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Living with CHILDREN

Leonard Davis reminds us that the children we
work with have existences beyond our agencies.

Roles and
relationships in
the living unit

‘ Each man, woman or child liv-
ing in a residential home or
schoot has a number of roles:
primarily as resident, but also
perhaps as wife, mother, son,
daughter or cousin.

Staff, too, have roles: primarily
as residential workers, but also
as parents, brothers, sisters, un-
clesoraunts.

Both will have idealised pic-
tures of the way in which these
roles should be carried out.
Some rotes have been per-
formed adequately in the past ;
a number may still be compe-
tently filled despite heavy odds;
and others may have been
messed up.

In the TV adaptation of Roots
Alex Haley speaks for some resi-
dents: 1 could set down the
last word on failure —as son, as
father, as writer.”

Residents may experience their
role failure in both family and
work (or school) with a depth
of feeling equal to that shown
by Alex Haley. For some, the
chance to correct their mis-
takes, to try again, may belong
past.

Needed

| remember the five-year-old
Anderson twins, Christineand
Charlotte, and their older
brother James. Christine and
Charlotte lived in one house
unit, while 12-year-old James
was in the boys’ uniton the
other side of the campus. Mrs
Anderson was a voluntary pa-
tient in a nearby mental hospi-
tal and Mr Anderson (the
father of James but not of
Christine and Charlotte) stayed
whenever possible in Salvation
Army haostels, visiting his famity
from time to time. James was
always ready to protect and de-
fend his sisters, and brought
them small gifts nearly every
week.

This was a desperate group of
people, with different needs
and expectations, helddto-

gether by a great deal of affec-
tion, and trying to sustain the
family roles, yet prevented by
the geographical distance
which separated some of
them; by their earlier lack of
success in coping as a family;
and, in the case of the adults,
by the unpredictable nature of
their behaviour.

Neither the mental hospital nor
the children’s home provided
consistent opportunities for
the Anderson family to engage
for any worthwhile period in
their various roles.

Often when she visited on Sat-
urday afternoons, Mrs Ander-
son appeared vague and
listless. Yet, for hours she
would sit quietly with Christine
and Charlotte by her side,
combing their hair and work-
ing at the corn row (or cane
row) plaiting in the ancient Afri-
canstyle.

in this aspect of her maternal
role, Mrs Anderson remained
in command. No members of
staff had the skill to care for her
children’s hair in such a tradi-
tional way. They relied on her
weekly visit.

Visitors and residents
The role of visitor is not easy,
and we often underestimate
the difficulties faced by rela-
tives or friends when visiting
children or adults in residential
establishments. In many cases
they are really confronted with
the question “What do you say
after you've said Hello?”

It is unnatural for some people
tosit formally for an hour or so,
perhapsin a tiny interview
room, or in a massive lounge
with a crowd of other people.
It may seem strange to discuss
very personal mattersin a vac-
uum and away from the cut
and thrust of their day-to-day
shared environment and com-
mon experiences.

The role of resident is equally
difficult. Most establishments

have a closer definition of the
"good” resident than they
would care to admit.

One problem for the newly ad-
mitted resident must be having
to “ask permission” ~ for things
which only a few weeks or days
before he may have had en-
tirely within his own control:
about going out, about com-
ing in, about making a tele-
phone call, about smoking or
aboutinviting a friend into the
bedroom.

Staff roles
As residential workers {and to
ensure that residents do match

up to the expectations of the es-

tablishment) staff have to re-
main within their role, observ-
Ing, anticipating, asserting
their authority and, in some in-
stances, demanding conform-
ity. If residents step too far out
of their role, they may find
themselves labelled by the staff
as "awkward".

When members of the staff ap-
pear to be moving out of their
role, they will quickly be pulled
backinto line by colleagues,
and if persistent in breaking the
recognised (but often unspo-
ken) codes, they may become
isolated or even scapegoated.
The role differences between
staff and residents are accentu-
ated in various ways, for exam-
ple by the fact that one group is
paid to look after the other;
that they may eat in separate
places; that staff have keys;
that staff may have personal
transport and are therefore
more mobile; and that staff
may have information about
the residents which they them-
selves do not possess.

Of course, these role differ-
ences are accentuated to vary-
ing degrees in different
establishments, the range ex-
tending from residential
schools where the senior staff
may have built for themselves
God-likeroles, to other residen-
tial units where role blurring
and power sharing are con-
stantly being worked at.

Subtle forces keep peoplein
roles, and we should ask our-
selves the question: To what ex-
tentdo rolesimpede the
development of relationships?
Residential homes often place
heavy constraints on the emer-
gence of loving relationships
between residents, between
staff and residents, and be-
tween residents and members
of the local community.

Indeed, the organisational and
physical framework of the
home may be designed to pre-
vent such love relationships
from arising. On the other
hand, in the most mature resi-
dential centres, a wide variety
of relationships may be encour-
aged.

Loving and being loved
Unfortunately, not every resi-
dent has a family member to
whom he or she may relate,
and not every resident is able to
find and sustain a satisfying re-
lationship with someone out-
side the home or school.

Some residents may be so unat-
tractive, damaged or damag-
ing that, without considerable
help, they are unlikely ever to
engage in the warm relation-
ships aspired to by most hu-
man beings.

Yet, as Franqois Truffaut re-
minds us in his film Largent de
poche, lifeis so arranged that
we cannot do without loving
and being loved.

Love is often an embarrassing
word in residential settings. |
cannot remember the last time
I heard it used positivelyina
case conference.

The role models demanded of
some care givers do not allow
love to exist.

Fears of “involvement”, age-
old taboos, and the strong sex-
ual connotations associated
with the development of close
relationships, serve to keep indi-
viduals in check.

Real relationships occur be-
tween people, whether family
members or not, and not be-
tween people acting out roles —
although efficient role perform-
ance often provides a solid
backcloth for a different quality
of exchange to take place.

| remember a young girl called
Susan. How she disliked living
with the nuns in a community
home! She did everything pos-
sible to make them dislike her
and reject her.

One day when | visited Susan
she wasin a particularly bad
mood, shouting and swearing
at Mother "X" because of some
alleged injustice.

The patient sister turned quietly
to Susan, patted heron the
head and said: “{ love you too,
my dear.”

And she really meantit. (]

Reprinted with permission:
Social Work Today 13 (3).




Welfare LEGISLATION

As the debate of many years approaches the more
concrete form of a new White Paper on Welfare,
the Ministry of Social Welfare has released a
discussion document including future thinking
about work with families, children and youth ...

Developing
new welfare
legislation

The intentions of the discus-
sion document are included in
a Preamble, which states:

For the first time in our his-
tory, all South Africans are
called upon to participate in
the development of an equita-
ble, people-centred, demo-
cratic and appropriate social
welfare system.

The goal of social welfare is a
humane, peaceful, just and
caring society in which people
can meet their basic human
needs, realease their creative
energies, achieve their aspira-
tions, and participate fully in
all spheres of social, economic
and political life.

Families

The discussion document
focusses very specifically on
children in the context of their
families:

Social changes in society have
in resulted in changes in the
nature, structure and form of
families, all of which should
be acknowledged, including
their social, religious and cul-
tural diversity.

Families have been particularly
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negatively affected by social,
economic and political
changes, urbanisation and mi-
gration patterns, a growing
subculture of violence, the in-
equitable distribution of re-
sources, and changes in the
traditional roles of women
and men.

Functioning families
Major contributors to family
stress, dysfunction and break-
down, are the increasing eco-
nomic problems facing
households. Those living be-
low the poverty datum line as
well as poor single parent
families which are predomi-
nantly female-headed house-
holds, are worst affected.

In talking of children and their
families, the document states:
The well-being of children de-
pends on the ability of fami-
lies to function effectively.
Because children are vulner-
able they need to grow up in
a nurturing and secure family
that can ensure their survival,
development, protection and
participation in family and so-
aal tife Not only do families

give their members a sense of
belonging; they are also re-
sponsible for imparting values
and life skills. Families create
security; they set limits on be-
haviour, and together with the
spiritual foundation they pro-
vide, instill notions of disci-
pline. All these factors are
essential for the healthy devel-
opment of any society.

Situation Analysis

The document includes a brief
analysis of children in a wide
range of special circumstances:
Children in difficult circum-
stances refers to those who
are denied the most basic hu-
man rights and whose growth
and development are conse
quently impaired.

Children in disadvantaged
communities. The majority of
South African families and chil-
dren live in unhealthy, unsafe,
disadvantaged communities.
Overcrowding, a lack of hous-
ing and basic amenities such
as sanitation and recreational
facilities, and a lack of public
transport, have serious conse-
quences for the stability and
security of families.

Preschool children from birth
to 36 months and in the three
to six year age groups are par-
ticularly vulnerable. There are
an estimated 9 947 000 chil-
dren up to the age of nine
years who are in need of early
childhood development (ECD)
services.

Children in out-of-home care
numbers have increased. Ac-
cording to the latest statistics
from the Department of Wel-
fare, there are 29 000 chil-
dren in residential care and

39 024 children in foster care.
The expenditure on foster care
grants was R129 801 360 as
at 31 May 1994. from January
1992 to January 1993, 3 076
children were abandoned by
their parents according to the
South African National Coun-
cil for Child and Family Wel-
fare.

Children with mental and
physical disabilities are dis-
criminated against and are de-
nied opportunities such as
access to education, recrea-
tion and public transport.
Some disabilities are the result
of poverty and preventable dis-
eases such as measles, or inju-
ries sustained as a result of
political violence. Black chil-
dren living in rural areas or in
informal settlements are the

most vulnerable to disable-
ment of this nature.

There are inadequate support
facilities to assist families to
keep more severely disabled
children in the home environ-
ment for as long as possible.
Child abuse and neglect is a
serious and growing problem.
Sexually exploited children are
particularly vulnerable.
Juvenile Offenders continue
to cause concern. Proper as-
sessment of child offenders by
probation officers is seriously
lacking. Not all arrested chil-
dren see a social worker.
Street children are said to
number around 10 000 in
South Africa. It is widely be-
lieved that this number has in-
creased substantially over the
last few years.

Working children under the
age of 15 years are prohibited
by legislation. However, in
some instances, a particular
job can be excluded and a par-
ticular person or persons can
be exempted from this prohibi-
tion. Little is known about the
nature and extent of the phe-
nomenon of working children,
and little has been done to re-
lieve the situation.

