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Often the institution's timetqble imposes its wil l on all who
Iive in it. Just os often, the children ond their neediness
impose their own timetoble. IGith White reminds us of o
more enduring timetable - ond stops to consider one of
the doy's seqsons in more detqil

Daily Rhythms o.nd
Bedtime Reading

Each day has a rhythm. From
dawn to dusk the day moves
through its own seasons. lt be-
gins in winter (sleep and hiberna-
tion are natural comparisons)
and moves through spring (wak-
ing, getting up, preparing for
the rest of the day) to summer
(noon, the heat of the day, with
work, tasks or school), through
autumn (homecoming, a gentle
winding down as evening falls)
to winter and sleep once more.
When recently we explored this
relationship between a dayand
the four seasons in our stafJ
group at Mill Grove, wewere
struck bythe number of t imes
significant events and outbursts
occur at the point of transition
between the seasons of the day.
The waking moment is for some
as cruel as T. 5. Eliot's "midwinter

spring". For others, leaving for
school is a daily crisis. Homecom-
ing, with the release of stored up
tension, often proves a difficult
t ime.

Transitions
We noted how gracefully nature
manages its own transitions. Far
from there being friction and
problems, the greatest visual
beauty and physical sensations
seem to occur where the seasons
interact. Our daily transitions
seemed abrupt and clumsy rn
comoarison.
There are, as every parent or resr-
dential worker should know, cer-
tain rules of thumb about the
different daily seasons. Confron-
tation is best avoided in winter
and spring ; a routine is vital rn
spring; a structure and purpose
is necessary for summer.
Autumn is thetime when reflec-
tion, confrontation and shared
experiences are most l ikely to oc-
cu r.
The day seems to have its own
moods. I only wish that we had
the sensitivity to choose the ap-

propriate seasons of the day for
those t imes of sharing, decisron
making and open chats. (Steiner
is one of the few educational ists
who real ised the need to organ-
ise t imetables around the sea-
sons of the day.)
Sometimes events will overtake
us a nd leave us with no choice,
just as the natural yearly seasons
sometimes take us by surprise.
Often we are just not aware of
the rhythms of each day.

Bedtime
Bedtime is a unioue moment of
the day. How often a chi ld who
has acted out a situation with
bravado all day, will become re-
laxed and open at bedtime; an
emotional wound inflicted at
school or earl ier in the day wil l
come out quite natural ly then;
privacy is possible in the quiet-
ness of the bedroom ; questions,
often deep and searching
ones, seem to fal l  natural ly from
the most humdrum conversa-
t ion; longings and anguish, anxi-
eties and wonies often come to
the surface in a way that makes it
oossible to share them.
It is so vital to be ready for the op-
portunities that each bedtime
may present. A starting point is,
perhaps, the real isat ion of the
vast potential of each bedtime.
For younger chi ldren, prayers are
an important part of this shared
experience in many famil ies and I
have sometimes been moved to
tears bythe insights and trans-
parent honesty of chi ldren's pra-
yers. But equally important are
bedtime stories - not just any
stories, but bedt/me stories
Apparently l i t t le attention rs
given to books in many residen-
t ial units, and I have been disap-
pointed to f ind a lack of good
reference books for homework,
and poorly thought out selec-
trons on the bookshelves Some-
t imes there seems to be a total

absence of lr terature. Obviously
televrsron rs now taken for
granted as part of many eve-
nrngs  In  resrdent ra l  un i ts ,  bu t
when rt comes to bedtimes, only
books wrl l  do

Stories
A good bedtrme storv 1s one
which  adu l ts  and chr id ren  can
read wr th  equa l  p leasure
one tha t  has  a  c lear  nar ra t rve
and is  wr i t ten  rn  suc f  a  r . rav  iha i
the  reader  and l rs tener  aan den '
t r fy  wr th  charac te 's  ano s r tJ -
at ions at drfferent u nconscrous
as  we l l  as  conscror .s  le re  s  Cnar -
lie and the Chocolate Faaar/ ;s a
good example of a recent bed-
t rme s to ry  we have read t  has  a l l
the  ch i ldhood wrshes  and the
moral i ty of a farry story (And
talking of fairy storres, when \"vrl l
we reahse with Jung and Tolkren
how vital they are in the twent -

eth century?) My personal fa-
vourites are the Narnra storres by
C. S. Lewis. There are seven of
them in  a l l ,  beg inn ing  w i th  Ihe
Lion, The Witch and The Ward-
robe and endrng with The Last
Satfle For six to 14-year-olds
they are as thrr l l ing as they are
moving to parents
Let me give you an example of
the effect they can have.
One of our staff, Mike, was read-
ingThe Lion, The Witch and The
Wa rd robe to two N igerian boys
(twins, aged 12 years) after
much thought about how ap-
propriate such Englrsh stories
would beto chi ldren whosefirst
language and culture unti l  1980
had been Yoruba. We decided
that they were universalenough
(as are all good myths or stories)
to beworth a try. Al lwent
smoothly unti l  Aslan, the great
and mysterious l ion, was cruel ly
tortured by the followers of the
wicked, white witch. They even
cut off  his magnif icent mane be-

fore the f inal deathblow is ad-
ministered on a table of stone,
by the witch At this point the Ni-
gerians seemed to lose interest.
Mike feared that they had lost
the thread of the story.
He continued reading, however,
and came to the passage where
Lucy and Susan are weeping be-
srde the body of Aslan. They walk
away At dawn, the table cracks
and the  body  rs  gone The i r  sad-
ness  and confus ion  are  com-
pounded un t i l  sudden ly  they
hear  As lan 's  vo ice .  He is  a l i ve
a g a t n
At  th rs  po in t  the  two N iger ian
boys  leapt  up ,  hugged each
other, and for at least a minute
rushed round the i r  bedroom,

tumprng over  beds ,  danc ing
somet lmes In  tandem,  some-
t,r,es r ndependently, shoutrng
wr th  1oy  

"He 's  a l rve !  "  M ike
rvatched rn utter (Bri t ish) amaze-
ment  u  n t i l  they  f ina l l y  sa t  down,
eager to hear what happened
next
The s to ry  cont rnues  and th is  rs
what i t  says
'A mad chase began. Round and
round the  h i l l top  .  .  l t  was  such a
romp as no one has ever had ex-
cept  in  Narn ia  . . .  "  In  a  remark-
able way, the Nigerians had
entered into the story. C. S. Lewis
would have been thri l led
Today I took the third Narnia
story off my sheif for the same
boys, Ihe Voyage of the Dawn
Treader. They are now firm
Narnia fans, and in the process
have helped me to see the impor-
tance of bedtrme stories.
As I heard the Christmas story
this year in their presence l felt
l i ke  c ry ing  ou t :  "He 's  comel "
Even though I didn't  go any fur-
thel l ' l l  always see Narnia, Easter
and Christmas in a nevr l ight. f l

Reprinted with permission f rom:
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Irr considering the resilience which helps so many youngsters to persevere,
,John Seita looks back on factors that influenced his own experience in care
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ln  examrnrng my personal  h is-
tory, I identif ied factors that
contributed to my life and my
own abil ity to overcome po-
tentially debil itating obstacles.
To consider only the abuse
and indignities that I experi-
enced is to understand onlv
part of the story.
When I was twelve years old,
following many failed place-
ment attempts, I was ban-
ished (or so it seemed) to
what was known in 1967 as
Starr Commonwealth for Bovs
in Alb ion,  Michigan.  I  l ived
there for nearly seven years.
Starr Commonwealth was an
oasis.
At first, I refused to let anyone
get close to me. In fact, I was
so quiet and full of pain that
one social worker's reoort re-
ferred to me as being nearly
autistic in appearance and be-
haviour. Eventually, I slowly
came out of my shell. I started
to approach others, especially
the staff. I didn't trust staff or
kids, but the staff were less
l ike ly  to r id icu le me than were
the kids. I found that the staff
provided a daily source of in-
teraction that I wanted and
needed. However, when they
got too close to me, I could
back them off with a vile and
aggressive verbal barrage. Be-
cause most staff seemed to
take my verbal assaults in their
stride, and always came back
for more interaction, I had cre-
ated a safety zone for interac-
t ion.
Starr Commonwealth was not
perfect; few parents are. 8ut

the foundation provided there
has served me for a lifetime.
Exoosure to such values as
honesty, loyalty, integrity, spiri-
tuality and fairness eventually
influenced and guided many
of my actions. And while
many staff members rotated
in and out of my life, I did
manage to connect with a spe-
cial few. Besides, I found al-
most all staff to be remarkably
consistent in their tenaciously
caring attitudes and behaviour.
Some of these factors include:

Relationships
These were the foundation for
my being here today. Martin
Mitchell (1994) suggests that
youth workers s "care through
the anger." Dr. Mitchell was a
child care worker while I was
at Starr Commonwealth.
Mitchell 's point was that
caregivers often are repeatedly
re buffed in their attempts to
establish and maintain rela-
tionships with angry youth.
Car ing through the anger
means persisting and not al-
lowing the anger and rejec-
tion by a youth to torpedo the
relationshio.
I know ltorpedoed more
than a few relationships with
caregivers.

Talent Searches
Almost all youth have some-
thing that they do well. Strive
to identify what those some-
t imes h idden abi l i t ies are and
seek to foster and oromote
them. For me. this was basket-
bal l .  Mr.  Wi lson and manv oth-

ers saw and nurtured mv tal-
ent for basketball even before
I knew it existed.

Values
It is vital for caregivers to
model such values as honesty,
fairness, industry integrity
and perseverance. The lessons
I learned from caregivers
throughout my journey have
served me for a l ifetime.

Goals, Dreams, and
lmagination
Goals and imagination were
part of my ticket out of what
was sometimes a harsh and
horrif ic childhood. Caregivers
constantly challenged me to
achieve my greatness. That in
turn evolved into soecific and
concrete goals that I continue
ro pursue.

Spirituality
People were not always there
for me, or sometimes I would
not allow them to be. Praying
was a way to talk and reach
out to God. I knew I could
talk to Him anytime I wanted.
He listened as I poured out my
heart. Youth cam be encour-
aged to explore their spiritual
selves and connect with a
higher spiritual power without
promoting a specific dogma
or doctrine.

Opportunities
We need to provide opportuni-
ties for youth that are consis-
tent with their interests and
talents but that also fi l l  a role
for society. Although I seemed
to be adrift for years at a
time, oppor tunities were sti l l
just below the surface. I was
aware of and exoosed to
those opportunities, even if I
was not always able to take
advantage of them. These op-
portu nities included sports,
education, and exposure to ca-
reer options.
Looking back, I remain con-
vinced that relationshios were
and are the cornerstone of my
personal resil iency and under-
gird all other factors. For
years, I intuitively understood
the necessity and power of re-
lationships; and in spite of be-
ing outwardly resistant to
relationships, inwardly I
craved them. I further under-
stood that the nature and
strength of these relationships
transcended any particular
model of programme or treat-
ment that I exoerienced.

Q,r.lities of Care
Environments



"Caring through the
anger means persisting

and not allowing the
anger and rejection by a

youth to torpedo the
relntionship."

