learnership and a training and education
provider will offer the learning part of the total
programme. Some employers, especially larger ones,
may be able to offer both elements of the learnership.

The Learnership Agreement, which employers enter
with each learner, will spell out the duties and obligations
of the employer, the learner and the training provider.

Are there learnerships for child and youth care
work?

The field of Child and Youth Care Work does not have
learnerships developed as yet. As mentioned in previous
articles, the Standards Generating Body is currently in
the process of generating standards and qualifications
for this field. The qualifications need to be registered
with SAQA on the National Qualification Framework
before learnerships can be developed. The Health

and Welfare SETA has made funding available for this
process and is very eager to support the development
of learnerships in Child and Youth Care Work. Although
this will be a lengthy process, it is envisaged that
learnerships will be in place towards the end of 2005.

Please submit any questions you might have to The
Director, PO Box 36407, Glosderry, 7702 or
fax 021-762 5352.

(Taken from: www.vhutsila.org.za)
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Personality Profile

Feziwe Bacela

Regional Chairperson
- Free State

| entered the field of child and
youth care in 1988. | applied

for a nursing assistant job

as advertised at Tshiroletsong Place of Safety and
Children’s Home. To my surprise | was appointed as

a “Versorgingsbeampte”. | had never heard about this
career before, and | didn’t even know the meaning of
the word. | accepted the post without any knowledge
of what is expected of me as a care officer, as we were
called. Later | found it challenging and interesting.

| was fortunate to have my late sister who was a social
worker. She is the person who gave me a lot of support
and encouragement and encouraged me to share art
and creative activities with the children. At that time child
and youth care workers were managing their duties
using their creativity, without any training.

My aim was to further my studies in the nursing field
as | was already a nurse, but when | entered this new
field | changed my mind. In 1990 | was translated to
Occupational Therapist Assistant in the same facility.
This translation was influenced by the creative activities
| was doing with the children. In 1997 | decided to
register with the Technikon of SA for National Diploma
in Residential Child Care. In the same year | was also
attending training in Occupational Therapy Assistant.
| was prepared to stand the strain of studying two
different courses in the same year because | regarded
myself as a child and youth care worker although | was
rendering occupational therapy services.

In 1997, when | was still very much involved with the
trade unions, | was involved in the discussions of the
Inter-Ministerial Committee reports on young people
at risk. This is one of the processes that was very
informative to me.

At the end of 1998 when | was doing my second year
in Residential Child Care | was informed that the course
will be phased out and Child and Youth Development

will be introduced. In the same year | was appointed as
Chief Child and Youth Care Worker in the same facility.

| became a member of the management, and | am still

holding that position.

With the knowledge | had gained from my involvement
in the field and from my studies, | felt very responsible
for the transformation of child care practice. | started
engaging my colleagues and management in debates
about the policies and laws guiding child care services.
| even approached the head of the social development
department, raising my concern about the poor
implementation of these policies. There was a stage in
2003 when | felt that the standard of child care practice
was low and | appealed to everyone who could help
about issues pertaining to children. | used to say,

“Now I'm blowing the whistle”. When making this call
| even involved portfolio committees in the Provincial
Legislature. | then initiated a meeting between child and
youth care workers and social workers to discuss the
scope of practice of both categories, and see how we
give support to each other for the benefit of the child.
Through the planning session that was held with the
child and youth care workers we managed to forward
recommendations on the transformation of child care
services to the department. | have since seen a lot of
changes. Every day | go to work | feel motivated and
satisfied.

In the year 2000 | registered for the National
Diploma in Child and Youth Development and I'm
still busy studying. | find it very exciting studying and
implementing child care.

In 2000 and 2001 | was involved in recruiting child
and youth care workers in the Free State Region to join
NACCW, with the help of André Viviers, Harold Malgas
and Francisco Cornelius. We managed to launch a
region in 2001. | was elected as the secretary of the
regional executive. In 2003 | was elected as the Regional
Chairperson.

| thank all the young people and colleagues who have
contributed to my development, my family and fellow
workers in the child and youth care family for the support
they give me.

We often spend so much time coping with problems
along our path that we only have a dim or even
inaccurate view of what’s really important to us.

Pete Senge
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Spotlight on Students

glimpse Into
the inner worla
ol the child
and youth care
eaucator

Sue de Nim

Thoughts ...

It is the beginning of another year. | am sitting in my
office wondering about what 2004 will bring. | am
thinking about the students who will be in my classes
this year. | am filled with a mass of thoughts and
feelings, hopes and dreams — about them, about myself
and about what we will do together. | am thinking about
you. | want you to know about some of what is going on
inside me, perhaps similar to what is going on inside
some of your other lecturers, tutors, mentors, trainers
and supervisors. | hope that by letting you see inside, it
will help us to work together and that the journey we will
take will be more meaningful.

Greetings!

But, hold on a moment! | haven't even greeted you! So
let's do this properly...