Substance abuse among
school children, especially
older boys, is increasing. More
accurate statistics are needed.
Substance abuse is more
prevalent at entertainment ar-
eas, and large numbers of
street children abuse inhalants.
Children of divorcing par-
ents are a vulnerable group
and require special attention.
The Family Advocate's Office
functions in terms of the Me-
diation in Certain Divorce Mat-
ters Act (No. 24 of 1987). It
also assists with identifying
and assisting children in situ-
ations where the conflict be-
tween the parents could result
in abuse and the withholding
of maintenance.

Approach and Guidelines
The document recommends
an approach to the problems
enumerated in the Situation
Analysis, once again emphasis-
ing the combined focus of chil-
dren and families.

The aim of family and child
welfare services is to preserve
and strengthen families so
that they can provide a suit-
able environment for the
physical, emotional and social
development of all their mem-
bers.



Family-based policies and pro-
grammes should reflect the
changing nature and structure
of families.

Programmes should be de-
vised to strengthen families,
and to reconcile family and
work responsibilities. Signifi-
cant efforts need to be made
to transform family relation-
ships which currently contrib-
ute to the subordination of
women and children.

Those in need of special sup-
port are families with children
under five years, single-parent
families, and those families
caring for children and mem-
bers with disabilities and
chronic illnesses.

Guidelines

Programmes to families and

children should be based on

the following guidelines:

B Families in need should re-
ceive comprehensive protec-
tion and support from the
state and organisations of
civil society.

B Poor families and children
should be given first prior-
ity in the allocation of re-
sources, the transfer of
information and skills, and
in the determination of pri-
orities for socio-economic
development .

@ Respect for human dignity
and family responsibility
and autonomy should be
upheld. Social welfare per-
sonnel should foster self-re-
liance, and promote the
personal growth and social
competence of families and
children through capacity-
building and empower-
ment pro grammes.

@ Efforts should be made to
ensure that families and
children have equal access
to services which will pro-
mote social competence in
the different stages of the
life-cycle.

B Helping efforts should con-
centrate firstly on preven-
tion, by enhancing family
functioning, then on pro-
tection, lastly on the provi-
sion of statutory services.

@ Interventions should strive
to provide for the meaning-
ful participation of all fam-
ily members, especially
children, in activities aimed
at promoting their well-be-
ing. Any activities involving
children should be appro-
priate to their age and de-
velopment.

child care worker
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STRATEGIES TO MEET
CRITICAL NEEDS

A number of strategies are
proposed to address each of
the areas in the Situation
Analysis. The promotion of
family life is given pride of
place, and strategies include:
W Life-skills training through-
out the school-going years,
aimed at developing inter-
personal skills and the de-
velopment of self-esteem,
decision- making and prob-
lem-solving.

B Family enrichment, and par-
enting programmes.

B Re-examination of divorce
laws; couples will be en-
couraged to use mediation
services. The business sec-
tor will be encouraged to
create environments which
are supportive of family
life, for example, through
granting of family leave at
times of family crises. En-
hancing networks between
families and within the
community, and to support
each other and promote
family life. A variety of
strategies for preschool
and school-going children
are suggested.

Adoption, foster care

A small amount of space is de-
voted to children for whom al-
ternative care is required.
Adoption is seen as an effec-
tive means of permanency
planning for children whose
families are unable to meet
their basic needs.

Subsidised adoptions will be
considered as an alternative to
foster care for families who
are permanently caring for
children with special needs,
and traditional systems of
adoption will be acknow-
ledged.

Foster care is a low-cost, fam-
ily-centred and community-
based way to care for children
whose parents are unable to
do so adequately. Traditional
and indigenous systems of fos-
ter care will be recognised.

Residential care

The complete text of this sec-

tion follows:

B Where placement of chil-
dren in family and commu-
nity-based programmes is
not an option, children will
be placed in residential fa-
cilities, but only as a last re-
sort.

B Residential facilities will be
multi-purpose, and less
rigid and formal than cur-
rently. The approach to chil-
dren in residential care and
to families will be focused
on the individual in the con-
text of his/her social envi-
ronment.

B Adoption and foster care
are alternatives which wil
be explored as part of per-
manency planning for chil-
dren in residential care. It is
critical that children and
parents be involved in deci-
sion-making in such proc-
esses.

M Joint responsibility is
needed between the De-
partment of Welfare and
the Department of Educa-
tion for schools of industry.
Responsibilities need to be
defined. The Department
of Welfare also needs to be
actively involved in the
functioning of reform
schools, especially for chil-
dren under 18 years.

B Residential care models
which are cost-effective will
be explored. Pilot pro-
grammes will be used to
evaluate existing pro-
grammes.

@ The training and retraining

of child-care and youth-
care workers in residential
facilities will be provided.
Such training programmes
will aim to improve the ca-
pacity of these workers to
render both preventative
and protective services, and
to assist social workers.

Other areas

There are sections dealing
with maintenance grants and
support for families of chil-
dren with disabilities, includ-
ing the idea that disabled
children should as far as possi-
ble be accommodated in
mainstream education.

In a section dealing with vio-
lence, the outiawing of corpo-
ral punishment in state-run
and subsidised services and fa-
cilities is planned, together
with an awareness campaign
about the negative effects of
corporal punishment. Such a
campaign will also create
awareness about alternative
means of conflict resolution.
This section also recommends
the reform of the legal system
to create a child-friendly serv-
ice. This includes the protec-
tion of child witnesses and the

>

development of bait and sen-
tence procedures that are ef-
fective in protecting children
and promoting the rehabilita-
tion of offenders, and public
awareness campaigns and ad-
vocacy strategies to promote
children’s rights.

Other section deal with juve-
nile offending, and suggests
that in view of the fragmenta-
tion in addressing the needs
of juvenile offenders within
government departments and
between NGOs, consensus
will be sought on a holistic
and integrated response.

The strategy for working chil-
dren records that comprehen-
sive research will be
undertaken into the nature, ex-
tent, patterns, causes and im-
pact of the working-child
phenomenon.

The service emphasis will be
on prevention and protection.

Street children

Vulnerable children, says the
discussion document, will be
prevented from becoming
street children; street children
will be reconciled with their
families and communities;
and, if the latter is impossible,
alternative ways to reinte-
gratete street children into so-
ciety will be explored and
made use of.

Shelters will be treated as an
interim measure and will oper
ate as assessment centres and
safe houses. Also, no child will
be kept in a shelter or assess-
ment centre for longer than
14 days without suitable as-
sessment and permanency
planning. Shelter programmes
will include the preparation of
younger street children for for-
mal schooling and older street
children for the employment
market through relevant pro-
grammes such as life and job
skils.

Street or outreach workers
(that is, trained child and
youth workers) will be em-
ployed by assessment centres
for the early identification and
referral of vulnerable children
(for example, runaways to
safe houses).

Treatment programmes (for ex-
ample, for substance abuse)
will be child-friendly. Lastly,
the Child Care Act will be re-
vised to make provision for
the needs of street children,
the education of the public,
and advocacy for children’s
rights.



A maestro’s
lessons in

social
harmony 3

YEHUDI MENUHIN is one of
the few living musicians
whose status verges on the
legendary.
Since his sensational world
tours as a 12-year-old, his
reputation as one of the fore-
most violinists of this century
has never been in doubt. In re-
cent years his passion for life
and humanity has increasing-
ly marked him out as some-
thing of a visionary. He is cur-
rently spearheading a scheme
which, he believes, will help re-
duce levels of crime and vio-
lence among young people,
by revolutionising the teach-
ing of music in primary
schools.
The Voices Foundation is part
of a pan-European project set
up by Menuhin, which is dedi-
cated to drawing out the musi-
cian in every youngster
through singing - and it does
mean every youngster
Any reader who remembers
being singled out as a
croaker” or “growler’ at
school and asked to mime
rather than sing the carols 1n
the Christmas concert, may be
interested to know that the
voices Foundation 1s hornfied
DV osuch practices and believes

he -
child care worker
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there is no such thing as
"tone-deafness’.

The director of the founda-
tion, Susan Digby, says, " So-
called tone-deafness is not an
aural problem but a psycho-
logical one. You won't find
any tone-deafness in an Afri-
can tribe, nor in any situations
where music is functional.
Here, often the youngsters
who have difficulties are those
who are in situations where it
Is not natural to sing, yet they
might be the people who are
particularly sensitive to their
own sound. If they open their
mouths and someone says,
“That's a horrible sound!”
they immediately clam up and
the signais become confused,

causing a psychological block.’

Transforming fear

Of particular importance to
Yehudi Menuhin is the belief
that such a plan could be an
antidote to crime. He explains:
"We build walls against our-
selves as well as against other
people. Music is one of the
key elements for transforming
an atmosphere of fear, hatred,
prejudice and violence in
schools. This work is much
more fundamental than

merely a use for words. We
can focus on our own vibra-
tions and breathing but in a
spirit of communication, of
openness, of trust. All these
elements come from that be-
ginning which is the voice.’

Starting with the adults
The process by which the
Voices Foundation reaches the
children is to go into a schoo}
for a whole day and train the
teachers. The first task, there-
fore, is to make the teachers
aware of their ability to sing,
and thus aware of their ability
to teach music through sing-
ing.

“Some staff can be nervous to
begin with,’ says Digby. “They
are very aware of each other
and worried about their per-
formance. We try to break
through very quickly in that in-
itial session, to get them feel-
ing comfortable about their
singing and enjoying them-
selves, so that they can go

into the classroom and use
the repertoire the very next
day.’

Already those schools which
have tried the scheme have re-
corded astonishing results,

not least with some of their
most difficult youngsters.
Teachers have noted that delin-
guent chitdren who cannot
function in any group activity,
often huddling into a ball be-
cause they are abused at
home, come out of them-
selves through singing, in a
way that they won’t in any-
thing else. "They gain confi-
dence and self-assurance,
which allows them to feel
good about themselves,’ says
Digby. *Head teachers some-
times regard music as the ulti-
mate burden in an already
over-burdened curriculum. We
can say to them “Don't worry;
this is going to make your job
easier, make your pupils more
disciplined, and make your
school a happier place”.