-

'Adults who work with chil-
dren have long been aware
of the awesome power of re-
la t ionships.  This was a domi-
nant  theme in educat ion,
counsell ing and youth work.
However, as professional l i t-
erature became more scien-
tif ically oriented,
relationships were increas-
ingly ignored. Now there are
signs of a renewal of inter-
est in the synergistic power
of  human re lat ionships."
(Brendtro, Brokenleg and
Van Bockern, 1990, p. 58)

My suggestions for working
with troubled youth appear
on the surface to be decep-
t ive ly  s imple.  St i l l ,  prov id ing
an atmosphere that promotes
resil iency in youth may be a
product of factors identif ied
through my experiences and
through research. Seeking to
understand troubled youth
through aggressive l istening,
paired with valuing the experi-
ence of youth and recognizing
the "strength of the re-
formed" (Vorrath and
Brendtro, 1985) wil l serve to
promote a true partnershiP
with youth that promotes resil-
rency.
While these shared personal
experiences are from inside
my own heart, perhaPs theY
are oeneralizable. An aware-
nesiof these resil iency factors
may serve as guideposts as we
grapple wi th the increasing
numbers of adrift youth who
need our support to become
adaptive and resil ient.. tr

Reprinted with permission from
the.Journal of Emotional and Be-
havioural Problems. Today Dr
John Seita provides consulting
services and evaluation for Pro-
grammes seNing youth at risk,
and conducts Seminars on strate-
gies for working with challeng-
ing children and adolescents.
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Keep
our
children
safe
For those of us whose lives
have never been touched by
the t ragedy of  a chi ld  acc i -
dent it is diff icult to under-
stand the turmoil associated
with it. l t is however a chil l ing
fact that trauma (childhood
injuries) kil ls more children
over four years of age than all
diseases combined. Every year
more than n ine chi ldren d ie
dai ly  and thousands more are
injured due to injuries or so
cal led "accidents" .  The Chi ld
Injury Prevention Week is a
time set aside to concentrate
on children's safety. lt is an in-
arguable fact that most "acci-

dents" can, with a l itt le
thought, be predicted, and
can therefore also be ore-
vented.
The following are just a few
tips of some "accidents" -
take action and prevent inju-
r ies to chi ldren:

Drowning
Drowning is the second great-
est cause of "accidental"

death amongst  young chi l -
dren. Daily, more than one
chi ld  drowns in South Afr ica:
I Always supervise all chil-

dren near water.
I Teach children to swim

and also survival skil ls as
soon as oossible.

I  A l l  swimming pools should
be fenced - oool nets are
avai lable as an added ore-
ca ulro n .

I Never leave children under
five years alone in the bath

I Keep nappy and other
buckets firmly closed or
emotv after use.

Beware of  farm dams and
ponds Chi ldren should
never swrm atone.
The sea is  unpredictable.
Constant supervision of
chi ldren is  necessary.

Eurns
Year after year burn accidents
cla im thei r  death to l l
amongst  the chi ldren of  our
country.  The malor i ty  of  burns
occur  in  and around the
home. A burn takes a second
to occur, but a l ifetime to
overcome and leaves perma-
nent  b lemishes:

I keep matcheVlighters out
of reach.

I  Never leave a chi ld  a lone
in a room wi th an open
f i re burn ing,  candle or
l amp .

I  Place guards in  f ront  of
fires and heaters.

I  Never p lace hot  l iqu ids or
food near the edge of a ta-
b le.

I Always turn saucepan han-
dles towards the back of
the stove.

I Always put cold water into
the bath first.

I Children should never play
around any f i re .

I Place primus stove out of
reach of  ch i ldren,  and
away f rom cur ta ins.

I Keep electrical cords short
and out  of  reach

Poisoning
Every year  thousands of  chr l -
dren swal low dangerous
th ings at  home. These rnc lude
medicines and tablets, seda-
tives, household products,
garden and garage prepara-
t ions:
I  A lways lock up a l l  medi-

c ines and potent ia l ly  dan-
gerous household
products.  Even a h igh shel l
is not safe. Do not forget
chi ldren are cur ious.

I Always read instructions
on medicine bottles. Keep
medicines separate from
other products and never
store cleaning agents with
food.
Chi ldren should be taught
never to eat anything from
the garden before asking
an adul t .
Keep paraffin out of reach

of  ch i ldren.  They might
th ink i t  is  water  and dr ink
at

I Dispose of unwanted, left
over  medic ines and p i l ls  by
return ing them to your
pharmaclst .

Choking and suffocation
I Keep small objects out of

your  chi ld 's  reach.
I  Never g ive chi ldren under

five years peanuts because
they frequently cause chok-
i n g .

I Never leave a baby to drink
his bottle by himself.

I  Ensure that  cot  bars are
properly spaced.

I Remove bibs or any cloth-
ing wi th r ibbons or  cords
before putting baby to
s leep.

I  Chi ldren should not  p lay
wi th p last ic  bags or  ropes.

Fal ls
I  Never leave a baby a lone

on a h igh sur face.
I Place safety gates at top

and bottom of stairs.
I  P lace guards on windows

and balconies.
I Always supervise children

on p layground equipment
and teach them how to
use them safe ly .

Prevention Week
Chrld Injury Prevention Week
takes place this year from 6
to 1 2 August .  The Chi ld  Acci -
dent  Prevent ion Foundat ion
of Southern Africa urges you
to lo in in  the ef for t  to  keep a l l
ch i ldren safe,  happy and
healthy. Every child born rn
South Afr ica has a r ight  to  be
protected, a right to develop
and achieve i ts  fu l l  potent ia l
without the threat of hurt.
More in format ion:  PO. Box
131 15,  Si r  Lowry Road 7900.
Telephone (021 )  685-5208.
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r r rhat l 'd l ike to do for my
| /f / address today is to look
V U at our orofession and

our tit le. Professional t i-
t les are meant to tell you what
somebody has expertise in. A
lawyer has expertise in the law.
A teacher has expertise in teach-
ing. A physician has expertise in
the physical  body.  T i t les are
meant to let people know what
you're good at. So let's look at
our tit le "Child Care Worker".
That's our professional t it le. But
only the middle word def ines
our area of expertise.
Chi ldren wi l l  be chi ldren wi th-
out us. Ihe Child in the Child
Care Worker is the Who. The
Work ts def ined by your agency.
They' l l  te l l  you what  to do
They' l l  te l l  you when to show up
and they ' l l  te l l  you how many
days you work. They tell you
when you are off and when
you' re on,  and what  you' re sup-
posed to do when you're there.
The  work  i s  de f i ned  by  t he
agency. The care is defined by
you. This is the area of expertise
that  g ives meaning to our  job
t i t le ,  because the Chi ld  is  there
and the work is there, defined
by others. But we are not child
workers. lt 's a mistake to say
that  you' re a chi ld  worker  -
that you work with kids. People
who do a lo t  of  th ings work
wi th k ids.  Peoole who take k ids
swrmming work wrth k ids.
That's not what we do. We care
for  k ids.
That 's  qui te d i f ferent .  So l 'd  l ike
to look at  what  makes car ino
work.
Usual ly  car ing is  not  seen as
work.
Caring is supposed to be a joyful
exper ience Car ing is  supposed
to be something that  happens
and is often associated with vio-
l in  music p lay ing
Car ing is  supposed to f low f rom
us in t imes of  e lat ion.  So why do
we say that  we do Chi ld  Care
Work?
One of  the reasons I  am con-
vrnced that  we' re s t i l l  not  recerv-
ing professional  recogni t ion,
and in some places we' re st i l l
hav ing  t roub le  be ing  recog -
nised as even paraprofessionals,
is  that  we' re not  doing a very
good job of  communicat ing the
skil l that's necessary to care for
k ids
When you see these litt le and
big creatures that we take care
of ,  you don' t  automat ica l ly  f low
with love. And that's been one
of the problems. People have
thought that because they were
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Who put the
CARE

into Child Care?
Someyears aEo we published this powerflul address
given by Lorraine Fox to the first-ever Child Care

Conference held in the Los Angeles area.
By request, we are reprinting the address

in two parts startint this month

come easy to care for. That's
whywe havethem. So let's look
at  our  canng.

I went to my little desk dic-
I t ionary and I opened it up
I and found four definit ions of

"care". One was to handle
with care. That's one of the
things we get paid for.
To handle these kids with care.
Because the fact is that they' re
pretty broken up. I l ike to think
of them as something l ike a
treasure, and if you had some-
thing l ike this that's broken and
damaged, you don't just toss it
casually to someone and say "fix

it". When something precious is
broken and damaged, you carry
it carefully, and you ask "Would

you please fix this". Those are
our kids. Our kids are all broken
uo .  Someone  has  whacked
them sil ly, either emotionally or
physically or otherwise. And we
are the ones who have to han-
dle them with care. They look
pretty good and sometimes it
doesn't occur to you when you
see them on the street corner
that they need to be gently car-
ried. They look l ike they need to
be k icked across the st reet
maybe. That's why they get in
so much trouble, because they
look l ike they need a good swift
kick. But we know that they
need to be carried.
Sometimes, of course, it takes
three or four of us to carry them,
but we do it, and we do it care-
fully.
The dictionary also said that car-
ing means to l ike or regard. This
is not easy.
Give yourselves permission to
find this hard. The defensive be-
haviours that our kids resort to
are the very things that make
our work work.fhey're defend-
ing themselves against a world
that they expect wil l hurt them,
and it takes a lot of work to look
under that  and see a chi ld  who
needs to be cared for. The world
can't see this because most peo-
ole in  the wor ld don' t  work in
our field. They don't know how
to care, so they give them an-
other kick, or they put them in
jail, or they turn them in to the
cops, and they don't see their
brokenness and frailty. But we
see, and we call them "honey",

and that 's  care and l ik ing.
Another  th ing that  makes i t
wo rk  i s  t ha t  ou r  k i ds  don ' t
rcspond very well. Remember
"car ing"  is  when the v io l ins are
supposed to play, and then I
start walking across this stage

chi ldren,  that  car ing for  them
was something that  lust  came
IO U5.
Well it doesn't just come to us.
It 's work, hard work. And that's
why we're professionals. Be-
cause these are the type of kids
that ordinarily, if I saw them
playing in my backyard, l 'd tell
them to go play in their own
yard.  I  wouldn ' t  want  them in
my yard. I wouldn't particularly
want  them play ing wi th my
kids. So why do I give my life to
taking care of them? Because
tha t ' s  my  p ro fess ion .  Tha t ' s
what I chose. Also what vou

chose.  So I  th ink that  one of  the
things we need to do to en-
hance ourselves professionally is
to s top saying " l  work wi th
kids", and let people know that
you care for  very t roubled
youngsters whom nobody else
will care for. lf somebody else
eared, they wouldn't be in your
face. lf somebody was wil l ing to
have them in their home, they'd
be in their home. lf Aunt Martha
was wil l ing to take them, they'd
be with Aunt Martha. lf they
hadn't messed up in four foster
homes, they would be in a fos-
te r  home.  These  k ids  don ' t



here and another person walks
toward me and we meet in this
warm embrace. We could run
all day after our kids and never
ge t  a  wa rm embrace .  They
don' t  come running toward us;
they run away from us.
Helen Pear lman made an anal-
ogy in  an ar t ic le  wr i t ten for  the
journal Child Welfare and I
loved it. She talked about starv-
ing people in  some place l ike
Ethiopia and watched the way
they dished out food to them
They  don ' t  hand  those  k ids
huge barrels of food because
they ' re so hungry.  They g ive
them litt le cuos of food because
their stomachs are shrunken,
and if you give them too much
food, they'l l  get sick and die.
They can' t  take i t  -  not  a l l  a t
once. lt 's just l ike after you'vc
been on a diet and you start
eat ing a sundae and you maybe
get a l itt le nauseous, and you
can't believe it yourself, that you
can' t  f in ish the whole th ing.
"What's happened to my old
self? | used to eat three of these
and now I  can ' t  f in ish one".
Helen Pearlman says that our
kids are l ikc this. They're starved
for affection, and we come to
their shrunken emotional selves
and try to pour in huge doses of
affection, and they can't take it.
T h a t ' s  w h y  t h e y  c a l l  u s  a
"mother"  af ter  we've cal led
them "honey". They can't take
it. And it 's not because there's
anyth ing wrong wi th them. But
they ' re shrunken emot ional ly
and we have to feed them with
an eye dropper. A l itt le pat on
the back at  a t ime,  a l i t t le  b i t  o f
hand-hold ing at  a t ime.  l t ' l l  take
yea rs ,  t hough ,  be fo re  t hey
come back to respond,  and that
again is why it 's work.