Hello. I'm very pleased to meet you. | am thrilled that you
have chosen to learn about child and youth care work.

| believe that children and youth are our most precious
treasure and | can think of no other work of such
importance. The fact that you are here tells me that you
think young people are valuable too. You think that they
are worth your time, your energy, and even your money.
If you don’t think that, you're in the wrong classroom.
Children and youth don’t want to be with people who
don’'t want to be with them. If you do want to be here,
welcome!

Expectations

I'd like to talk a little about expectations, what you

can expect from me, and some of what | expect from
you. You can expect that | will arrive in class on time. |
will be prepared and make every effort to facilitate an
enjoyable learning experience. You can expect that |
will treat you with respect and that | will not discriminate

]

© Benny Gool

in any way. You can expect that whenever possible, |
will involve you in decisions which affect you. You can
expect that | will listen to your questions and concerns
and help you to find your own answers. You can expect
that | will challenge you, and at times, this might be
uncomfortable. You can expect to learn from what | do,
from how | am with you, and that this will be consistent
with what | say about ethics and professionalism, use
of self and relationships, and all the other things that |
might seem to go on about. You can expect me to give
of my best because | want you to get the best and be
your best, because ultimately, children and youth at risk
deserve the best.

And of course, there are things | expect from you. |
expect you to attend and to arrive on time. This shows
me that you are interested and responsible. | expect
you to do the work that is set for you. | expect you to
participate, to ask questions and share ideas. | expect
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you to treat me, your classmates, colleagues and
children with respect. | expect you to behave according
to the code of ethics. | expect you to try out your skills
so that they become part of who you are. | expect you
to look critically at yourself — to identify those areas
where you need to change, and to take the necessary
steps, no matter how painful they may be. | expect you
to use your full potential to be the most creative, honest,
genuine and caring human being that you can be. And
to assist others to do the same.

A Vision

| don’t know you very well. | don’t know your family and
your history. | don’t know who has hurt you and how.

| don’t know of your many talents and successes. |
only know what you've shown me. But | have a vision.

| see you in the future. | see you working with groups
of troubled children and youth. You are building strong
relationships with them. They like you because you can
be trusted. You do what you say. You are honest. The
children have fun with you. You have graduated from
your studies, and your family and friends are proud of
your achievements. You are employed as a child and
youth care worker in an innovative programme where
children and youth are valued. You are a role model to

young people and to other child and youth care workers.

People in your community view you with respect
because you are a person who gives to others, who
contributes to the well-being of fellow human beings.
You have learned that your greatest riches are not sitting
in your bank account; your greatest riches are those
moments when you connect with others, when a child
allows you to hold her while she cries, when a teenager
asks you to help him practise his football skills, when

a mother thanks you for helping her keep her family
together.

It is my honour and privilege to work with you. Your
development as a child and youth care worker has
been entrusted to me and | take this very seriously. |
have many ideas about what we will do together. This
year, | will try some new things. Some of them will work
and others might not. That's OK. We can learn from
the mistakes as well as from the successes. | like the
quote by the scientist, Niels Bohr, who wrote, "An expert
is someone who has made all the mistakes that can be
made, in a narrow field.” | know that there will be times
when we might get frustrated with each other. | might
say things which you don't like or you might feel that |
expect too much from you. | do expect a lot from you. |
expect a lot from myself too.

Anticipation
| hope that this has given you some sense of knowing
me and why | do this work. | look forward to the day

when you look at me and say, “today | understood what
you said in that classroom all those years ago”. | look
forward to the day when | read an article written by you
in Child & Youth Care. | look forward to the day you are
elected onto the Professional Board for Child and Youth
Care. You may feel like an acorn but the oak tree lies
within and it's up to you how big and strong it grows.
We are at the beginning of a wonderful journey together.
| will see you again soon. For now, | have to prepare. I

Child and Youth Care Trainers

The NACCW wishes to increase its team of Child and Youth Care
Trainers in the Western Cape, Free State, Southern Cape and Border
regions. Applicants are invited from registered professional NACCW
members who are employed in the child and youth care field and who
have:

* A commitment to the profession of child and youth care
 Tolerance

» Patience

* Self-Awareness

* Available Time

* Transport

 Self-presentation skills

» Good language skills

Active involvement in and awareness of the field of child and youth care
as well as an understanding of the transformation of the child and youth
care field will be further considerations.

Please send a letter of application as well as an updated CV to:

Kathy Scott

NACCW, PO. Box 36407, Glosderry, 7702
Fax: 021-762 5352

E-mail: kathy@naccw.org.za

Closing date: 30 April 2004

NALCLW

Days to Remember

MARCH

NUTRITION CAMPAIGN MONTH - CANSA

5} World Day of Prayer (First Friday of March)

7 Foster parent's/ care Day (1 Sunday of March each year)

8 United Nations Day of Women'’s Rights and International
Peace (INTERNATIONAL WOMEN'S DAY)

17-22  National Library Week (TBC)

20 Earth Day

21 International Day for the Elimination of Racial Discrimination
21 Human Rights Day — South Africa

22 World Day for Water — UN

22-28  National Water Week

24-30 National Kidney Awareness Week
24 World Tuberculosis Day (WHO)
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