One of the schools to take
part in the =
scheme is Oxford 55««
Gardens Primary = -
School in :
Kensington, west
London. Head
teacher, Liz Ray-
ment-Pickard, in-
itially had doubts
as her school was
not historically
strong in music.
Those doubts

have been completely dis-
pelled. She says, "The impact
on the children has been enor-
mous in way | couldn’t have
predicted. Children have
found their singing voices and
we now hear them singing in
the playground quite happily
and unselfconsciously. it was
such a wonderful day for
them when Yehudi Menuhin
came into the school, espe-
cially when he sang and
jumped around with them.
This has had a beneficial ef-
fect on the children’s behav-
iour, directly and indirectly.’
School authorities would be
wise to follow Menuhin’s en-
terprise. As a young music
teacher in a secondary mod-
ern school in Kent in the mid-
Seventies, | was shocked to
discover that the local music
authcrity was less idealistic
than [ was. The official line
was, "W e have to impress on
head teachers that music is a
special skill'.

Utter tripe, of course. | could
see for myself that with an en-
lightened head teacher and
staff, the most problematic
youngster gains enormously
from singing in choirs and mu-
sical productions, and resent-
ments disappear. The sense of
self-worth gained from the ex-
perience changes him or her
from social misfit into social
asset. Anyone who has had a
similar experience to mine
knows only too well the posi-
tive benefits of this approach.
Yehudi Menuhin would like to
see this project extend to in-
clude tougher secondary
schools, and also prisons. Hav-
ing spent a morning with him
recently, and witnessed his stilt
boundless energy and inspira-
tional powers, despite being
in his late seventies, | can well
imagine that he would be
quite happy to tackle that
daunting task himself. [

Raymond Banning reports.
Acknowledgements: The Oldie.




Work with YOUTH

A Day in the
Life of ...

Outward Bound Instructor Karen Woolmer spends a
day with her group of course participants in

Loitokitok, Kenya

| woke up just before 5.55 am
— which we affectionately
call triple 5!

This has always been a chal-
lenge to me, not being a
morning person — but the
whole essence of what | was
doing was a challenge. | had
my running gear set out and
ready to go; it saves vital sec-
onds, and doesn’t require
your brain to be awake yet!
Once out of the house | was
rewarded again with the
lovely fresh air and a beautiful
sunrise. It was always like this,
varying beauty, but always
welcoming the day.

e are at 6,500 ft on
the slopes of Kiliman-
jaro — on the Kenyan

side. Yes, | am a Kenyan volun-
teer even though Tanzania is
only 800 metres away!

The other instructors emerge
from their houses and the par-
ticipants from their dormito-
ries, and we converge on the
grass surrounded by the Jaca-
randa, Red Flame and Cedar
trees.

Here we do morning exer-
cises, and then head out of
the Outward Bound com-
pound for an early morning
run.

Depending on the time of
year, we contend with mud or
dust — and anything in be-
tween the two. Today was a
bit of walking. Looking up, we
saw the amazing sight of the
first rays of sun on the snows
of Kilimanjaro. All this beauty,
and the chance to get fit too!
Back through the indigenous
forest and the cawing of the
colobus monkeys, and a
plunge (or ‘'morning dip’) into
the icy Kilimanjaro water of
our swimming pool. Just in
case your body hadn’t woken
up, there was no stopping it
now!

child care worker
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Did this all seem futile to our
participants? Not to the active
ones but what about the oth-
ers? Well, part of being on an
Outward Bound course is that
you discovered that everything
we did was done for a reason.
No matter who you are or
what your capabilities, the
idea was to just do it — and
then learn from the experi-
ence. So in fact the early
morning dip wasn't just to
wake up your body and mind
for the day, but maybe for
some it would help overcome
the fear of water. Shower
time, and the group or patrol
on duty would set the dining
hall for breakfast. It wasn’t
our turn this morning, so a
few more minutes to shower.
Now itis 7.15 am ... only!
There is total participation in
Outward Bound; it doesn't
matter who anyone is! In fact
there is a very variety of peo-
ple who attend the courses.
The courses vary in length
trom four to 21 days, and in-
clude people such as corpo-
rate managers to school
students, street children, inter-
national groups from Hong
Kong, America, the armed
forces, cadets, you name it,
and anybody could come.

0 to breakfast, and | ate
Sa hearty, welcome break-

fast. Also, you know the
amount of energy you'll be us-
ing up, SO Its necessary to eat
well.
t arrange with my group to
meet at 8.00am outside the li-
brary and remind them of
their clothing attire which will
be suited for the day’s activity.
They have been here a few
days, and before a more indi-
vidual activity | want them to
do a group dynamic activity to
help bond them a bit more. |
also want to observe some

more of their strengths and
weaknesses. The group | have
is on a rehabilitation pro-
gramme and is comprised of
young women from the
slums, adolescent girls who
have been on drugs or traffick-
ing drugs, or prostitutes and
younger girls who may be
mixed up in any of the above,
and or living on the streets in
Nairobi.

Now let's see how they tackle
the two planks of wood and
adjoining rope. and work out
how to manoeuvre 1t to a
drawn line and back again.
We will see not only how they
manoeuvre these, but how
they deal with each other,
who emerges as a leader or
has good ideas, who gets frus-
trated — or any other combi-
nation of possible human
qualities or emotions!

The doing of the activity is
fun, interesting and a levelier.
Although we don't like to
compare, it reminds me again
how humans are humans no
matter what your back-
ground. The co-operation go-
ing on with this group may be
more pronounced than with a
disciplined, educated group of
trainee bank managers.

The activity is one part of the
exercise, but the second, and
in a way more important part,
is the discussion afterwards,
sitting around in a circle
which is a tradition of Out-
ward Bound.

| facilitate a discussion saying
as little as possible myself but
encouraging and provoking
them to say how they feel,
what lessons they learnt and
how to apply them to real life.
The first few times they did
this they found it difficult, but
today they have really opened
up so much. Words like co-op-
eration, teamwork, leadership,
co-ordination were used, and
some of them were really see-
ing the point. They said how
in their lives they need people,
how they can work or study
better through support, etc.

| am trying to notice who is
taking this in. The more they
are honest in their feelings
and application, the more we
have to work with, and the
more they will learn. it also
gives me some pointers for
our one-to-one chats as the
course progresses. They were
certainly having a lot of fun
and ended up in hysterics
when one of the girls at the

s

back slipped off and the rest
fell like a pack of cards. There
was some interesting ex-
change of words in their
mother tongue as they had to
go back to the beginning and
start again - that was one of
the conditions!

With the trolley activity over
they found out why | had
asked them to dress in a cer-
tain way. We trotted over to
some huge trees and they
saw, excitedly, ropes and
wooden platforms and wires
hanging amongst the trees.
There were a few exclama-
tions of “We're not going up
there are we?!” — and others
who looked keen to get going
straight away.

After a safety talk and strap-
ping everyone into their safety
gear, | gave them a brief
“psyching’ on the lines of —
“now this is an individual chal-
lenge, go for it, and see what
you can do”. This rope course
was first built back in the
1950°s and has seen thou-
sands of people through it, in-
cluding prominent members
of the Kenyan government. |
have constantly met senior
and older people in Nairobi
who have very fond memories
of their Outward Bound
course, and can quote the
course number and the year
as if it were yesterday. One
thing they always ask about is
the ropes course. Just like in
years gone by, there were lots
of screams and also lots of
wonderfully gratifying smiles.
Our objective in this activity is
for people to overcome fear
and believe in themselves
more. This need is so true of
most people, but particularly
so with this group. They need
a lot of compassion and build-
ing up of their self-esteem. So-
ciety has dealt them a raw
deal and we hope this helps
to rectify it. Judging by some
of the comments in the de-
briefing session, they were
thrilled with themselves and
started to say things like “now
I know nothing is impossible, |
can do anything now".

t is now lunchtime and our

turn to set the tables. Joel,

the chief cook who has
been at Outward Bound for
over 30 years, and his staff
who match his number of
years, have prepared another
very good " uninstitutional’
type meal. For the rest of my



The girl I talked to was really enthralled by

¥ g SbY .

what was happening to her. She said she had
never been outside Nairobi, only as far as the
airport, 10 kms, and thought that all this

life I will remember their unsel-
fish and tireless dedication to
this establishment; they have
truly inspired me. What a lot
of noise! The three patrols are
back together and the volume
has really increased. They are
sharing stories of what they
have been doing during the
morning. We give the girls
what they are generally de-
prived of, so food is in plenty.
My group is washing up. This
is another tradition — much
to the amusement of some of
the men who come on the
course who haven't washed
up since childhood, if at all,
but they still do it! Usually the
instructors are there with their
group, but we need to have a
quick meeting to finalise the
afternoon activities. PO (we all
use initials) is the logistics co-
ordinator and he reminds us
of some of the details for the
forthcoming expedition, and
on the last bits of gear and
food that need collecting. We
have a brief discussion, led by
the course director, as to how
things are going, and all
seems smooth. Problems are
normal, and we know it is our
job to work on them and keep
getting the best from the par-
ticipants.

eeting over and we

meet with all of our

groups together and
brief them on their final prepa-
rations. We had already
started some preparation and
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“stuff”’ was for tourists.
e S —

had issued them their gear,
rucksacks, sleeping bags and
cooking equipment. | was im-
pressed by their organisation
and the swift way they under-
took the last bits of packing.
Within an hour we were ready
to be off. With our map and
compass, and a designated
leader, we headed out of the
centre. We waved good-bye
to the other groups who were
going off in different direc-
tions and who we would
catch up with in a few days at
the Rhino rock climbing site.
Our group, which incidently is
called KIBO, after the highest
peak on Mount Kilimanjaro,
headed off towards town.

By now it was mid-afternoon.
The local people are used to
us now but many still find it
strange to see us carrying our
rucksacks with us. | mean why
would anyone want to do
that?! Especially Kenyan
women, with all they have to
carry at the best of times! You

mean you are doing this for
fun?!

It's very colourful, especially as
there are so many Masai
about. The Nairobi girls look
inquisitively and the Masai re-
turn the interest, especially as
the girls are wearing trousers!
Itisn’'t long though, before
we're out of town and taking
B-lines down the paths of
shambas. Our map is 15 years
old (although it is the latest
one available) and where
there used to be forest or

bush we now have a lot of cul-

tivated areas. We get lots of
“pole”, meaning “sorry”, from
the local people. The girls are
excited as they are really feel-
ing the thrill of being in the
open country, something they
are not used to. But a few are
already dragging behind now
and not finding it quite so
pleasant, and complaining of
heavy packs and blisters.