nother definit ion of car-
ing is to provide protec-
t ion.  That 's  our  job a lso.
That's why we have peo-

ole l ike P aul  Smith come to
eonferences l ike th is  to ta lk
about  the assaul t ive chi ld .  But
how do you protect the child
who's out to get you? lt 's kind
of  a funny th ing,  r ight? |  mean,
the chi ld  throws a chai r  across
the room and i t 's  a imed at  your
head, and if you weren't a child
care worker, you'd think about
protecting your own head. In-
stead,  we th ink about  how to
protect the child against their
own  impu lses ,  aga ins t  t he t r
own v io lence,  against  therr  own
ten dencies to lash out at the
wor ld  t ha t  t hey  t h ink  ha tes
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thein. lt 's an interestino con-
cePt. and it 's one of the r-easons
why professional caring is very
different from just good feel-
i  ngs.
We're supposed to keep our
kids safe.
That's also why we have a work-
shop here today about sex W e
work with kids who have been
brutalised sexually. They come
to our  p lace,  and i f  we don' t
wa tch  them in  t he  shower .
they're going to get brutalised
again.  l f  we don' t  watch them
at night, somebody wil l be in
bed with them and hurt them
again. We get paid to protect
them. We get paid to makesure
they don't throw a chair at us,
and that  we don' t  throw a chai r
at them. And we get paid to
make sure that they don't sleep
with us and that we don't sleep
with them. And it 's hard work,
because normally people don't
react to having a chair thrown
at them by worrying about the
person who is  throwing the
cnarr.
The last thing the dictionary says
is that when we care, we watch
over and worry about. Unfortu-
nately, we always get told not to
take our  work home wi th us
Breathes there a mother who
goes away on vacat ion and
never gives a thought to her
chi ldren? l t  can ' t  be done.  Y ou
might  te l l  yoursel f ,  " l 'm going
to leave these kids and l 'm not
going to th ink about  them al l
weekend". Never haooens. We
promise ourselves that we wil l
not bring these kids home with
us, but we can't escape it. Not
because we get paid to work,
but because wc Aet paid to care.
And when you care, you worry.
5o instead of tell ing yourself
that you're not being good at
you r  j ob  because  you  can ' t
shake it, remember that unfor-
tunately, we bought into it. We
bought  in to car ing,  and when
you care, you lose a Iitt le sleep,
you lose a l itt le food; you lose a
litt le peace of mind.
All of these are what makes our
profession work. So give your-
self permission to care and to
call i t "Child Care Work" be-
cause that's what it is. We get
paid to care, and unfortunately
for  our  k ids,  they wouldn ' t  get
cared for  i f  we d idn ' t  get  paid.
Especia l ly  the k ids who are cast
away and tossed aside because
they have already bombed out
wi th people who wi l l  take care
of them for free.
Next Month: The cost of carinq.

Illllrat
messages
are oril
you.n€l
people
receiving
from.
tod.ayts
world.?
Chi ldren come into th is
world without any frame of
reference. They have no in-
herent scale upon which to
judge their worth, They must
ascer ta in thei r  va lue f  rom
the messages they receive.

Ratings
Parents and other significant
adul ts  determine the rat ings
that children give themselves
- at least unti l they enter
school and begin to re-evalu-
ate themselves based upon
the feed-back they get from

teachers and peers
I t  is  no wonder that  ch i ldren
whose parents have their
own emotional and other
problems,  have t rouble in
assessing their own personal
worth.

Just about any professional
who is worth his salt acknow-
ledges that there are a few
basic essent ia ls  that  human
beings need in order to grow
into competent adults.

Needs
They need to feel powerful,
that they can affect the
wor ld around them.
They need to identify to
know who they are and wrth
whom they belong.
They need acceptance from
car ing people and uncondi-
t ional  regard that  a l lows
them to exper iment  wi th d i f -
ferent  l i fe  sk i l ls  and make
mistakes without fearing re-
Jectron.
They need to feel worthwhile
and of  va lue.
They need to be cared for
and to feel safe.
Those who supply these es-
sent ia ls  are more l ike ly  to
have wel l -adlusted chi ldren.
Adul ts  who do not ,  are l ike ly
to have chi ldren who suf fer
from low self-esteem, anxi-
ety, lack of empathy, poor so-
c ia l  re lat ionships,  drug or
a lcohol  abuse,  del inquency
or worse.

(With acknowledgements,
adapted from Reaching out
to Troubled Youth)
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Sqroh Knibbs offers insights into
(ond some solutions) of bul lying in

reason they were bull ied, so
there is a lot of self-blame. They
feel helpless and victimised, and
their self-esteem plummets."

Finding solutions
Measures to reduce bul ly ing
have been evaluated by a De-
oa rtment for Education-f unded
study in Sheffield. Smith and his
team worked with 23 schools
and,  he says,  "on the whole the
results were quite encouraging,
and a l l  the schools in  the study
reduced the bullying level".
They worked on developing'whole 

school '  po l ic ies by con-
sultation with teachers, pupils,
parents and other concerned
groups l ike lunch- t ime superv i -
sors Policies on bullying were
backed up by work in the cur-
r icu lum, inc luding group work
and asser t iveness t ra in ing.  The
resul ts  of  the study were in-
c luded in the Educat ion Depart -
m e n t ' s  a n t i - b u l l y i n g  p a c k
circulated to schools in Septem-
Der.
Bruce Liddington, the head of
Northampton School for Boys,
which has 1,000 pupi ls  aged
between 13 and ' l 8, says a posi-
tive discipline policy can help
prevent bullying. "Most boys
don't want to go to a frighten-
ing school and be uncomfort-
able there, but they need to
understand why we want them
to behave in a certain way." This
means constant ly  rer terat tng
why bul ly ing is  unacceptable
behaviour ,  and cover ing the
subject in the curriculum

Getting help
Social services could become in-
volved, but they often do not.
Smith says: "They should be in-
volved if they are attached to
the school. Some bull ies are very
di f f icu l t  for  schools to helo and
conta in,  and that  is  where oth-
ers have a role to play in helping
f r o m  o u t s i d e  t h e  s c h o o l  "

No r thamptonsh i re  no  l onge r
has school social workers. Lid-
dington says relationships be-
tween  teache rs  a  nd  soc ia l
workers vary and it can be hard
for  them to f ind a common
agenda. He is currently investi-
gating the possibil i ty of a school
counsel lor :
"They would not be teachers
nor be par t  of  the d isc ip l ine and
management structure, so they
could help come up wi th solu-
tions outside the normal struc-
ture." Liz Allen, of the Advisory
Centre for Education, says: "lf

v o u  h a v e  a n  s c h o o l  s o c i a l

worker you can build up a good
positive relationship. But if you
need social services support for
a young person, it is frustrating
to find it is not available." Her
own experience as a governor in
an inner-city school is that sup-
port services are not adequate.
She says governors may face
situations where they exclude a
pupil because the school can no
longer cope - but better sup-
port could help avoid this. "We

need to be able to feel there is
support for the adolescent at a
very crit ical t ime, without label-
l ing them for  a l l  t ime."

Co-operation
ln Kent the social services and
educa t i on  depa r tmen ts  a re
working together on the prob-
lem of bullying. Trisha McCaf-
f r ey  i s  a  sen io r  educa t i ona l
psychologist jointly employed
by the two departments to help
schools reduce bullying. One of
the techniques which is used is
t h e  

' n o  
b l a m e '  a p p r o a c h ,

where both ringleaders and by-
standers have to explore the
problems the v ic t im is  fac ing.
She says victims are more l ikely
to disclose what has happened
when this approach is used. lt
also gives teachers an effective
strategy to overcome the feeling
that bullying is something they
cannot do anything about, as
well as opening up the possibil-
ity of helping the bully, who is
likely to have other problems
and may also have been victim-
ised. Some Kent schools have
developed anti-bullying strate-
gies with the help of pupils' in-
put, which McCaffrey says is
effective.
Counsell ing may beoffered, but
she says it is important not to
make the victims feel that they
are the one with the oroblem.
McCaffrey says: "There is an in-
creased awareness of how so-
cial services can be involved and
how the child protection legis-
lation can come into play. Local
management in  schools and
grant-maintained status make
schools more independent and
this could open up a role for
social services - if they had the
resources to take it on. McCaf-
frey says: "On the positive side,
the more opportunities we have
to work together, the more op-
oortunities we have to make
children' s worlds safer. tr

(From Community Care)

the problem
UK schools

rHE TORTIENTORS

Bul ly ing is  being taken increas-
rngly ser iously  as a t raumat ic
event  in  many chi ldren 's  l ives.
In schools there rs  a growing
awareness of the need to be
aler t  and ready to in tervene
when chi ldren are v ic t imised.  At
the same t ime st rategies for
work ing wi th pupi ls  to  prevent
bul lyrng are being developed.
For socia l  serv ices,  bul ly ing may
be one o l  a range of  problems
a chi ld  is  fac ing,  but  co-opera-
tion between social services and
educat ion departments var ies
widely around the country,  and
there is scope for more support
f  rom outs ide servrces for  prob-
lems faced in school

The numbers
The extent  of  bul ly ing has only
become c lear  in  the past  few
years.  Peter  Smith,  of  the Unr-
ve rs r t y  o f  She f f i e l d ' s  depa r t -
ment of psychology, says one in
fou r  p r imary  schoo l  ch i l d ren
and one in ten secondary school
pupi ls  exper ience i t .  Bul ly ing
ranges f rom serrous physical  as-
saul t  to  verbal  tauntrng and less
di rect  forms of  psychological
pressure Chi ldLine set  up a te le-
phone help l ine specia l ly  for  bul -
l y i ng  i n  March  1994  and  by
mrd -June  i n  t ha t  same  yea r  i t
had received 35,000 cal ls .  More
than 2,500 cal lers received in-
depth counsel l ing

Emmsarcvtts
Vo l . 13  No .6  June  1995  Page  7

In  addi t ion,  10 per  cent  of  the
cal ls  to  Chi ldLine 's  general  l ine
are about  bul ly ing.

Based on differences
Bul ly ing can be based on any-
th ing  tha t  d i s t i ngu i shes  one
chi ld  f rom another  -  inc ludrng
race,  werght ,  appearance or
academic abi l i ty .  Some groups
are especia l ly  vu lnerable.
Chi ldren wi th specia l  educa-
tional needs who are integrated
in to  ma ins t ream schoo l s  a re
three times more l ikely to be
bul l ied than thei r  peers.

Effects severe
For victims, the effects of bully-
I  nn  a :  n  l - \a  <a \ /a ta

Mary McLeod,  who runs Chi ld-
L ine ' s  bu l l y i ng  he lp l i ne ,  says :
" T h e  e f f e c t s  a r e  p r o f o u n d :
some chi ldren stop going to
school. They have a variety of
ways of  coping wi th fear  and
anxiety.  Many have been bul l ied
over  a considerable length of
t ime ,  some t imes  up  to  f i ve
years, and fear and anxiety over
a long period affects concentra-
t ion.  As wel l  as possib le physical
damage f rom assaul t ,  they may
suffer nightmares and psycho-
somat ic  symptoms l ike head-
aches or  s tomach pains."  There
is  a lso a psychological  d imen-
sion. McLeod says: "Theyalways

look within themselves for the



In this t\ro-part article, Tonl Cavanagh tohnson introduces an on-going
discussion in The Child Care Worher on concerns relating to inappropriate and
abusive sexual behaviour amongst children and young people in care.

contemporary studies that sug-
gest that increased sexual be-
haviours may be an indication
that a child is being, or has
been, sexually molested.
Increasing evidence also
ooints to the fact that it is im-
portant to evaluate young chil-
dren who are coercing other
children into unwanted sexual
behaviours; research on adult
offenders has revealed that
many offenders began their
coercive sexual behaviours in
elementary school and in-
creased the number and vio-
lence of their sexual
behav-iours during adoles-
cence. Such findings indicate
that there may be danger in
just hoping that children wil l
grow out of coercive sexual
behaviours.
On the other hand, overreact-
ing to children's sexual behav-
iours can also have negative
consequences; it could cause
them to feel ashamed and self-
conscious about a natural and
healthy interest in their bodies
and sexuality.
It is also important to note
that adults who work with
children often assume that
they "just know" whether a
chi ld 's  sexual  behaviour  is
natural and healthy. However,
what  they are general ly  us ing
in making thei r  evaluat ions
are just  sets of  in ternal  -  and
largely unconscious -  in tu i -
t ive gurdel ines,  which have
been drawn from therr own
sexual  exper iences as chi ldren,
their parents' attitudes, their
religious beliefs, and other as-
oects of their oersonal histo-
r ies and cul tures.
Such preformed guidel ines
may actually reveal more
about  the adul t  evaluator
than the chi ld  in  ouest ion.
Indiv idual  s tandards for  evalu-
at ion,  not  surpr is ingly ,  vary
widely:  some adul ts  th ink that
any behaviour of a young

child relating to sexuality is un-
acceptable, while others ac-
cept a wide range of sexual
behaviours among children.
Professionals who work with
children need oractical data-
based guidelines to determine
when a child's sexual behav-
iours are within acceptable
limits and when they are
causes ror concern.

Some general guidelines
While research data on child-
hood sexuality is sti l l  in the
pioneering stages, there is
enough information to estab-
lish some important observa-
tions about the sexual
behaviours of  ch i ldren 12
years of age and younger.
In looking at  the cont inuum
of sexual behaviours ore-
sented in this article, it is im-
oortant to remember that:' l  . There is no single standard
for determining normal sexual
behaviours in  a l l  ch i ldren.
s ince there are indiv idual  d i f -
ferences due to the develoo-
ment  level  of  the chi ld  and
due to the amount  of  expo-
sure the chi ld  has had to adul t
sexuality, nudrty, explicit televr-
s ion.  and v ideos.  Parenta l  and
societal attitudes and values,
as wel l  as the chi ld 's  peer
group and l iv ing condi t ions,
exer t  addi t ional  in f luences on
the types and range of the
chi ld 's  behaviours.  A set  of
guidel ines,  nonetheless,  may
provide a base- l ine by which
chi ldren 's  sexual  behaviours
can be somewhat oblectively
evaluated at  th is  t ime,  and
may help target potential
problems.
2. The sexual behaviours of a
chi ld  represent  only  one par t
of their total being. Sexual be-
haviours should not  be used
as the sole criteria for deter-
min ing whether  a chi ld  has a
significant problem. (See sec-
t ion on In i t ia l  Assessment . )

' |

A continuum of sexual
behaviours
Professionals who work with
children need to have perspec-
tives on the full spectrum of
childhood sexual behaviours,
from the wide variety of what
are perceived to be age-appro
priate healthy activit ies to pat-
terns that may be unhealthy
or pathological and may re-
quire attention and/or treat-
ment.
After analysing extensive evalu-
ations of hundreds of chil-
dren, and their families, who
were referred to the author
due to the child's sexual be-
haviours, four definable clus-
ters or groups of children
have begun to emerge on a
continuum of behaviours:
Group 1 includes children en-
gaged in natural and healthy
childhood sexual exploration;
Group ll is comprised of sexu-
a l ly-reactive child ren;
Group ll l  includes children
who mutually engage in a full
range of adult sexual behav-
rour5;  ano
Group lV includes children
who molest other children.
This continuum of sexual be-
haviours applies only to boys
and g i r ls ,  aged 12 and under,
who have intact reality testing
and are not developmentally
d isa b led.
Each group inc ludes a broad
range of  ch i ldren,  some are
on the borderline between the
groups, and some move be-
tween the groups over a pe-
r iod of  t ime.

The initial assessment
The rn i t ia l  assessment ,  to  de-
termine where on the cont in-
uum the chi ld  may fa l l ,
inc ludes:
' l An evaluation of the
number and types of  sexual
behaviours of  the chi ld .
2.  A h is tory of  the chi ld 's  sex-
ual  behaviours.
3 Whether  the chi ld  engages
in sexual  act iv i t ies a lone or
wrth others.
4.  The mot ivat ions for  the
chr ld 's  sexual  behaviours
5.  Other  chi ldren 's  descr io-
tions, responses, and feelings
in regard to the chi ld 's  sexual
behaviours.
6.  The chi ld 's  emot ional ,  psy-
chological ,  and socia l  re lat ion-
ship to the other  chi ldren
involved.
7. Whether trickery, bribery,
physical  or  emotronal  coerc ion
is  involved.

Understanding the Sexual
Behaviour of ghildren
l f  one were to ask a group of
teachers, school counsellors,
or social workers, "Do you
think children today express
more sexual behaviours than
they did a generation ago?",
most of them would probably
say "Yes".

Documenting such an in-
crease, however, would be im-
possible, because, unti l
recently there has been no reli-
able collection of data about
the number and types of sex-
ual behaviours in which chil-
dren engage; even now, such
research is in its infancy.
Nonetheless. all of us can
point to certain sociological
factors that may be contribut-
ing to changes in sexual be-
haviours, including children's
access to wider television pro-
gramming,  adul t  v ideos,  and
communications facil i t ies that
provide on-line and telephone
sexual experiences for callers.
Without an established base
of research, however, how are
parents, teachers, and counsel-
lors able to determine when
children's sexual behaviours
fall within an acceptable
range of sexual behaviours, or
when they may require inter-
vention and treatment?
Some professionals continue
to argue that intervention
around sexual issues is never
required for children - that
all sexual behaviours of chil-
dren are, by their very nature,
benign and uncompl icated.
However, a growing body of
research, largely based on two
speci f rc  populat ions -  ch i l -
dren who have been sexually
abused and chi ldren who
have used some kind of coer-
cion or oressure to force other
children into sexual behav-
iours -  is  causing many pro-
fessionals to rethink that
argument .
Most professionals who work
wi th chi ldren are aware of

hodrrar'ewa�'rl'
Vo l . 13  No .6  June  1995  Page  8



8. The affect (levels of feel-
ings)  of  the chi ld  regarding
sexua I ity.
9.  A thorough developmental
h is tory of  the chi ld ,  inc luding
abuse and out-of -home place-
ments.
1 0.  Access and carefu l  reading
of protective servrces' reports,
cour t  repor ts ,  and probat ion
documents ( r f  appl icable) .
I 1 . An assessment of the
chr ld 's  school  behaviours,  peer
re lat ions,  behaviours at  home,
and behaviours when par t rc t -
pat ing in  out-of -home act iv i -
. : ^ -  - , , - l  - -  ! - . ,  - r - ^  ^ .
L r t r ) ,  ) u L r  I  d )  u o y  L d r  q  u l

recreatronal  programs.
12.  A h is tory of  each famr ly
member,  the overal l  fami ly  h is-
tory,  and an evaluat ion of  the
emot ional  and sexual  c l imate
of  the home
Assessment of these areas
helps to determrne whether
the  ch i l d  f a l l s  i n to  Group  l ,  l l ,
l l l ,  o r  l V
l f  t he  ch r l d  f a l l s  i n to  Groups  l l ,
l l l  o r  lV  a  t ho rough  eva lua t i on
to assess the treatment needs
of  the chr ld,  and the fami ly ,
r r r r l l  h e  n e r e s q : r v  L l  r s  r e r o m -

mended that  assessments
should be completed by a
mental  heal th professional
who specia l ises in  chi ld  sexual
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abuse.  Whi le the chi ld  may
not have been sexually
abused,  the sexual  behaviours
demonstrated in  these groups
may be rndicatrve of  prev ious
or  current  sexual  abuse.

Group l: Natural and
Healthy Sexual Play
Normal  chi ldhood sexual  p lay
is  an in format ion gather ing
process.
Chi ldren explore -  v isual ly
and through touch -  each
other 's  bodies ( for  example,
p lay doctor) ,  as wel l  as t ry  out
gender ro les and behaviours
(e g ,  p lay house) Chi ldren rn
volved in such explorat ions are
o f  s im i l a r  age  and  s i ze ,  a re
general ly  of  mrxed gender,  are
f r iends rather  than s ib l ings,
and par t ic ipate on a voluntary
bas rs  ( "1 ' l l  show you  m ine  i f
you  show me  you rs l " )
The typical feeling level oi
these chi ldren,  in  regard to
sexual ly- re lated behaviours,  is
l ight-hear ted and spontane-
ous.  In  natura l  sexual  p lay or
explorat ion,  ch i ldren of ten are
excited, and they feel and act
s i l ly  and g iggly .
Wh i l e  some  ch i l d ren  i n  Group
I  may feel  some confusion and
gui l t ,  they do not  exper ience

Oveneacting to chil.dren's sextral behaviours can
also have negative consequences; it couW cause

them to feel ashamed and self-conscious.

feelings of shame, fear, or
anxiety.
The sexual behaviours of chil-
dren who are engaged in the
natural process of childhood
exploration are balanced with
curiosity about other parts of
their universe as well. They
want to know how babies are
made and why the sun disap-
pears; they want to explore
the phpical differences be-
tween males and females and
figure out how to get their
homework done more quickly,
so they can go out and play.
lf children are discovered
while engaged in sexual play
and are instructed to stop,
their sexual behaviour may, to
all appearances, diminish or
cease, but it generally arises
again during another period
of the child's sexual develop-
ment.
The range of sexual behav-
iours in which children en-
gage is broad; however, not
all children engage in all be-
navrours some may engage In
none, and some may only en-
gage in a few. The sexual be-
haviours engaged in may
include: self-stimulation and
self-exploration, kissing, hug-
ging,  peeking,  touching,
and/or the exposure of one's
geni ta ls  to other  chi ldrer ,
and,  perhaps,  s imulat ing in ter-
course, (a small percentage of
chi ldren,  12 or  younger,  en-
gage in sexual intercourse.)
Because of this broad range of
possible sexual behaviours,
d iagnosing a chi ld  on sole ba-
sis of their sexual behaviours
can be mis leading.  Al though
children who have sexual prob-
lems usually manifest more
varied and extensive sexual be-
haviours than Grouo I  ch i l -
dren,  thei r  behaviours may,  in
some cases, vary only in de-
gree.