A lot of the learning goes on
as we walk, adjusting packs,
treating blisters, talking about
the environment — and also
about compassion, which is
needed now and is certainly
something these girls have
not had much of in their lives.
Because we left at mid-after-
noon the first day’s hike
wasn't intended to be too
long, although if they had
made mistakes with the com-
pass and bearings it might
have taken them longer. Even
though ! am with them, they
have to learn from their mis-
takes, don’t they, and the next
day | wasn't going to be with
them all the time.

Our destination was at the
bottom of a hill. It was on a
huge farm owned by a Somali
who had been brought up by
Masai, someone who was
truly a friend of Outward
Bound.

Some bickering had started as
some of the girls were tired,
but they set about organising

camp, the firewood, supper
preparations, putting up the
tents and getting some water.
I had used the time on the
way to have some individual
chats, and continued this at
camp.

s instructors we try not
Ato do tasks because this

takes the initiative from
the group, and after all, it is
their course, so | used the
time to continue to chat, hav-
ing given them some guide-
lines. The girl | talked to was
really enthralled by what was
happening to her. She said
she had never been outside
Nairobt, only as far as the air-
port, 10 kms, and thought
that all this “stuff” was for
tourists. She said she was hav-
ing the best time. | asked her
since when, and she replied:
“Ever”. She was about 26!
Supper was cooked and | en-
joyed one of the best Ugali
(maize meal) dishes | have
ever had. We reflected on the
day and talked about what
went well and what could be
done better, so that tomor-
row’s hike could go as
smoothly as possible.
Of course, the main point is
that they are learning some-
thing from it. They were all
pretty exhausted, so retired at
the earliest opportunity. | sat
outside for a while longer and
made some notes in my log
book, as we were going to do
a report on each of the girls,
to help both them and their
sponsor in the future.
That done, ! looked up. | love
the moon and stars, especially
out here on the plains, and to-
night was particularly clear. It
is not uncommon to see
shooting stars, and they al-
ways appear so magical to me.
The day ended almost as it be-
gan, but this time with the
moon lighting up the snow of
Kilimanjaro.

Outward
Bound

| The first Outward Bound

| school (“for short-term char-
acter training”) was opened
in 1941 It included aspects
such as fitness, leadership,

| seamanship, and rescue.

| Lawrence Holt, chairman of a
| shipping line and financer of

the initial project, saw it as
“training for citizenship
through the sea,” and it was
he who invented the title Out-
ward Bound.

The service and rescue com-
ponents were basic. The
school’s second Warden, J.F.
Fuller, believed that “nothing
attracts the young more than
the call “You are needed’.”
Historian G.M. Trevelyan bap-
tised the school’s new sailing

ketch, Garibaldi, saying:
“Without the instinct for ad-
venture in young men, any
civilisation, however enlight-
ened, any state, however well-
ordered, must wilt and
wither.”

Since those early days of four-
week schools for 15-19-year-
olds, Outward Bound has
become an internationally
known adventure training
movement.




Saigon’s
street kids
stand up
for them-
selves

THE leader is a bald, wiry youth
with a round face who insists he
is 17 years old, but he looks 14.
His shorts and once-white shirt
are grimy and worn thin.
Nguyen Hoang Anh Tuan says
he left his family two years ago
after he had trouble getting
along with the grandmother he
was sent to live with when his
parents divorced.

Tuan and his friends, members
of a protective group of eight
boys, live in the streets of Ho Chi
Minh City, the business capital
of Vietnam, which is still infor-

mally called Saigon. The city is”

the epicentre of the economic
transformation that began in
Vietnam in the late 1980s,
when the country’'s Communist
rulers decided to embrace free-
market economics .

Although the change has
brought prosperity to many in
Vietnam, the free market is one
reason that Tuan is not with his
family.

Schools have begun to charge
parents small fees for building
maintenance and even tuition,
creating a burden for poor fami-
lies. Fees were also introduced
in the health-care system.

And Vietnamese who used to
receive food from Communist
cooperatives are now in greater
need of cash, so parents often
puli their children from school
and put them to work.

Economic fallout

Nghiem Xuan Tue, director of
the Vietnamese government’s
Programmes of Protection for
Displaced Children, calls his
charges one of the “negative
phenomena” arising from the
revival of state-sanctioned capi-
talism. Other officials deny the
connection, and social workers
caution that it may be too soon
to draw any definitive conclu-
sions.

Talking to the youths themselves
leaves less room for ambiguity.

e
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A 13-year-old named Tran Nhan
Dung, one of Tuan's friends,
says he left home because his
mother wanted him to stay out
of school and sell lottery tickets
and newspapers. This wasn't
the only reason he left the
coastal city of Vung Tao for
Saigon — he says his father had
taken a mistress but he “didn‘t
like” being forced to work.
Tuan says he never got much
education, "because my family
did not want to pay for my
school.” Social workers have
plenty of labels for Tuan and
Dung and the millions like them
who populate the thorough-
fares of many cities throughout
the world. One of the Vietnam-
ese terms is “unlucky children.”
UNICEF, the United Nations or-
ganization concerned with the
world’s youths, uses the appro-
priately bureaucratic “children
in especially difficult circum-
stances.” Mostly they are called
“street kids” — children who live
from hand to mouth in public
places, scrounging for food, se-
curity, and affection.

Numbers still small here
Compared with the growing
populations of street kids in
some cities in South Asia and
Latin America, the numbers in
Vietnam are small. Estimates
are shaky but officials and non-
governmental social workers
say that 2,000 Vietnamese chil-
dren, and mostly boys, are full-
fledged street kids — completely
independent youths who have
no connection to their families.
There are vastly more children
who maintain some connec-
tions with parents or relatives
but do not go to school; their
number may be anywhere from
20,000 to 50,000. Like many
governments around the world,
the official Vietnamese re-
sponse to street children has
been to round them up occa-
sionally and confine them in in-
stitutions.

Experts have warned against
this strategy, arguing that chil-
dren who have sacrificed much
for independence cannot be
helped by depriving them of
their freedom.

The government now is show-
ing more interest in helping the
children on their own terms,
working with them on the street
and trying to return them to
their families, according to
Timothy Bond, the Saigon rep-
resentative of Terre des
Hommes, a Swiss organization

that runs programmes for street
children here. But, he adds: "It
is stilt a fact that the govern-
ment continues to pick them off
the streets and put them in a
closed institution.” One prob-
lem, he says, is that the liberali-
zation that has freed many parts
of the economy has not reached
the social-service sector. The
government has yet to pass a
law legalizing non-governmen-
tal organizations that could
help street kids, and many offi-
cials remain suspicious of sanc-
tioning such groups.

One Western social worker, who
spoke on condition of anonym-
ity, attributed the suspicion to
the Communist government’s
reluctance to allow organiza-
tions that could become politi-
cal.

“When you're talking about
empowering the poor to stand
up for their rights ... the worker
says, “this notion is rather
threatening”.

Meanwhile, on the streets of
Saigon, the children are trying
to stay alive.

Tuan says the boys beg for
money, sometimes in the tourist
areas of the city. When that
doesn’'t work, they scavenge

food from restaurants. They
also get some help from a few
charitable organisations, both
Vietnamese and foreign, that
operate in Saigon.

Taking care of each other
One of the boys in the group,
named only Ti, is small with
pointy hair and bright eyes. He
left the hill town of Dalat a year
ago, he explains, because his
parents died and his aunt didn’t
stop bigger boys from bullying
him.

He guesses he is 10 years old.
Is it any better here in Saigon,
on the street? “We protect
him,” answers Dung, as Tuan
and the other boys nod.

They sit close together, almost
on top of each other. During the
course of an hour-long inter-
view, the boys communicate as
much by wanting to be touched
as with their words.

The boys are asked what they
want to do when they grow up.
A few of them talk about own-
ing a small business.

“| want some privacy,” says 10-
year-old Nguyen Tuan Tai. [

From Cameron Barr, writing
in the Monitor



PROGRAMMES

Valerie Dovey reports in Track Two on the implementation of a valuable
programme by the Youth Project of UCT's Centre for Conflict Resolutiion which
pioneers and promotes a climate of problem-solving and conflict-resolution

amongst school children

Ripples and rumbles:
Towards peaceable school
communities

“Ir Hendrickse sits in his office,
Tusy with the administrative
sad that s the iot of the princi-
iai of a large primary school. A
-onfident knock on his door,
ind outside stand three Stand-
31d 4 pupils, two boys and a girl
“he girl1s the spokesperson and
:ne tells of a conflict between
e boys It started off with one
taking something belonging to
the other and moved swiftly
nto kicking and hitting mode
“he boys have agreed to try to
1eal with this problem another
~ay - through a mediation pro
oss, tatking 1t out, @ process
~ith which the scheol body s
slready familiar.
The eleven-year-old gil asks M
Hendrickse If he will co-mediate
wth her. The principal obhiges,
the group 1s invited to sit down
in his office and so starts a prob
lem-solving process with a dif-
ference.
This incident was related to par-
ents at a large Parent-Teachers’
Association (PTA) meeting at
the school recently. it was a
good news story, one of em-
powerment being put into
practice at pupil and princi-
pal level.
There was also the telling of
a bad news story. The day be-
fore the PTA meeting, a nine-
year-old Standard 2 pupil at
the school was shot and killed
in gang cross-fire. He wasn't
even part of the conflict. He just
happened to be in the way of a
bullet meant for someone else.
The bad news stories present
the Youth Project with particular
challenges as it tries to promote
the concept of peace education
and constructive conflict resolu-
tion among pupils, teachers
and parents in our school com-
munities.
So many of those with whom
the Project starts working

s
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equate conflict with wviolence
and other negative associa-
tions. But what else can be ex-
pected when this 15 a daily
reality for these young people,
with violent manifestations of
confhict in their homes, schools
and communities?

Viclent responses to conflict are
adescribed graphically in the
news media, and marketad ac-
tively by the entertainment me-
dia. Disrespect for other people
1s plaved cutin a wanety of wavs

ranging from asusive verbal
and non-verta: nICaton
v homes 0 e vore sanle

NI

manitestat

tr

Youth Pro

peace to children, parents and
teachers, and help them under-
stand and buy into the idea that
there are alternatives to the
ways of ‘fight’, on one hand —
the ways of muscle, physical
and emotional abuse, blatant
violence and power played out
negatively — and that there are
also alternatives to the ways of
‘flight', on the other hand —
the ways of running away, put-
ting one’s heads into the sand,
living with a “victim’ mihd-set
and feeling totally disempow-
ered and helpless in the face of
conflict.