Group l l :
Sexually-Reactive
Eehaviours
Group l l  ch i ldren d isplay more
sexual behaviours than the
same-age chi ldren in  Group l ;
their focus on sexuality is out-
of -balance in re lat ionship to
thei r  peer  group's ;  and they
of ten feel  shame, gui l t ,  and
a nxiety about sexuality.
Many chi ldren in  Group
have been sexually abused;
some have been exposed to
expl ic i t  sexual  mater ia ls ;  and
some have l ived in  households
where there has been too

much overt sexuality. Young
children, who watch excessive
amounts of soap operas or
television and videos, and
who live in sexually explicit en-
vironments, may display a mul-
titude of sexual behaviours.
Some parents, who them-
selves may have been sexually
a nd/or phpically victimised,
express their sexual needs and
discuss their sexual problems
openly with their young chil-
dren. This can overstimulate
and/or confuse their children.
Some children are not able to
integrate these experiences in
a meaningful way. This can re-
sult in the child acting out his
or her confusion in the form
of more advanced or more fre-
quent sexual behaviours, or
heightened interest and/or
knowledge beyond that ex-
pected for a child of that age.
The sexual behaviours of these
children often represent a
repetit ion compulsion or a re-
capitulation (often uncon-
scious) of previously
over-stimulated sexuality or
sexual victimisation. The time
between the sexual overstimu-
lation and the sexual behav-
iours is close. and often
overlaps or is contiguous
Behaviours of Group ll chil-
dren include: excessive or pub-
lic masturbation, overt sexual
behaviours with adults, inser-
tion of objects into their own
or other 's  geni ta l ,  and ta lk ing
about sexual acts.
Such sexualised behaviour
may be the way the child
works through his or her con-
fusion around sexuality. After
being told that their sexual be-
haviours need to be altered,
for  example,  Group l l  ch i ldren
generally acknowledge the
need to stop the behaviours
and welcome help.
The sexual behaviours of this
group of children are often
fairly easy to stop, as they do
not represent a long pattern
of secret, manipulative, and
highly charged behaviours,
such as those seen among
child perpetrators (as wil l be
seen in Group lV). tr

Dr Toni Cavanagh Johnson is a
I ice nsed Cl i n ica I Psych olog ist a nd
Director, Support and Therapy for
Sexual Abuse Reduction, Hillside
Home for Children, Pasedena,
California. ln next month's issue
she will deal with the more wor-
rying Group lll and Group lV sex'
ual behaviours.



Remembering
that ONE pcrss!
Peter Dreyer, writing in the Monitor, reminds us
thct small experiences of success ctre whqt count

When the United States was
hosting the World Cup soccer
tournament  thrs past  summer,
one player was asked during
an interview whether there
were any games he would re-
member for the rest of his l i fe.
Not so much games, he re-
plied, as certain passes, cer-
tain goals scored.

f1;Iis observation took me
E back to the davs when
--ru buddies and I  would
k ick a soccer  bal l  around just
about every day for hours on
end.  I  was rn my ear ly  teens
then and l iv ing in  West  Ger-
many, and I was a forward on
our street soccer team.
Needless to say, those were
the days before f ives and ta lk
about  the f low of  adrenal ine.
As far as our street team was
concerned, soccer was the na-
t ional  past ime.  What  we
lacked in proper equipment
we more than made uP for  in
entnusrasm.
None of us played in soccer
boots. This was post-war Ger-
many, when even street shoes
were at  a premium. Some-

hffr/,eatewor'rl-
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t imes we might have to play
rn sandals,  which cramped
our style because sandals
didn ' t  a l low you to unleash a
real ly  hard shot .  And sooner
or later, because of broken
straps, sandals would fly off
your  foot  and hur t le  a long
wi th the bal l .
Soccer balls were at a pre-
mium, too.  The guy who
owned one was the most
popular  k id on the b lock
He was lionized, he was sweet-
ta lked,  he got  to  p lay the posi -
tion he asked for even though
he might  have been unf i t  to
p lay soccer  at  a l l .  But  i t  was
h i s  ba l l ,  and  r f  he  d idn ' t  ge t
h is  way he would grab h is  bal l
and stomp of f .
We had no coach to teach us
the f iner  points,  nobody on
the s idel ines to cheer us on.
When someone missed a shot
at  the goal ,  nobody was there
to yel l  "9ood t ry"  lnstead,  a
teammate was l ike ly  to berate
the hapless p layer  Unless he
happened to own the bal l ,  o f
coursel
l f  there were { ragi le  egos rn
need o{  propping up,  or  se l f -

esteem at peril, we
didn ' t  know about  that
either. We did know
who our soccer he-
roes were - Fritz
Wal ter  and Heinz
Spundf lasche,  for  in-
stance -  and we

ri fraO never seen
them suffer from
deficient ego or
self-esteem.
The  h igh  po in t  I n
the  anna l s  o f
our street team
was  a  ma tch  a r -
rangeo Dy
Franz ,  ou r
h a ( t  n l t \ / p r

Franz was so
n imb le -
footed, we

had seen h im out-
dribble two or even three
members of  the opposing
team at once. The two of us
had a good rapport .  We had a
decent  midf ie ld and a so-so
defence.

.-. n street teams, it was
L f  s tandard orocedure to--  assrgn the weaker p lay-
ers to the backf ie ld ! f  any-
th ing,  i t  gave the goal ie  a
scapegoat to blame. Yet every
player aspired to play forward.
There was litt le glory to be
had in playing defence.
When we arrived on the field
for the match, we noticed
that  the other  team had a cou-
ple of  o lder  and physical ly
st ronger p layers.  l t  d id not
bode wel l  for  the game Since
there were no hard ru les
about age in street soccer, we
could lodge only a hal f -
hearted protest.
The other  team assured us
that  those o lder  guys were
not  a l l  that  good This was
stated within earshot of those
players and d id l r t t le  to  con-
v ince us,  but  we acquiesced.
Since none of  us owned a
watch, we agreed we would
break for  hal f - t ime when one
team had scored five goals,
rather  than af ter  the usual  45
minutes.  Thus the match
could drag on for  hours
Our teams turned out  to  be
wel l -matched Perhaps those
older  p layers held back a b i t ;
perhaps they really were not
a l l  that  great .  Af ter  what
seemed l ike a couple of  hours,
somebody scored the 5th goal
and we broke for half-t ime.
No water bottles or refresh-
ments awaited us on the side-

l ines.  We just  sat  down on the
gra55 ano a55e5seo our
chances for  v ic tory.  The h igh
points of  the game were
noted proudly, mistakes
pinned on culpr i ts ,  and we re-
solved to " t ighten th ings up in
the back"  and do less hogging
of  the bal l  and more accurate
passing up f ront .  The usual
pep ta lk

;1hen we kicked off the sec-

I  : ld  
hal f  Af ter  in termina-

-  b le wrangl ing punctuated
by more goals,  the match
came down to a score of  9 to
Q  T n  I n q p  t h p  ^ : m p  : t  t h t s

pornt  would not  have been
dishonourable.  But  each s ide
was doggedly t ryrng to t ip  the
scales in  i ts  favour,  i f  f  or  no
other  reason than to put  an
end to th is  marathon contest .
ln  the t i red to and f ro of  the
bat t le ,  r t  then happened that
our  team was in possession of
t he  ba l l  aga in .  I  was  abou t  50
to 60 feet away from the
other  team's goal  when a
high pass f rom the midf ie ld
came my way. From the cor-
ner of my eye, I noticed that
the nearest  threat  was a
player  only  a shor t  d is tance be-
h ind  me ,  and  F ranz ,  i n  t u rn ,
was behind h im, c lose to thei r
goa l .
I decided I would try to pass
the bal l  to  Franz over  the
head of the defence without
wast ing t ime by f i rs t  t rapping
and  con t ro l l i ng  i t .
So the rnstant  the bal l  h i t  the
ground,  I  managed to redi rect
the bounce wi th a touch of
the t ip  of  my shoe -  a s t reet
shoe,  mind you - -  having the
bal l  arc over  the head of  the
d efence
I  was surprrsed mysel f  that  r t
worked so wel l  and so accu-
rate ly  The bal l  came down
rroht  . r t  Franz 's  f t r t r t  I  ThP out .
manoeuvred defender le t  out
a star t led yelp.  Franz quick ly
contro l led the bal l  and scored!
Gr inning broadly,  he came
and  shook  my  hand .
l f  I  have remembered th is  one
n e < <  : l l  t h o q o  v p a r <  i t  i s

r i i \ r ' !  
t v v i r ,  

i !  i ,

mainly  because i t  requi red so
l i t t le  ef for t ,  though some f i -
nesse,  and i t  decided the out-
come of  the game
For our  s t reet  team, thts  game
ranked wrth Germany's  f r rs t
wor ld cup win in  1954.  Frr Iz
Wal ter  p layed on that  team.
We dedicated our victory to
him and Heinz Spundf lasche

g
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lttilhoul Aou
- ilt Bach lo lhe $lue!
The small Southern Cape town of Knysna takes the initiative with its street children.
Florayne Garr compiled this report for Socia/ Work Practice

"The world of the township
chi ld  is  ext remely v io lent  l t  is
a world made up of teargas,
bul le ts ,  whippings,  detent ion
and death on the streets. lt is
an experience of military op-
erat ions and n ight  ra ids,  of
roadblocks and body searches.
It is a world where parents
and friends get carried away
rn the n ight  to  be in terro-
gated. lt is a world where peo-
ple simply disappear, where
parents are assassinated and
homes are petrol bombed.
Such is  the envi ronment  of
the township chi ld  today "

(Frank Chikane 1 986).
I t  was against  th is  back-
ground that South Africa be-
gan to encounter  the
emergence of street children
d ,  r r i n n  t h o  l : t o  1 Q 7 O ' <

The year  I976 comes to mind
as the genesis of "the street
chi ld"  in  South Af  r ica.  A gen-
erat ion of  b lack and coloured
chi ldren gave up thei r  educa-
t ion to f ight  for  thei r  l ibera-
t ion The Group Areas Act  of
1 950 had destroyed the con-
cept  of  the "extended fami ly"
to a great extent and could be
blamed for the development
of the street child phenome-
non,  a long wi th the socio-eco-
nomic problems which South
Africa had to face during the
sanct ions era.
The 1980's gave b i r th  to the
concept  that  i t  was a l r ight  to
openly acknowledge social
problems such as drug abuse
and a lcohol ism and the ex is t -
ence of street children in
South Afr ica.
One of  the phenomena
brought about by the positive
pol i t ica l  changes is  the squat-
ter  camp, many of  which have
shot  up a l l  over  the country.
The scrapping of  the pass

Emncatevorw
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laws allows people to move
about the country and live
where they feel they can best
make a l iv ing,  thus g iv ing r ise
to rapid urbanisation, housing
shortages, unemployment, in-
adequate health, welfare and
educational facil i t ies.
A particular consequence of
this poverty is the breakdown
of  the fami ly  uni t ,  which in
turn results in the lack of ade-
quate parenting, child abuse,
neglect and even abandon-
m e n t .

Knysna street children:
The background
In 1994 Knysna had a popula-
t ion of  34 21 5 of  which
27 510 were e i ther  b lack or
coloured, the malority of
whom are l iv ing e i ther  in  the
coloured townships or adjoin-
ing squat ter  camps.
In 1992 Knysna Chi ld  and
Family Welfare Society
(KCFWS) started a Street Chil-
dren project which was unsuc-
cessful because of the lack of
manoower and resources
needed to carry on with the
project.
A year later KCFWS called a
publ ic  meet ing to d iscuss the
problem of the street children
and an indeoendent  commit-
tee was formed to take such
steps as necessary to care for
the st reet  ch i ldren.  This com-
mittee organised clothes and
food for the 1 5 boys rdenti-
f ied by KCFWS as requiring
suooort.
Init ially, as there were no
premises or  running water
avai lable,  bath ing was done
in a t in  tub on the lawns at
the KCFWS offices, the water
carried out in kettles and buck-
ets. The boys were bathed, de-
loused and g iven c lean

clothing three times a week.
They received one hot, healthy
meal a day and medical atten-
tion when necessary
All expenses were borne by
the committee with donations
of clothes, food and money
raised from the community.
The first priority, then as now,
was to get the child back
home. To this end, social work-
ers from KCFWS would inter-
view the children, and where
oossible endeavour to reunite
each child with his family.
Where this has proved impos-
sible the KCFWS and the
Street Children Committee
have established an "Educare"

programme by f ind ing "p laces

of safety" - homes where
the boys can live and attend
school or training in a secure
envrronment.
This arrangement is obviously
preferable to l iving on the
street, but is a desperate meas-
ure and not always best for
the chi ld .  The act  of  removing
him from the olace where he
was born and has grown up,
and from the people he has
grown to trust and rely on,
can be t raumat ic  and damag-
ing, although constant con-
tact is maintained through
letters, food parcels and visits
where possible.

Progress
From bathing in tin baths on
the grass, the boys are now
cared for from a small (3 x
5m) hut on the premises of
the KCFWS. A shower has
been installed. A hot meal is
sti l l  supplied every day.
Many of the children are semi-
l iterate or completely i l l i terate
and are substance abusers.
general ly  g lue or  dagga.  A
drastic reduction of druo

abuse, which was a daily oc-
currence, is one of the suc-
cesses of the programme
There is, however, still a prob-
lem of adults making Man-
drax pil ls readily available to
the children. Three children
were found one evening vom-
iting and having fits after be-
ing picked up by adult men
who gave them "white pipes"
(Mandrax and dagga) and
sweet wine. lt is suspected
that these were given as an in-
ducement to make the boys
co-operate in sexual activities.
The 19 boys who were origi-
nally identif ied as needing as-
sistance have all been placed
in schools, places of safety or
training. A further 14 boys are
being supported. Once the
shelter is completed, these
boys wil l be placed in formal
schooling as far as possible.
An intermediate education
programme for these boys has
failed, as their attendance at
l iteracy and educational cen-
tres was either erratic or non-
existent. lt is planned, also, to
help children needing tempo-
rary shelter, especially at week-
ends with parents fighting or
drinking, but who normally
stay at home and go to school.

Street culture
The majority of the boys cared
for have been subjected to life
on the streets and conse-
quently to the 'street 

culture'
that exists there. In order to
help them, it is important to
have an understanding of this
lifestyle from which these
boys have come.
Boys in the street form com-
muni t ies -  groupings of  up
to ten boys - who sleep to-
gether and, during the day,
generally move about to-
gether. A 

'community' 
l ike

this would be led by an older
boy, and any boy seeking out
existence on the street would
of necessity become a mem-
ber of one of these groups.
This community all iance pro-
vides a system by which the
boy can survive, a place to
sleep, a mode of collecting
money, the knowledge of how
to avoid conflict with other
communities or the law. and
generally ground rules by
which to exist.
Wi th in the group the young
boys pay for their protection
by providing food, and in
some cases oy payrng a spe-
cif ic daily fee to the group



leader. Money is collected by
begging, helping shoppers
with their shopping, petty
theft and sometimes prostitu-
tion - the latter not so mucn
a function of solicit ing as be-
ing p icked up,  abused and
paid arbitrary amounts.
Places of abode vary consider-
ably and general ly  amount  to
carving out a territory any-
where the boys wil l not be
worried by others. Children
have been found living on va-
cant pieces of land, in shop
doorways, public toilets, back
alleys and even underground
sewers. Their diet consists of
handouts from the back doors
of restaurants and cafes, or
whatever they can beg.
They sleep huddled together,
relying on body heat for
warmth, on plastic sheets or
cardboard, and a few have
blankets or extra clothes.
Washing of clothes and the
body are rare ly  done,  i f  a t  a l l .
Consequently the typical ap-
oearance of a street child is
that of a thin body, with dirt
ingra ined into the sk in,  open
sores, two or three layers of
fi l thy clothing, no shoes and
unkempt hai r  and teeth.
All this is aggravated by the
problem of glue sniff ing.

The need for a shelter
It is for these children that the
Knysna Street Children Com-
mit tee a ims at  bui ld ing a
"home" in  the form of  a shel -
ter where their basic needs
can be met .
ln  addi t ion to fundamental  hu-
man needs, there is the neces-
sity to get the children into an
organised daily l i fe, both for
emotional reasons and so that
they can attend schools and
solve their l i teracy problems.
The u l t imate a im of  the Street
Children Committee is the re-
habil itation of the street child.
reconstruction of the family
and the chi ldren being re-
uni ted wi th thei r  fami ly  or  re la-
tives. Realistically however,
many of these children have
no family or relatives to go to,
and are therefore in need of
longer term care in  an envi ron-
ment where they can flourish
and become stable responsr-
b le c i t izens.
In January 1 994 the Knysna
Street Children Committee ap-
pl ied to the Knysna Munic ipal -
i ty  for  ass is tance in obta in ing
premises for a shelter. In May
1 994 the Munic ipal i ty  agreed

&lmslriewa'ur
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to make a piece of land avail-
able at a nominal rental of R1
oer annum for the erection of
a shelter and related facil i t ies,
once certain conditions have
been fulf i l led.
One of these conditions was
that the Knysna Street Child
Committee become an affi l i-
ated member of KCFWS -
which has p lus and mrnus fac-
IOrS.
The plus is that the Welfare
Organisat ion number of  the
KCFWS can now be used The
minus is  that  fundrais ing rs
now restrrcted to the magrste-
r ia l  d is t r ic t  o f  Knysna.  l t  is
however imDortant to note
that no financial suooort ts re-
ceived from the KCFWS and
the Street Children Committee
is totally independent in terms
of  adminis t rat ion,  organisa-
t ion and fundrais ing.
During '1994, R30 000 was
raised towards the Shelter
Fund and negotiations are
presently under way with the
Minis ter  of  Housing for  a loan
with which to erect a shelter.
In  the meant ime the Commit-
tee contrnues to assist a group
of  s t reet  ch i ldren,  but  cannot
effectively get them into
schools or trainrng pro-
grammes until they have a
shelter from which to operate.
Another 1 1 boys identif ied by
KCFWS cannot at present be
assisted effectively owing to
limited resources .

The future
The Knysna Street Children
Shelter Prolect is geared to-
ward encouraging chi ldren
and youths,  up to and inc lud-
ing the age of  16 years,  l iv ing
on the streets of Knysna and
identif ied by the social work-
ers of KCFWS as street chil-
dren,  to  par t ic ipate voluntar i ly
in  the programme and the
services offered. The aim rs to
offer these children the oooor-
tuni ty  to take thei r  normal
place in society. The f undrais-
ing s logan is  the very per t i -
nent :  "Wi thout  you,  i ts  back
to  g lue  ! "
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" ln al l  actions concerning children, whether
undertaken by public or private social welfare

institutions, courts of law, administrative authorities
or legislat ive bodies, the best interests of the child

shall  be a primary consideration.
States Part ies undeftake to ensure the child such
protection and care as is necessary for his or her

well-being, taking into account the r ights and duties
of his or her parents, legal guardians, or other

individuals legally responsible for him or her, and, to
this end, shall  take al l  appropriate legislat ive and

administrative measures.
States Part ies shall  ensure that the insti tut ions,

services and faci l i t ies responsible for the care and
protection of children shall conform with the

sta nda rd s established by competent a uthorities,
pafticularly in the areas of safety, health, in the
number and suitabi l i ty of their staff,  as well as

competent su pervision. "

- Anicle 3 of the United Nations
Convention on the Rights of the Child
Ratif ied by the South African Parliament

on I  5  lune I  995 and assented to
before the Ceneral Assemblv
on Youth Day,  lune 16,  1995



How do you stack up as a Director of a chrldren's
organisation? Roger Neugebauer suggests some
quldeltnes.

3. The effective director
is continually assessing
the performance of the
organisation.
The effective director keeps a
f  inger  on the pulse of  the organ-
isat ion and cont inual ly  moni-
t o r s  t h e  p r o g r e s s  o f  t h e
organisat ion toward accom-
pl ish ing i ts  goals.
To track programme perform-
ance the director has a control
system in place. For each pro-
gramme goal ,  the d i rector  has
iden t i f i ed  wha t  i n fo rma t i on
should be collected, and how it
should be collected, in order to
determine if the programme is
making progress toward its ac-
comolishment.
From experience, the effective
director has learned to keep a
control system simple and op-
erational (Drucker, 1 983).
To determine i{ the agency is
achieving its budget objectives,
for example, the director no
longer pores over every invoice
and receipt, but carefully analy-
ses monthly  income and ex-
oense statements and balance
sheets.
To determine if the agency is
achieving its treatment goals,
the director does not bring in
outside consultants to do a ma-
jor study, but periodically sets
u o
focused  m i l i eu  obse rva t i ons
and random interviews .
The effective director recognises
that he or she cannot rely totally
on formal controls. Much can
be learned by walk ing around
the agency on a regular basis,
and through informal  d iscus-
sions with all staff members
(Garf ie ld,  1986).
Being resolved to perform to the
best of his or her abil ity, the
effective director also regularly
sol ic i ts  personal  per formance
feedback. Staff members are In-
vited to share their reactions to
his  or  her  leadership behaviour
in both in formal  d iscussions
and through anonymous writ-
ten surveys.