4Against seemingly overwhelm-
ng odds, the Youth Project tries
to share the conviction that all
have roles to play as peace
builders, peace makers and
peace educators.

The Youth Project perseveres
because of a belief in the values
that underlie its conflict resolu-
tion training, which is designed
to equip young people with the
skills, knowledge and attitudes

§ that challenge them to seek
By quality fix', ‘flow" or ‘win-

win’ alternatives to the
‘fight” and ‘flight’ re-
sponses

Principles and
values

The training is grounded in
a philosophical framework
which highlights the impor-
tance of three fundamental
building blocks as bases for
problem-solving and construc-
tive conflict resolution:
(a) affirmation, thatis valuing of
ourselves and each other;
(b} communication; and
(€) co-operation.
This framework is presented
metaphorically with construc-
tive conflict resolution as the tip
of an iceberg and the building
blocks as its foundation.

What are some of the values
behind the Youth Project’s train-
ing? First, a belief that conflict
can have positive value and that
it is only by approaching, con-
fronting and grappling with it,
when appropriate, that the
‘gold’ in it can he ‘mined’, that
one can get in touch with differ-
ences and thereby find the ele-
ments for possible resolution.
implicit here are the positive val-
ues of peaceful expression of
conflict and diversity.

Second, a belief that the volun-
tary resolution of conflict is a
positive value. This is an expres-
sion of disputant power and
personal investment in a proc-
ess which encourages people to
take responsibility for resclving
a problem themselves, or using
an impartial third person to as-
sist them to do so. it allows
them to retain control over their
problem and take ownership of
a solution which they see as
workable.

Third, a belief that setting up
systems in homes, schools and
communities where these val-
ues can be demonstrated has
positive value. The ideal sce-
nario is one of 'peaceable’
school communities.

What is meant by this? The
Youth Project sees the school
community as being inclusive of
pupils, principals, teaching and
other school staff, management
boards, parents and the wider
community in which the school
is located. The 'peaceable’
school community is one that is
characterised by attitudes and
behaviours of mutual respect in
all interactions and constructive
conflict resolution processes
which are ‘bought into’ by all.

(Note: The Youth Project uses
the word ‘peaceable’ rather
than ‘peaceful’, with a purpose:
‘peaceable’ is more dynamic,
and has associations with activ-
ity, momentum, potential and
growth.)

Peer mediation
School-based peer mediation
programmes, pioneered in the
USA and now systematised in
primary and high schools in
many parts of the world, are an
example of the kind of system
the Youth Project advocates.
Peer mediation is an approach
to pupil conflict resolution and
peacemaking and a means of
transforming pupil conflicts
into constructive learning expe-
riences and opportunities for
growth.



Pupil-to-pupil conflicts are han-
dled by the disputants them-
selves with the assistance of
specially trained peer mediators
or conflict managers, rather
than by principals and teachers.
Itis a voluntary and confidential
process bound by specific
groundrules. It follows a step-
by-step formula which assists
pupils to work through immedi-
ate problems, take responsibil-
ity for generating their own
solutions, agree on those that
are practical and mutually ac-
ceptable, and then work at im-
plementing these. In so doing,
it enables young people to de-
velop a basis for future prob-
lem-solving.

Peer mediation training
programmes

In January 1995 the Youth Pro-
ject introduced pilot peer me-
diation training programmes
for teachers from a number of
primary and high schools in
Cape Town. This is an ongoing
learning experience which is
generating all sorts of ripples.
Below is a brief discussion of the
Youth Project’s work with pri-
mary school teachers and the
kinds of ripples they themselves
are creating.

The experience has been a proc-
ess in itself, often initiated with
awareness presentations and
basic conflict resolution training
programmes for the entire staff
of individual schools, or for
teachers from a number of
schools. Participation in the
three-day programme was en-
couraged from teachers who
had received some basic conflict
resolution training and who
were specifi cally interested in
and committed to initiating
programmes in their schools.
Materials from two USA organ-
isations were used to guide this
training, but participants were
encouraged to consider criti-
cally what could and would be
appropriate and workable for
their own settings.

The whole process has been
documented in a systematic
way, which provide a valuable
basis for critical reflection.

The training agenda revisited
some of the Project’s basic con-
flict resolution course compo
nents, presented opportunities
for participants to mediate in
role-play situations, and then
looked at the practicalities of
actually implementing a pro-
gramme in their respective
schools. A number of conflict
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resolution practitioners acted as
coaches during the role-plays.
One of the most valuable exer-
cises, according to both the
trainers’ assessment and partici-
pant evaluations, was the small
group design and presentation
of teaching activities or lessons
based on selected aspects of the
training.

The same participants attended
a follow-up workshop with a
specific focus on co-mediation.
They were also given an oppor-
tunity to share what they had
been doing in their schools in
the interim.

Ripple effects

Part of the challenge to partici-
pants in the training pro-
grammes is to find active ways
of marketing the concepts to
their staff and pupil bodies, and
moving the process forward,
i.e. generating their own ripple
effects. This has begun to take
place.

Three of the participant schools
have presented role-plays dur-
ing the school assembly draw-
ing on traditional stories of
conflict, i.e. those of Peter Rab-
bit and Farmer McGregor, and
The Pied Piper of Hamelin.
Teachers have dressed up and
acted out roles as the parties in
conflict and the mediators.
One school has invited a neigh-
bouring school to a repeat as-
sembly presentation. The Youth
Project videotaped this event
and now has a valuable new
resource, generated in a local
context, for awareness and
training programmes.

These assemblies have provided
a forum for introducing the me-
diation process and familiaris-
ing pupils and other staff with
the term 'mediation’.

This has now become some-
thing of a buzz word in the
schools, but one which has
meaning and credibility. It's part
of a new conflict resolution vo-
cabulary in schools which also
includes words such as ‘groun-
drules’, ‘active’ or '{-Care listen-
ing’, 'l-messages’ and ‘fighting
fair'. This is a vocabulary which
enables youngsters to get in
touch with feelings and to ex-
press these in confident ways.
Participants have also been
sharing what they have learned
with other teachers during staff
meetings, in-service training
slots, and in special workshops.
One teacher team has enlisted
22 staff volunteers to give up a
day of their holidays for a train-

ing programme they are pre-
senting; another has estab-
lished a nine-person conflict
resolution staff team to take the
process forward. One partici-
pant has taken the message to
teachers from other schools and
to student teachers at a training
college. The principal of one of
the participant schools has been
talking to a group of fellow
principals.

There are ripples, too, in class-
rooms, where teachers are find-
ing ways of integrating the
concepts of constructive con-
flict resolution into their teach-
ing, and applying its principles
to daily occurrences of class-
room conflict. Teachers are de-
signing their own materials and
involving pupils in developing
resources. At one school, for
example, Sub B and Special
Class pupils have used their art
lessons to decorate 'Fighting
Fair’ posters for strategic display
in every classroom and in the
foyer.

The whole Standard 5 and Sen-
ior Special Class at the same
school experienced a school day
with a difference recently when
they participated in a conflict
resolution training workshop
presented by two teachers who
had attended the Youth Pro-
ject’s course. Pupils were asked
to generate ideas for their own
role-play situations and parents
were brought into the process
by providing refreshments.
Pupils and teachers have been
mediating informally in class-
rooms and other settings. This
is becoming a natural way to
deal with conflicts as they arise.
Effective teacher modelling has
obviously paved the way for
this.

Constructive conflict
resolution at work

A recent incident provides a
graphic illustration of construc-
tive conflict resolution and pupil
and teacher empowerment at
work. The incident centred
around the problematic inter-
personal behaviour of a trou-
bled youngster from a difficult
home environment, which was
affecting a group of girls in
Standard 5.

The boy and the group of girls
were invited to meet a teacher
mediator in the staffroom,
which was a nice adult affirma-
tion of the value attached to this
kind of process by the school.
The teacher started off facilitat-
ing the Introduction and Story-
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Telling stages of the mediation
process.

She relates that she was sur-
prised by the skill level, particu-
larly the display of empathetic
listening, shown by some of the
girls. An illustrative comment:
“I know how he feels, Miss, my
home is also like that!”

But more surprises were in
store. When the process was
moving to the Problem Solving
stage, the teacher was asked to
leave the room so that the
youngsters could “get on with
solving our own problem our-
selves” — without the assis-
tance of an adult facilitator.
The teacher went with her “gut
feeling” and left the room, de-
spite the fact that the atmos-
phere was emotionally charged
and there were many tears.
Checking back a short while
later, she found that the pupils
had drawn their chairs into a
close and caring circle and were
totally absorbed in solving their
problem. One of the girls was
standing behind the boy with
her hand on his shoulder. The
teacher, aware of an cbvious
decrease of tension in the room,
commented: “What | see is lots
of people who want to be
friends ... lots of caring and re-
flect ion. Would you like some
more time?” She withdrew .
When she returned, she found
all the chairs neatly arranged
back in their places and no pu-
pils in the staffroom. The prob-
lem had worked itself out and
practical ways forward had
been agreed upon.

A young boy with a fragile self-
image had emerged from a situ-
ation which, instead of damag-
ing him further, had been a re-
storative and healing experience
and had set the base for build-
ing constructive future relation-
ships with his peers.

Three cheers for a teacher who
had enough confidence in the
process to step aside and let it
continue without her. And three
cheers for the young 12 and
13-year-olds who had the con-
fidence to move from a media-
tion format to a group problem-
solving one -— and to work
through an emotionally-laden
situation like this on their own.
There have also been reports of
teachers using the problem-
solving process to address inter
personal and intragroup staff
conflicts and defuse potentially
explosive situations A number
of teachers have expressed in-
terest in becoming members of



a Youth Project support team to
assist with training and resource
development.