4. The effective director
keeps in touch with
changes in the world
outside the programme.
The effective director keeps an
eye  on  the  env i ronmen t  i n
which the organisat ion is  oper-
at ing and is  at tuned to changes
o c c u r r i n g  o u t s i d e  t h e  p r o -
gramme that may require pro-
gramme goals to be modi f ied or
abandoned.
"Great  accomol ishments are a l -

ways the result of imagination
translated through words and
action plans," says Chades Gar-
field.
He or she continually reassesses
the relevance of the agency's
programme and directions by
keeping in touch with current
and potential users of the pro-
gramme (Peters, '1 982). Regular
talks with referral services on an
informal basis about what's on
their minds keeps the director in
close touch with the customer,
as well as by surveying them in
a more organised way in terms
of their wants, their needs, their
means, and their reactions to
the programme.

The effective director also
keeps an eye on developments
in the broader environment. He
or she follows relevant trends in
research, technology, advocacy,
business, and society in general.
Most importantly, the effective
di rector  takes t ime to th ink
strategically, periodically step-
ping back from the daily crush
of activit ies to consider where
the organisat ion is  heading.
This is a time to ponder all the
informat ion and imoressions
that have been collected and to
see if any new directions or new
strategies are needed.

5. The effective director
focuses attention on
areas where superior
performance on his or
her part will have the
greatest impact
The effective director knows
that personal success wil l be de-
termined less by how hard he or
she works than by how astute
he or she is in selecting what to
worK on.
Just as an investor shops around
for an opportunity that wil l pro-
vide the highest return on an
investment, the effective direc-
tor invests time on tasks that wil l
yield the greatest benefits for
the programme.
Focusing one's  l imi ted t ime on
high impact tasls also requires
oerSeverance.
Once the day starts and a myr-
iad of telephone calls, visitors,
letters, and unexpected crises
compete for the attention of the
director, sticking to an agenda
may seem next to impossible.
The effective director is effective
more often than not in main-
taining control over how he or
she uses time. "The manager's
key task is to focus on opportu-
nities for economically signifi-
cant results," (Drucker, 1983)

energrses everyone In therr  cen-
t reS
On the other  hand,  d i rectors
rvho do not have a sense of
vrsron are hard-pressed to gen-
erate much enthusiasm in the
oeoole around them. l t  rs  hard
to generate commrtment  to a
cause that  you yoursel f  don' t
bel ieve in

2. The effective director
achieves results through
directing people to
accomplish the goals of
the organisation.
The effective director is more
than a dreamer. He or she can
translate an inspi r ing v is ion in to
ach ievab le  goa l s .  " l n  a lmos t
every successful performance of
:  d r n r  r n  t : < L  "  n h

serves Theodore Caplow, "goals

and  s tanda rds  mus t  be  se t
c lear ly  in  advance,  c lear ly  com-
munrcated,  kept  constant ly  in
v iew,  and dramat ised a long the
way".  Such goals prov ide the
road map that all staff members
can use to guide their day-to-
day efforts. "Whatever you can
do or  dream you can do,  begin
it. Boldness has genius, power,
and magic in  i t  "  (Goethe) .
By c lear ly  communicat ing or-
g a n i s a t i o n a l  g o a l s  ( s u c h  a s
"opening a second group home
with in two years")  and c l in ica l
goals (such as "developing a
system that uses logical conse
quences to affect a client's be-
haviour") .  the d i rector  focuses
the resources and efforts of the
agency.
By concentrating efforts beyond
some minimum (point  of  in ten-
s i ty  and cont inui ty)  there is  l ike ly
to be worthwhile pay-off (Hos-
t rop,  1 973) .  On the other  hand,
where there are no clear goals
in place, the efforts of staff
m e m b e r s  a r e  d i s p e r s e d  i n
countless directions, with l itt le,
i f  any,  last ing impact .

The Effective
Director
How do you stack up as a drrec-
tor? ls  your  per formance f ine ly
honed,  v ibrant ,  and robust? or
s  i t  d i sp lay ing  symp toms  o f
f  ra i l ty?
f  you bel ieve i t  is  t ime to grve
vou r  l eade rsh ip  behav iou r  a
checkup,  read on.  To help you
evaluate your  per formance as a
director, I have identif ied ten
vital attributes of an efiective
di rector  This select ion is  based
upon my observations of drrec-
tors in  act ion,  as wel l  as upon
the advice of  numerous busi -
ness management experts.
Compare  you r  pe r fo rmance
agarnst  these at t r ibutes.  But ,  do
not be too harsh on yourself. lt
is  unl ike ly  that  anyone would
excel in a// of these areas. View
this  more as a set  of  goals to
st r ive toward than as a do or  dre
checkl  is t .

1. The effective director
has a vision for the
organisation.
Ihe effective drrector sees him-
self or herself involved in more
than a nrne- to- f ive lob.  Accord-
rng to Char les Garf ie ld,  t ru ly  ef -
fective leaders have "a sense of
being involved in a creat ive mas-
s ion that  mat ters "  They have a
vis ion for  thei r  organisat ion that
g ives thei r  work meaning,  that
inspi res them to act .
This v is ion not  only  inspi res the
leader,  i t  a lso in fects a l l  those in
the organisat ion.  Warren Ben-
nrs repor ts  that  " leaders '  vrsrons
are compel l ing and pul l  people
toward them Intensi ty  coupled
wi th commitment  is  magnetrc."
Over the past  decade,  I  have
observed many programme di -
rectors who believe that their
programme is  specia l ,  who be-
l ieve that  they are involved in
bui ld ing an organisat ion that
wi l l  make a d i f ference.  Invar i -
ably, these directors exude tn-
tens i t y  and  exc i t emen t  t ha t
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6. The effective director
is continually working to
develop an effective
management team.
The effective director extends
his or her effectiveness by ac-
comp l i sh ing  resu l t s  t h rough
others.
He or she is not obsessed with
the notion that one has to do
everything alone. He or she is
able to let go, to turn responsi-
bil i ty Over to Other talented
staff members (Brandt, '1982).

The effective director recognises
that the development of an ef-
fective managerial team takes
time and patience. He or she is
continually on the lookout for
talented staff members who
have a high level of commit-
ment .  By g iv ing them some
modest one- shot management
tasks, one can test if they have
an interest and a capacity for
greater responsibil i t ies.
Once team members have been
identif ied, the director develops
their skil ls by providing them
w i t h  a n  i n c e s s a n t  f l o w  o f
growth opportunities. By dele-
ga t i ng  g rea te r  and  g rea te r
manager ia l  r espons ib i l i t i es ,
they become indispensable to
the organisation.
"Organisations work when they
maximise the chance that each
one, working with others, wil l
get growth on the job." (Town-
send, 1 984).

7. The effective director
doesn't work to make
people love him or her
but rather to make
people love their work.
The effective director recognises
that it would be a mistake to try
simply to make people obey and
work hard because they love
him or her. Not only would this
be  unach ievab le  ( you  can ' t
make people love you, espe-
cially if you are in a position of
authority over them), but it is
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also an unstable base for  per-
formance.  Employees'  wi l l ing-
ness to work hard wi l l  ebb and
f low depending upon therr  cur-
rent attitude about the director
(McC le l l an ,  1976 ) .
"The best-kept secret today is
that people would rather work
hard for something they believe
in than enjoy a pampered idle-
ness." (John Gardner).
Instead, the effective drrecror
strives to make staff members
work hard because they are ex-
cited about achieving the goals
of  the programme. To bui ld  th is
commitment, one involves staff
in setting programme goals. By
participating in the goal-setting
process,  the employees help
shape goals that they personally
care about. As a result, they
have a stake in their accom-
plishment (McGregor, 1960) .
This is not to say, of course, that
the effective director is cold and
impersonal. In fact, he or she is
on warm and f r iendly terms
with most staff members. lf
there is no comfortable interac-
tion with employees, one would
not be able to do the job well or
enjoy it (Caplow 1983). But the
director recognises that there
are invisible barriers in relation-
ships with sub ordinates and
never tries to use friendshio as a
form of reward or punishment.

8. The effective director
constructs a stimulating,
yet secure, working
environment for staff
members.
After the effective director suc-
ceeds in exciting staff members
about achieving the goals of the
programme, he or she works to
create a work environment that
wil l foster the success of their
efforts. This is done bv:
H avi ng h ig h expeaitions.
" l f  people know we expect
good things from them, they
will in most cases go to great

"Well, gentlemen, we've achieved the tdeal children's rnstftutrcn
Everyone has been given leave. There are no kids in the place!"

lengths to l ive up to our expec-
tations," observes Alan Loy Mc-
Ginnis. "lf we expect the worst,
they wil l meet those predictions
with disappointing accuracy. "

Respec t i ng  emp loyee ' s
autonomy. When a task (lead-
ing the group for  the adolescent
g i r ls  or  p lanning a camping t r ip)
is tu rned Over to a staff member
and he is  g iven fu l l  responsib i l i ty
to carry i t  out ,  he wi l l  take the
lob more ser iously  and der ive
more sat is fact ion f rom i ts  ac-
comp l i shmen t ,  t han  i f  he  i s  s im-
ply  carry ing out  deta i led orders
f rom above.
Arra n g i ng g rowt h o p po rtu n i-
t i es .  The  e f f ec t i ve  d i rec to r
works wl th s taf f  members to
establ ish indiv idual ised t ra in ing
plans, then provides staff access
to a variety of tools to carry out
these p lans:
pub l i ca t i ons ,  f i lms ,  v i s i t s  t o
other centres, ongoing staff de-
velopment in staff meetings,
workshops outside the centre,
etc.
'Act swift ly speed in doing and
dec id ing  i s  more  impor tan t
than avoiding error. Mistakes
can be corrected. Time cannot
be recaptured." (Sey Chassler).
Providing feedback. Accord-
Ing to management guru Peter
Drucker, what employees most
need to improve their perfor-
mance is  an abundance of  ob-
jective, t imely feedback on the
results of their perfor mance.
Applaud ing ach ievement.
The effective director knows
that  noth ing is  more mot ivat ing
than success,  and to have th is
success (whether rt be an actrv-
ity that cilcked, or the reorgani-
sation of the cottage's physical
envi ronment)  recognised and
praised by the director can have
a significant impact.
Encou rag i ng col labo rat io n.
The effective director fosters the
attitude that all staff members
are responsible for helping each
other grow on the job.
Fostering creativity. Staff
members are encouraged to
voice diverse opinions without
fear of rebuke, to try out crazy
ideas without fear of ridicule, to
make mistakes without fear of
ounishment .
Being a problem-solver of last
resort. While the effective di rec-
tor encourages staff members
to act  independent ly  and to
solve their own problems, he or
she wants staff to be secure in
knowing that there wil l always
be an avai lable ear  to l is ten
when a chal lenge is  beyond

' |

them, and to offer advice when
they ask for it.

9. The effective director
is a good decision
maker.
The ef fect ive d i rector  has a
good  unde rs tand ing  o f  t he
logic  and the emot ion of  mak-
ing decis ions and is  able to act
decisively when an opportunity
or  a looming cr is is  requi res i t ,
yet knows how to avoid making
unnecessary decisions.
The d i rector  reaches out  for
help when the input  of  others
wi l l  s t rengthen a decis ion ;  and
he or  she delegates decis ions to
those who have the expert ise to
act  on therr  own ;  yet  one knows
when it is necessary to shoulder
the responsib i l i ty  a lone.
Knowing when to reverse a de-
c is ion and when to ins is t  upon
i ts  implementat ion in  the face
of strong opposition are essen-
t ra l .
He or  she knows that  many mis-
takes wil l be made and not to
grow overconfident with per-
50nat 5ucce55e5.