Three of the participant schools
have invited the Project to
spread the message of con-
structive conflict resolution to
their parent bodies at PTA meet-
ings. One of these schools has
been instrumental in organising
a pilot "Parent Power for Peace”
training programme and is fol-
lowing this up with another
which will be presented over a
longer time period and involve
parents from other schools.
The Youth Project is excited
about schools involving parents
in this way. After all, parents are
part of their children’s school
communities. But it goes fur-
ther than that. Parents have
valuable and responsible roles
to play as peace educators, and
the Project welcomes opportu-
nities to encourage them to do
this.

Reference was made earlier to
the Youth Project’s persever-
ance — 'hanging in” — because
of its belief in the value of its
work. The Project also perse-
veres because it sees its work
bearing fruit, not with fanfares
and great glory trails, but with
the kind of ripples that are de-
veloping in school communi-
ties. Exhilarating and exciting
stuff is what the good news
stories, like Mr Hendrickse's and
others, are made of.

The ripples might be drops in
the ocean, but they won't just
disappear, because in this field
they gather a momentum of
their own. They produce results
which are qualitative and which
play a vital part in making a
difference in individual lives and
in the climates of classrooms,
playgrounds, staffrooms and
school communities. There is
potential for empowerment all
along the way, and implicit in
this a challenge to schools and
also to individual pupils, teach-
ers and parents, to spread the
good news stories further afield
and become models and
sources of learning and support
for others.

This is how the ripples can be-
come rumbles and the rumbles,
resonant roars. This will help
ensure that the concepts of
peace education, peace mak-
ing, and peace building become
viable realities in the lives of
young people, and the "peace-
able way’ which they can confi-
dently choose now and in their
futures. il |
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Child DEVELOPMENT

Barbara Kahan writes in
the UK's Child Care Forum on
helping young people in need
to deal with sexual anxieties

The
trouble
with Sex

How many of us can remem-
ber how we felt at fourteen,
fifteen, perhaps younger, real-
izing with frightening anxiety
that eyes were too small, ears
stuck out, hair was too
straight or too curly, breasts
seemed to be determined not
to grow, or were growing so
fast they had become an em-
barrassment, or a penis was
missing “ideal proportions”
by inches?

Why was it all so worrying,
preoccupying our minds and
leading to hours in front of a
mirror? Our need to be confi-
dent of our appear ance and
attractiveness to peers led to
the pursuit of magical treat-
ment for spots, deodorants
which guaranteed romance
and cosmetics which produce
beauty without fail.

Sex, the life force, growing
up — call it what you like —
was relentless, absorbing and
at times overwhelming.
Parents struggle to react ap-
propriately, curbing irritation
till it erupts; attempting to
speak the language and risk-
ing rejection and scorn; flag-
ging up the days between
now — and when their chil-
dren “settle down”, find a
long-term partner, stop being
adolescent, whatever is need-
ed for the longed-for respite.
Such sensitivity and need for
approval and confidence af-
fects secure young people.
Those whose family lives shat-
ter into a thousand pieces
around them have the same
feelings, but even less man-
ageable because of the many
upheavals they have to en-
dure. Even when parental role
models are good, young peo-
ple still have problems. When
they are not, they have little
guidance to follow in their
search for maturity.

Children in care

At this point many child care
staff face the problem of try-
ing to provide parental-type
support, but without the
benefit of early bonding
years, or even adeguate infor-
mation on files in many
cases! They also face not one
or two teenagers, but a
group, eight or ten, hopefully
not all in despair on the same
day but even that is possible!
What should their approach
be?

Can they perhaps sometimes
be more effective than par-
ents who often have great dif-
ficulty discussing sexual
matters with their children?
The book Growing Up In
Groups* offers some sugges-
tions.

Someone will listen

First the anxiety and distress
must be acknowledged and
openness between the adults
and young people is vital. The
young people need to know
someone will listen if they
want to seek comfort or ad-
vice. Openness means know-
ing you can talk if you wish
but are not under any pres-
sure to do so. In order to be
open with the young, staff
also have to be open with
each other, being honest
about individual orientation,
aware of their own sexuality
and their attitude to other
people’s. Some young people
may present gay or lesbian is-
sues and staff need to be con-
fident and able, without
difficulty, to deal with homo-
phobia as well as.being sym-
pathetic to individual young
people. Bullying can focus on
sex and physical appearance,
sometimes as a way of dis-
tracting attention from the
bully’s own feelings of inade-
quacy.

it is natural for young people
to experiment with sex, but
that does not mean that any-
thing goes. The role of staff
in “managing” this aspect of
behaviour needs to be seen
as similar to that of a good
parent. It will be helpful to es-
tablish some ground rules,
discussed and agreed by the
young people, and then kept
to as far as possible with their
support. It won't work every
time; parents know that noth-
ing does, but that doesn’t
mean it is not worth trying.

1)
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Staff roles

The age of staff can be signifi-
cant. Young staff may under-
stand the feelings of the
young people and how they
set their priorities, but they
must be sure of the support
of older staff in maintaining
important boundaries. Any
staff members who sense a
sexual component in the rela-
tionship between them and
the young people need to ac-
knowledge the situation and
use the advice and experi
ence of colleagues in ensur-
ing that feelings are not al-
lowed to escalate and create
major problems.

The task of residential staff is
always difficult. In managing
sexual issues individual and
collective skill and patience
are needed. Staff need to
model desirable adult behav-
iour — even when off duty if
they are in proximity to the
young people.

They also need to be able to
control their own natural hurt
and resent ment when occa-
sionally young people, full of
anger and pain them selves,
turn to abuse of the adults,
which with the sharpness of
young tongues can be particu-
larly wounding. It is not easy
to remember that to a fifteen
year old even a twenty five
year old is probably already
“past it"!

Helping young people in
need to deal with their sexual
anxieties and growing up can
never be easy, but it may
carry some surprising rewards
when, like weary parents,
staff least expect it.

*Growing up in Groups by Bar-
bara Kahan. 1994, HMSO.




BOOKS

Bedtime
Reading
Redeemed

James Finn Garner: Politically
Correct Bedtime Stories
Souvenir Press, London

How awful that we once rode
roughshod over the suscepti-
bilities of so many groups by
actually reading the stories of
the Brothers Grimm and Hans
Christian Andersen to our chil-
dren at bedtime. Now, accord-
ing to author James Garner,
“we have the opportunity -
and the obligation— to rethink
these "classic’ stories so that
they reflect more enlightened
times.”

Thirteen of our favourite sto-
ries are retold in such a way
that nobody is insulted or has
their rights taken lightly.

Best to let the writing speak
for itself — with the text of the
now politically corrected ver-
sion of Little Red Riding Hood:

here once was a young

person named Red Riding

Hood who lived with her
mother on the edge of a large
wood. One day her mother
asked her to take a basket of
fresh fruit and mineral water
to her grandmother’s house
— not because this was
womyn’s work, mind you, but
because the deed was gener-
ous and helped engender a
feeling of community.
Furthermore, her grand-
mother was not sick, but
rather was in full physical and
mental health and was fully
capable of taking care of her-
self as a mature adult.
So Red Riding Hood set off
with her basket through the
woods. Many people believed
that the forest was a forebod-
ing and dangerous place and
never set foot in it. Red Riding
Hood, however, was confident
enough in her own budding
sexuality that such obvious
Freudian imagery did not in-
timidate her.
On the way to Grandma'’s
house, Red Riding Hood was
accosted by a wolf, who asked
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her what was in her basket.
She replied, ' Some healthful
snacks for my grandmother,
who is certainly capabie of tak-
ing care of herself as a mature
adult.” The wolf said, *You
know, my dear, it isn’t safe for
a little girl to walk through
these woods alone.” Red Rid-
ing Hood said, "I find your sex-
ist remark offensive in the
extreme, but | will ignore it be-
cause of your tradi tional
status as an outcast from soci-
ety, the stress of which has
caused you to develop your
own, entirely valid, worldview.
Now, if you'll excuse me, |
must be on my way.” Red Rid-
ing Hood walked on along the
main path.

But, because his status out-
side society had freed him
from slavish adherence to lin-
ear, Western-style thought,
the wolf knew a quicker route
to Grandma’s house. He burst
into the house and ate
Grandma, an entirely valid
course of action for a carni-
vore such as himself. Then, un-
hampered by rigid,
traditionalist notions of what
was masculine or feminine, he
put on Grandma’s night-
clothes and crawled into bed.
Red Riding Hood entered the
cottage and said, “Grandma, |
have brought you some fat-
free, sodium-free snacks to sa-
lute you in your role of a wise
and nurturing matriarch.’
From the bed, the wolf said
softly, “Come closer, child, so
that | might see you.’ Red Rid-
ing Hood said, *Oh, | forgot
you are as optically challenged
as a bat. Grandma, what big
eyes you have!’ "They have
seen much, and forgiven
much, my dear. *Grandma,
what a big nose you have
—only relatively, of course,
and certainly attractive in its
own way. It has smelled
much, and forgiven much, my
dear. "Grandma, what big
teeth you have!’ The wolf
said, "1 am happy with who |
am and what | am,’ and
leaped out of bed. He
grabbed Red Riding Hood in
his claws, intent on devouring
her. Red Riding Hood
screamed, not out of alarm at
the wolf's apparent tendency
towards cross-dressing, but
because of his wilful invasion
of her personal space. Her
screams were heard by a pass-
ing woodcutterperson (or log-
fuel technician, as he

preferred to be called). When
he burst into the cottage, he
saw the melee and tried to in-
ter vene. But as he raised his
axe, Red Riding Hood and the
wolf both stopped.

*And just what to you think
you're doing?’ asked Red Rid-
ing Hood.

The woodcutter-person
blinked and tried to answer,
but no words came to him.
"Bursting in here like a Nean-
derthal, trusting your weapon
to do your thinking for you!”
she exclaimed. " Sexist! Speci-
esist! How dare you assume
that womyn and wolves can't
solve their own problems with-
out a man'’s help!" When she
heard Red Riding Hood's im-
passioned speech, Grandma
jumped out of the wolf’s
mouth, seized the woodcutter-
person’s axe, and cut his head
off. After this ordeal, Red Rid-
ing Hood, Grandma and the
wolf felt a certain commonal-
ity of purpose.

They decided to set up an al-
ternative household based on
mutual respect and co-opera-
tion, and they lived together
in the woods happily ever af-
ter.