10. The effective director
keeps his or her work
life in its proper
perspective.
The effective director is not a
workaholic. One gives one's all
at the office and then leaves it
all at the office. The director has
a l i fe  outs ide of  p lumbing,  and
paperwork: hobbies, chores, in-
terests, relatives, and favourite
shows just l ike real people.
The ef fect ive d i rector  under-
stands the relationship between
physical  heal th and professional
performance, only rarely stayrng
up a l l  n ight  devour ing Frr tos
and Diet  Coke balancing the
agency's cheque book. Regular
exercise provides the stamina to
survive cash flow crises and all
day meetings on the new licens-
ing regulat ions.
Most importantly, the effective
director has a sense of humour:
can ease a tense confrontation
in a meeting by tell ing a yoke on
one's sel f ;  can look back at  a
week h ighl ighted by equipment
breakdowns, debts, and new
r e g u l a t i o n s  w i t h  u n r e a l i s t i c
deadl ines,  and laugh ;  en1oys
what he or she does and shares
this joy with the staff. tr

From lhe Child and Youth Care
Administrator. Reference list avail-
able on request. Roger Neuge-
bauer, is a regular speaker at
national conferences, and is a
noted leader in the child care field.



Principal
Applications are invited from suitably qualified
persons for the position of Principal

Wylie House is situated on the Berea, Durban, and
is a home for girls between the ages of three and
18 who are in need of care.

Applicants should have a recognrsed qualification
in Social V/ork and/or Chrld and youth Care Work,
together with administrative and welfare experi-
ence.

Remunerat ion package, includrng accommodation
and medical aid,  wi l l  be structured to surt  experi-
ence and oual i f icatron.

Wri t ten appl icat ions, tosether with a detai led CV
and copies of references, should be addressed
Io:

The Chairman of the Executivc Committcc,
Wylie Housc Childrcn's Homc,
P.O. Box 70259, Ovcrport 4067

Wylie House

Child Care Workers
Lakehaven Children Home requires the services of one full+ime
child care worker and 2 part-time child care workers. BQCC and on-
line child care worker experience would be an advantage but not a
prerequisite.

BeneJits: l. Accommodation with full benefit of meals, etc. 2. Pen-
sion Fund. 3. Medical Aid (optional). 4. l3th Cheque. Salary scale
in accordance with experience and relevant child care training.

Apply in writing:
The Principal, P.O. Box 76332,Marble Ray 4035

LAKEHAVEN
Incorporating Lakehaven Children Home, Lakehaven Street Child
Project (Zimani) and Lakehaven M.L. Sultan Pre-Primary School
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KINDERIIUIS

Mdreson Kinderhuis George, beskik oor 'n vakature vir h
Afrikaanssprekende dame, ouer as 30 jaar met h geldige

besfuurderslisensie vir die versorging van L2 kinders.

Byuoordele sluit in; Gratis inwoning, pensioenfonds en
mediese skema

Diensoanuoarding; So spoedig moontlik

Aonsekuorms op aanuraog bakikbaar by:
Telefoon nr. (02141) 7 4-4793 oI 7 42159

Faks: (0441) 7+2752
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National Executive
CHAIRMAN: Ashley Theron ar
(5W). 8A (Hon5), NHCRCC, M|CC
Private Bag X2058 Mmbatho
8681. Phone (0140) 89-9277
Fax (0140) U-2727

TREASURER: Ernie Nightingale
NHCRCC, Dip IAC (8ur Admin) Dip
Pe6 Man, AICB, AICC PO. Box
281 19. Malvern 4055.
Telephone: 031 -rt4-6555
Fax: 03 1 -u14-6564

MEMBERS: Michael Gaflley
(Wes-Kaap), Linda de Villiers
(Border), Garth Ownhouse (East-
ern Province), Zeni Thumbadoo
(Natal), Marie Waspe (Transvaal)

Professional Staff

DIRECTOR: Lesley du Toit BA
(soc Sc). Hons 8A (SW), Hons BA,
Ms(ccA), Mlcc PO Box 28323
Malvern 4055 Teleohone: 031-
463-1033 Fax:  (031) M-1106
e-Mail: naccwdb@iaccess za

ASSISTANT DIRECTOR (AD-
MINISTRATION AND FINANCE):
Roger Pitt Dip Theol , MICC

PUBLICATIONS: Brian Gannon
BA (Hons), MA, AICC, PO Box
23199 Claremont 7735
Telephone/Fax: 021 -788-361 0
CompuServe 100075 1233
e-Mail: pretext@iaccess za

LIAISON AND COMMUNICA.
TIONS: Sibongi le Manyathi
I  soc 5c (Hons),  PO Box 28323,
Malvern 4055 Tel .  463-1033
e-mail: naccwdb@iaccess.za

TRAINING AND RESEARCH:
Merle Allsopp BA, HDE, NHcRcc
47 Kromboom Rd, Rondebosch
East7764. Tel: (021) 696-4247
Fax:697-4123
e-mail: naccwct@iaccess.za

YOUTH PROJECI: Jaqui Win-
field a soc 5c. NHcRcc , P.O. 8ox
28323, Malvern 4055. Tel. 463-
1033 e: naccwdb@iaccess.za

Regional Secretariet

TRANSVAAL: Gail Schultz, 26
Grant Ave. Norwood 21 92.
Tef elephone 01 1 -7 28-427 7 .
NATAL: Anne Pierre, Box
'191 94.  Dormeton 4015. 031-28-
4187
BORDER: Sarah Burger, PO.
Box 482, King Williams Town
5600. Telephone: 0433-21932
WESTERN CAPE: Dave Mac-
Namara, 3 Waterloo Rd, Wyn-
berg 7800 Tel :  021-633-1892
EASTERN PROVINCE: Contact
Cecil Wood, PO. Box 7443, New-
ton Park 6055 Tel 041-41-2812

Contactr in other Areas

SUID-KAAP: Edwin Gallant,
Box 3591, George Industr ia
6536
NAMAQUALAND.' Father An-
thony Cloete, RC Sending Kin-
derhuis.  Kamieskroon 8241
(02 s7)608
KIMBERLEY: Derek Swartz, Pri-
vate Bag X5005, Kimberley
8300 Tel  (0531) 73-2321

The people we lose
from child care
I continue to be saddened by
the number of people who,
seemingly avoidably, leave chi ld
care worK
It 's wonderful when col leagues
leave rn order to study further,
to start a family their own, to
move with their family to some
excit ing new chapter of therr
l ives somewhere - or Just to re-
t ire graceful ly These always go
with our good wishes, leaving
us with some aff irmation that
"there is l i fe after chi ld care"
Unfortunately, rather more
leave because chrld care work
has been hard on them, they
have become drained or disi l lu-
sioned, they have been over-
whelmed or defeated - with a
sense that more has been asked
from them than was reasonable
I often see this i l lustrated with
students In most of the two-
year training courses offered by
the NACCW, rncludrng the
UNISA Cer t i f i ca te  in  Ch i ld  and
Youth Care, we see very encour-
aging numbers of new students
- people who no doubt come
into the f ield with energy and
commitment. determined to
give of their best to the healing
and development of young peo-
ple while they themselves work
at their own professronal and
academic progress But before
two years have passed, fully
two-thirds to three-quarters of
these students have gone, lost
to the f ield, lost to the organisa-
tions they worked for, and lost
to the chi ldren with whom thev
worked

The money or the box?
Many will say, correctly, that
chrld care work offers l i t t le in
the way of material or f inancial
rewards This is in many ways
inevitable when so much of the

work in South Afr ica is under-
taken by rel igious and charita-
ble organisations who cannot
hope to work on high salary
budgets, and when many state
employers give a very low
status to the work (one state de-
par tment  has  pa id  ch i ld  care
workers at the entry-level la-
bourer  sca le  -  one- th i rd  o f  the
salary paid to drrvers )
But  the  month ly  package fo r  an
employee in any professron rs
so  much more  than the  money
I t  w i l l  a lso  inc lude recogn i t ion ,
apprec ia t ion ,  s ta tus ,  cha l lenge,
professional satisfact ion, guid-
ance, feedback and a host of
o ther  th ings  wh ich  managers
shou ld  know about
I t  i s  a  cop-out  fo r  management
to  c la im tha t  chr ld  care  rs  a  vo-
ca t ion '  in  whrch  workers  shou ld
expect to gtve more than they
get  We had the  oppor tunr ty  to
d iscuss  th is  rssue recent ly  w i th  a
group o f  p r inc ipa is ,  and th ree
nuns present conf irmed that
even therr lr fe vocatron was in-
tended to be one of Joy, not a
grim l i fe sentence Nobody ex-
pects their career to be con-
stantly rewarding, but the
overal l  equation must general ly
bala nce

Empowered people
Tim Agg, in a very chal lengrng
art icle reproduced from the Ca-
nadian Journal of Child and
Youth Care in the Apri l  rssue of
this journal, sketched what he
considered to be the ideal em-
ployee in the chi ld and youth
care f ield His picture is worth
re-reading l t  included not only
a person who l ikes kids and has
ski l ls to work with them and
the i r  fami l ies  and communr t res ,
with understanding of the laws
and polrcies whrch guide their

lives - but also a person who is
acttvely concerned about the
laws and pol icies which impact
on his or her own job and pro-
fession
He writes: "This may sound l ike
odd advice from an agency
manager and employer, but I  ex-
pect those planning a career
working with youth to learn
about employment standards
and labour  law "

He goes on to say that the em-
ployee should become involved
directly in these issues, for exam-
p le  th rough un ions ,  and a lso  in
professional organ isations
which provrde the ethical guide-
l ines  fo r  the  work  -  in  add i t ion
to  rnvo lvement  in  po l i t i cs  and
economics :  "There  is  a  d i rec t
connectton between work with
a  par t i cu la r  you th  and the  pub-
l i c  po l i cy  f rameworks  es tab-
l ished by government Staff
shou ld  a lso  learn  to  th ink  l i ke
accountan ts  o r  audr to rs ,  wr th  a t -
ten t ion  to  the  proverb ia l  bo t -
tom l rne"  Trm Agg draws a
compel l rng  p ic tu re  o f  recognr -
t ion  and empowerment  o f  ch i ld
care staff

The work and the job
When we cont inue to  lose  va lu -
ab le  peop le  f  rom chr ld  care ,  r t  rs
the  pro fessron  as  a  who le  whtch
suf fe rs  a longs ide  the  ind iv idua l
o rgan isa t ions '  s ta f f  teams and
ch i ld ren
We have to ask why, and be
honest  in  our  answers
It seems that any response wil l
have to come equally from pro-
fessional associat ions l ike
NACCW (regarding chi ld care
work) and f rom employer or-
gan isa t ions  ( regard ing  ch i ld
careTobs) The two are dif fer-
ent, but complementary
lf ,  between us, we fai l  to grve
mean ing  and va lue  to  ch i ld  and
youth  care  work  in  genera l ,  and
workable and acceptable em-
p loyment  packages to  chr ld  and
youth care jobs in part icular, we
wil l  deserve the waste and dis-
rup t ion  inherent  in  h igh  s ta { f
tu rnover  whrch  our  f  ie ld  su f f  e rs
today

childcare
worher
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