There you have it. The author
almost committed the unmen-
tionable indiscretion of calling
the book Fairy Stories for a
Modern World, and also had
to leave out the story The
duckling that was judged on
its personal merits and not on
»

its physical appearance - be-
cause the title was just too
long. In his introduction he
further hedges all his bets: “If,
through omission or commis-
sion, | have inadvertently dis-
played any sexist, racist,
culturalist, nationalist, region-
alist, ageist, lookist, ableist,
sizeist, specieist, intellectual-
list, socioeconomist, ethnocen-
trist, phallocentrist, hetero-
patriarchalist or other type of
bias as yet unnamed, | apolo-
gise ... In the quest to develop
meaningful literature that is
totally free from bias and
purged of the influences of its
flawed cultural past, | doubt-
iess have made some mis-
takes.”

So, at the end of The Three Lit-
tle Pigs, the author assures us:
“The wolf in this story was a
metaphorical construct. No ac-
tual wolves were harmed in
the writing of the story.” The
prince in Cinderella "was cele-
brating his exploitation of the
dispossessed and marginalised
peasantry by throwing a fancy-
dress ball”, and Snow White
(her nickname was indicative
of the discriminatory and col-
ourist notions of associating
pleasant and attractive quali-
ties with light, and unpleasant
or unattractive qualities with
darkness) sought refuge with
the seven vertically challenged
male persons.

Adults are going to enjoy this
book. But, whatever, do keep
the originals for the kids! _]



The PROFESSION

Child care worker and trainer Mark Tomlinson poses some questions
which can only be answered by members of the profession ...

The Child Care Worker:
Professional — or Nanny?

Every society has its invisibles
— a body of people, a minor-
ity or a professional group —
who for one reason or an-
other exist and conduct their
daily activities oblivious (for
the most part) to the wider
community. The reasons for
this may be varied and com-
plex, and could include much
about politics and ideology.
But when a profession (for ex-
ample, nursing) is of crucial
importance to society, and its
services are indispensable, and
yet it is still characterised by
tow wages and little recogni-
tion, then something is amiss.
Child and youth care in South
Africa is yet to achieve the rec-
ognition afforded even to
nursing.

Its lack of recognition and its
invisibility, however, is not a
given, nor is it unchangeable.
Child and youth care is very
much a profession — even
with reservations over some
omissions and shortcomings
in its self-advocacy or presen-
tation of itself.

However child and youth
care’s existence as a profes-
sion, and its advocacy for it-
self, are not mutually
exclusive: advocacy cannot
wait for child care’s existence
as a profession to be ac-
cepted; nor can the profession
idly sit back hoping advocacy
alone will ensure acceptance.
Both must proceed in parallel
for the greater benefit of the
profession’s target community
— the children.

| wish to use Kelly’s (1990)
seven criteria as to what con-
stitutes a profession, to illus-
trate some of the dilemmas
facing child and youth care in
South Africa — as well as to
indicate some of its strengths.

Criteria for a profession

| do not suggest that Kelly's is
the last word about the neces-
sary charactenistics of a profes-
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sion, nor that child and youth
care in South Africa must nec-
essarily aim to meeting all his
standards.

The first criterion Kelly sug-
gests is that there is a for-
mal education level assoc-
iated with any profession.
Child and youth care in South
Africa would, on this point
alone, fall short on this crite-
rion — and probably this will
be true for some time to
come.

The demands of the present
context with the ever increas-
ing numbers of children who
will be in need of care (given
the trauma associated with on-
going political and criminal
violence, as well as the poten-
tially devastating effect of HIV
infection) will, even in the
long term, work against the
hiring of trained graduates —
as we prefer to do with teach-
ers, for example. The growing
numbers of child care workers
at present undertaking train-
ing, be it the BQCC or
UNISA's Certificate in Child
and Youth Care, are im-
mensely encouraging. The
eventual conversion of the
UNISA course into a diploma
and then a degree course can
be seen as the beginnings of
the important move towards
minimum educational stand-
ards for the profession.
Minimum educational and
training requirements are al-
ways something to be aspired
to, and ideally the minimum
requirement should always be
pushed a little higher. How-
ever, unlike some other profes-
sions, child and youth care is
about more than an educa-
tional qualification. We need
to be creative in the way we
see the interaction between
education, experience, in-serv-
ice training and personality
characteristics of child care
workers (for example, capacity

for empathy, insight, endur-
ance, etc.).

In staking our claim for the
status of a profession on the
grounds of a formal qualifica-
tion, we should start putting
together a “person specifica-
tion” which combines all of
these factors —creating a ho-
listic profile more attuned to
the needs of the youth in our
care.

Kelly’s second criterion is
the existence of an organ-
ised body of knowledge.
While the knowledge emanat-
ing directly from child and
youth care practice has in-
creased enormously over the
last ten years, much of it
comes from overseas sources.
South African sources are
scarce, and the creation of
such a body of knowledge is
hindered by the lack of local
publishers and journals in
which to exhibit work, but per-
haps more importantly, by an
inferior “mindset” which ap-
pears to discourage child care
workers from attempting to
write down and publish what
they are doing. “l am not an
intellectual”, “I cannot write”
and “how do | know that
what | am saying has any
truth” are often heard from
child care workers. As more in-
formation begins to appear,
the more likely it will be that
publishers will sit up and take
note, and the more empow-
ered and heard child care
workers will feel and, ulti-
mately, the better will be the
service.

There is no substitute for expe-
rience gained on-line, and the
sharing of that experience.
Much of the published work
in the field comes from social
workers and psychologists
whose access to youth on line
is limited, and who very often
“filter’ what experience they
have through some theoretical

construct within which they
are working. This may ensure
that the published work re-
tains academic interest, but
loses practical application.

As someone has said, “theory
is good, but it doesn’t prevent
reality from existing.”

Criterion number 3 is re-
search. Research activity on
the part of child care workers
is @ much neglected area.
Care workers with whom |
have spoken have not given a
thought to the idea of con-
ducting research in the child
care field. If anything, there is
an underlying belief that child
care workers were the ‘re-
searched’ rather than the re-
searchers.

Such a belief reflects an over-
whelming sense of disempow-
erment on the part of many
child and youth care workers.
Within our child care facilities
there is ongoing talk of the
need for pro-active interven-
tions in the lives of those in
our care. This needs to be gen-
eralised to our position as
child care workers, and we
need to conduct research into
our own position in the sys-
tem showing how this can be
improved alongside that of
the children in care.

While much of the above may
appear to be dealing with
how advocacy will enhance
child care’s claim to be a pro-
fession, | wish to argue that
the two are inextricably
bound. Much of the above, as
well as that which follows, is
based upon the assumption
that child care is, in fact, a
profession and that any discus-
sion will do better to ap-
proach the guestion as to
how best to ensure this is the
way others perceive it and
how to continually improve
the service offered.

Kelly’s fourth criterion for
a profession is that it must
have a code of ethics.

The drawing up of a Code of
Ethics by the NACCW is a first
step in fuffilling this require-
ment. If such a code of ethics
can receive legislative author-
ity then we will certainly have
come a long way.

This should then go hand in
hand with some kind of pro-
fessional certification. Krueger
(1986) illustrates a number of
professional associations in
the USA where caregivers



must be certified by their
peers in order to practise.
Were such a system to be-
come mandatory, certification,
together with a code of ethics
governing conduct, would en-
sure better support for care
workers, protection for the
children and youth, and in-
creased professionalism, all of
which can only enhance the
image profession, for those
within it as well as those out-
side.

A professional association
supporting a long-term
commitment to the occupa-
tion is the next criterion of-
fered by Kelly.

The role served by the NACCW
in this respect is of enormous
importance. It is all too easy
to forget the role played by
the NACCW in advocacy, train-
ing, negotiation with govern-
ment, research, and its many
other roles in the child care
field in South Africa.

The existence of a professional
association with its long term
commitment to the field,
while of vital importance, will
fight a losing battle if there is
not a concommitant improve-
ment in the conditions of em-
ployment, i.e. salaries, hours
of work, access to supervision
and in-service training.
Krueger (1986) suggests six
ways in which to prevent high
staff turnover. They are

M in-service training,

M supervision,

M financial incentive,

B career advancement,

® on-the-job perks and

M status.

The problem in the South Afri-
can situation is that improve-
ment in any one area will be
dependent upon progress in
another area. For child care
workers to achieve any level of
career advancement would at
least require iong term service
periods. However, because of
poor renumeration and work-
ing conditions, staff turnover
is high, and this militates
against a staffing pattern
whereby child care workers
can advance.

This, in turn, confirms the
lower status of the profession
within any organisation.

1 am not suggesting that every-
thing is dependent upon finan-
cial rewards, but rather
illustrating how this one fac-
tor can, for example, be inti-
mately bound to others. Very

.
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often care workers resign, not
fundamentally because of low
wages but because they per-
ceive no path along which
they may advance, and be-
cause they receive little or no
on-the-job support.

Kelly’s last criterion is a
clientele which recognises
the authority and integrity
of the profession.
Recognition by others is to a
large extent dependent upon
how child care workers feel
about themselves. If child care
workers feel empowered, if
they feel that they are re-
spected and that their author-
ity and integrity are
recognised by others within
their organisations (social
workers, psychologists, middle
and top level management),
then this is the positive picture
they will present to others,
and their clientele will un-
doubtedly recognise the
authority and integrity of their
position.

Our own solution

I have used Kelly’s criteria to
encourage discussion, not nec-
essarily to apply them rigidly
to the circumstances of our ca-
reer in South Africa.

Not only is South Africa a
unigue situation, but also,
child care has a unique posi-
tion. Strict application of any
models to our field will always
prove problematic.

What we need to develop are
creative responses to the de-
mands and needs of child and
youth care in South Africa.
Child care is a profession.
Child care workers are profes-
sionals. 1t is up to us to con-
vince others of this through
our advocacy, our professional-
ism, our commitment, our
pride — and through the de-
velopment and application of
our own skills.

No one else is going to do this
for us.
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In support of the article printed on these pages, we repro-
duce here the Code of Ethics agreed by the profession in
South Africa and which is assented to upon registration as
a child and youth care professional.

Child and Youth Care Work

Code of Ethics
and Ethical Standards

Child and Youth Care Work involves professional people
providing direct care to children and youth. The Child and
Youth Care professional is responsible for using his/her
expertise to maintain a secure, healthy environment that
will help children and youth reach their full potential. Being
a professional Child and Youth Care Worker requires
mastery of a body of knowledge and skills gained through
both education and experience. It also requires recognition
of the limitations of our present knowledge and skills and
of the services we are presently equipped to provide. The
goal sought is the performance of a service with integrity
and competence.

A Child and Youth Care professional believes in the dignity
and worth of the individual. He/she is committed to
increasing a youngster's understanding of himself and
others; and as a professional worker, promotes the full
development of a child’s potential. A Child and Youth Care
professional does not use his/her professional position or
relationships, nor does he/she knowingly permit his/her
own services to be used by others, for purposes
inconsistent with these values.

Child Care professionals, because of their holistic
orientation to each child, work to ensure that the total
needs of each child in their care are met. A Child Care
professional understands that all behaviour is meaningful
and purposeful, however disruptive, unusual, or umique it
may seem.

This Code of Ethics embodies certain ethical standards of
behaviour for the Child and Youth Care professional in
his/her professional relationships with children, colleagues,
employing agencies, the community and other
professionals.

In abiding by the Code of Ethics, the Child Care
professional views his/her obligations in as wide a context
as the situation requires, takes all the principles into
consideration, and chooses a course of action consistent
with the Code’s spirit and intent.
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DCCA Seminar

Students of the Diploma in Child Care Administration on the last

© students only’) day of the recent DCCA Annual Seminar held in a
~ntry Newlands, Cape Town. The first two days were attended by
a larger group of forty administrators, many of them in Cape
Town for the NACCW's Biennial Conference held during the pre-
sious week. Seen here with students are Seminar Leader Prof Jack
Kirkland of Washington University, St Louis, USA (second from
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Child Care
Worker

We have a vacancy for a
Child Care Worker in a
Community Home.

Couple

The Johannesburg Chil-
dren’s Home requires the
services of a couple for live-
in evening child care
worker. No encumbrances.
Working out during the day.
Experience with children
and a valid driver’s licence
essential.

A small self-contained flat
is provided. If you have
the required skills and
training please telephone
Mrs Shone on 0331-42-
3214 for an application

Post, Fax or deliver C.V. to
The Director, 45 Urania

Street, Observatory 2198
e Fax: (011) 487-3645
Pietermaritzhurg | The
Children’s Homes

Johannesburg
P O Box 949 . ’
Pietermaritzburg 3200 Children’s
Phone (0331) 42-3214 Home

Fax. (0331) 42-2526

e

right) and DCCA Course Co-ordinator Brian Gannon (far left).
S/
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TOWNS
Full-time Relief Child and
Youth Care Workers

at the Verulam and Glenwood Community Houses in
Durban

Our Community Houses are Family / Group Homes in the
community which develop and care for up to 10 boys
aged from 9 to 18 years.

REQUIREMENTS
Applicants should preferably: —

@ Hold a Child and Youth Care qualification

@ Have past experience in, and enjoy working with chil-
dren, youth and families

@ Be bilingual (additional traditional language use will
be advantageous)

@ Be in possession of a valid driver’s license {necessity)

These are non-residential (live-out) posts and involve
both week day and weekend work. Remuneration is com-
mensurate with experience and training in Child and
Youth Care work.

CLOSING DATE FOR APPLICATIONS
12 September 1995
Please apply, in writing with CV, to:

The Principal, Boys' Towns South Africa
187 Clark Road, Glenwood 4001

Assistant Principal

The Home cares for needy boys aged 6 to 18. Applicants
should have a recognised qualification in social work and/or
child and youth care work as well as administrative, supervi-
sory and training skills and experience in residential care.

Written applications together with detailed CV and three refer-
ences should be addressed to:

The Chairman

St Theresa’s Board of Management
7 St Theresa Road, Mayville, Durban 4091

St Theresa’s Home
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Child and Youth Care Workers

Two full-time and two part-time child and youth care staff are
required at St Theresa’s Home. The Home cares for needy
boys aged 6 to 18.

Applicants should have matric or equivalent and certificated
training and experience in child and youth care and manage-
ment.

Written applications, together with CV and three references
should be addressed to:

The Principal

St Theresa’s Home, 7 St Theresa Road
Mayville, Durban 4091

St Theresa’s Home




National Executive Com-
mittee

CHAIRMAN: Ashiey Theron BA
(SW), BA {Hons), NHCRCC, MICC. Pri-
vate Bag X2068 Mmbatho

8681. Phone (0140) 89-9277
Fax (0140) 84-2727

TREASURER: Ernie Nightingale
NHCRCC, Dip 1AC (Bus. Admin) Dip
Pers Man , AICB, AICC PO. Box
28119, Malvern 4055 Phone:
031-44-6555. Fax: 031-44-6564

MEMBERS: Michael Gaffley
(Wes-Kaap), Linda de Villiers
(Border), Garth Ownhouse (East-
ern Province), Zeni Thumbadoo
(Natal), Marie Waspe (Transvaal)

Professional Staff

DIRECTOR: Lesley du Toit 8A
(Soc Sc), Hons BA (SW), Hons BA,
MS(CCA), MICC P.O. Box 28323,
Malvern 4055 Telephone: 031-
463-1033 Fax: (031) 44-1106.
e-Mail: naccwdb@iaccess za

ASSISTANT DIRECTOR (AD-
| MINISTRATION AND FINANCE):
Roger Pitt Dip Theol , MICC

| PUBLICATIONS: Brian Gannon

| BA (Hons), MA, AICC, PO Box
23199 Claremont 7735
Telephone/Fax: 021-788-3610
CompuServe 100075 1233 e-
Mail: pretext@iaccess za

LIAISON AND COMMUNICA-
TIONS: Sibongile Manyathi

B Soc Sc_ (Hons), P.O. Box 28323,
Malvern 4055. Tel. 463-1033 e-
mail: naccwdb@iaccess.za

TRAINING AND RESEARCH:
Merie Allsopp BA, HDE, NHCRCC
47 Kromboom Rd, Rondebosch
East 7764. Tel: (021) 696-4247
Fax: 697-4123

e-mail: naccwct@iaccess za

YOUTH PROJECT: Jaqui Win-
field B Soc Sc, NHCRCC, P.O. Box
| 28323, Malvern 4055. Tel. 463-
1033.

Regional Secretaries

TRANSVAAL: Gail Schultz, 26
| Grant Ave, Norwood 2192
Telelephone 011-728-4277.
KWAZULU/NATAL: Irene
Cowley, P.O. Box 949 Pieter-
maritzburg 3200. Telephone
0331-42-3214

BORDER: Sarah Burger, PO
Box 482, King Williams Town
5600. Telephone: 0433-21932
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\ ‘ EDITORIAL

Major Chords

We are told that musical
instruments have been found
dating back 30 000 years,
and that ceremonial music
(as part of religious rites,
public gatherings and
amusements, dance and story
telling) predates recorded
history — and may even
predate human speech.
Arising as it does, then, from
our very deepest human
roots, it is not surprising to
discover music’s capacity for
uniting us and expressing our
commonalities — rather than
emphasising our differences.
Musicoltogist Alan Schindler
tells us that (apart from
continuously developing
Western music forms where
we find much “music for its
own sake') “music is
perceived as a cohesive social
force or gift, most valued for
the group expression of
shared beliefs that transcend
contemporary political
events.”

Conference music

All who were present at the
plenary sessions at the recent
NACCW Biennial Conference
where delegates sang
together, will know how true
this is

We experienced the moving
affirmation that, however
hard different cultures and
traditions in our world have
been seeking to find and
meet each other, we have in a
real sense already done so.

It has been fascinating in
recent months to see the
unifying impact of the
traditional African song
Tsosoloso — everywhere from

rugby fields to our conference
hall! The key to this sense of
involvement is that in African
music the emphasis is on
participation rather than
performance — so that at the
end, even though we may
only have moved in time to
the music or clapped our
hands, we have the feeling
that we all "did’ the song
together.

Reachable music

The miracle of music is that
its whole history remains
current. There is so much
music, and all of it is
reachable; we can experience
today the most ancient of
music, and the most modern
Much Western music and
popular music is individual,
introspective; it takes us into
ourselves

But of traditional music
Roderic Knight tells us that
“an overriding stylistic trait of
African music is its ability to
generate an engaging mood
and active involvement in the
performance.”

There is no harm in music
which helps us to explore our
individuality; but how good
to experience also the
richness of music which
celebrates our togetherness
and common humanity.

To those who led and
participated in the music at
Conference, thank you so
much!

Using music in practice
Our cover picture and story
(page 5) translates this
directly into our work with
children and young people

The Voices Foundation, set up
by legendary violinist Yehudi |
Menuhin, seeks to recover for
those who have lost them our
elemental — and essential —
musical roots. |
The foundation’s director says
that “you won't find any
tone-deafness in an African
tribe, nor in any situations
where music is functional.”
Menuhin himself goes on to
make the interesting
observation: “We build walls
against ourselves as well as
against other people. Music is
one of the key elements for
transforming an atmosphere
of fear, hatred, prejudice and
violence in schools ”

We have experienced together
the power of the medium of
music. We need to keep it
alive in our lives, and, as child
care workers, to keep it alive
amongst the tools of our
trade

Welcome

In our May issue we reported
on the new UK child care
journat Child Care Forum (  for
all those concerned with
health, law, education and
the protection of children’)
The first four issues have been
published — and as from July
the sixteen-page monthly is
supplemented by another
16-page journal, Childright, a
bulletin of law and policy
affecting children and young
people in England and Wales |
Our journal has agreed to a |
reciprocal publishing
agreement with Child Care
Forum whereby we will share
material when appropriate.
The cover price of Forum is
£2.00 (£27 .00 annual
subscription)

Those who would like to
subscribe may send a fax to
0944-01384-25-4406 for
more information about
overseas rates. a

WESTERN CAPE: Dave Mac-
Namara, 3 Waterloo Rd, Wyn-
berg 7800 Tel: 021-633-1892
EASTERN PROVINCE: Contact
Cecil Wood, P.O. Box 7443, New-
ton Park 6055. Tel. 041-41-2812 |

Contacts in other Areas |

SUID-KAAP: Edwin Gallant, |
Box 3591, George Industria |
6536

NAMAQUALAND: Father An-
thony Cloete, RC Sending Kin- |
derhuis, Kamieskroon 8241.
(0257) 608

KIMBERLEY: Derek Swartz, Pri-

vate Bag X5005, Kimberley
8300. Tel. (0531) 73-2321 /
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